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Your post, Roger, reminds me of how critical it is to assess and design
placement methods for the particular institutional context, which I
believe Richard noted yesterday.  We've moved to Directed Self-Placement
in combination with Stretch to try to solve some local problems (the
lack of a Basic writing course, high failure rates, and major retention
problems).  Maybe some others on the list face the same ones.
 
Our previous set-up was this: We offered two courses that all students
had to take (101 and 102).  Students who scored below 20 on the ACT were
placed either in "regular" 101 or "restricted 101" based upon the
results of an impromptu placement essay.  The only differences between
the two were that restricted sections were smaller (15 rather than 20)
and used a different rhetoric.  It was widely perceived that it just
wasn't possible to prepare students for their second course in one
semester, plus that quite a few students with ACT scores higher than 20
were not doing well in 101-regular.  (I saw a failure rate of about 40%
in the 101 courses in Sp. 97, which seemed too high).  Then we found out
that the average course grades of students in their second course were
vastly different, depending upon whether they'd been through
101-restricted (2.25 in 102) or 101-regular (2.95 in 102).
 
We were charged by our Faculty Senate with designing a basic writing
course and a means of placement, plus with beefing up our existing 101
and 102 courses.  I wanted all students to have the opportunity to take
English 100 if it was needed (regardless of ACT), but I didn't see any
way to implement a writing placement test given the logistics of our
registration process and new student orientation.  So we went with a
Stretch Program and Directed Self-Placement.  All students who place
themselves in 100 will have the same instructor for 101.  We made 101
and 102 more challenging. And we give them a first-week diagnostic and
facilitate shifts (if requested) between 100 and 101 (about the same #
of students moved up as moved down). In the end, 15% of our students
ended up in Stretch in its first year of existence.  Since none of our
students had the opportunity to take an extra course previously, this by
itself may bode well.
 
I have predicted (i.e., put my rear-end on the line) that students who
choose Stretch will earn higher grades in 102 than those who begin with
101 and that we'll have a higher percentage of students hanging around
long enough to complete the sequence, hopefully much longer than that.
Those are the two main outcomes we're shooting for.  In the end, it
might prove very difficult to separate out which had the greater effect
(the placement process or Stretch), but if they work in tandem, that'll
be what we wanted anyway.
 
Dave
 
Roger Gilles wrote:
[snip]
>
> Using course grades to assess placement methods is tricky, too, because for
> the most part students do pass courses--and for the most part, students do
> what we tell them and take the course we place them in. There's no "control
> group" in first-year comp--students who undergo our placement methods and
> then just do whatever they want anyway. It would be interesting to see how
> students that we place in a lower course do in the higher course--even
> without the lower course. Would it be okay if they got a "C" in the higher
> course? Is it right for us to dictate that only potential "B" students can
> take our courses?
>
> Intuitively, it makes perfect sense that impromptu essays are better
> measures of writing ability than ACT scores, and that entrance portfolios
> are better measures of writing ability than impromptu essays. An even better
> measure is how students do in a full college writing class. We've started
> giving our students a chance to show us what they can do in that fuller
> context--before we jump in and tell them. If we find that 25% of our
> students are flunking, I can assure you that we'll make a change. So far,
> that hasn't been the case. (But I really don't know how many flunking
> students is too many--or too few, for that matter.)
>
> Every school should ask itself the question: What would happen if _all_ of
> our students took the standard first-year writing class? At some schools,
> I'm sure, the results would be disastrous because the range of abilities is
> so broad. At a mid-sized regional 4-year school like ours, which has modest
> but measurable entrance standards and a fairly homogeneous student
> population, the results wouldn't be all that horrible. But over the years,
> we'd gotten so _used_ to "placing" students here and there that we'd
> neglected to notice that most of our students were actually not that bad.
> Here we were in 1991, the year before I arrived, placing 60% of our students
> into a lower class, and in 1995, the year before we started ds-p, placing
> 33% into a lower class. Now we have about 20% of the students placing
> themselves into a lower class--and the leaves are still turning orange,
> right on schedule.
>
> Roger Gilles
> 2337 Mackinac Hall
> Grand Valley State University
> Allendale, MI  49401
>
> e-mail: gillesr@river.it.gvsu.edu
> web: www.gvsu.edu/~gillesr
 
--
************************************************************************
David Blakesley
Director of Writing Studies in English
Southern Illinois University-Carbondale
 
Visit the Virtual Burkeian Parlor (home of "Burke-L") at
 
http://www.siu.edu/departments/english/acadareas/rhetcomp/burke/index.html
 
************************************************************************
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At 01:52 PM 9/30/98 -0500, you wrote:
>No Linda, we don't have any official limitation on class size.  In the
>department we have tried to keep 101 classes to 25, but the university
>pushed them to 30 this term.  The only limit would be classroom size, and we
>have one auditorium in our building that probably seats 200.
>
>In fact, for a variety of tricky reasons, this semester we did put all basic
>writers into a single section of English 100, with one teacher.  I'm not
>sure how large it ended up, between 70 and 110 I think.  And they do split
>up at least half the time to be directed by GA's.
DICK:
 
HOW IN THE WORLD IS THIS BEING DONE?  IS THE COURSE BEING CONDUCTED BY
LECTURE?  I'D BE INTERESTED IN SEEING SOME DATA ON PASS RATES AND DROPOUTS
AS COMPARED TO REGULAR SIZED SECTIONS.  WE FIND THAT OUR DEVELOPMENTAL
INSTRUCTORS HAVE TO DO A LOT IN THE WAY OF KEEPING TRACK OF ABSENCES
(REPORTING THEM TO THE GENERAL STUDIES ADVISOR) AND HOLDING THE HANDS OF THE
STUDENTS.  HOW IN THE WORLD COULD YOU DO THAT IN SUCH HUGE SECTIONS, EVEN
WITH GA HELP?
 
Randy Popken>
 
 
>I hate it.
>
>And I like Keith's remarks about more sophisticated accounting procedures.
>Since about 30% or so of our costs come from student fees, at least that
>factor ought to be worked in.
>
>But I have accepted as a Platonic given that in a state/funding situation an
>English department would only show a profit if (1) it had nearly all
>first-year courses taught by adjuncts/TA's at minimum wage and (2) had some
>huge lecture classes in literature.  Otherwise, since it's a labor-intensive
>business and the labor (tenure-track faculty) are expensive, it simply won't
>"pay its own way."
>
>Does that make sense?
>
>>
>Richard Fulkerson
>Director of English Graduate Studies
>Department of Literature and Languages
>Texas A&M University-Commerce
>Commerce, TX 75429
>
>Home            (903) 886 3397
>Office          (903) 886 5271
>
>E-mail          dick_fulkerson@tamu-commerce.edu
>
>                *******************************************************
>                There are two sorts of people in this world, those who
>                oppose binary thinking and those who approve it.
>                I, of course, oppose it.
>                *******************************************************
>
>
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That's the first I've heard of comp being taught--even for half the class
period--as a lecture class. There is a person in our dept. who, once every couple
of years, comes up with this "solution." We've just laughed. But how common is
this really? I (naively?) figured such a thing didn't exist anywhere.
 
Dan
 
Randy Popken wrote:
 
> At 01:52 PM 9/30/98 -0500, you wrote:
> >No Linda, we don't have any official limitation on class size.  In the
> >department we have tried to keep 101 classes to 25, but the university
> >pushed them to 30 this term.  The only limit would be classroom size, and we
> >have one auditorium in our building that probably seats 200.
> >
> >In fact, for a variety of tricky reasons, this semester we did put all basic
> >writers into a single section of English 100, with one teacher.  I'm not
> >sure how large it ended up, between 70 and 110 I think.  And they do split
> >up at least half the time to be directed by GA's.
> DICK:
>
> HOW IN THE WORLD IS THIS BEING DONE?  IS THE COURSE BEING CONDUCTED BY
> LECTURE?  I'D BE INTERESTED IN SEEING SOME DATA ON PASS RATES AND DROPOUTS
> AS COMPARED TO REGULAR SIZED SECTIONS.  WE FIND THAT OUR DEVELOPMENTAL
> INSTRUCTORS HAVE TO DO A LOT IN THE WAY OF KEEPING TRACK OF ABSENCES
> (REPORTING THEM TO THE GENERAL STUDIES ADVISOR) AND HOLDING THE HANDS OF THE
> STUDENTS.  HOW IN THE WORLD COULD YOU DO THAT IN SUCH HUGE SECTIONS, EVEN
> WITH GA HELP?
>
> Randy Popken>
>
> >I hate it.
> >
> >And I like Keith's remarks about more sophisticated accounting procedures.
> >Since about 30% or so of our costs come from student fees, at least that
> >factor ought to be worked in.
> >
> >But I have accepted as a Platonic given that in a state/funding situation an
> >English department would only show a profit if (1) it had nearly all
> >first-year courses taught by adjuncts/TA's at minimum wage and (2) had some
> >huge lecture classes in literature.  Otherwise, since it's a labor-intensive
> >business and the labor (tenure-track faculty) are expensive, it simply won't
> >"pay its own way."
> >
> >Does that make sense?
> >
> >>
> >Richard Fulkerson
> >Director of English Graduate Studies
> >Department of Literature and Languages
> >Texas A&M University-Commerce
> >Commerce, TX 75429
> >
> >Home            (903) 886 3397
> >Office          (903) 886 5271
> >
> >E-mail          dick_fulkerson@tamu-commerce.edu
> >
> >                *******************************************************
> >                There are two sorts of people in this world, those who
> >                oppose binary thinking and those who approve it.
> >                I, of course, oppose it.
> >                *******************************************************
> >
> >
 
--
Dan Royer
Assistant Professor of English
and Director of Composition
 
2343 Mackinac Hall
Grand Valley State University
Allendale, MI 49401
616-895-3488 w
 
1437 Kenan Ave. NW
Grand Rapids, MI 49504
616-364-8263 h
 
http://www.gvsu.edu/royerd (my homepage)
http://www.gvsu.edu/royerd/pp  (Process Papers)
http://www.gvsu.edu/english  (GVSU English Department)
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U Chicago's "Little Red Schoolhouse" program has used a lecture/seminar
structure for years. I believe Joe Williams and Greg Colomb describe the
structure and rationale in _Programs that Work_.
 
Here at UVa, the LRS model provides the basis for one of our upper-level
writing courses. In that course, we enroll about 70 students in the weekly
lecture, while enrollment in the seminar sections is capped at ten.
 
Jon
 
>That's the first I've heard of comp being taught--even for half the class
>period--as a lecture class. There is a person in our dept. who, once every
>couple
>of years, comes up with this "solution." We've just laughed. But how common is
>this really? I (naively?) figured such a thing didn't exist anywhere.
>
>Dan
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Although it's Todd Taylor who should probably be answering this, since I
extended the invitation, and since I'm not sure if Todd is on this list,
I'll do my best to clarify.
 
I think Dan is right in suggesting that CCC Online is intended for somewhat
more formal statments than the general discussion that a listserv is set up
to encourage, and certainly the submission process is different, in that
one of Todd's jobs is to assess the appropriateness of submissions in a way
more rigorous than the usual hit-send-and you're-published procedures of a
listserv.
 
STILL, it seemed to me that many of the statements on this serv were
already quite well-thought out and lucidly phrased, so it didn't seem to me
that much work would need to be done to many of them to make fit the
parameters of CCC Online.  And since one of my hobby-horses these days is
to try to make our work and discussions accessible to as wide a
readership/public as possible, I thought it was worth a shot.
 
So, does that help, or confuse more?
 
Joe
 
  >Joe:
>
>It looks to me like the responses that are solicited by CCC Online should be
>more formal statements rather than dialogue. Is the Online area a place for
>general dialogue?
>
>Dan
>
>Joseph Harris wrote:
>
>> As the editor of CCC, I was of course thrilled to see Dan and Roger's
>> article on directed self-placement featured in the Chronicle, and I've also
>> been follwing the very interesting responses to their work on this listserv.
>>
>> Which leads me to ask:  Another different (and potentially much larger)
>> forum for this exchange is the new *CCC Online*, edited by Tod Taylor, at
>>
>> http://ncte.org/ccc/
>>
>> I wonder if the people who have contributed to this exchange so far would
>> consider also posting their comments on *CCC Online*?  Thanks!
>>
>> Joe Harris
>> Editor, CCC
>
>--
>Dan Royer
>Assistant Professor of English
>and Director of Composition
>
>2343 Mackinac Hall
>Grand Valley State University
>Allendale, MI 49401
>616-895-3488 w
>
>1437 Kenan Ave. NW
>Grand Rapids, MI 49504
>616-364-8263 h
>
>http://www.gvsu.edu/royerd (my homepage)
>http://www.gvsu.edu/royerd/pp  (Process Papers)
>http://www.gvsu.edu/english  (GVSU English Department)
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An instructor received a WRITTEN physical threat from a student and the
WPA (and the assistant WPA and the chair) refused to intervene?  If I were
the instructor (and this is only me talking), the first thing I would look
into is suing the three administrators for helping to create the
atmosphere of harrassment.  Then I might be tempted to go to the police
with the written threat, if nobody at the school would help.  There really
ARE laws against these things, pretty much everywhere I would assume.
And, as it's been pointed out in this discussion, it's our duty as WPAs to
know the laws, rules, policies on our campus (and beyond) to know how to
give help when it's asked for.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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What you have described, Scott, is called assault and, as Clyde pointed
out, is against the law.
 
Ruth
 
 
On Wed, 30 Sep 1998, Scott Hendrix wrote:
 
> Hi all,
>
> I've been following the harassment thread with interest, and wanted to toss
> in another wrench to the ongoing discussion, and hear what advice current
> WPA's might have for a particular situation.
>
> A few years ago, while I was a TA at another (unnamed) university, a female
> colleague (also a TA) was verbally threatened in the classroom by a male
> student, who also turned in a handwritten threat note stapled to one of his
> class papers.
>
> I don't recall exactly what was said by the student in either case, but do
> remember that my colleague felt very threatened, certainly harassed, and
> afraid of going to meet her class.  She was small, in her early 20's and in
> her 2nd year of grad school/teaching --and the male student was large,
> loud, and pushy.
>
>
> Scott Hendrix
> U of Kansas
>
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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Please post and circulate to appropriate lists/individuals.  Thanks.
 
 
Southern Polytechnic State University
Tenure-Track Position in
Rhetoric and Composition
 
Beginning Fall 1999. Tenure-track assistant professor in rhetoric and
composition. Candidates must have Ph.D. (in rhetoric, composition, or
related field) in hand by July 1, 1999.
 
Preference given for expertise in one or more of the following: composition
pedagogy, computer-mediated writing instruction, writing program
administration, experience with WAC and technical communication.
 
Southern Polytechnic State University, located in the metro-Atlanta area,
is a unit of the University System of Georgia.  The university offers
degrees in engineering technology, architecture, the arts and sciences, and
management.  The Humanities and Technical Communication Department offers
the BS, the BA, and the MS in technical and professional communication.
 
Candidates must submit the following for preliminary screening: (1) letter
of application, (2) vita, (3) three current letters of reference, and (4)
graduate transcripts (not official copies).  Preference given to complete
applications received by December 31, 1998.
 
Send all materials to
 
Dr. Kim Haimes-Korn, Search Committee Chair
Humanities and Technical Communication Department
Southern Polytechnic State University
1100 S. Marietta Parkway
Marietta, GA  30060-2896
 
Affirmative Action/Equal Opportunity Employer
 
 
**************************************************************************
Kim Haimes-Korn
Writing Program Director
Southern Polytechnic State University
1100 South Marietta Parkway
Marietta, Georgia  30060-2896
770-528-7427
khaimesk@spsu.edu
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Clyde is correct.  Scott has described an administration entrenched by
tenure, seniority, _and_ marriage in which litigation would be the only way
of getting their attention.  Furthermore, when students are bold enough (or
these days, drunk enough) to put threats to their instructors into writing,
it becomes a police matter.  An administrator who is willing to overlook a
_written_ threat is himself a threat to campus security.
 
  Chet Pryor / Montgomery College-Germantown / Geermantown, Maryland 20876
 
----------------------------------------------------------------------------
-
From: Dr. Clyde Moneyhun
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: TA harassment
Date: Thursday, October 01, 1998 9:04AM
 
An instructor received a WRITTEN physical threat from a student and the
WPA (and the assistant WPA and the chair) refused to intervene?  If I were
the instructor (and this is only me talking), the first thing I would look
into is suing the three administrators for helping to create the
atmosphere of harrassment.  Then I might be tempted to go to the police
with the written threat, if nobody at the school would help.  There really
ARE laws against these things, pretty much everywhere I would assume.
And, as it's been pointed out in this discussion, it's our duty as WPAs to
know the laws, rules, policies on our campus (and beyond) to know how to
give help when it's asked for.
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OK, I figure I'll wade in as the person teaching the
giant-BW-class-from-hell (66 students).  First, yes, I hate it, too.
Second, I'm stepping in to teach this course and be figure head director of
the writing center because our search for a replacement for a permanent
director of both was cancelled by the administration (the same
administration that says we aren't pulling our weight financially).  The
class meets twice a week.  For the first part of each Tues. class, I talk in
general terms to the entire group of 66 about strategies for passing our
statewide test (TASP) or about the readings we're doing, etc. with some
discussion (I call on people); during the second part of the class they
break up into 3 groups, each one facilitated by a graduate student in a
group that is the same size as our BW classes were last year (22 or under).
On Thursdays, students meet again with their graduate instructors in groups
of 22 and workshop papers.  I roam and keep an eye on what's going on and
"script" what the grad students will do with their groups.  (I'm the
instructor of record--a move which is supposed to help our STR's which
figure into our funding.)  The state also mandates that they have another
hour of remediation which we offer in our writing center with tutors who
work in groups of 4 - 6.  So, yes, it's bad, but, no, it's not a "lecture"
course in a strict sense.  Is it the way I would do it if I had a choice?
Certainly not.  Do I look forward to summer of '99?  You better believe it.
 
Donna D-O
 
Dick Fulkerson wrote:
 
>>In fact, for a variety of tricky reasons, this semester we did put all basic
>>writers into a single section of English 100, with one teacher.  I'm not
>>sure how large it ended up, between 70 and 110 I think.  And they do split
>>up at least half the time to be directed by GA's.
Donna Dunbar-Odom
Director, First-Year Composition
Associate Professor of English
Dept. of Literature and Languages
Texas A&M - Commerce
(formerly East Texas State University)
Commerce, TX 75429
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> An instructor received a WRITTEN physical threat from a student and the
> WPA (and the assistant WPA and the chair) refused to intervene?  If I were
> the instructor (and this is only me talking), the first thing I would look
> into is suing the three administrators for helping to create the
> atmosphere of harrassment.  Then I might be tempted to go to the police
> with the written threat, if nobody at the school would help.  There really
> ARE laws against these things, pretty much everywhere I would assume.
> And, as it's been pointed out in this discussion, it's our duty as WPAs to
> know the laws, rules, policies on our campus (and beyond) to know how to
> give help when it's asked for.
>
I agree with Clyde.  Of course, the WPA and the Chair both are extensions of
the University administration (i.e., their representatives).  Have the WPA and
Chair been trained to handle such incidents?  If they have and don't do
anything, they are directly responsible; if they haven't and don't know what to
do, the University administration is directly responsible.  At SIUC, we're
required to give workshops every year to new GAs/TAs as well as new faculty
and staff; further, we have about 12 sexual harassment advisors who have been
trained to handle incidents, questions, concerns, etc. If our WPA or Chair
doesn't act, they are culpable, because they've been told what to do and they
have "back-up" from the advisors.  Surely, SIUC isn't the only campus handling
sexual harassment issues in this way?
 
Lisa
Sexual Harassment Advisor, SIUC and former WPA
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Three thoughts, which I keep returning to over and over when I read and
hear discussions about assessment and placement.  I don't want Dan and
Roger to imagine that I am thinking of their system in particular.
Every place is different, and what they are trying at Grand Valley may
indeed turn out to be the best, given their students, courses, teachers,
available raters, etc.
 
(1) Postponement of decisions until we get more information.  This is an
infinite regress, and usually it is stopped when it is expedient, not
when there is an absolute reason.  Meanwhile, who pays?  What about the
student who self-selects into basic writing and is told at the end of
the course, well, now that we know more about your writing abilities, we
see that you should have been in the regular course (but you can enroll
in it next semester)?
 
(2) Not doing something because it is known to be imperfect.  Roger, for
instance, asks how can we validate a placement system "since we have no
'perfect' standard against which to measure our placement methods."  Or
as another example, in their piece, Dan and Roger say that with
self-placement now "there is no 'interrater-reliability' problem since
there is only one rater."   Well, everything in evaluation is
imperfect.  What's better, doing something whose imperfection is known
and adjusted for, or doing something whose imperfection is unknown?
Multiple methods of evaluation, each one imperfect, can be highly
informative through triangulation.  Allowing the student to self-select
certainly avoids problems of interrater reliability, but doesn't avoid
problems of reliability.  Would the student make the same selection two
weeks later, if if he hadn't consulted with his fraternity members?
 
(3) Avoiding guilt by turning the decision over to the student.  Nobody
likes being put down.  The discussion over sexual harassment over and
over shows how people, once demeaned, never forget it.  No teacher wants
to be a part of putting a student down.  And to place a student into
basic writing seems to be just that.  It is the same with grades.
Giving students a grade less than an A seems to be putting them down.
So, often under the rubric of "the student-centered classroom," teachers
let students give themselves their own Bs and Cs.  Or administrators let
students put themselves into basic writing.  But isn't there is another
side of the coin?  That's the equally disastrous course when people put
themselves down.  Psychologists argue that it is the more disastrous
way, since it is self-perpetuating and it internalizes the guilt.
What's worse for a student, to be told you are a basic writer or to say,
"I guess I am a basic writer"?  In avoiding the act of putting a student
down, how often do teachers and administrators become complicit in
helping the student put himself or herself down?
 
Just thoughts.
 
Rich Haswell
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Joe is right, at least for now.  We have discussed and may eventually
create something like a CCC-L, which might be slightly more moderated than
WPA-L but not quite as moderated as the current CCC Online Interchange
forum.  Our (my?) thinking was that the field already had a number of
active listservs, so why not try something slightly different with CCC
Online, at least at first?  I'd be interested to hear what others think
about this issue.  It might be nice to have a list dedicated to discussion
of the material in and around CCC.  Or perhaps once the current CCC Online
Interchange catches on a little, everyone will prefer that format.
 
- todd
 
On Thu, 1 Oct 1998, Joseph Harris wrote:
 
> Although it's Todd Taylor who should probably be answering this, since I
> extended the invitation, and since I'm not sure if Todd is on this list,
> I'll do my best to clarify.
>
> I think Dan is right in suggesting that CCC Online is intended for somewhat
> more formal statements than the general discussion that a listserv is set up
> to encourage, and certainly the submission process is different, in that
> one of Todd's jobs is to assess the appropriateness of submissions in a way
> more rigorous than the usual hit-send-and you're-published procedures of a
> listserv.
>
> STILL, it seemed to me that many of the statements on this serv were
> already quite well-thought out and lucidly phrased, so it didn't seem to me
> that much work would need to be done to many of them to make fit the
> parameters of CCC Online.  And since one of my hobby-horses these days is
> to try to make our work and discussions accessible to as wide a
> readership/public as possible, I thought it was worth a shot.
>
> So, does that help, or confuse more?
>
> Joe
>
>   >Joe:
> >
> >It looks to me like the responses that are solicited by CCC Online should be
> >more formal statements rather than dialogue. Is the Online area a place for
> >general dialogue?
> >
> >Dan
> >
> >Joseph Harris wrote:
> >
> >> As the editor of CCC, I was of course thrilled to see Dan and Roger's
> >> article on directed self-placement featured in the Chronicle, and I've also
> >> been following the very interesting responses to their work on this listserv.
> >>
> >> Which leads me to ask:  Another different (and potentially much larger)
> >> forum for this exchange is the new *CCC Online*, edited by Tod Taylor, at
> >>
> >> http://ncte.org/ccc/
> >>
> >> I wonder if the people who have contributed to this exchange so far would
> >> consider also posting their comments on *CCC Online*?  Thanks!
> >>
> >> Joe Harris
> >> Editor, CCC
> >
> >--
> >Dan Royer
> >Assistant Professor of English
> >and Director of Composition
> >
> >2343 Mackinac Hall
> >Grand Valley State University
> >Allendale, MI 49401
> >616-895-3488 w
> >
> >1437 Kenan Ave. NW
> >Grand Rapids, MI 49504
> >616-364-8263 h
> >
> >http://www.gvsu.edu/royerd (my homepage)
> >http://www.gvsu.edu/royerd/pp  (Process Papers)
> >http://www.gvsu.edu/english  (GVSU English Department)
>
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Unfortunately, this happens more often that we'd like to believe.  And it
highlights the reason why I've been so adamant about the fact that we
should avoid any definition, or response, to harassment that makes the
teacher responsible.
 
Thanks for the post Scott.  I agree that this teacher should take a strong
stand with her administrators, but let me again remind you of the
correlation between these incidents and rape.  The process of fighting a
harasser AND the administration can be horrifying.  I've seen it.  A person
needs to be very strong and very sure to follow through. We need to support
and promote this kind of response.
 
Julia
 
  At 09:53 AM 10/1/98 -0400, you wrote:
>Clyde is correct.  Scott has described an administration entrenched by
>tenure, seniority, _and_ marriage in which litigation would be the only way
>of getting their attention.  Furthermore, when students are bold enough (or
>these days, drunk enough) to put threats to their instructors into writing,
>it becomes a police matter.  An administrator who is willing to overlook a
>_written_ threat is himself a threat to campus security.
>
>  Chet Pryor / Montgomery College-Germantown / Geermantown, Maryland 20876
>
>----------------------------------------------------------------------------
>-
>From: Dr. Clyde Moneyhun
>To: WPA-L@ASUVM.INRE.ASU.EDU
>Subject: Re: TA harassment
>Date: Thursday, October 01, 1998 9:04AM
>
>An instructor received a WRITTEN physical threat from a student and the
>WPA (and the assistant WPA and the chair) refused to intervene?  If I were
>the instructor (and this is only me talking), the first thing I would look
>into is suing the three administrators for helping to create the
>atmosphere of harrassment.  Then I might be tempted to go to the police
>with the written threat, if nobody at the school would help.  There really
>ARE laws against these things, pretty much everywhere I would assume.
>And, as it's been pointed out in this discussion, it's our duty as WPAs to
>know the laws, rules, policies on our campus (and beyond) to know how to
>give help when it's asked for.
>
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Howdy, WPA Colleagues.
I'm coordinating a writing center outreach with a local high school and am
wondering if  you can refer me to  potential funding available for this
type of university-community partnership.  I'm particularly interested in
support of faculty development and tutor training.  I'd appreciate any
help.
Thanks.
Anne
 
Anne Maxham-Kastrinos
Assistant Director of Composition
Washington State University
Pullman, WA  99164-5020
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On a very simple and practical note, the TA who has been threatened by her
student should not have to talk with this student or even teach class with
him there. If there is no choice but to have a conference or teach before
the matter is resolved, another TA, preferably a large one, should
acompany her to conferences and class.
 
Gail
 
 
Gail Hapke
Assistant to the Director
Academic Writing Program
University of Illinois
   at Urbana-Champaign
 
294 English Building
608 South Wright Street
Urbana IL 61801
217-244-1458
 
On Thu, 1 Oct 1998, Julia Ferganchick-Neufang wrote:
 
> Unfortunately, this happens more often that we'd like to believe.  And it
> highlights the reason why I've been so adamant about the fact that we
> should avoid any definition, or response, to harassment that makes the
> teacher responsible.
>
> Thanks for the post Scott.  I agree that this teacher should take a strong
> stand with her administrators, but let me again remind you of the
> correlation between these incidents and rape.  The process of fighting a
> harasser AND the administration can be horrifying.  I've seen it.  A person
> needs to be very strong and very sure to follow through. We need to support
> and promote this kind of response.
>
> Julia
>
>   At 09:53 AM 10/1/98 -0400, you wrote:
> >Clyde is correct.  Scott has described an administration entrenched by
> >tenure, seniority, _and_ marriage in which litigation would be the only way
> >of getting their attention.  Furthermore, when students are bold enough (or
> >these days, drunk enough) to put threats to their instructors into writing,
> >it becomes a police matter.  An administrator who is willing to overlook a
> >_written_ threat is himself a threat to campus security.
> >
> >  Chet Pryor / Montgomery College-Germantown / Geermantown, Maryland 20876
> >
> >----------------------------------------------------------------------------
> >-
> >From: Dr. Clyde Moneyhun
> >To: WPA-L@ASUVM.INRE.ASU.EDU
> >Subject: Re: TA harassment
> >Date: Thursday, October 01, 1998 9:04AM
> >
> >An instructor received a WRITTEN physical threat from a student and the
> >WPA (and the assistant WPA and the chair) refused to intervene?  If I were
> >the instructor (and this is only me talking), the first thing I would look
> >into is suing the three administrators for helping to create the
> >atmosphere of harrassment.  Then I might be tempted to go to the police
> >with the written threat, if nobody at the school would help.  There really
> >ARE laws against these things, pretty much everywhere I would assume.
> >And, as it's been pointed out in this discussion, it's our duty as WPAs to
> >know the laws, rules, policies on our campus (and beyond) to know how to
> >give help when it's asked for.
> >
>
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When I was in graduate school eons ago, I served as one of two TAs for a
section of FYE that enrolled 200 students.  These students met twice a week to
hear lectures by a "senior professor" who discussed rhetorical principles and
alalyzed the texts--mostly "leterary"--about which students wrote essays.
Then, once a week, students attended break-out sections of 25 students each,
taught by TAs, in which they got more  "writing instruction."  The system
was a disaster and was scrapped after a couple of years.
 
Some 15 years later, under extreme fiscal pressure and administrative
constraints, my current department resorted to teaching our developmental
students in a single large class--80 or more students.  The work in this course
consisted almost exclusively of drill and "grammar" instruction, running
square in the face of everything we know (and knew at the time) about how
people learn to write.
 
Things have long since gotten better.  All of our comp classes--we teach about
220 sections a year--are held strictly at 25.  This semester they average 23.
How did we manage to do this given the punishing formula funding in Texas and
the constant pressure from upper administrators to improve "semester credit
hour production"?  First, we spent years lobbying the powers that be,
eventually convincing them that writing could not be taught effectively in
classes larger than 25.  Second, and more importantly, we made a painful
trade-off.  We run our sophomore literature classes (required for all students)
in lecture sections of 200.  That was the price we had to pay to keep comp
classes at 25.  We're not happy with this trade-off, but the department as a
whole decided that having small comp classes is our top priority.
 
Mike Hennessy
Southwest Texas State U.
San Marcos
mh17@swt.edu
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In response to Rich's thoughts:
 
Rich says that WPAs who refrain from placing students in a class based
on a one-shot writing sample are "postponing" a decision. But
postponement isn't bad if the alternative is a hasty decision. My
argument is that a valid assessment of student writing ability should be
based on "triangulated" assessment (team-based portfolio grading) of
writing produced in the context of a common course in a particular
university setting. Anything short of that is hasty.
 
I agree completely that teachers must take responsiblity for judging
student writing. When we grade students, we hold a mirror in front of
them: "here's where you stand within this community of writers." It's a
crucial message that can have deep ramifications in a student's life.
Because of the importance of the message, I feel that we must be as sure
as we can be that the message is an accurate one. Most of us require
several pieces of writing, usually in several genres, before we venture
sending the "message" of a course grade in a writing class. Precisely
because of the importance of such a message, the idea of sending it
after an hour of summer orientation borders on the ludicrous.
 
Rich asks about the student who discovers that she undersold herself and
took the basic writing class without needing it. I ask: What about the
student who is placed by summer faculty into basic writing on the
strength (or weakness) of a one-shot writing sample and then gets an "A"
in the basic course and a "B" in the regular course? Surely this
happens. What if the student had been able to get a "C" in the regular
course the first time around? We could say that the student has become a
better writer (a "B" rather than a "C") by taking two courses, but if
that's our goal we should simply require both courses of all students.
Of course two is better than one. But if the goal of FYC is to develop
in all students some agreed-upon set of college-level writing abilities,
then the only reason we can ethically require students to take basic
writing is if we feel they are unable to develop those abilities in the
regular sequence. If a "C" means competence, how can we prevent someone
from achieving that competence as quickly and cheaply as they please?
 
I'd much rather have a student wondering where he or she stands until I
(or we, the community of writers in the university) can make a sound
judgment than have the student walking around with a hastily made
judgment in his or her pocket.
 
--
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: http://www.gvsu.edu/~gillesr
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Great story, Mike. Thanks. It's unfortunate that you had to make the
painful trade-off with the lit classes, but it's heartening to know that
terrible situations can be made better when faculty insist on asserting
their priorities.
 
--
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: http://www.gvsu.edu/~gillesr
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Anne, you should contact Barbara Monroe at the University of Michigan.
She's headed several outreach programs and can tell you how she  got
funding.
 
--Becky
 
At 8:32 AM 10/1/98, Anne Maxham-Kastrinos wrote:
 
>Howdy, WPA Colleagues.
>I'm coordinating a writing center outreach with a local high school and am
>wondering if  you can refer me to  potential funding available for this
>type of university-community partnership.  I'm particularly interested in
>support of faculty development and tutor training.  I'd appreciate any
>help.
>Thanks.
>Anne
>
>Anne Maxham-Kastrinos
>Assistant Director of Composition
>Washington State University
>Pullman, WA  99164-5020
 
  -=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
  Rebecca Rickly                                Department of English
  R.Rickly@ttu.edu                              MS 3091
  (806) 742-2521 (office)                       Texas Tech University
  (806) 742-0989 (fax)                          Lubbock, TX  79410
                     http://english.ttu.edu/Rickly/
  =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
 
"It's not a hard job, but you do have to know the alphabet."  --Vanna White
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Steve, I find that most professors actually have _less_ legal power to
control their classes than they tend to believe.  The limitation is not
Constitutional law, which as I'm sure you know affords curiously little due
process to students (btw, Rich Haswell, I am confident your stern warning
does not violate due process standards, in major part because you aren't
actually taking anything away--yet).  But most campus procedural codes go
far beyond the minimum necessary due process.  I challenge all on this list
to examine their student discipline codes carefully and determine whether
they actually have the right to kick a student out of class on the spot, for
any reason, any at all.  Odds are very good that you do not, regardless of
procedural acumen.
 
Keith Rhodes
 
Steve Jamar wrote:
---------------------begin copied text----------------------
But don't take this admonition any further than it should be taken, either.
Teachers can control
behavior and to a fair extent speech in their classrooms and can and should
address inappropriate
behavior (even if the behavior is not illegal) both inside and outside of
the classrooms.  But using
university codes as clubs as opposed to guidelines, especially at public
universities, is asking for
problems - as many schools have found out.
 
And I say this as one who thinks that schools, public and private, have a
great deal more power and
latitude than they often exercise in this area.  But there are *serious*
problems when rules of decorum
become rules of law.
-------------------end copied text-------------------------
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Keith Rhodes, Coordinator of Composition, Department of English
Colden Hall, Northwest Missouri State University, Maryville, MO 64468
660-562-1860 | mailto:krhodes@mail.nwmissouri.edu
http://www.nwmissouri.edu/~krhodes
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
"Everything we deal with in composition is fundamentally philosophical"
        - Ann E. Berthoff, "The Intelligent Eye and the Thinking Hand"
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To clarify my question, the example is a quotation in a paper that is, in
its entirety, also a quote within the source from which it is taken.  Assume
that the writer has properly used the citation form "(qtd in ...)."  We know
the two opposing arguments:
 
1. The internal quotes are redundant given the information in the citation.
2. Since even one word that is not from the "quote within a quote" would
require internal single quotes for clarity, it is logically consistent to
use them in all cases.
 
But what I'm really after is whether MLA has taken an official stand.  The
examples indicate that #1 is the rule.  MLA seems to have a guiding
watchphrase of "minimum necessary information," with which #1 is also
consistent.  Still, absent an express rule, I'd assume publishers and
teachers are free to require what they like (if done explicitly beforehand)
and otherwise writers are free to do what they like (if done consistently).
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Keith Rhodes, Coordinator of Composition, Department of English
Colden Hall, Northwest Missouri State University, Maryville, MO 64468
660-562-1860 | mailto:krhodes@mail.nwmissouri.edu
http://www.nwmissouri.edu/~krhodes
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
"Everything we deal with in composition is fundamentally philosophical"
        - Ann E. Berthoff, "The Intelligent Eye and the Thinking Hand"
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 > An instructor received a WRITTEN physical threat from a student and the
> WPA (and the assistant WPA and the chair) refused to intervene?  If I were
> the instructor (and this is only me talking), the first thing I would look
> into is suing the three administrators for helping to create the
> atmosphere of harrassment.  Then I might be tempted to go to the police
> with the written threat, if nobody at the school would help.  There really
> ARE laws against these things, pretty much everywhere
 
It seems to me that the strategies described above edge into over reaction. Not unlike using a blunderbuss to whack a weasel...most likely you'll miss and the weasel will get away having learned little. There are at least two, actually more, tacit assumptions in the above: a written threat is somehow more heinous/serious than a verbal one and that the receiver can absolutely identify the writer and his/her intent...."It was just a joke Mrs. Ormond".
 
I would want to know how the note was transmitted, was this a pattern by this student , what are local "laws" not customs  and certainly not codes of conduct, and where can I take a warrant out for this particular student(s) arrest. If you are really scared, and you have every right not to be intimidated in this manner don't play  "ain't it awful" with fellow faculty take direct action. Have him/her arrested.
 
Helmuts
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Clyde is right about the law here.  Some years back, one of my colleagues
pointed out to a student that it was a criminal offense in California to
threaten a public employee.  The threats continued and my colleague filed
a criminal complaint with the police.  The student spent a night in jail,
which cooled him down remarkably.  --Ed White
 
On Thu, 1 Oct 1998, Dr. Clyde Moneyhun wrote:
 
> An instructor received a WRITTEN physical threat from a student and the
> WPA (and the assistant WPA and the chair) refused to intervene?  If I were
> the instructor (and this is only me talking), the first thing I would look
> into is suing the three administrators for helping to create the
> atmosphere of harrassment.  Then I might be tempted to go to the police
> with the written threat, if nobody at the school would help.  There really
> ARE laws against these things, pretty much everywhere I would assume.
> And, as it's been pointed out in this discussion, it's our duty as WPAs to
> know the laws, rules, policies on our campus (and beyond) to know how to
> give help when it's asked for.
>
> -------------------------------------------------------------------------------
> Dr. Clyde Moneyhun                      Composition Program
> (330) 742-1649                          English Department
> camoneyh@cis.ysu.edu                    Youngstown State University
> http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>         Get up off of that thing and dance 'til you feel better.
>                                         -- James Brown
>
> -------------------------------------------------------------------------------
>
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I like what Rich has to say here, with one exception: placement into a
Basic Writing course does not have to be a put down or a putting down.
The first year I was responsible for a systemwide placement test, I
visited numbers of registration sites to talk with students.  I was
surprised that most of them took placement as a form of institutional
caring, not at all a put down.  "If you guys think that's where I should
start, that's OK with me," one fellow said to me.  Maybe we need to look
closer at our own attitudes, which we may be displacing onto our students.
                                                        --Ed White
 
On Thu, 1 Oct 1998, Richard Haswell wrote:
 
> Three thoughts, which I keep returning to over and over when I read and
> hear discussions about assessment and placement.  I don't want Dan and
> Roger to imagine that I am thinking of their system in particular.
> Every place is different, and what they are trying at Grand Valley may
> indeed turn out to be the best, given their students, courses, teachers,
> available raters, etc.
>
> (1) Postponement of decisions until we get more information.  This is an
> infinite regress, and usually it is stopped when it is expedient, not
> when there is an absolute reason.  Meanwhile, who pays?  What about the
> student who self-selects into basic writing and is told at the end of
> the course, well, now that we know more about your writing abilities, we
> see that you should have been in the regular course (but you can enroll
> in it next semester)?
>
> (2) Not doing something because it is known to be imperfect.  Roger, for
> instance, asks how can we validate a placement system "since we have no
> 'perfect' standard against which to measure our placement methods."  Or
> as another example, in their piece, Dan and Roger say that with
> self-placement now "there is no 'interrater-reliability' problem since
> there is only one rater."   Well, everything in evaluation is
> imperfect.  What's better, doing something whose imperfection is known
> and adjusted for, or doing something whose imperfection is unknown?
> Multiple methods of evaluation, each one imperfect, can be highly
> informative through triangulation.  Allowing the student to self-select
> certainly avoids problems of interrater reliability, but doesn't avoid
> problems of reliability.  Would the student make the same selection two
> weeks later, if if he hadn't consulted with his fraternity members?
>
> (3) Avoiding guilt by turning the decision over to the student.  Nobody
> likes being put down.  The discussion over sexual harassment over and
> over shows how people, once demeaned, never forget it.  No teacher wants
> to be a part of putting a student down.  And to place a student into
> basic writing seems to be just that.  It is the same with grades.
> Giving students a grade less than an A seems to be putting them down.
> So, often under the rubric of "the student-centered classroom," teachers
> let students give themselves their own Bs and Cs.  Or administrators let
> students put themselves into basic writing.  But isn't there is another
> side of the coin?  That's the equally disastrous course when people put
> themselves down.  Psychologists argue that it is the more disastrous
> way, since it is self-perpetuating and it internalizes the guilt.
> What's worse for a student, to be told you are a basic writer or to say,
> "I guess I am a basic writer"?  In avoiding the act of putting a student
> down, how often do teachers and administrators become complicit in
> helping the student put himself or herself down?
>
> Just thoughts.
>
> Rich Haswell
>
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I'm forwarding this at the request of colleagues here at GSU.  Please feel
free to forward this to other lists.
 
Many thanks!
 
Deb H
 
Deborah H. Holdstein, Ph.D
Professor of English and Rhetoric
Division of Liberal Arts
College of Arts and Sciences
Governors State University
University Park, Illinois 60466
Office Phone:  708.534.4586
Fax:           708.534.7895
 
 
Director of Writing Across the Curriculum
Governors State University
 
Governors State University invites nominations and applications for
the position of Director of Writing Across the Curriculum, effective
winter 1999.  This is an administrative and professional position. The
Director is responsible for further development and implementation of
the Writing Across the Curriculum Program and works closely with the
Coordinator of the University Writing Center and the Coordinator of
Writing for the English Program.
 
Ph.D. in English Composition/Rhetoric or related field is required.
The successful candidate will have a minimum of two years experience
working in a Writing Across the Curriculum Program and be a highly
motivated individual with the ability to provide dynamic leadership
for the further development and implementation of the Writing Across
the Curriculum Program.
 
The position is available January, 1999.  Review of applications will
begin October 30, 1998 and continue until the position is filled.
Starting salary range is $65-70K plus an attractive benefit package.
Please send an informative letter of interest, a current c.v.,  and
the names, address and telephone numbers of three references to:
 
Jacquelyn Kilpatrick Chairperson, Search Committee for Director of
Writing Across the Curriculum College of Arts and Sciences Governors
State University University Park, IL 60466
 
Governors State University is the only  upper-division/graduate
university in the state of Illinois, offering junior and senior level
courses leading to the bachelor's degree, and graduate level courses
leading to the master's degree.  Located 35 miles south of Chicago,
Governors State University serves approximately 9000 students annually
in the Colleges of Arts and Sciences, Business and Public
Administration, Education and Health Professions.  For further
information about GSU, see our website at http://www.govst.edu.
 
Governors State University, an affirmative action/equal opportunity
employer, is committed to achieving excellence through diversity.  The
university encourages applications from women and ethnic/racial
minorities.
 
Jacquelyn Kilpatrick, Ph.D.
Governors State University
College of Arts and Sciences
University Park, IL 60466
(708) 534-6975
=========================================================================
Date:         Thu, 1 Oct 1998 15:59:24 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: outreach programs
In-Reply-To:  <l03110710b23950049e26@[134.121.50.83]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Anne:  I can't talk about funding for you high school outreach, but
there's a book you might already know from NCTE about starting up high
school writing centers--called something prosaic like "High School Writing
Centers."
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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My colleague Mark Shadle asked me to ask you about any upcoming conferences
in the Caribbean.  We have to put in our travel requests here immediately
before the social scientists take all the moeny, like they usually do.  If
we can't locate a suitable conference in, say, Jamaica, then we (those of
you still reading) should seriously consider starting one focused on, say,
Discourse Studies.  But seriously, if you know of a good upcoming
conference that hasn't already been posted to this listserv, let us know
about it.
 
dw
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Edward White wrote:
>
> Clyde is right about the law here.  Some years back, one of my colleagues
> pointed out to a student that it was a criminal offense in California to
> threaten a public employee.  The threats continued and my colleague filed
> a criminal complaint with the police.  The student spent a night in jail,
> which cooled him down remarkably.  --Ed White
 
In what became the scandal of last school year here at IU (Bloomington),
a
tenured professor was repeatedly called "cunt" and "nigger bitch" in one
of
her classes by not one, but several students.  The Dean of Students
Office
took the position that the sitation was the faculty member's fault since
she was faculty, and refused to intervene.  The ongoing story was
plastered
all over the university paper for weeks, and the professor left.
 
She came back (why, I'm not sure) and is teaching.  And IU took no
action.
 
This is not rumor.  Like I said, it was the biggest newspaper scandal of
last year.
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>Maybe we need to look closer at our own attitudes,
>which we may be displacing onto our students.
>                                                        --Ed White
 
Great point, Ed.  I've struggled with this issue for a while now because I
hate that many of the prejudices that I learned in college and MA school
have translated into my teaching and the language I use in the classroom
and in conference.
 
On a related note, I had students in a diversity workshop this week, and as
the instructor was asking if the students had ever been stereotyped, I
noticed they were slow to respond.  I threw out the comment (not really
even thinking about it), "Have you _as students_ felt stereotyped by your
professors?"  Their answers humbled horribly.  The students really do feel
that professors lump them all together and pick the work stereotype
(laziness, illiterate, sorry, whatever) to link them together.  I realized
that I've been guilty of doing the same things when I lament with
colleagues.  To say the least, I found myself wanting to repent and do better.
 
Will
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
William P. Banks
Assistant Director -- University Writing Center
Department of Writing and Linguistics
Georgia Southern University
P O Box 8048
Statesboro, GA 30460-8048
(912) 871-1865
 
http://www2.gasou.edu/facstaff/wbanks
 
"To love another person is to see the face of God."  _Les Miserables_
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I'm sure self-placement works and I liked the original article.
However, our university does not require a first year composition
course (which is an assumption made by Royer & Gilles).  This makes
for quite a different situation.
 
Mieke
 
 
Mieke Koppen Tucker
Bishop's University
Lennoxville, Quebec, Canada
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I have only heard of comp being taught by lectue in a couple of desperate
situations.  Ramage and Bean have talked about getting such a course
instituted at a university where they taught, sometime back, because that
was the only way the school would agree to require the course.  (A Montana
school I seem to recall.)
 
Certainly not anything I would recommend.
 
Donna Dunbar-Odom is teaching it here, and I'll leave her to supply more
details if she wants to.
 
How's that for outing someone??>
Richard Fulkerson
Director of English Graduate Studies
Department of Literature and Languages
Texas A&M University-Commerce
Commerce, TX 75429
 
Home            (903) 886 3397
Office          (903) 886 5271
 
E-mail          dick_fulkerson@tamu-commerce.edu
 
                *******************************************************
                There are two sorts of people in this world, those who
                oppose binary thinking and those who approve it.
                I, of course, oppose it.
                *******************************************************
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I like Mike's story also.  And it seems to confirm my view.  You have to
have the large lecture classes if the administration wants a certain
"cost-effective" student-teacher ratio.
 
Unfortunately (maybe), we don't have that option either.  Sophomore lit
isn't required of all students.  It's an option, and we have only eight
sections offered in a given semester.  At about 35 per section.  I guess we
could merge them all into one, but it would create scheduling hell.
 
We will have a major administrative shake-up announced tomorrow.  Maybe that
will magically create funds!
 
 
 
>
Richard Fulkerson
Director of English Graduate Studies
Department of Literature and Languages
Texas A&M University-Commerce
Commerce, TX 75429
 
Home            (903) 886 3397
Office          (903) 886 5271
 
E-mail          dick_fulkerson@tamu-commerce.edu
 
                *******************************************************
                There are two sorts of people in this world, those who
                oppose binary thinking and those who approve it.
                I, of course, oppose it.
                *******************************************************
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I think Jones and Comprone did a big course thing at MTU and write and article
about it--within the last 5-6 years. Larry Johnson, a colleague of mine at
UTEP, did a lecture-breakout tech writing course, written up in an early 80's
NCTE book on tech writing. Hope y'all like these precise bibliographical
references.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I wonder if there's a difference in how institutions handle harrasment if
the faculty is heavily unionized.  Do the unions ever step in to support
faculty in cases when the administration appears unsupportive?
 
Kurt Bouman
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Here is an announcement of position(s) we will be searching for this
year.
 
Although there is only one position advertised, there is a good chance
we
 
can hire a junior and senior faculty member in writing studies. We've
 
purposely defined the position(s) very broadly so that they appeal to
 
candidates' strengths. I hope many of you will consider applying.  Gail
 
 
Assistant or Associate Professor of Writing Studies
 
 
Writing Studies. Tenured or tenure track appointment, Associate or
advanced
 
Assistant Professor. To participate in active, cross-disciplinary
writing
 
studies graduate program and in undergraduate programs in first-year
 
composition, basic writing, writing across the curriculum, professional
 
writing, and English education.  Demonstrated research interests in any
area
 
of composition studies.  Experience in writing program administration
and
 
program development a plus.  Opportunity to work in sophisticated
computing
 
environment. Position assumes completed Ph.D. in pertinent area by
August
 
1999.  In order to ensure full consideration, send letter, C.V., and
1-3
 
page description of dissertation or current, post-dissertation research
 
project, to Dennis Baron, Head, Department of English, University of
 
Illinois at Urbana-Champaign, 608 S. Wright St., Urbana, IL 61801
(phone
 
217-333-2390), by November 13, 1998.  We will acknowledge all
applications,
 
and we plan preliminary interviews at the 1998 MLA conference in San
 
Francisco.  Salary commensurate with qualifications.  Appointments
 
contingent on final approval of funding.  The UIUC is an Affirmative
Action,
 
Equal Opportunity Employer.
 
 
 
 
 
 
 
>>>>
 
<excerpt>Kim:
 
 
I don't know if you remember me or not, but I was sharing a room with
Jean L., that MLA in Washington.  I've been talking to Deb Brandt and she
recommends your work highly.  We have a position in writing studies here
at the University of Illinois and I hoped you might be interested in
applying.  Though the ad calls for an associate or advanced assistant,
this we have a tradition of hiring whoever is doing the most interesting
work out there, regardless of rank or specialization.  Feel free to email
me if you're curious about the university or the position.  And please
tell Jean I said hi if you talk to her!
 
 
Best,
 
Catherine Prendergast
 
Assistant Professor of English and Writing Studies
 
University of Illinois --Urbana/Champaign
 
 
>>>>
 
<excerpt>Associate Professor of Writing Studies
 
 
Writing Studies. Tenured or tenure track appointment, Associate or
advanced
 
Assistant Professor. To participate in active, cross-disciplinary
writing
 
studies graduate program and in undergraduate programs in first-year
 
composition, basic writing, writing across the curriculum, professional
 
writing, and English education.  Demonstrated research interests in any
area
 
of composition studies.  Experience in writing program administration
and
 
program development a plus.  Opportunity to work in sophisticated
computing
 
environment. Position assumes completed Ph.D. in pertinent area by
August
 
1999.  In order to ensure full consideration, send letter, C.V., and
1-3
 
page description of dissertation or current, post-dissertation research
 
project, to Dennis Baron, Head, Department of English, University of
 
Illinois at Urbana-Champaign, 608 S. Wright St., Urbana, IL 61801
(phone
 
217-333-2390), by November 13, 1998.  We will acknowledge all
applications,
 
and we plan preliminary interviews at the 1998 MLA conference in San
 
Francisco.  Salary commensurate with qualifications.  Appointments
 
contingent on final approval of funding.  The UIUC is an Affirmative
Action,
 
Equal Opportunity Employer.
 
 
 
</excerpt><<<<<<<<
 
</excerpt><<<<<<<<
 
 
 
 
Gail E. Hawisher
 
Professor
 
Department of English
 
Center for Writing Studies
 
608 South Wright Street
 
University of Illinois, Urbana-Champaign
 
Urbana, IL 61801
 
http://www.english.uiuc.edu/cws/
 
http://www.english.uiuc.edu/facpages/Hawisher.htm
 
 
                                        hawisher@uiuc.edu
 
                                        fax 217-333-4321
 
                                        217-333-2989
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Students stereotype professors.
Professors stereotype students.
Stereotyping is a necessary part of
survival as a way of simplifying a
complex world in order to be able to
navigate effectively in it - or so all
of the psychological studies on the
subject seem to agree.
 
We always categorize everything - based
on past experience.  The problem is when
we don't allow for individual variation
or we treat our proxies as reality.  I
respectfully submit that none of us
would be as effective as we are if we
did not stereotype our entering classes
even before we first meet them.  Don't
you design a curriculum and a syllabus
based on stereotyped expectations of
what will be most effective for the
incoming group?
 
One of the characteristics of current
entering classes of law students -
nationwide, if my colleagues are to be
credited - is an expectation that they
will be given what they need, as opposed
to them having to learn it themselves
through real effort.  I design the LRW
Program to expose this problem to them
as soon as possible.  (Responses to this
awareness vary considerably.)  This is
stereotyping, is it not?  It is sort of
a negative assessment of the students
too, isn't it?  But I submit it is fully
legitimate and warranted and designing a
program to address it ultimately
enhances the success of the students in
law school and as lawyers.
 
So what stereotyping is problematic?
Socially and politically charged ones,
even if true (e.g., many students from
the NE are arrogant know-it-alls)?
City, rural and suburban -based
stereotyping?  Race-based?  Sex-based?
(Is anyone going to claim that there are
not legitimate sex-linked
characteristics that are relevant for
teachers to be aware of - while being
fully aware, of course, that there are
exceptions to every type.)  Sport-based?
(football v. soccer players)
 
Can we have pedagogical discussions
without stereotyping?  "My students are
good at . . . ," "my students are weak
at . . . "  What is the point of even
telling about one particular student's
story if we aren't going to generalize
from it and don't intend for that
student to stand as a representative of
a group?
 
One final stereotype:  Those who pan
stereotyping haven't thought about it
very much.  :-)
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Metaphysics is not reality.
Metaphysics is names about reality.
Metaphysics is a restaurant where they
give you a thirty-thousand page menu and
no food."
 
Robert M. Pirsig, Lila, p. 63 (1991).
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Years and years ago, my university--suffering from big increases in
first-year enrollment--created a section of FYC with 200 students in
it.  Two days a week lecture, one day break-out sessions.  It was an
unmitigated disaster.  The teacher who had to lecture (not me) never
recovered from it.  Students would wait until the TA took attendance and
then walk out in droves, while the teacher bravely tried to show what a
good introduction looked like.  The administration never tried to
pressure the department again to create such a course.  Maybe all
schools have to try it once.  Rich Haswell
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Steve, as a long-time observer of the hermeneutic circle, I can't agree
with you more about stereotyping.  Fortunately, expectancy effects in
teaching have been long studied, and I would suggest that all apprentice
teachers should do some reading in the area.  Two sources:
 
Russell Jones, Self-fulfilling prophecies, Erlbaum, 1977.
 
R. Rosenthal, "Teacher expectancy effects:  A brief update 25 years
after the Pygmalion experiment," J of Research in Education 1 (1991):
3-12.
 
Rich
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Jennifer,
Are you in charge of the reviews for the manuscript entitled "American
Twenty-Four Karat Gold"?  I'm trying to send my review to the fax
(212) 782-3309, but am having trouble. I can email you the review if
you want, but I'll have to go home at lunch and get the file.  I only
have a hard copy with me. Kim
--
Kim Ballard
ballardk@omni.cc.purdue.edu
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Crap, I accidentally sent a message intended for Jennifer's private
mailbox to the list.  I'm truly red-faced and sorry (of course, this
beats the time I discussed my divorce in a public forum). DonnaKim
--
Kim Ballard
ballardk@omni.cc.purdue.edu
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>Steve, as a long-time observer of the hermeneutic circle, I can't agree
>with you more about stereotyping.  Fortunately, expectancy effects in
>teaching have been long studied, and I would suggest that all apprentice
>teachers should do some reading in the area.  Two sources:
>
>Russell Jones, Self-fulfilling prophecies, Erlbaum, 1977.
>
>R. Rosenthal, "Teacher expectancy effects:  A brief update 25 years
>after the Pygmalion experiment," J of Research in Education 1 (1991):
>3-12.
>
>Rich
 
Those interested in the larger cognitive pscyh issues involved in
stereotyping might want to pursue it under the topic of "prototype
semantics."  The best introduction is still George Lakoff's _Women, Fire,
and Dangerous Things_.  UC Press.
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Regarding the discussion of stereotyping, I'm a bit troubled by the
terminology (which I think in this case IS important).  Shouldn't we
distinguish between "generalizing/categorizing" vs. "stereotyping"?
 
My dictionary's (Webster's New World, 2nd ed.) definition of stereotype is
"an unvarying form or pattern;  specif., a fixed or conventional notion or
conception, as of a person, group, idea, etc., held by a number of people,
and allowing for no individuality, critical judgment, etc."  Making a
generalization about (insert subject here) is different from forming a
sterotype, which does not allow for individuation/differentiation.
 
-----------------------------------------------------------------------
John C. Kerrigan
co-Asst. Writing Program Administrator  Managing Editor
English Department -- Box 455011        The Ben Jonson Journal
University of Nevada, Las Vegas         University of Nevada, Las Vegas
4505 S. Maryland Parkway                4505 S. Maryland Parkway
Box 455011                              Box 455069
Las Vegas, NV  89154-5011               Las Vegas, NV  89154-5069
 
Office: (702) 895-3516
FAX:    (702) 895-4801
 
Ben Jonson Journal Home Page:
                http://www.nevada.edu/home/10/kerrigan/html/jonson.html
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I believe Keith is exactly right.  In fact, you can't even suggest a
student "go in for counseling" about academic matters.  However, since
they usually don't know that, I might make such a suggestion and hope I
didn't get caught.  (If they're in enuf trouble, that is, to warrant
outside help.)  I'd rather get sued, sometimes, than allow someone in
trouble to crash or suicide.  In six years, I've had about 10 students
who needed some pushing towards self-reflection.  I only lost one of those
ten.  He wasn't even in the real world at all.  Never.  Dungeons and
Dragons and Narnia were real to him.
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Hey!  Let's organize one!  Jamaica, anyone?
 
On Thu, 1 Oct 1998, Donald Wolff wrote:
 
> My colleague Mark Shadle asked me to ask you about any upcoming conferences
> in the Caribbean.  We have to put in our travel requests here immediately
> before the social scientists take all the moeny, like they usually do.  If
> we can't locate a suitable conference in, say, Jamaica, then we (those of
> you still reading) should seriously consider starting one focused on, say,
> Discourse Studies.  But seriously, if you know of a good upcoming
> conference that hasn't already been posted to this listserv, let us know
> about it.
>
> dw
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Dear WPA Folks,
Please forward this job description to appropriate listservs.  Also, some of
you may find this job appealing.  It will be a high-profile job at ASU, one
that we hope will generate lots of excitement about teaching.
Best,
Duane
 
> -----Original Message-----
> From: Norma Talamante  AZ State University/Provost Office
> [SMTP:NORMA.TALAMANTE@asu.edu]
> Sent: Wednesday, September 30, 1998 3:06 PM
> To:   jay.braun@asu.edu; wjohnson@asu.edu; Wyckoff@asu.edu;
> ATGXH@ASUVM.INRE.ASU.EDU; laura.harris@asu.edu; IDSXS@ASUVM.INRE.ASU.EDU;
> IACBAB@ASUVM.INRE.ASU.EDU; john.babb@asu.edu; ICBAS@ASUVM.INRE.ASU.EDU;
> ATDLE@ASUVM.INRE.ASU.EDU; carlson@math.la.asu.edu; krenshaw@asu.edu;
> duane.roen@asu.edu; fsnyder@asu.edu; Patricia.McIntosh@asu.edu
> Subject:      ANNOUNCEMENT OF VACANCY
>
>                         Tempe, AZ  85287-2803    602/965-4087
>
> DUANE ASKED THE FOLLOWING ANNOUNCEMENT OF VACANCY FOR THE DIRECTOR, CENTER
> FOR LEARNING AND TEACHING EXCELLENCE BE SENT TO THE SEARCH COMMITTEE AND
> HERE
> IT IS AS IT APPEARS ON THE AV:
>
> DEPARTMENT:  Center for Learning and Teaching Excellence
> DEPT CODE:   B0601
> TITLE:       Director
> CATEGORY:    Faculty/Academic Professional/Administrative Assignment/
>              Tenure Continuation Track/100% FTE/Fiscal Appointment
>
> ESSENTIAL FUNCTIONS: Champion university excellence in learning and
> teaching;
> develop/conduct programs, workshops, and training to enhance teaching
> skills
> that promote active learning; promote uses of advanced learning and
> teaching
> technologies; assist academic units to promote and assess learning and
> innovative teaching; assist in securing external funding for faculty
> research
> in instruction; coordinate faculty exchange of ideas and research related
> to
> learning and teaching; facilitate the coordinated efforts of various
> university
> offices, centers, and programs to effect these goals; develop and
> administer
> budget; hire, supervise, and evaluate staff.
> QUALIFICATIONS:
>        REQUIRED:  Earned doctorate; excellence in college/university
> teaching
> and research appropriate to rank and position (i.e., faculty or academic
> profes
> sional); knowledge of learning theory, and effective pedagogical and
> techno-
> logical practices; ability to communicate with faculty clearly; experience
> in
> pedagogical and curricular innovation in higher education; strong
> interpersonal
> and organizational skills; ability to work with diverse faculty interests,
> disciplines, and cultures.
>        DESIRED:  Administrative and faculty-development experience;
> experience
> working with diverse units (e.g., Information Technology, Research and
> Sponsored Projects, University Evaluation, Writing Across the Curriculum,
> Service Learning, colleges, and schools) to provide synergistic,
> cost-effective
> value-rich faculty development programs, workshops, and/or services.
> Preference is to hire as tenured associate or full professor; however,
> full
> consideration will be given to any applicants qualified to be hired as a
> continuing-status academic professionals (i.e., nonfaculty research/
> administrative category with status similar to tenure).
>
> APPLICATION DEADLINE:  Materials must be postmarked by November 6, 1998,
> or the
> 1st and 15th of each month until the position is filled.
>
> APPLICATION PROCEDURE:  Submit letter of application,
> vita/resume/philosophy
> statement (not to exceed one page), and names/addresses/phone numbers of
> three
> references to Professor Duane Roen; Search Committee Chair; Director,
> Center
> for Learning and Teaching Excellence; Arizona State University; Office of
> the
> Senior Vice President and Provost; P.O. Box 872803; Tempe, AZ 95287-2803.
>
> GENERAL INFORMATION:  The Center for Learning and Teaching Excellence is a
> comprehensive unit dedicated to promoting a faculty culture of continuous
> improvement in learning and teaching.  The center director and staff work
> in
> concert with other university programs.  This is an administrative
> assignment-
> 100 percent FTE, fiscal appointment.
>
> Arizona State University Main Campus, which enrolls nearly 44,000 student,
> is
> part of the Phoenix metropolitian area, with a population of over 2.5
> million.
> Phoenix offers the resources of the nation's sixth largest city and the
> climate
>  and amenities of one of the nation's best-known resort destinations.  ASU
> main
> is a research 1 University with 3.1 library volumes, open computer
> stations at
> a ratio of one for every 14 students, and national recognition as a Truman
> Scholarship University.  ASU Main is in the planning stages for a major
> mediated classroom building, scheduled to open 2001, to carry teaching and
> learning into the new century.
> BITNET:  ICNST@ASUACAD     INTERNET: ICNST@ASUVM.INRE.ASU.EDU
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Well, the American Humor Association is meeting at one of the resort places
in Mexico in December, I hear.
 
At 01:09 PM 10/2/98 -0700, you wrote:
>Hey!  Let's organize one!  Jamaica, anyone?
>
>On Thu, 1 Oct 1998, Donald Wolff wrote:
>
>> My colleague Mark Shadle asked me to ask you about any upcoming conferences
>> in the Caribbean.  We have to put in our travel requests here immediately
>> before the social scientists take all the moeny, like they usually do.  If
>> we can't locate a suitable conference in, say, Jamaica, then we (those of
>> you still reading) should seriously consider starting one focused on, say,
>> Discourse Studies.  But seriously, if you know of a good upcoming
>> conference that hasn't already been posted to this listserv, let us know
>> about it.
>>
>> dw
>>
>
>Bill
>                since feelings are first
>                whoever pays attention to the grammar of things
>                will never really kiss you
>
>                                        ----e e cummings
>----------------------
>William A Pedersen
>wap@U.Arizona.EDU
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
=========================================================================
Date:         Fri, 2 Oct 1998 16:14:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jeff Jablonski <jablonsk@OMNI.CC.PURDUE.EDU>
Subject:      Re: Help!
In-Reply-To:  <Pine.HPX.4.02.9810021308330.2487-100000@orion.U.Arizona.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Anyone know any folks at the American University of the Caribbean in St.
Martaan?  I was just there for a honeymoon and found the island difficult
to leave.
 
On Fri, 2 Oct 1998, William A Pedersen wrote:
 
> Hey!  Let's organize one!  Jamaica, anyone?
 
Jeff Jablonski
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Well, heck, Keith.  Why don't you just go to the original source and
quote from there rather than quote from a quotation that quotes from
another source?
 
 
On Thu, 1 Oct 1998, keith rhodes wrote:
 
> To clarify my question, the example is a quotation in a paper that is, in
> its entirety, also a quote within the source from which it is taken.  Assume
> that the writer has properly used the citation form "(qtd in ...)."  We know
> the two opposing arguments:
>
> 1. The internal quotes are redundant given the information in the citation.
> 2. Since even one word that is not from the "quote within a quote" would
> require internal single quotes for clarity, it is logically consistent to
> use them in all cases.
>
> But what I'm really after is whether MLA has taken an official stand.  The
> examples indicate that #1 is the rule.  MLA seems to have a guiding
> watchphrase of "minimum necessary information," with which #1 is also
> consistent.  Still, absent an express rule, I'd assume publishers and
> teachers are free to require what they like (if done explicitly beforehand)
> and otherwise writers are free to do what they like (if done consistently).
>
> ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
> Keith Rhodes, Coordinator of Composition, Department of English
> Colden Hall, Northwest Missouri State University, Maryville, MO 64468
> 660-562-1860 | mailto:krhodes@mail.nwmissouri.edu
> http://www.nwmissouri.edu/~krhodes
> ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
> "Everything we deal with in composition is fundamentally philosophical"
>         - Ann E. Berthoff, "The Intelligent Eye and the Thinking Hand"
>
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Don,
    You're in the wrong discipline.  The only conference I know of in the
Caribbean within the next 6 months is the Forum on Engineering and
Technology Education, January 11th, in St. Augustine, Trinidad.  However,
if you get to Guadalajara, Mexico by Monday (October 5th), there is the
IACET Conference to Internationalize Standards to Verify Outcomes-Based
Learning.  That's not the Caribbean, but it's warmer than Oregon is in
October.  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Thu, 1 Oct 1998, Donald Wolff wrote:
>
> My colleague Mark Shadle asked me to ask you about any upcoming
> conferences in the Caribbean.  We have to put in our travel requests
> here immediately before the social scientists take all the moeny, like
> they usually do.  If we can't locate a suitable conference in, say,
> Jamaica, then we (those of you still reading) should seriously consider
> starting one focused on, say, Discourse Studies.  But seriously, if you
> know of a good upcoming conference that hasn't already been posted to
> this listserv, let us know about it.
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Interesting how definitions vary from dictionary to
dictionary.  Am Heritage defn:
(2) "a conventional, formulaic, and usually oversimplified
conception, opinion or belief; (3) a person, group, event,
or issue considered to typify or conform to an unvarying
pattern or manner, lacking any individuality , example
given:  the very stereotype of a college sophomore."
 
The term as I was using it is close to the way it is used by
scholars studying the how people form
generalizations/stereotypes and what they do with them.  I
do not know the exact technical definition used in that
setting and I do not know why they have chosen
"stereotyping" over "generalizing" or "categorizing."
 
Surely, John, you have heard the usage:  "stereotypical
behavior."  Perhaps the "al" is enough to change it from the
Webster's cramped meaning, but I think this usage is what
makes the Am Heritage definition more accurate.
 
As to substance - we *do* expect our students to act in
certain ways in conformance with our stereotype/typical
model/generalized example of how students act.  And in
general our expectations are pretty accurate (leaving aside
for a second the self-fulfilling prophecy aspect of such
expectations).  Our stereotype is richer than all fitting
into a single mode - isn't it - we expect a range of
abilities, backgrounds, learning styles, etc. in our classes
- that is the stereotypical class.  But we also expect
certain attitudes and behaviors to predominate.  And we also
expect certain behavior problems/attitudinal problems from a
subset of the students.
 
I suspect John Kerrigan and I agree on most of this - I
think stereotype is the better word; he prefers category or
generality.
 
Cheers,
Steve
 
 
John Kerrigan wrote:
 
Regarding the discussion of stereotyping, I'm a bit troubled
by the
terminology (which I think in this case IS important).
Shouldn't we
distinguish between "generalizing/categorizing" vs.
"stereotyping"?
 
My dictionary's (Webster's New World, 2nd ed.) definition of
stereotype is
"an unvarying form or pattern;  specif., a fixed or
conventional notion or
conception, as of a person, group, idea, etc., held by a
number of people,
and allowing for no individuality, critical judgment, etc."
Making a
generalization about (insert subject here) is different from
forming a
sterotype, which does not allow for
individuation/differentiation.
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Metaphysics is not reality.  Metaphysics is names about
reality.  Metaphysics is a restaurant where they give you a
thirty-thousand page menu and no food."
 
Robert M. Pirsig, Lila, p. 63 (1991).
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>I believe Keith is exactly right.  In fact, you can't even
suggest a
>student "go in for counseling" about academic matters.
 
1.  Who says this?
2.  By what authority?
 
I think just the opposite is true - as a matter of what is
legal teachers have more authority than they may think.  But
as a matter of school policy or risk-averse attitudes, they
may exercise much less than they have legally.
 
I recognize the "it's just not worth it" aspect as well - if
the exercise of authority is going to be challenged, one can
grow weary and decide it is just not worth it -but
surrenduring to this sort of intimidation cannot be good in
the long run for anyone.  I really dislike the work needed
to discipline a student for cheating.  But I still do it.
 
I dislike student responses to failing courses - but I still
fail them.
 
Sadly, I think too many in education today are getting bad
legal advice ( this is true-all you need do is read the
papers), or are not listening to good legal advice, or are
not getting legal advice at all.  I also think too many in
education are not leading enough with enough moral authority
- we take the paths of least resistance too often because
some of these issues seem too peripheral to our narrow,
near-sighted missions as educators and administrators.
 
We seem to forget that we are both conservators of values
and revolutionaries seeking to change values.  And that
these functions are both appropriate and not marginal in any
sense.
 
You can set rules of attendance, decorum, punctuality,
civility, etc. for your classes.
 
You can advise students about many things and are not
limited to just lecturing and grading papers.  And if you
are being told otherwise, perhaps it is time to raise these
issues once again.
 
As if writing program administrators did not have enough
battles to fight already . . . .
 
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Metaphysics is not reality.  Metaphysics is names about
reality.  Metaphysics is a restaurant where they give you a
thirty-thousand page menu and no food."
 
Robert M. Pirsig, Lila, p. 63 (1991).
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Perhaps this might help.
 
 
Stereotyping IS categorizing and cataloguing, etc.  BUT--stereotyping goes
one step further in formulating the same response to the image/stimulus
every time it/they appear.  In other words, stereotyping has only occured
when the person holding it has the SAME reaction to a closely simular
stimulus every time.  I would consider it a response generated in the
amigdyla, our "lizard brain."  No wonder it's not too inteligent and is so
intransigent....
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Very interesting, Steve, and undoubtedly more accurate than what I said.
That was just what I was told as part of my TA training.  (Tom M. didn't
say it, and neither did Tilly or Theresa, but I don't remember who did, or
what authority was used to support that conclusion.  I do know liability
was noted as the underlying reason.
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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In-Reply-To:  note of 10/03/98 10:00
 
When I came across a student who, I felt (in my unprofessional opinion), might
benefit from counseling, I would inform the counseling center and let the
professionals manage it. Interestingly, many of the times that I contacted the
counseling center about a student, the center already had had contact with
that student. In other cases, they would contact the student and take it from
there.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Our counseling center tells me they cannot initiate contact with a student but have to
wait for the student to seek their help.  Like David, I've found that they very often have
already had contact, so it's very important for them to know that the student may be
experiencing some difficulties.  If they haven't had any contact, they at least have some
information if the student does appear.  It's perfectly acceptable for an instructor to
let students know about available counseling services.
 
If a student's conduct is directly impacting his or her performance in class, then we have
an "Early Warning System," which is an academic counseling service.  They do initiate
contact with students.  I imagine that most campuses have something similar.
 
On a related issue (one that just came up this week . . . again) I discovered that we're
not able to deny a student access to a class on the basis of a prior incident with a
teacher, at least until the matter has made its way through the proper grievance channels,
which can take months and obviously doesn't do much to alleviate the sort of behavior that
can really damage the civility of a classroom (e.g., verbal assault).  We can, however,
have a student removed from a classroom by security if after a warning from the teacher
the student continues to seriously disrupt the conduct of the class.
 
Dave
 
"David E. Schwalm" wrote:
>
> When I came across a student who, I felt (in my unprofessional opinion), might
> benefit from counseling, I would inform the counseling center and let the
> professionals manage it. Interestingly, many of the times that I contacted the
> counseling center about a student, the center already had had contact with
> that student. In other cases, they would contact the student and take it from
> there.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
 
--
************************************************************************
David Blakesley
Director of Writing Studies in English
Southern Illinois University-Carbondale
 
Visit the Virtual Burkeian Parlor (home of "Burke-L") at
 
http://www.siu.edu/departments/english/acadareas/rhetcomp/burke/index.html
 
************************************************************************
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Actually, what I find troubling is that student counseling centers would inform you that the
student is being counseled!  Unless the student has signed a waiver allowing disclosure of
this sort of information, that sort of sensitive information should be kept private as a
matter of both privacy law and as a matter of professional ethics of counselors!
 
Of course the degree of privacy and privilege depends upon what the counseling is about -
medical and psychological and financial problems being quite different from purely academic
counseling - remedial work in grammar or what-have-you.
 
As to David Schwalm's point about one-bite and out - it is quite correct and proper that a
student not be barred forever for one comment or incident absent a review process.  The
stakes are high enough and some professors arbitrary enough to warrant such a rule.
 
But you should consider creating a stream-lined grievance procedure for seriously disruptive
students.  Due process does not require endless process or even slow process.  A quick
hearing and decision subject to later review should be able to be crafted - if it really is a
problem.
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Metaphysics is not reality.  Metaphysics is names about reality.  Metaphysics is a
restaurant where they give you a thirty-thousand page menu and no food."
 
Robert M. Pirsig, Lila, p. 63 (1991).
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Kurt Bouman wrote:
>
> Clay's post, and this discussion, have reminded me what I really want my
> students to learn:  flexible strategies for writing effective prose.  On
> Wednesday, when we next meet, I'll back up a few steps and explain to my
> students what my goals are; and I'll find a way to discuss focus and
> development out of their own work, which I know will help them most (I
> passed this up today due to technological limitations in the classroom:
> no overhead or computer projector to show the whole class one thing at the
> same time--another "efficiency" decision).  While some of them will
> generalize what I say into a "rule," and while others won't be able to
> write effective paragraphs without a "rule," I hope that most will see
> that paragraph focus and development are important to effective
> communication and meaning-making.  Sheesh, there's just no quick n' easy
> way to do this, is there?  :)
 
No, there isn't--though if they knew what a paragraph was, it would be
a lot easier.  After going around and around about the issue, and after
hearing complaint after complaint from upper level instructors that the
students couldn't tell them what a paragraph was, I did a spot check of
all the lower level writing textbooks in the library.
 
I looked in the chapter/section/whatever that, according to the index,
was
supposed to teach paragraphs.  Only two out of over a hundred defined a
paragraph, and the two that did defined it formally.  Add that to the
fact
that none of the lower level instructors had any more than the most
elementary
training in teaching writing, and well, there you have the problem.
 
Remember, though, that I was in an intensive ESL program.  I was by no
means an island.  I was dealing with what my students had been told by
previous teachers, and then they would leave my class and the next
instructor
would mark off for paragraphs with topic sentences not at the ver
beginning,
even if that would have destroyed the cohesion between paragraphs.
 
So no, all you can do is try.  I used to show my students lots of
models,
and have them identify the topic sentences.  We'd then discuss why the
topic sentences appeared where they did, etc., etc., etc.  It worked
pretty well--at least until they left my class.
 
Sheesh.
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One of the most effective methods for teaching paragraph structure that
William Irmscher taught his graduate students at University of
Washington (aside from the Christensen method, which I also use), is a
little acronymic approach called "TRIAC" (I'm not sure who the source
is for this method).  TRIAC stands for "Topic, Restriction,
Illustration, Analysis, and Conclusion," and I liked it because it
calls attention to the internal functions of a paragraph beyond just
the topic sentence (and I have never liked the focus on topic sentences
and theses, because they lock people into dull, formulaic ways of
thinking and writing).
        One could make TRIAC formulaic too, I suppose, but I teach it as
common moves a paragraph usually makes--identifying a focus, zooming in
on a piece of that focus, providing an example or illustration or
supporting material of somekind, discussing that material, and then
drawing a conclusion about it.  As TRIAC describes functions, and not
necessarily order, one could have a paragraph that would start with an
illustration, then restate the focus and restriction, and end with
analysis, thus ITRA.  Several paragraphs together could share the
conclusion, so TRIA, TRIA, and TRIAC.  A writer could offer three
illustrations, then analyze their similarities, and come to a
conclusion, leaving the topic and restriction only indirectly
determined:  IIIAC.
        I've found that analyzing sample writings for TRIAC form shows
students that writers often spread the development of an idea (Topic
and Restriction) over several paragraphs or a paragraph "block," and
that topic identification sometimes occurs in the beginning, middle, or
end, or may never be directly stated.  Thus, a writer juggles issues of
order, depth, and length in paragraphing, and indentations may be used
to give readers a much-needed "white space" break, not simply to signal
the introduction of a new topic (which the "topic sentence approach"
tends to lead students to believe).
        Students like having something easy to remember (the formulaic aspect
of TRIAC), but its flexibility in applications encourages them to
develop elements of play and craft, and think about paragraphing
strategically.
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There are other good approaches, like TRIAC, to helping students structure
their writing. I'm a big fan of Christensen's paragraph rhetoric. D'Angelo did
a variation of that in his Process and Thought textbook. Will Pitkin has done
some interesting stuff, as have Williams and Schwegler. The phrase "know what
a paragraph is" does worry me a little. I used to have students look at two
essays, one by Roger Angell for the New Yorker and one by William Rasberry for
Time or Neweek or some such. Both are excellent coherent essays within 100
words of being the same length. The Angell essay contains 3 or 4 paragraphs.
The Rasberry essay contains about 30 paragraphs. Both essays contain fully
developed ideas and are wholy coherent and understandable. I used this
exercise to demonstrate to students that the issue is not typography
(paragraphs) but coherent and clearly signalled development of ideas. Then
they could learn the *different* places they could put typographical breaks in
ways that supported the logic of development and did not mislead the reader.
The main problem I had was getting students to suspend the "rules" they had
learned about paragraphing.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I first heard of this method for shaping the content of a paragraph or
essay in Freestyle by Chris Anderson published by Houghton Mifflin in
1992.
 
Several years ago one of my college students actually came to freshman
comp with a full understanding of how to apply TRIACS as he revised his
essay for completeness; his writing always followed a direct structure.
 
Truly,
 
Gail
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
 
Dr. Gail S. Corso
Associate Professor of Communication Arts
Neumann College
Aston, PA 19014-1298
 
610-558-5515
gcorso@smtpgate.neumann.edu
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<HTML>
I first heard of this method for shaping the content of a paragraph or
essay in <I>Freestyle </I>by Chris Anderson published by Houghton Mifflin
in 1992.
 
<P>Several years ago one of my college students actually came to freshman
comp with a full understanding of how to apply TRIACS as he revised his
essay for completeness; his writing always followed a direct structure.
 
<P>Truly,
 
<P>Gail
 
<P>~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
 
<P>Dr. Gail S. Corso
<BR>Associate Professor of Communication Arts
<BR>Neumann College
<BR>Aston, PA 19014-1298
 
<P>610-558-5515
<BR>gcorso@smtpgate.neumann.edu
<BR>&nbsp;
<BR>&nbsp;</HTML>
 
--------------A1185927B661A8853C8A90FC--
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Steven,
        As I noted before, under the Constitution, teachers have lots of
rights; but academe has largely ceded them in written procedural codes
binding on students and professors.  A student very nearly has to commit
a crime to be properly removed from class anywhere I have taught, and I
do read the codes and the law.  Even then, the removal normally has to
go through hearing processes first.  Now, students don't know this, so
sometimes the magic works; but the risk of making threats you cannot
carry out against active resistance is often not worth taking.
        I'm still interested in my challenge.  Am I to assume, Steven,
that law schools have done a better job of not tying themselves in
unnecessary procedural knots?  Do you know for a fact that you are
entitled to kick someone out of class for incivility--not just capable
of it, mind you, but clearly within your rights?
        Or even better, are there loopholes in the codes?
 
 
Keith Rhodes,                            -----------------------
English Department, Colden Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
660-562-1860                            | in our hearts."       |
krhodes@mail.nwmissouri.edu             |     -- Charles Peirce |
http://www.nwmissouri.edu/~krhodes
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Sorry--I just saw this.  It's probably too late, but ...
 
Susan McLeod wrote:
>
> Would those of you who have an upper division ESL writing class in your
> curriculum respond to me off-list and let me know a little about it?
> Specificially, how is it described so as not to be remedial, and what is it
> its focus?  (Research?  Just "Advanced writing for ESL Students"--an ESL
> parallel to another course in the curriculum?)
 
There is more than one--not because there needs to be, but because
of poor planning and the right-hand-left-hand bureaucracy syndrome.
 
First, the students who come into the Intensive ESL program here are
not necessarily even interested in applying to IU.  There is no real
connection between IU's students and the IEP's students, in that
sense.  Once they complete the program, they may apply to IU or any
other university, or they may go home.
 
If they apply to IU, they are placed in special sections of W131,
the mandatory comp course for all undergrads (we'll get to this later).
 
Incoming international grad students, on the other hand, take an English
exam administered by the IEP.  These are students who have already been
accepted, understand; they are not IEP students.  Based on their exam
scores, they may be placed in non-credit writing courses administered by
a sister program of the IEP, not the English dept.  They take these
courses concurrently with their degree courses.
 
The English dept's special sections of W131 are miserable.  The AIs
who teach them have no clue at all, and are arbitrarily given these
sections to teach--though to be fair, W131 is as a whole miserable,
since only the Lit majors are supported by the dept, and as a group,
they have no clue.
 
I and the woman heading up the composition program in the English dept
might have come up with something different, had I not run screaming
from the IEP into the arms of the School of Business, and had she been
supported by her department.  But universities are like that.
 
Here's hoping your arrangement is better.
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To all: A former grad student--the first rhet/comp person on her
campus--asks if the WPA or CCCC has any formal statement concerning the
tenured/non-tenured status of WPAs. I couldn't remember, so I thought I'd
ask. Has any official org. gone on record on this score.
 
Steve North
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About the fairly revolting events at IU and some of the other stories
we've heard on this topic:  It seems that there's a legal loophole (or at
least the percetion of one by a few administrators) when STUDENTS harrass
TEACHERS and not vice versa.  When all this came up while I was a grad
student at UA (first-year men harrassing women TAs, that is), we were told
by several offices (including Affirmative Action, I think I remember) that
they had no rules or procedures for that situation--only if profs
harrassed students.  We did our best to solve the problem--moving the
offending students into other sections, for example.
 
This is why I find the idea of Julia F-N et al. so important--the
distinction drawn between institutional power and cultural power--so that
though the (usually young female) TA may hold institutional power (and so
may not be protected by anti-harrassment policies), the (usually male)
student holds overwhelming socially-sanctioned cultural power--so strong
that it can even be exercised, apparently with impunity, against a full
prof.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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Youngstown State has a sister-school relationship with the College of the
Bahamas--an arrangement between our two nursing schools, actually.  How
WPA in the Bahamas one year?
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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>To all: A former grad student--the first rhet/comp person on her
>campus--asks if the WPA or CCCC has any formal statement concerning the
>tenured/non-tenured status of WPAs. I couldn't remember, so I thought I'd
>ask. Has any official org. gone on record on this score.
>
>Steve North
 
Steve,
 
I'm not aware that any official organization has gone on record with regard
to whether WPAs *should* be tenured in order to hold a WPA position.  WPA
has gone on record with a statement about valuing WPAs' work as
intellectual work, worthy of "counting" toward tenure and showing how that
work might be documented.  The statement is printed in the next to last
issue of the organization's journal (sorry I don't have my copy right at
hand to give you the citation).
 
Marty Townsend
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Steve,
 
The WPA "Portland Resolution," adopted in 1990, contains the following
statement:
 
"The WPA should be a regular, full-time, tenured faculty member or a
full-time administrator with a recognizable title that delineates the scope
of the position. . . "
 
Interestingly, elsewhere the text of this resolution refers to guidelines
in tenuring decisions, thus reflecting the gap between the organization's
official position and reality.
 
The Portland Resolution is available at the WPA website, URL below.
 
Doug
 
 
>>To all: A former grad student--the first rhet/comp person on her
>>campus--asks if the WPA or CCCC has any formal statement concerning the
>>tenured/non-tenured status of WPAs. I couldn't remember, so I thought I'd
>>ask. Has any official org. gone on record on this score.
>>
>>Steve North
>
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
http://www.cas.ilstu.edu/english/html_sources/grad1.html
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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CCCC has "Statement of Principles and Standards for the Postsecondary
Teaching of Writing" as part of CCC Online at
 
        http://ncte.org/ccc/12/sub/state3.html
 
It touches on the program administration issue as does CCCC's "Statement
of Professional Guidance"
 
        http://ncte.org/ccc/12/sub/state5.html
 
and "Scholarship in Composition Guidelines for Faculty, Deans, and
Department Chairs."
 
        http://ncte.org/ccc/12/sub/state4.html
 
- Todd Taylor
 
On Mon, 5 Oct 1998, Doug Hesse wrote:
 
> Steve,
>
> The WPA "Portland Resolution," adopted in 1990, contains the following
> statement:
>
> "The WPA should be a regular, full-time, tenured faculty member or a
> full-time administrator with a recognizable title that delineates the scope
> of the position. . . "
>
> Interestingly, elsewhere the text of this resolution refers to guidelines
> in tenuring decisions, thus reflecting the gap between the organization's
> official position and reality.
>
> The Portland Resolution is available at the WPA website, URL below.
>
> Doug
>
>
> >>To all: A former grad student--the first rhet/comp person on her
> >>campus--asks if the WPA or CCCC has any formal statement concerning the
> >>tenured/non-tenured status of WPAs. I couldn't remember, so I thought I'd
> >>ask. Has any official org. gone on record on this score.
> >>
> >>Steve North
> >
>
> Doug Hesse                        /     Director of Graduate Studies
> Professor of English          /     Vice President, WPA
> Illinois State University     /    309-438-3667; fax 309-438-5414
> Normal IL 61790-4240      /    ddhesse@ilstu.edu
> http://www.cas.ilstu.edu/english/hesse/welcome.html
>
> http://www.cas.ilstu.edu/english/html_sources/grad1.html
> http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
>
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The WPA's policy on Intellectual Work is on the web at
 
http://www.cas.ilstu.edu/English/Hesse/intellec.htm
 
Dave
 
"Martha A. Townsend" wrote:
>
> I'm not aware that any official organization has gone on record with regard
> to whether WPAs *should* be tenured in order to hold a WPA position.  WPA
> has gone on record with a statement about valuing WPAs' work as
> intellectual work, worthy of "counting" toward tenure and showing how that
> work might be documented.  The statement is printed in the next to last
> issue of the organization's journal (sorry I don't have my copy right at
> hand to give you the citation).
>
> Marty Townsend
 
--
******************************************************
David Blakesley
Director of Writing Studies
Associate Professor of English
Southern Illinois University, Carbondale
 
Visit the virtual Burkeian parlor, home of Burke-L, at
 
http://www.siu.edu/departments/english/acadareas/rhetcomp/burke/index.html
 
 
*******************************************************
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<fontfamily><param>Times</param><bigger>The University of Utah Writing
Program encourages potential applicants to apply to its Ph.D. program
in Rhetoric, Literacy, and Culture.  Please let others know about this
announcement and write or call if you have questions.
 
 
Ph.D. and BA to Ph.D. in Rhetoric, Literacy, and Culture, University
Writing Program, University of Utah, Salt Lake City, UT  84112
 
 
Innovative interdisciplinary curriculum through excellent traditional
programs in English, Communication, or Educational Studies:
 
 
Student peers and faculty advisors in Program and home departments
 
=46ellowships available; tuition, teaching stipends; support, available
for research, conference travel
 
Diverse teaching in Writing courses and departments; administrative
experience; curriculum development
 
Computer and Internet training and pedagogy; frequent
 
=46aculty-student collaboration
 
Emphasis on applications of cultural studies and post-colonial theory
in writing classes
 
 
=46aculty and Special Interests:=20
 
 
Applied Linguistics, Discourse Analysis, Technical Writing (Tom Huckin,
Ph.D. U Washington);=20
 
Cultural Studies, Research Methods, (Maureen Mathison, Ph.D. CMU);=20
 
Gender/Class, History of Rhetoric and Writing Practices (Susan Miller,
Ph.D. UNC);
 
Composition Theory, Ethnicity, Post-Colonial Studies (Ra=FAl S=E1nchez,
Ph.D. USF)
 
 
Current Student Research:=20
 
 
Evaluation as a Disciplinary Artifact
 
The Cultural Work of Creative Writing
 
Nineteenth-Century American Pedagogy
 
Early Twentieth Century Literary Criticism and Rhetoric
 
Enlightenment Subjects and the Teaching of Writing
 
Academic Writing Practices
 
 
Women and under-represented groups are encouraged to apply.
 
 
We encourage interested students to arrange to meet with UWP faculty
members at conferences or elsewhere before applying.  Individual
faculty members will be talking to applicants by phone or in person
during the application process.
 
 
=46or application and information:
 
 
University of Utah
 
University Writing Program
 
255 South Central Campus Drive, Room 3700
 
Salt Lake City, UT  84112-0495
 
801-581-7090
 
 
E-mail:  susan.miller@m.cc.utah.edu
 
Web Page:  http://www.hum.utah.edu/uwp/
 
</bigger></fontfamily>
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This is a multi-part message in MIME format.
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October 5, 1998
 
Hello! My name is Jennifer Krasula and I'm the editorial assistant for =
the Basic Skills Division at Addison Wesley Longman Publishers in New =
York City. I am currently looking for some instructors to review a =
developmental text that focuses on critical reading. While textbook =
selections/passages are included in the text, the book's overall =
approach focuses on reading skills and critical thinking about =
high-interest contemporary issues. After a brief review of reading =
skills (main idea, supporting details, etc.), the book moves deeply into =
critical reading, inference, tone, and fact and opinion. The text also =
includes some unique chapters on topics such as problem solving and =
reading advertisements with a critical eye.
 
I am looking for reviewers who teach a developmental reading course and =
are interested in a strong critical reading approach with an emphasis on =
contemporary issues. Familiarity with texts such as Reading for Results =
(Flemming) or Reading Skills (Weiner/Bazerman) would also be helpful. =
Just to note: This text is a critical READING text for the developmental =
level; it is not geared for courses based on critical thinking texts, =
such as John Chaffee's Thinking Critically. If you are interested in =
reviewing this text, please contact me at <jennifer.krasula@awl.com> or =
call me at (212) 782-3361.
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<HTML>
<HEAD>
 
<META content=3Dtext/html;charset=3Diso-8859-1 =
http-equiv=3DContent-Type>
<META content=3D'"MSHTML 4.72.3110.7"' name=3DGENERATOR>
</HEAD>
<BODY bgColor=3D#ffffff>
<DIV><FONT color=3D#000000 size=3D2>October 5, 1998</FONT></DIV>
<DIV><FONT color=3D#000000 size=3D2></FONT>&nbsp;</DIV>
<DIV><FONT color=3D#000000 size=3D2><FONT size=3D2>
<P>Hello! My name is Jennifer Krasula and I'm the editorial assistant =
for the=20
Basic Skills Division at Addison Wesley Longman Publishers in New York =
City. I=20
am currently looking for some instructors to review a developmental text =
that=20
focuses on critical reading. While textbook selections/passages are =
included in=20
the text, the book's overall approach focuses on reading skills and =
critical=20
thinking about high-interest contemporary issues. After a brief review =
of=20
reading skills (main idea, supporting details, etc.), the book moves =
deeply into=20
critical reading, inference, tone, and fact and opinion. The text also =
includes=20
some unique chapters on topics such as problem solving and reading=20
advertisements with a critical eye.</P>
<P>I am looking for reviewers who teach a developmental reading course =
and are=20
interested in a strong critical reading approach with an emphasis on=20
contemporary issues. Familiarity with texts such as <I>Reading for =
Results=20
</I>(Flemming) or <I>Reading Skills </I>(Weiner/Bazerman) would also be =
helpful.=20
Just to note: This text is a critical READING text for the developmental =
level;=20
it is not geared for courses based on critical thinking texts, such as =
John=20
Chaffee's <I>Thinking Critically</I>. If you are interested in reviewing =
this=20
text, please contact me at &lt;jennifer.krasula@awl.com&gt; or call me =
at (212)=20
782-3361.</P></FONT></FONT></DIV></BODY></HTML>
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The problem with addressing this point--the tenured/non-tenured status of
WPAs--is that obviously the WPA SHOULD be tenured because of the nature
and responsibilities of the job, but, alas, most such jobs do not at
present go to the tenured.  We can say that new, untenured faculty should
not accept a WPA job, but if that is the best job around we are whistling
in the wind.  --Ed White
 
On Mon, 5 Oct 1998, Martha A. Townsend wrote:
 
> >To all: A former grad student--the first rhet/comp person on her
> >campus--asks if the WPA or CCCC has any formal statement concerning the
> >tenured/non-tenured status of WPAs. I couldn't remember, so I thought I'd
> >ask. Has any official org. gone on record on this score.
> >
> >Steve North
>
> Steve,
>
> I'm not aware that any official organization has gone on record with regard
> to whether WPAs *should* be tenured in order to hold a WPA position.  WPA
> has gone on record with a statement about valuing WPAs' work as
> intellectual work, worthy of "counting" toward tenure and showing how that
> work might be documented.  The statement is printed in the next to last
> issue of the organization's journal (sorry I don't have my copy right at
> hand to give you the citation).
>
> Marty Townsend
>
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Hi, Jennifer.
Sorry--I'm overcommitted  :-)
Irv Peckham
 
Jennifer Krasula wrote:
 
>  October 5, 1998 Hello! My name is Jennifer Krasula and I'm the
> editorial assistant for the Basic Skills Division at Addison Wesley
> Longman Publishers in New York City. I am currently looking for some
> instructors to review a developmental text that focuses on critical
> reading. While textbook selections/passages are included in the text,
> the book's overall approach focuses on reading skills and critical
> thinking about high-interest contemporary issues. After a brief review
> of reading skills (main idea, supporting details, etc.), the book
> moves deeply into critical reading, inference, tone, and fact and
> opinion. The text also includes some unique chapters on topics such as
> problem solving and reading advertisements with a critical eye.
>
> I am looking for reviewers who teach a developmental reading course
> and are interested in a strong critical reading approach with an
> emphasis on contemporary issues. Familiarity with texts such as
> Reading for Results (Flemming) or Reading Skills (Weiner/Bazerman)
> would also be helpful. Just to note: This text is a critical READING
> text for the developmental level; it is not geared for courses based
> on critical thinking texts, such as John Chaffee's Thinking
> Critically. If you are interested in reviewing this text, please
> contact me at <jennifer.krasula@awl.com> or call me at (212) 782-3361.
 
 
 
--------------EDBEAFD893668605E4728836
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<HTML>
<BODY BGCOLOR="#FFFFFF">
Hi, Jennifer.
<BR>Sorry--I'm overcommitted&nbsp; :-)
<BR>Irv Peckham
 
<P>Jennifer Krasula wrote:
<BLOCKQUOTE TYPE=CITE>&nbsp;<FONT COLOR="#000000"><FONT SIZE=-1>October
5, 1998</FONT></FONT>&nbsp;<FONT COLOR="#000000"><FONT SIZE=-1>Hello! My
name is Jennifer Krasula and I'm the editorial assistant for the Basic
Skills Division at Addison Wesley Longman Publishers in New York City.
I am currently looking for some instructors to review a developmental text
that focuses on critical reading. While textbook selections/passages are
included in the text, the book's overall approach focuses on reading skills
and critical thinking about high-interest contemporary issues. After a
brief review of reading skills (main idea, supporting details, etc.), the
book moves deeply into critical reading, inference, tone, and fact and
opinion. The text also includes some unique chapters on topics such as
problem solving and reading advertisements with a critical eye.</FONT></FONT>
 
<P><FONT COLOR="#000000"><FONT SIZE=-1>I am looking for reviewers who teach
a developmental reading course and are interested in a strong critical
reading approach with an emphasis on contemporary issues. Familiarity with
texts such as <I>Reading for Results </I>(Flemming) or <I>Reading Skills
</I>(Weiner/Bazerman) would also be helpful. Just to note: This text is
a critical READING text for the developmental level; it is not geared for
courses based on critical thinking texts, such as John Chaffee's <I>Thinking
Critically</I>. If you are interested in reviewing this text, please contact
me at &lt;jennifer.krasula@awl.com> or call me at (212) 782-3361.</FONT></FONT></BLOCKQUOTE>
&nbsp;
</BODY>
</HTML>
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Please post and circulate to appropriate lists/individuals.  Thanks.
 
Southern Polytechnic State University
Tenure-Track Position in
Rhetoric and Composition
 
Beginning Fall 1999. Tenure-track assistant professor in rhetoric and
composition. Candidates must have Ph.D. (in rhetoric, composition, or
related field) in hand by July 1, 1999.
 
Preference given for expertise in one or more of the following: composition
pedagogy, computer-mediated writing instruction, writing program
administration, experience with WAC and technical communication.
 
Southern Polytechnic State University, located in the metro-Atlanta area,
is a unit of the University System of Georgia.  The university offers
degrees in engineering technology, architecture, the arts and sciences, and
management.  The Humanities and Technical Communication Department offers
the BS, the BA, and the MS in technical and professional communication.
 
Candidates must submit the following for preliminary screening: (1) letter
of application, (2) vita, (3) three current letters of reference, and (4)
graduate transcripts (not official copies).  Preference given to complete
applications received by December 31, 1998.
 
Send all materials to
 
Dr. Kim Haimes-Korn, Search Committee Chair
Humanities and Technical Communication Department
Southern Polytechnic State University
1100 S. Marietta Parkway
Marietta, GA  30060-2896
 
Affirmative Action/Equal Opportunity Employer
 
 
**************************************************************************
Kim Haimes-Korn
Writing Program Director
Southern Polytechnic State University
1100 South Marietta Parkway
Marietta, Georgia  30060-2896
770-528-7427
khaimesk@spsu.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      writing center position
 
Colleagues,
 
Please pass this annoucement along to your colleagues.  While it's
not a tenture-track position, it does offer three years of terrific
experience and excellent resources.
 
Thanks.
 
Richard Jenseth
St. Lawrence University
 
 
Director, University Writing Center
 
We are searching for a colleague to direct a thriving peer-tutor
writing center just moving into a new state-of-the-art facility.
Ph.D. in composition/rhetoric and a strong record of teaching and/or
tutoring required.  Experience in writing center administration, WAC,
and computer-assisted pedagogy strongly prefered.  This is a one-year
position, renewable up to three years, as a Visiting Assistant
Professor of English.  Teaching load:  three courses per year, in
upper-division writing or in SLU's innovative, team-taught First
Year Program.  Competitive salary and benefits, including a generous
professional travel allowance.  Send letter and vita to Richard Jenseth
Director of University Writing Program. St. Lawrence University. Canton,
New York. 13617.  For MLA interview, all materials must be received
by December 15.
 
SLU is an Affirmative Action/Equal Employment Opportunity employer.
Women, minorities, veterans, and persons with disabilities are
encouraged to apply.
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <sn282@CNSVAX.ALBANY.EDU>
Subject:      Re: WPA status
In-Reply-To:  <3618D2C2.90B5BAC7@siu.edu>
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To all who replied so quickly (Marty, Doug, Todd, David, Ed, etc.).
Thanks!!
 
Steve North
=========================================================================
Date:         Mon, 5 Oct 1998 15:21:32 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: WPA status
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The WPA did take a stand on this issue in the Portland Resolution: [WPA
F/W 92 (16.1-2),p. 90] The WPA should be a regular, full-time,
tenured faculty member or a full-time administrator with a recognizable title that delineates the scope of the position"
Christine Hult
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Date:         Mon, 5 Oct 1998 19:42:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Laura Rose Micciche <lrmiccic@CSD.UWM.EDU>
Subject:      subscription to WPA journal
In-Reply-To:  <01J2M6DIZBEQD2PW48@cc.usu.edu>
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Can someone please put me in contact with the person who handles
subscriptions to the WPA Journal?  I sent a check in late August and
haven't yet received an issue.
 
Thanks and sorry for clogging mailboxes...
 
Laura
=========================================================================
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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From:         Philip Burns <pjburns@WORLDNET.ATT.NET>
Subject:      Politicians, testing, and academic freedom
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In the Commonwealth of Massachusetts and, as I understand it, in many other
states, there is an increasing emphasis on testing. Testing for admissions,
testing for placement, testing to qualify for graduation, and testing to
qualify to teach in the public schools.  As far as I can tell, most of the
impetus for this movement is coming not from educators but from
politicians. In Massachusetts these politicians act under the guise of the
Board of Higher Education. Speaking from the perspective of rhetoric and
composition, the kind of testing that most concerns me is the so-called
literacy testing, whether it's administered for entrance, placement, exit,
or the right to teach in the public schools. In general, what bothers me
about this is that by mandating such tests the politicians are in effect
defining what "literacy" is. And yes, I know that these politicians solicit
recommendations from so-called "advisory boards" made up of educators, but
I suspect such advisory boards, no matter how capable their members might
be, are more "window dressing" than anything else, i.e., a way to
"legitimize" a political agenda. (This, at least, seems to be the case with
the BHE in Massachusetts). More specifically, what REALLY bothers me is
that all of these "literacy" tests seem to equate literacy with the ability
to write a clear, well organized, consistently focused, adequately
developed, etc. etc. ESSAY as if to write a good essay is the NECESSARY
mark of an educated person.
 
So why do I see this as a problem? For starters, I think it's wrongheaded.
Not that I have anything against essays. I like essays, I respect them, and
I think students should learn how to write them. However, I don't think the
essay as a kind of writing should be privileged. Nor do I even think that
essays are the most important kind of writing people (including students)
need to know how to do. They're certainly not the typical kind of writing
people do outside of academia, and I'd wager they're not even the most
viable form of writing inside academia either, especially if you're talking
about the strict thesis-support type of essay the test-makers love so
much and which, sad to say, our own discipline, more than any other, has
canonized.
 
But that's only half of it. What I see as the more serious problem is this:
If the "literacy" (read "essay-skills") tests in all their manifestations
(entry, exit, etc.) are in fact mandated in all state-supported schools,
what are the implications for our discipline? As far as our Freshman
Writing Programs are concerned, I think it boils down to this. Freshman
English will become frozen as a course in essay-writing skills. Even at
schools where there are healthy WAC programs, the responsibility for
preparing students to pass the exit (and teacher qualification) exams will
inevitably fall upon Freshman Comp. While this might elicit a "so what?"
response from many since Freshman Comp. has long been just that sort of
course I would hope that it elicits a "no way!" response from most. As far
as Freshman Comp. is concerned, some of the most exciting and promising
developments in recent years, especially those which tend to de-center the
essay within the Freshman Comp. course (e.g., dialogic pedagogies), will
become virtually irrelevant. The politicians will have decided what and how
we teach.
 
Isn't there a quite serious academic freedom issue here?
 
Phil Burns
Worcester State College
pjburns@worldnet.att.net
or pburns@worc.mass.edu
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Clay Bond <bondc@KIVA.NET>
Subject:      Re: Politicians, testing, and academic freedom
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Philip Burns wrote:
>
> In the Commonwealth of Massachusetts and, as I understand it, in many other
> states, there is an increasing emphasis on testing. Testing for admissions,
> testing for placement, testing to qualify for graduation, and testing to
> qualify to teach in the public schools.  As far as I can tell, most of the
> impetus for this movement is coming not from educators but from
> politicians.
 
Fascinating, isn't it?
 
I was at a roundtable last week, where faculty were complaining about
international students' English speaking and writing skills, and their
lack of participation in class.  Their solution?
 
Increase TOEFL scores required for admission.
 
It didn't seem to matter how often I tried to point out that they were
concerned about production skills and that the TOEFL doesn't test
production skills--and as for my firm belief that the focus on the TOEFL
exacerbates the problem, well, we didn't go there.
 
And these were not politicians.  These were faculty--faculty for whom
"international" meant "Japanese women" even though the largest group
of international students on campus is the Koreans.  They assumed that
these students didn't participate in class because of their poor English
skills.  I tried to point out that, if they were really talking about
Japanese students, the lack of participation was primarily due to a
combination of cultural factors and educational background, but I
don't think anyone heard what I was saying.
 
Testing, we need more testing!
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Politicians, testing, and academic freedom
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Clay,
     In Massachusetts, haven't they also started testing the teachers?  As
they say in the Dodge motorcar commercials, 'this changes everything'. :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
------------------------------------------------------------------------
> On Tue, 6 Oct 1998, Clay Bond wrote:
>
> Philip Burns wrote:
>
> I was at a roundtable last week, where faculty were complaining about
> international students' English speaking and writing skills, and their
> lack of participation in class.  Their solution?
>
> Increase TOEFL scores required for admission.
>
> It didn't seem to matter how often I tried to point out that they were
> concerned about production skills and that the TOEFL doesn't test
> production skills--and as for my firm belief that the focus on the TOEFL
> exacerbates the problem, well, we didn't go there.
>
> And these were not politicians.  These were faculty--faculty for whom
> "international" meant "Japanese women" even though the largest group
> of international students on campus is the Koreans.  They assumed that
> these students didn't participate in class because of their poor English
> skills.  I tried to point out that, if they were really talking about
> Japanese students, the lack of participation was primarily due to a
> combination of cultural factors and educational background, but I
> don't think anyone heard what I was saying.
>
> Testing, we need more testing!
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Janice Walker (ENG)" <jwalker@CHUMA.CAS.USF.EDU>
Subject:      FW: read me (subtitle: Once More Into the Breach) (fwd)
X-To:         ACW-L <acw-l@ttacs6.ttu.edu>, RHETNET-L@lists.missouri.edu
X-cc:         H-RHETOR@H-NET.MSU.EDU, moo-ed@nwe.ufl.edu, Daedalus Teach
              <teach@daedalus.com>
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Please forward this conference announcement and call for papers
to your listserv subscribers?  Please pardon any cross-postings.  Thank you.
 
 
As higher education responds to changes in student demographics, new
technologies, and public demands for accountability, over 200
universities, colleges and community colleges have found that Learning
Communities offer students and faculty opportunities to collaborate in the
construction of learning, to build appreciation for diversity, and to
strengthen critical thinking skills.  Innovative programs-- residential
programs, paired or clustered classes, team-taught programs or freshman
interest groups--provide creative methods to engage students and faculty
in new ways of learning.  At the University of South Florida, our flexible
Learning Community model, sponsored by a FIPSE grant, involves faculty
from science, social science, history,  humanities, and fine arts teaching
collaboratively with 50 students for two years to satisfy general
education core requirements.  Our model emphasizes interdisciplinarity,
collaborative learning and teaching, writing across the curriculum,
instructional technology, and service learning
 
Knowing we have a lot to learn from each other about establishing,
developing and assessing learning communities, we invite you to join us.
Jean MacGregor, Roberta Matthews, Dale Parnell, James Morrison, Dan
Tompkins, Eric Crump, Scott Evenbeck, Cindy Avens, and Dick Zelley--these
national learning community leaders will help us identify varied learning
community models, themes, and assessment procedures that will work well on
your campus.
 
Date:   March 11-13, 1999
 
Place:  Holiday Inn near University of South Florida and Busch Gardens,
Tampa
        800-206-2747 or 813-971-4710.   Rate:  $85/room
 
        We invite you to submit a proposal for a paper presentation or
poster session by October 15:
1. Present a paper on learning community models
2. Present a paper on learning community themes
3. Present a poster session to inform others of your learning community
program
4. Present a paper on a major learning community issue
5. Present a paper on how to assess student learning or learning community
programs
 
Send proposals to:  Joe Moxley, FIPSE Project Director
                   Lc@www.usf.edu
                           4202 East Fowler Avenue CPR 107
                           University of South Florida
                            Tampa, Florida  33620
                            Fax:  813-974-2270
 
        For additional information, see. http://www.usf.edu/~lc
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From:         Marcy Trianosky <mtrianosky@HOLLINS.EDU>
Subject:      Re: subscription to WPA journal
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I've had a similar problem.  My check was sent in early August.  I've tried
e-mails and letters to the person who handles this but I've received no
reply. Thanks.
 
Marcy
 
At 07:42 PM 10/5/98 -0500, you wrote:
>Can someone please put me in contact with the person who handles
>subscriptions to the WPA Journal?  I sent a check in late August and
>haven't yet received an issue.
>
>Thanks and sorry for clogging mailboxes...
>
>Laura
>
---------------------
Marcy Trianosky                         Hollins University
Director, The Writing Center            P. O. Box 9526
Phone:  (540) 362-6576                  Roanoke, VA  24020
FAX:    (540) 362-6642
e-mail: MTRIANOSKY@HOLLINS.EDU
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What we need, perhaps, is standardized testing for politicians....
 
--Eric Crump
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth S Hodges <ehodges@SATURN.VCU.EDU>
Subject:      Re: subscription to WPA journal
In-Reply-To:  <1.5.4.32.19981006132027.00670e30@diana.hollins.edu>; from "Marcy
              Trianosky" at Oct 6, 98 9:20 am
 
I have a check uncashed by WPA that I sent a year ago.
--
 
 
                Elizabeth Hodges
                Virginia Commonwealth University
                Department of English--Box 842005
                Richmond, Virginia  23284-2005
                (804) 828-1331
                (804) 828-2171 FAX
                ehodges@vcu.edu
 
        "It is never too late to be what you might have been." George Eliot
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>I've had a similar problem.  My check was sent in early August.  I've tried
>e-mails and letters to the person who handles this but I've received no
>reply. Thanks.
>
 
The WPA journal is published but twice a year.  Based on the journal's
publication history, the fall issue I'm guessing will come out sometime
between November and January, the spring issue sometime between March and
June.
 
Therefore, I wouldn't fret if you've paid in August and haven't received an
issue of the journal because there hasn't been an issue yet published.
 
Best,
 
Doug
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
http://www.cas.ilstu.edu/english/html_sources/grad1.html
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
=========================================================================
Date:         Tue, 6 Oct 1998 08:57:21 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Ownership of class writing
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
It's good to have Steve Jamar on this list to keep us on the straight
and narrow.  Here's an issue that came up in a seminar last night, to
which I had no definitive answer.  The writing done by a student for a
writing teacher, in response to the writing teacher's assignment,
submitted to the teacher for a grade toward course credit--legally, to
whom does it belong at that point, to the student or to the teacher?
 
Rich Haswell
=========================================================================
Date:         Tue, 6 Oct 1998 08:57:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         gail hapke <hapke@UX1.CSO.UIUC.EDU>
Subject:      Re: Politicians, testing, and academic freedom
In-Reply-To:  <Pine.LNX.3.95.981006084814.23547C-100000@serv1.ncte.org>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Eric: How about the Minnesota Multiphasic Personality Index? Gail
 
On Tue, 6 Oct 1998, Eric Crump wrote:
 
> What we need, perhaps, is standardized testing for politicians....
>
> --Eric Crump
>
=========================================================================
Date:         Tue, 6 Oct 1998 10:01:06 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth S Hodges <ehodges@SATURN.VCU.EDU>
Subject:      The state of the field
In-Reply-To:  <Pine.SOL.3.95.981001132541.18162B-100000@ecom1>; from "Deborah
              Holdstein" at Oct 1, 98 1:27 pm
 
I am putting together a talk about the current state of scholarship and
research in composition studies, and as I've been working on it--reading
through the obvious literature--recent CCCs, CES, JACs, RTEs, REs, WPAs
(borrowed), EEs, et al, ad reading such collections as Comp in the 21st C and
Taking Stock--I have still sort of isolated in this venture.  I mean, I know
what I am about, but I was thinking about it before I got asked to do this
talk.  I am curious what others think and wonder if this would make an
interesting thread.
--
 
 
                Elizabeth Hodges
                Virginia Commonwealth University
                Department of English--Box 842005
                Richmond, Virginia  23284-2005
                (804) 828-1331
                (804) 828-2171 FAX
                ehodges@vcu.edu
 
        "It is never too late to be what you might have been." George Eliot
=========================================================================
Date:         Tue, 6 Oct 1998 07:05:12 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: subscription to WPA journal
In-Reply-To:  <v03110709b23f6dd135f9@[138.87.106.47]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Let me add my name to the list of folks who haven't recieved their
journals.  It took WPA two months to cash my check -- but it was cashed.
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
=========================================================================
Date:         Tue, 6 Oct 1998 09:50:26 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Brad Stull <bstull@NIAGARA.RIVIER.EDU>
Subject:      Re: Politicians, testing, and academic freedom
 
> Isn't there a quite serious academic freedom issue here?
>
> Phil Burns
> Worcester State College
> pjburns@worldnet.att.net
> or pburns@worc.mass.edu
 
========
 
It is more than a question of academic freedom, I think. To sound apocalyptic,
it is the beginning of the real culture wars.
 
As NH enters the world of Teacher. Cert. testing, I am disturbed that the
"community" has accepted certain definitions of literacy that I find terribly
problematic, e.g. the ability to compose a 30-minute essay in response to a
canned statement. This is not the definition of most composition/rhetoric and
ethnography folk in the academy, but it is, apparently, the definition of those
who make decisions in state Boards of Ed. and the legislatures.
 
A true clash of cultures (far beyond whether or not non-canonical writers get
taught in American Lit. surveys) is starting, or so it seems.
 
Brad
 
 
 
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
=========================================================================
Date:         Tue, 6 Oct 1998 10:19:35 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <sn282@CNSVAX.ALBANY.EDU>
Subject:      Re: The state of the field
In-Reply-To:  <199810061401.KAA31892@saturn.vcu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Elizabeth: Yeah, actually, I would find it interesting. As you say, I
(think I) know what things look like from where I sit, but as for a sense
of the whole . . . .??? Sometimes I think "the whole" is more of an
illusion than ever.
 
Steve North
SUNY Albany
 
On Tue, 6 Oct 1998, Elizabeth S Hodges wrote:
 
> I am putting together a talk about the current state of scholarship and
> research in composition studies, and as I've been working on it--reading
> through the obvious literature--recent CCCs, CES, JACs, RTEs, REs, WPAs
> (borrowed), EEs, et al, ad reading such collections as Comp in the 21st C and
> Taking Stock--I have still sort of isolated in this venture.  I mean, I know
> what I am about, but I was thinking about it before I got asked to do this
> talk.  I am curious what others think and wonder if this would make an
> interesting thread.
> --
>
>
>                 Elizabeth Hodges
>                 Virginia Commonwealth University
>                 Department of English--Box 842005
>                 Richmond, Virginia  23284-2005
>                 (804) 828-1331
>                 (804) 828-2171 FAX
>                 ehodges@vcu.edu
>
>         "It is never too late to be what you might have been." George Eliot
>
=========================================================================
Date:         Tue, 6 Oct 1998 09:25:48 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         James Porter <jporter@OMNI.CC.PURDUE.EDU>
Subject:      Re: Ownership of class writing
In-Reply-To:  <3619DB71.6E5C@falcon.tamucc.edu> from "Richard Haswell" at Oct
              6, 98 08:57:21 am
Content-Type: text
 
> The writing done by a student for a
> writing teacher, in response to the writing teacher's assignment,
> submitted to the teacher for a grade toward course credit--legally, to
> whom does it belong at that point, to the student or to the teacher?
 
Rich ... The student is the copyright holder, assuming that the
student adhered to Fair Use principles in using others' work to help
produce that assignment.
 
But what if the student in question is a graduate student working on a
project of, let's say, marketable value in some field or industry
(e.g., multimedia product or a highly marketable piece of writing
software). The assignment in question is a dissertation, or to further
complicate things, a co-authored article (done with a faculty
member). Or let's say the student happens to be a graduate TA and the
"assignment" in question is online materials for a composition course?
Using the work-for-hire clause in copyright law, universities have
been looking at scenarios such as these and exploring how to share (or
claim) copyright for student and faculty work created using university
resources.
 
Jim Porter
 
 
 
--
 
**************************************
Jim Porter
Rhetoric and Professional Writing
Purdue University
jporter@purdue.edu
http://omni.cc.purdue.edu/~jporter
http://addison.english.purdue.edu/pw/
**************************************
 
 
=========================================================================
Date:         Tue, 6 Oct 1998 09:42:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Michael Hennessy <MH17@SWT.EDU>
Organization: Southwest Texas State University
Subject:      Re: subscription to WPA journal
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
 
I've been trying hard to track down the person who handles WPA
membership/subscriptions--all to no avail.  I'm wondering if this is for the
best given the stories about uncashed checks and unsent issues.
 
Mike Hennessy
SW Tx State U
=========================================================================
Date:         Tue, 6 Oct 1998 10:48:07 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      Re[2]: Ownership of class writing
In-Reply-To:  In reply to your message of Tue, 06 Oct 1998 09:25:48 EST
 
James,
 
The student is the copyright holder, but what if the text is used
only internally (say for assessment), and is used anonomously, and
only used once.  No public use.  No profit. Not even a copy made. Would
such limited use still require copyright permission?
 
Richard Jenseth
St. Lawrence University
=========================================================================
Date:         Tue, 6 Oct 1998 09:58:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      subscription and membership queries
X-To:         enos@U.Arizona.EDU, brjohns@miamiu.acs.muohio.edu,
              cis@csd.uwm.edu, crfarris@ucs.indiana.edu, david.schwalm@asu.edu,
              ddhesse@rs6000.cmp.ilstu.edu, kbyancey@email.uncc.edu,
              richgeb@bgnet.bgsu.edu, stygall@u.washington.edu,
              wgbwm@sunset.backbone.olemiss.edu, writmat@showme.missouri.edu,
              peckham@unomaha.edu, anson@maroon.tc.umn.edu,
              JGunner@mailer.scu.edu, helmers@uwosh.edu,
              gas54r0@uxa.ecn.bgu.edu, dalynch@mtu.edu, ipeckham@home.com,
              ewhite@mail.csusb.edu
X-cc:         enos@U.Arizona.EDU, brjohns@miamiu.acs.muohio.edu,
              cis@csd.uwm.edu, crfarris@ucs.indiana.edu, david.schwalm@asu.edu,
              ddhesse@rs6000.cmp.ilstu.edu, kbyancey@email.uncc.edu,
              richgeb@bgnet.bgsu.edu, stygall@u.washington.edu,
              wgbwm@sunset.backbone.olemiss.edu, writmat@showme.missouri.edu,
              peckham@unomaha.edu, anson@maroon.tc.umn.edu,
              JGunner@mailer.scu.edu, helmers@uwosh.edu,
              gas54r0@uxa.ecn.bgu.edu, dalynch@mtu.edu, ipeckham@home.com,
              ewhite@mail.csusb.edu
In-Reply-To:  <Pine.OSF.3.96.981006070441.18199F-100000@castor.nevada.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Dear Colleagues with Concerns about WPA Membership,
 
I've been replying to people off list, but since the cloud of concerns
about membership status may turn into a freshet, let me share comments
generally.
 
In Tucson, The WPA Executive Committee  discussed at great length
some problems that we've been made aware of regarding membership
procedures and status.
 
We're sorry to hear anyone experiencing such confusions.  Not only is it
frustrating to individuals but it's unhealthy for the organization.  We
have someone from the Executive Committee formally charged with
investigating the organization's procedures.  Bob Johnson, as the WPA
secretary, is obviously the best person to send inquiries about membership.
However, I invite you also to contact David Schwalm, Theresa Enos, or
myself.
 
In the meantime, perhaps it would help to have a clear sense of when and
how you might regularly hear from the organization.
 
1.  As I mentioned in an earlier e-mail, the journal is published twice a
year, fall and spring, usually between November and January and March and
June.  Marguerite Helmers and Dennis Lynch, the new co-editors may be able
to keep a more precise publication schedule than I was.  For example, the
big spring double-issue on collaborative administration, guest edited by
Jeanne Gunner, wasn't mailed until July due to production delays that were
entirely my responsibility.  As I noted in a posting to this list at the
time I mailed the issue, I kept a photocopy of all the mailing labels.  You
may contact me off list if you did not receive your issue, and I can tell
you if one was sent to you and to what address.  Additionally, I mailed a
copy of that issue to everyone on a list of some 40 names that Theresa
provided me, people who joined WPA in conjunction with the summer
conference.
 
2.  Members also receive each fall a ballot for elections to the Executive
Committee.  I am estimating that these will arrive in the next three weeks
or so and will be due back the first of December.  In that mailing may
appear other information; the Research Grants Committee, for example, will
include a call for proposals.
 
3.  In the spring members will receive an invitation to the annual
breakfast in conjunction with 4C's and information about the summer
conference.  Depending on scheduling plans from year to year, these may
come as one or two mailings.
 
4.  Finally, each year, usually in August or the early fall, members will
receive renewal notices.  You can tell by the date on your mailing label
when your membership expires.
 
Other contacts from the organization are more ad hoc.  For example, in
previous years WPA has held a party in conjunction with MLA, and members in
the future will hear about this party in early December.  And, for example,
I will likely reinaugurate the President's newsletter.
 
I don't want to go on at greater length in this message, but I do want to
let you know that we are working hard to improve membership communications.
As are all of you, we are constrained by time and money, but the Executive
Committee believes we can make substantial improvements.  Again, let David,
Theresa, or me know off-line of any concerns that you have.
 
Following are email addresses of the Executive Committee:
 
enos@U.Arizona.EDU,   Theresa Enos
brjohns@miamiu.acs.muohio.edu,   Bob Johson
cis@csd.uwm.edu,   Chuck Schuster
crfarris@ucs.indiana.edu,   Christine Farris
david.schwalm@asu.edu,   David Schwalm
ddhesse@rs6000.cmp.ilstu.edu,   Doug Hesse
kbyancey@newmail.uncc.edu,   Kathleen Yancey
richgeb@bgnet.bgsu.edu,   Rick Gebhardt
stygall@u.washington.edu,   Gail Stygall
writmat@showme.missouri.edu,   Marty Townsend
peckham@unomaha.edu,   Irv Peckham
anson@maroon.tc.umn.edu,   Chris Anson
JGunner@mailer.scu.edu, Jeanne Gunner
helmers@uwosh.edu,  Marguerite Helmers  (co-editor)
gas54r0@uxa.ecn.bgu.edu,  Deb Holdstein (Consultant Evaluators)
dalynch@mtu.edu,   Dennis Lynch (co-editor)
ewhite@mail.csusb.edu,  Ed White (Consultant Evaluators)
 
Doug
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
http://www.cas.ilstu.edu/english/html_sources/grad1.html
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Date:         Tue, 6 Oct 1998 08:06:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Politicians, testing, and academic freedom
In-Reply-To:  <3619FF55.401D0E2A@kiva.net>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
One piece of misinformation on this thread needs correcting: the TOEFL has
an optional essay exam which receiving institutions can and should
require.  It's called the Test of Written English (TWE). We had a major
battle requiring that on our campus.  The business school fought it
bitterly, on the grounds that it would reduce foreign enrollment and that
they may then have no excuses for failing to give writing assignments.
(The second reason went unstated.)  --Ed White
=========================================================================
Date:         Tue, 6 Oct 1998 08:20:42 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Ownership of class writing
In-Reply-To:  <3619DB71.6E5C@falcon.tamucc.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I too will be interested in Steve's response.  I once sat next to a
Hollywood copyright attorney on a flight and I asked him this question, in
the context of my use of anonymous student writing in a book.  His reply
was very commonsensical: it's always better to get permission for specific
uses, if you can.  Otherwise, consider the chances of being sued: someone
can only sue if he/she has been damaged in some way.  If you treat the
student writing respectfully, no damage.  If you don't make a lot of money
from the student work (hah!) your not sharing is no damage.  Nonetheless,
there is no question: the student owns the work.  --Ed White
 
On Tue, 6 Oct 1998, Richard Haswell wrote:
 
> It's good to have Steve Jamar on this list to keep us on the straight
> and narrow.  Here's an issue that came up in a seminar last night, to
> which I had no definitive answer.  The writing done by a student for a
> writing teacher, in response to the writing teacher's assignment,
> submitted to the teacher for a grade toward course credit--legally, to
> whom does it belong at that point, to the student or to the teacher?
>
> Rich Haswell
>
=========================================================================
Date:         Tue, 6 Oct 1998 08:26:48 +0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donald Wolff <dwolff@EOSC.OSSHE.EDU>
Subject:      Bahamas
X-cc:         davisr@eou.edu, mshadle@eou.edu
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Now we're talkin'.  Thanks Clyde!
 
dw
 
--Boundary_(ID_Uaz3AIjoomL8IVKR7Eqt3Q)
Date: Mon, 5 Oct 1998 08:29:30 -0400
From: "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject: Re: Help!
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Youngstown State has a sister-school relationship with the College of the
Bahamas--an arrangement between our two nursing schools, actually.  How
WPA in the Bahamas one year?
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
=========================================================================
Date:         Tue, 6 Oct 1998 10:33:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Williams <jmw1@MIDWAY.UCHICAGO.EDU>
Subject:      Re: Re[2]: Ownership of class writing
 
>James,
>
>The student is the copyright holder, but what if the text is used
>only internally (say for assessment), and is used anonomously, and
>only used once.  No public use.  No profit. Not even a copy made. Would
>such limited use still require copyright permission?
>
>Richard Jenseth
>St. Lawrence University
 
A question:  Has this issue ever been tested?  Anybody have a cite?  What
would count as fair use in a for-profit publication like a textbook?
 
Joe Williams
=========================================================================
Date:         Tue, 6 Oct 1998 08:27:01 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Politicians, testing, and academic freedom
In-Reply-To:  <9810061350.AA12148@niagara.rivier.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I have been asserting White's Law of Assessment for some twenty-five
years:  Assess thyself or assessment shall be done unto thee.  --Ed White
 
> ========
>
> It is more than a question of academic freedom, I think. To sound apocalyptic,
> it is the beginning of the real culture wars.
>
> As NH enters the world of Teacher. Cert. testing, I am disturbed that the
> "community" has accepted certain definitions of literacy that I find terribly
> problematic, e.g. the ability to compose a 30-minute essay in response to a
> canned statement. This is not the definition of most composition/rhetoric and
> ethnography folk in the academy, but it is, apparently, the definition of those
> who make decisions in state Boards of Ed. and the legislatures.
>
> A true clash of cultures (far beyond whether or not non-canonical writers get
> taught in American Lit. surveys) is starting, or so it seems.
>
> Brad
>
>
>
>
>                _______________________________________________
>
>
>                                 Rivier College
>                A Catholic, Liberal Education for Social Justice
>
=========================================================================
Date:         Tue, 6 Oct 1998 10:52:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Margaret B. Racin" <mracin@WVNVM.WVNET.EDU>
Subject:      Re: subscription to WPA journal
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Has anyone received a Fall issue?? The last one I received was Spring '98.
Margot Racin, WVU
 
>I've had a similar problem.  My check was sent in early August.  I've tried
>e-mails and letters to the person who handles this but I've received no
>reply. Thanks.
>
>Marcy
>
>At 07:42 PM 10/5/98 -0500, you wrote:
>>Can someone please put me in contact with the person who handles
>>subscriptions to the WPA Journal?  I sent a check in late August and
>>haven't yet received an issue.
>>
>>Thanks and sorry for clogging mailboxes...
>>
>>Laura
>>
>---------------------
>Marcy Trianosky                         Hollins University
>Director, The Writing Center            P. O. Box 9526
>Phone:  (540) 362-6576                  Roanoke, VA  24020
>FAX:    (540) 362-6642
>e-mail: MTRIANOSKY@HOLLINS.EDU
=========================================================================
Date:         Tue, 6 Oct 1998 11:23:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Nancy Reichert <nancyr@NHMCCD.EDU>
Subject:      Politicians, testing, and academic freedom
In-Reply-To:  <19981006015400.BLK11523@default>
MIME-Version: 1.0
Content-Type: text/plain; charset=US-ASCII; name="Politicians,"
Content-Transfer-Encoding: 7bit
 
Phil,
 
Yes, you're right that this is an attempt to control academic freedom.
In fact, it indicates that politicians don't think we're doing our jobs
and that we, the experts, are incapable of making the decisions
necessary to determine course work and appropriate grades for the course
work.
 
Here in Texas there is the TAAS exam which tells high school students
whether they can graduate or not.  Then there is the TASP exam which
determines whether they are prepared to enter college.  Don't these two
exams seem a bit redundant?  I would think that a "literate" politician
could see the redundancy here.
 
What is troubling about the essay portion of the test here in Texas is
that it is given to foreign students as well as citizens.  Students have
no choice of questions and must answer the one question asked.  It
normally is culturally bound:  Should uniforms be worn in public
schools, should we do curbside recycling, is Clinton's plan concerning
work and student aid a good one.
 
A student who had been in the US for only three months ran up against
the Clinton question.  Is it surprising he failed the exam?
 
When I have asked others about these types of problems, they state that
the test isn't concerned with content but with structure and grammar.
They have told me how to help students make up facts for the test for
evidence to use in their arguments.
 
Maybe this final part is how we know politicians created the test:
they're testing students' ability to create empty rhetoric ;-}
 
Nancy Reichert
 
Montgomery College
Conroe, TX
=========================================================================
Date:         Tue, 6 Oct 1998 09:21:23 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Re[2]: Ownership of class writing
In-Reply-To:  <199810061533.KAA03776@harper.uchicago.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
My experience with textbook publishers is that they now require permission
and a token payment for student writing.  --Ed White
 
On Tue, 6 Oct 1998, Joe Williams wrote:
 
> >James,
> >
> >The student is the copyright holder, but what if the text is used
> >only internally (say for assessment), and is used anonomously, and
> >only used once.  No public use.  No profit. Not even a copy made. Would
> >such limited use still require copyright permission?
> >
> >Richard Jenseth
> >St. Lawrence University
>
> A question:  Has this issue ever been tested?  Anybody have a cite?  What
> would count as fair use in a for-profit publication like a textbook?
>
> Joe Williams
>
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Edward White wrote:
>
> One piece of misinformation on this thread needs correcting: the TOEFL has
> an optional essay exam which receiving institutions can and should
> require.
 
"Optional" is, I think, the key word.  And unless ETS has changed its
position in the last eight months, the reason it is option is that
ETS maintains that the "structure and written expression" section of
the TOEFL (a discrete-point grammar section) adequately tests writing
skills.  Ann Raimes, bless her soul, published a scathing article
about ETS and their above-stated policy a few years ago; I'm sorry
that I don't have the citation information on hand.
 
>It's called the Test of Written English (TWE). We had a major
> battle requiring that on our campus.  The business school fought it
> bitterly, on the grounds that it would reduce foreign enrollment and that
> they may then have no excuses for failing to give writing assignments.
> (The second reason went unstated.)
 
No writing assignments in the school of business?  We swamp them
with writing here--much more than they want to do, certainly.
 
Personally, I don't think much of the TWE as any kind of assessment
either, but it's better than none--or what ETS believes sufficient.
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It may also depend on the school.  When I taught at NYIT, their policy was
that all student work produced as part of a class assignment belonged to
the school and that use of it by the school or its agents was granted in
return for royalties to the student. This policy began as a result of
questions about patents, but was extended to include creative production.
Students agreed to it as part of signing up for classes.  Of course, they
also required that faculty sign a loyalty oath.
 
--
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
Dr. Robert D. Royar  Morehead State University  r.royar@morehead-st.edu
                      Writing Center Director
            <URL:http://www.morehead-st.edu/people/r.royar>
                 Jeder Mann Sein Eineger Fussball
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
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> The student is the copyright holder, but what if the text is used
> only internally (say for assessment), and is used anonomously, and
> only used once.  No public use.  No profit. Not even a copy made. Would
> such limited use still require copyright permission?
 
Richard ... Difficult question. Strictly speaking, I would think
yes. The fact that there's no profit involved, no financial benefit
one way or another, is only one of the factors determining what is
Fair Use, albeit an important factor. In the example you cite above, I
can't tell what the *use* is precisely. If it's purely an educational,
non-profit use, then that weighs in the direction of being OK. If you
are using a whole document, then that's a factor that would weigh in
the direction of requiring permission. What's "public use"? Are you
using the document for teacher training? or sharing it with other
classes? putting it up on an overhead projector? Those could be seen
as public uses, in some sense.
 
On a practical level, I would say that in this example the use doesn't
really matter as a point of copyright, there being no financial gain
involved. As a matter of ethics, it does matter: Have the students
approved this use of their writing? Do they realize how their writing
might be used in the future? Would they mind it being used this way?
Would they write differently if they knew their writing might be
shared in other contexts? What are their assumptions and expectations
about how the writing will be shared? I think the ethic of informed
consent operates in such an example, even if copyright doesn't,
strictly speaking, address this case.
 
Jim Porter
 
 
 
--
 
**************************************
Jim Porter
Rhetoric and Professional Writing
Purdue University
jporter@purdue.edu
http://omni.cc.purdue.edu/~jporter
http://addison.english.purdue.edu/pw/
**************************************
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Ownership of writing (or anythinbg, I suupose) only matters if there is money
to be made from it.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Nancy,
 
I'd have to disagree with you on the synonymous nature of an exit test for
high school and an entrance test for college. High schools, with their
highly varied student body and their differentiated tracks, are not
automatically institutions for college preparation. They function in other
ways to ensure students get an education, and that education is not always
equivalent to a college preparatory path. It would be rather hegemonic of
the university system to assume so. TAAS and TASP do have separate
functions. It's when TASP is used for both entrance and exit criteria that I
have to wonder.
 
Respectfully,
Gerri McNenny
California State University, Fullerton
(once of University of Houston-Downtown)
 
> -----Original Message-----
> From: Nancy Reichert [SMTP:nancyr@NHMCCD.EDU]
> Sent: Tuesday, October 06, 1998 9:24 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Politicians, testing, and academic freedom
>
> Phil,
>
> Yes, you're right that this is an attempt to control academic freedom.
> In fact, it indicates that politicians don't think we're doing our jobs
> and that we, the experts, are incapable of making the decisions
> necessary to determine course work and appropriate grades for the course
> work.
>
> Here in Texas there is the TAAS exam which tells high school students
> whether they can graduate or not.  Then there is the TASP exam which
> determines whether they are prepared to enter college.  Don't these two
> exams seem a bit redundant?  I would think that a "literate" politician
> could see the redundancy here.
>
> What is troubling about the essay portion of the test here in Texas is
> that it is given to foreign students as well as citizens.  Students have
> no choice of questions and must answer the one question asked.  It
> normally is culturally bound:  Should uniforms be worn in public
> schools, should we do curbside recycling, is Clinton's plan concerning
> work and student aid a good one.
>
> A student who had been in the US for only three months ran up against
> the Clinton question.  Is it surprising he failed the exam?
>
> When I have asked others about these types of problems, they state that
> the test isn't concerned with content but with structure and grammar.
> They have told me how to help students make up facts for the test for
> evidence to use in their arguments.
>
> Maybe this final part is how we know politicians created the test:
> they're testing students' ability to create empty rhetoric ;-}
>
> Nancy Reichert
>
> Montgomery College
> Conroe, TX
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Dear Friends:
 
Has anybody else on the list received mail from the Academic Systems
company?
 
The other day I got an add from Doug Shepelak of Academic Systems
containing a glossy brochure for a package called "Interactive English."
His cover letter said he'd seen my name on the WPA list.
 
I guess this gives us another piece of data for our discussion of the
"security" or privacy of our conversations here.  It's not that I object
getting publisher's junk mail--it's part of the job, I guess.  But I did
feel funny about the idea of a editor or publisher's rep lurking on our
list to find ways to sell us things.
 
Doug:  If you're still out there, pay attention to what people may say in
response to this post.  I know you have to market your product, but I
think most of us consider this list a fairly private space for WPAs, where
we can have a frank exchange out of the earshot of others.  Getting that
mail from you felt like getting a sales call in my house at dinner time.
 
Also, I'm not interested in Interactive English.  It might work as an
all-in-one pedagogy for those who don't want to create their own, but I
couldn't begin to adapt it for use in any class I teach.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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>I think most of us consider this list a fairly private space for WPAs, where
>we can have a frank exchange out of the earshot of others.  Getting that
>mail from you felt like getting a sales call in my house at dinner time.
 
Gee, I didn't know it was a private listserv. Sorry I intruded.
 
CJ Jeney
Graduate Student
Department of English
Arizona State University
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Clyde--
 
First while you don't want more information about Interactive English,
others might.  I saw Karen Greenburg demo it at C's last year.  It's
*very* interesting software.  I'd suggest it's a piece of software we
need to be familiar with--even though we might not want to use it.  I
know Irene Ward at Kansas State is presently using it.
 
Second, and perhaps more important, is the facade/myth? of privacy on a
public listserv.  Anyone can (and they do) subscribe to WPA-L.  I'm not
sure I'd want it any other way.  Even more than just lurking, anyone can
search the archives.  This is *not* a private place.
 
If we're concerned about privacy, I would frankly be more concerned how
WPA-L (or other listserv posts) might be viewed by Promotion and Tenure
Committees and Recruitment Committees than I am by software salespeople.
Oh yes, think how easy it is for a colleague, student, whoever to forward
a WPA-L (or any kind of email) to your friendly, neighborhood Dean,
Provost, President.
 
Considering the stuff I post, I obviously don't believe in being
cautious.  But at least I know the rules.
 
Maybe there needs to be a standard sig line to all WPA-L posts.
 
Let the poster beware.  ;-)
 
Barry Maid
bmmaid@ualr.edu
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I imagine that there is more than one publisher reading on this list, and I
know there is more than one textbook author reading on this list (including my
favorite author of interactive English). Publishers are one of our partners
in education. Everyone--authors and publishers alike--show remarkable
restraint in not promoting their textbooks in this environment. We have
developed quite an appropriate convention: I can praise your textbook, but I
cannot promote my own. We generally observe that convention, although there
are times when violations are appropriate and helpful. In any case, if I were
a book rep, I would make a point of "lurking on the list," to stay in touch
with what is going on in the profession and to provide better service; if I
were a textbook author, I'd always be looking for emerging textbook needs. I
don't know. What do others think? It is important to realize that our
discussion is not private, that membership on the list is open to anyone, and
that things said here find their way all over cyberspace (I found myself
characterized as some sort of retro crypto nazi fascist educator in an on line
article about stuff a SUNY Albany because because I expressed some preference
for authors over subject positions). I have never considered restricting
access to the list, and I have never NEVER considered moderating it.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David--
 
>I have never considered restricting
>access to the list, and I have never NEVER considered moderating it.
 
Just wondering.....
 
Does one need to be moderate to moderate?
 
Barry Maid (who is practicing writing avoidance today)
bmmaid@ualr.edu
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> Does one need to be moderate to moderate?
 
Just moderately!  (:
 
James
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You do not want moderation of your list in the hands of a retro crypto nazi
fascist educator. Next thing you know, I will require a test for admission to
the discussion AND a test before you can leave. Phonics first!
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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On Tue, 6 Oct 1998, David E. Schwalm wrote:
 
> You do not want moderation of your list in the hands of a retro crypto nazi
> fascist educator. Next thing you know, I will require a test for admission to
> the discussion AND a test before you can leave. Phonics first!
                                                  ^
  ________________________________________________|
 |
 ethix, how due u spel' "it?"
 
--
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
Dr. Robert D. Royar  Morehead State University  r.royar@morehead-st.edu
                      Writing Center Director
            <URL:http://www.morehead-st.edu/people/r.royar>
                 Jeder Mann Sein Eineger Fussball
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
=========================================================================
Date:         Tue, 6 Oct 1998 12:36:53 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward A Kearns <eakearn@BENTLEY.UNCO.EDU>
Subject:      Re: Paragraph structures
In-Reply-To:  <WPA-L%98100414363633@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I just want to echo a point or two made by David.  Paragraphing is perhaps
the most obvious dimension for teaching "form follows function" or the
fundamental unity between "form" and "content" -- as David's exercise
demonstrates.  No single, simple definition exits for the paragraph IN
PRACTICE.  Textbooks often assume otherwise and every now and then
textbook writers make fools of themselves trying to define paragraphs.  In
one very popular high school text, for example, paragraphs were defined as
a GROUP of sentences based on a single idea.  The definition was offered
in a TWO-sentence paragraph, followed by a one-sentence paragraph!  Form
at odds with content in the same way that "A Slumber Did My Spirit Seal"
can be sung to "MacNamara's Band" or "Ghost Riders in the Sky."
 
David is also right about trying to break students' habits -- especially
in the case of the 5-paragraph "essay."  Many public school teachers still
teach that model as if it were the only one ever invented.  Many students
suffer by trying to fit whatever they have to say (narratives,
descriptions, arguments, 5-page papers in various modes) into that simple form.
 
Ed Kearns
 
On Sun, 4 Oct 1998, David E. Schwalm wrote:
 
> There are other good approaches, like TRIAC, to helping students structure
> their writing. I'm a big fan of Christensen's paragraph rhetoric. D'Angelo did
> a variation of that in his Process and Thought textbook. Will Pitkin has done
> some interesting stuff, as have Williams and Schwegler. The phrase "know what
> a paragraph is" does worry me a little. I used to have students look at two
> essays, one by Roger Angell for the New Yorker and one by William Rasberry for
> Time or Neweek or some such. Both are excellent coherent essays within 100
> words of being the same length. The Angell essay contains 3 or 4 paragraphs.
> The Rasberry essay contains about 30 paragraphs. Both essays contain fully
> developed ideas and are wholy coherent and understandable. I used this
> exercise to demonstrate to students that the issue is not typography
> (paragraphs) but coherent and clearly signalled development of ideas. Then
> they could learn the *different* places they could put typographical breaks in
> ways that supported the logic of development and did not mislead the reader.
> The main problem I had was getting students to suspend the "rules" they had
> learned about paragraphing.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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When I posted to the list with a question about computer writing software,
Karen Greenberg replied to me and to the list about Interactive English.
I appreciated the suggestion, and appreciated the discretion in her post.
 
On another note. . . .
 
On Tue, 6 Oct 1998, David E. Schwalm wrote:
> I have never considered restricting
> access to the list, and I have never NEVER considered moderating it.
 
Like CJ, I, too, am a graduate student, and I appreciate David's comment.
I have found this list a valuable resource as I teach and study, and
following the discussion here has made me aware of the "field" of writing
program administration--something that's been present but unexamined in my
educational experience.  I'm glad to be able to follow the discussion, and
to occasionally contribute to it; it's opened a new professional interest
for me, and I'd hate to be excluded because I am not yet a full member of
the community.
 
When I subscribed to the WPA-l about ten months ago, the confirmation
message included the following:
 
"IMPORTANT: This list is confidential. You should not publicly mention its
existence, or forward copies of information  you have obtained from it to
third parties."
 
The list has been pretty spam-free; whatever people are doing to
publicize/conceal the list's existence seems to be working.  I find the
WPA-l the most interesting, useful, and noise-free of the professional
lists I subscribe to.
 
Kurt Bouman
U. Idaho (grad student)
College of Southern Idaho (comp instructor)
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I don't think we have done anything special to conceal the existence of the
list. I guess it's just (sniff) that no one else cares about what we care
about or (sniff sniff) we are considered too poor to be a good market. I'm
gonnna start a millionaire golfers' list.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Is it not ironic that insofar as "English" and "Writing" are required of
all citizens, many legislators, governors, what have you still do not
understand what it is and end up seeking tests but vaguely related to
writing?  In other words, how did we fail to educate these critters in the
first place?
 
And, much as we may be angered by their foolishness, their nonsense, their
lack of appreciation for academic freedom, how do we do a better job of
educating them now?
 
Ed Kearns
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Please post and circulate to appropriate lists/individuals.  Thanks.
 
 
        Assistant Professor, Technical Communication, MIT
 
 
MIT's Program in Writing and Humanistic Studies, in the School of
Humanities and Social
Science, is seeking a tenure-track assistant professor in technical
communication or
communication studies to start in the Fall of 1999.  Candidates should have
the ability to teach
courses in technical communication (including electronic communication),
the history of
communication, and digital media, as well as to work collaboratively with
other science and
engineering departments at the Institute.  Course load is two courses per
semester.  Preference
will be given to candidates with a Ph.D. and with significant publications
or research in
professional communication, digital technologies, media studies or the
social history of written
communication.  Please send a letter of application, curriculum vitae, and
the names of three
people familiar with your work by December 5, 1998 to Professor James
Paradis, Head, Program
in Writing and Humanistic Studies, 14E-303, Massachusetts Institute of
Technology, Cambridge,
MA  02139-4307.  MIT is an affirmative action, equal opportunity employer.
 
Leslie C. Perelman
Associate Dean
Director of the Writing Requirement
Co-Director, The Writing Initiative
Office of the Dean of Students and Undergraduate Education
Room 7-105
Massachusetts Institute of Technology
77 Massachusetts Avenue
Cambridge, MA 02139
 
Phone:  (617) 253-3039
FAX:    (617) 253-0055
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CJ, Kurt, and other grad students:  As far as I'm concerned, you ARE a
part of "the community" of WPAs--at least I assumed so when I was a grad
student.  And I'm not talking about excluding anybody from the list,
certainly not editors and publishers.  It's a great way for them to keep
in touch with our concerns.  It seems that I'm the only one (so far)
concerned with people using the conversations here to sell us things.  I
put this on a continuum with magazines and mail order houses selling their
mailing lists to marketers.  I just thought this was one place where I
could be more than a potential consumer, or rather a kind of go-between
for selling things to the real consumers (the students).
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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Jim,
 
Your point about the ethics of use is a useful one, though I'm
intrigued by the concept of individual ownership of texts that,
in fact, are an accumulation of texts-- assignment, drafts,
instructor's commentary, peer commentary.  The author may
be dead theoretically, but alive and well in practice.
 
My other thought is that some internal uses (faculty development,
assessment) might occur after the fact, when the portfolio is
present but not the student.  I suppose one could use a blanket
permission form, signed by all students who agree to limited
public uses of their work.  But somehow that seems to skirt the
particular ethical issue you've raised.
 
 
Richard Jenseth
St. Lawrence University
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>> The student is the copyright holder, but what if the text is used
>> only internally (say for assessment), and is used anonomously, and
>> only used once.  No public use.  No profit. Not even a copy made. Would
>> such limited use still require copyright permission?
>
 
I sit on the MTU's assessment council, and last year some members of the
council returned from some big assessment conference (sorry for the vague
reference) and told us, among other things, that using student work for
internal assessment (as in collecting a sample of final essays from
first-year writing classes and having a panel of faculty read and evaluate
them without student names attached) required no permission from students.
 
 Marilyn
                  |
            \     |     /               Marilyn M. Cooper
             \    |    /                Associate Professor of Humanities
    ~         \  x  x /
     ~   ~     x      x                 Department of Humanities
 ----------------------------------     Michigan Technological University
  --      ---  ----   ---    --         1400 Townsend Drive
      ------      --------              Houghton, MI 49931
------       --------    -----  --      internet: mmcooper@mtu.edu
        ---                             office:906-487-3233
               LTB                      fax: 906-487-3559
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Writing Across the Curriculum Program Director.  Ohio University seeks an
innovative, experienced administrator/teacher/scholar to direct its
expanding university-wide writing program.  Director should be tenurable in
the English department at the associate professor level.  Requirements:
Ph.D. in composition/rhetoric or related field; experience in WAC
administration and faculty development; strong record of scholarly
publication and teaching; excellent communication and personal skills;
record of successful collaborate projects.  Demonstrated success in
obtaining external grants desirable.  Starting date: July 15, 1999.  Send
letter of application, cv, three references commenting on administrative
skills and tenurability, and a writing sample, to Dr. Patricia Richard,
Dean, University College, Associate Provost, Undergraduate Studies, Ohio
University, Athens, Ohio 45701.  Applications will be reviewed starting
November 16.  Ohio University is an EEO/AA employer.
 
 
 
 
 
 
Mara Holt
Director of Composition
Ohio University, Athens
holt@ohiou.edu
 
"I don't want nothin'
if I have to fake it."
 
Lucinda Willams, Car Wheels on a Gravel Road
=========================================================================
Date:         Tue, 6 Oct 1998 16:28:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Gerri,
 
I agree that there is not total overlap between the TAAS exam and the
TASP exam--I believe I stated that the tests were "a bit" redundant.
 
 My problem is more with what actually is being assessed by these exams.
Are there any clear indications that such writing exams really test what
is important to good writing?  I continue to think that they are more
about class, dialect, and maybe even race.  The students who most need
to use tools usually available--research, handbooks, dictionaries--are
usually the ones whose dialects and educational backgrounds are the most
different from the standard English background being privileged.  It may
be fine to state that all students need to write well in standard
English, but why do they need to do so in a limited period of time
without the tools to help them do so?
 
Nancy
 
Montgomery College
Conroe, TX
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JENSETH, RICHARD wrote:
>
> My other thought is that some internal uses (faculty development,
> assessment) might occur after the fact, when the portfolio is
> present but not the student.  I suppose one could use a blanket
> permission form, signed by all students who agree to limited
> public uses of their work.  But somehow that seems to skirt the
> particular ethical issue you've raised.
 
My students sign a permission form, because I archive reports they write
and *may* use them in future classes for other students to refer to.  I
have them turn in two copies, one with no names, and put that in my
file cabinet in the office.
 
I've had no problems with this, probably because students like having
example reports on reserve in the business library so they can look
at them.  I don't use their writing for anything else, much less
anything
that I can profit from.
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Subject:      Re: Politicians, testing, and academic freedom
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
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All of this testing reflects a profound public distrust of education,
especially public education, based on who knows what data and compared to who
knows what or whom. We have people in Arizona who flee from the public schools
and put their children in charter schools run by obvious charletans. Our
Education Dean, David Berliner, and a colleague published a book a couple of
years ago entitle "Manufactured Crisis," exploring the "evidence" that is most
frequently cited that our public schools are doing a bad job and finding most
of it bogus. Their view of the situation is that dismantling public education
is on someone's political agenda, primarily because of its egalitarian and
democratizing character. Whether or not public distrust is justified by the
"facts," is it real, and we have been too dismissive in responding to it (sort
of like the French nobility). Here's what concerns me. I am not sure that
educational institutions--colleges and universities in particular--are capable
of taking charge of assessing their own performance and the learning of their
students. There are deep disagreements within our institutions about what
students should know and be able to do. We are often not content with helping
students acquire the competencies they need in order to become good learners;
we also want to control the outcomes of their learning. We get too interested
in our disagreements and internecine battles over who is right. We get more
interested in the complexities of assessment than in doing it. Meanwhile,
those with clear agendas and simple (apparent) solutions steal the day while
we mumble to ourselves. We criticize the tests but offer little but "trust me"
in their place. They don't trust us. Some days, I think we ought to
arbitrarily divide the faculty into two groups: the doers and the questioners.
The doers are charged, within specific time limits, to find the best available
means of dealing with problems. The questioners are charged with critique but
not given veto power. Right now, we're all questioners, and the doers are in
the state legislature. They just dismiss us out of hand.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I would be very interested in knowing about other programs which are
using tutorial groups to provide support for upper-division writing or
writing-intensive courses.  We are piloting such a program at CSUMB,
but have a number of questions:  1) who should lead these groups
(faculty or student tutors); 2) how should training be different than
for tutors of lower-division groups; 3) are they cost effective
compared to other models of support (upper-division writing courses)?
I would love to hear an update on WSU's model (Bill? Lisa?), as well as
information about other programs around the country.  Thanks.
 
Susan Wyche, Director
University Writing Program
CSU Monterey Bay
Seaside, CA  93955
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Subject:      Prolific
 
We did it, folks. We exceeded the 50 message daily limit on WPA-L. And I got
to see the FREE WPA-L command to listserv. Just a flash of the 60's.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 6 Oct 1998 20:03:10 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bob Hogue <bob@CIS.YSU.EDU>
Subject:      Re: Politicians, testing, and academic freedom
In-Reply-To:  <WPA-L%98100615494445@ASUVM.INRE.ASU.EDU> from "David E. Schwalm"
              at Oct 6, 98 03:49:43 pm
MIME-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: 7bit
 
>
> All of this testing reflects a profound public distrust of education,
> especially public education, based on who knows what data and compared to who
> knows what or whom. We have people in Arizona who flee from the public schools
> and put their children in charter schools run by obvious charletans. Our
> Education Dean, David Berliner, and a colleague published a book a couple of
> years ago entitle "Manufactured Crisis," exploring the "evidence" that is most
> frequently cited that our public schools are doing a bad job and finding most
> of it bogus. Their view of the situation is that dismantling public education
> is on someone's political agenda, primarily because of its egalitarian and
> democratizing character. Whether or not public distrust is justified by the
> "facts," is it real, and we have been too dismissive in responding to it (sort
> of like the French nobility). Here's what concerns me. I am not sure that
> educational institutions--colleges and universities in particular--are capable
> of taking charge of assessing their own performance and the learning of their
> students. There are deep disagreements within our institutions about what
> students should know and be able to do. We are often not content with helping
> students acquire the competencies they need in order to become good learners;
> we also want to control the outcomes of their learning. We get too interested
> in our disagreements and internecine battles over who is right. We get more
> interested in the complexities of assessment than in doing it. Meanwhile,
> those with clear agendas and simple (apparent) solutions steal the day while
> we mumble to ourselves. We criticize the tests but offer little but "trust me"
> in their place. They don't trust us. Some days, I think we ought to
> arbitrarily divide the faculty into two groups: the doers and the questioners.
> The doers are charged, within specific time limits, to find the best available
> means of dealing with problems. The questioners are charged with critique but
> not given veto power. Right now, we're all questioners, and the doers are in
> the state legislature. They just dismiss us out of hand.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
 
 
Every so often, I run across a piece of writing that makes me say
to myself, "Damn, I wish I could write like that!"  This is one
such piece.
 
 
-----------------------------------------------------------------
Bob Hogue                  Computer Science & Information Systems
e-mail: bob@cis.ysu.edu    Youngstown State University
Phone: 330-742-1775        Youngstown, OH  44555-3134
For PGP Public Key:        http://www.cis.ysu.edu/~bob/
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Dear Dr. Moneyhun and all my WPA Colleagues Out There:
 
I feel obligated to respond to Dr. Moneyhun's hostile posts about Academic
Systems because my name has been linked to the company in some of the
responses to his messages.  First, however, let me clarify two issues:  (1)
I was a member of the faculty team who helped design the curriculum and
instruction in Interactive English software, and I believe it merges the
best multimedia resources and online writing tools with the research and
practical experience of some of the best writing teachers in the country.
(2) I don't work for Academic Systems, nor do I receive any royalties from
the company (and I don't tell their salespeople what to do--or what not to do).
 
I understand Dr. Moneyhun's points, and I agree with his concerns,
particularly the ones copied below:
>  .  .  .  .  It seems that I'm the only one (so far) concerned with
>people using the conversations here to sell us things.  I put this on
>a continuum with magazines and mail order houses selling their
>mailing lists to marketers.  I just thought this was one place where I
>could be more than a potential consumer, or rather a kind of go-between
>for selling things to the real consumers (the students).
 
I wish that the Academic Systems salesperson had not used the WPA List as a
source of educators who might be interested in Interactive English.  I wish
that before he called Dr. Moneyhun (or any other teacher) he had called
me--or one of the other teachers on the Interactive English Faculty Advisory
Board or one of the teachers who uses the software--and asked us whether
contacting faculty on the WPA List was a good idea.  (I would have told him
it was NOT.)
 
On the other hand, I also wish that Dr. Moneyhun--and so many college
English teachers--were not so nasty in their responses to people who are not
"like them" and to software that "couldn't possibly work in their class."
Why are so many college English teachers so rigid, so hostile, and so sure
that what they do is appropriate and effective for their students?  And who
gave them the right to treat salespeople as if they are scum who will do
anything to make money?
 
I know all the salespeople who work for Academic Systems, and quite frankly,
I think they're nuts.  They all chose to work for this tiny start-up company
for a lot less money than they could be making at a larger company or at a
"normal" software company or at a textbook publisher.  They did this because
they believe in higher education and in technology's power to provide access
to it and success in it.  If Dr. Moneyhun had bothered to find out about
Academic Systems and about its salespeople BEFORE he attacked it and them,
he would have discovered that the company is unique.  It was founded by
Bernard Gifford (who was a Deputy Chancellor for the New York City public
school system, the Vice President of Education for Apple Computers, and the
Dean of the Graduate School of Education at the University of California at
Berkeley), and Bernie's vision permeates every product that the company
developed.  This vision is quite idealistic:  It assumes that all students
are entitled to success in higher education and that students who require
"remedial" or "developmental" assistance to succeed are entitled to the best
that our profession has to offer them--student-centered, process-oriented
environments that engage students actively in the learning and writing
processes.  Everyone who works for Academic Systems believes in this vision.
It sustains them when they talk to their colleagues who are making twice
their salaries at Microsoft or at the College Board.
 
I am NOT implying that Dr. Moneyhun (or anyone else) should be interested in
Interactive English because it is based on a clear vision and a sound
theoretical framework or because it is sold by salespeople who believe that
the software really does help students.  What I am implying is that the kind
of knee-jerk disrespect that Dr. Moneyhun (and so many other teachers) has
for software salespeople and for software is disgraceful.  Its reveals the
extent to which too many members of our profession are locked into their own
viewpoints, rigidly unwilling to practice what they preach to their
students--to consider other people's perspectives and ideas and to evaluate
concepts and materials based on evidence rather than on opinions that may
have no basis in fact.
 
I've been teaching for 25 years, and I know how easy it is to be seduced
into thinking that what I'm doing is right and good simply because I don't
want to change.  Using computers to assist in the delivery of instruction
represents a paradigmatic shift in our conception of the learning
environment.  New technology leads to a new epistemology--new ways of
learning, and this can be very threatening to teachers.  I remember how I
felt when I first started thinking about using computers in my class:   I
was loathe to give up front-of-the-room teaching and I worried that the
movement from the front of the class to a place behind or next to a student
would disempower me in ways that I could not predict.
But I overcame my fears and insecurities, and I'm so grateful that I did
because my students love Interactive English:  They are always "doing"
something--reading, writing, conferring, responding to one another's drafts,
editing, consulting me (they cannot ever sit passively and do nothing), and
they have almost unlimited freedom to explore alternate pathways to
learning, composing, and revising.
 
You may not be interested in Interactive English, but I hope that you will
consider how important it is for us to develop creative and effective uses
of new technologies.  If we don't, we will deprive our students of a variety
of opportunities, the most important of which is the opportunity to use
computers to learn how to learn--inside and outside the classroom.
 
Enough!
 
Sincerely,
 
Karen
 
Prof. Karen L. Greenberg
Department of English
Hunter College, CUNY
Phone:  (212) 772-5175
Fax:    (516) 766-3805
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 Dave,
 
as always, well said, and sad but true. As Pogo used to say, we have met
the enemy . . .
 
Greg Glau
Arizona State University Main
 
-----Original Message-----
From: David E. Schwalm
To: WPA-L@ASUVM.INRE.ASU.EDU
Sent: 10/6/98 3:49 PM
Subject: Re: Politicians, testing, and academic freedom
 
All of this testing reflects a profound public distrust of education,
especially public education, based on who knows what data and compared
to who
knows what or whom. We have people in Arizona who flee from the public
schools
and put their children in charter schools run by obvious charletans. Our
Education Dean, David Berliner, and a colleague published a book a
couple of
years ago entitle "Manufactured Crisis," exploring the "evidence" that
is most
frequently cited that our public schools are doing a bad job and finding
most
of it bogus. Their view of the situation is that dismantling public
education
is on someone's political agenda, primarily because of its egalitarian
and
democratizing character. Whether or not public distrust is justified by
the
"facts," is it real, and we have been too dismissive in responding to it
(sort
of like the French nobility). Here's what concerns me. I am not sure
that
educational institutions--colleges and universities in particular--are
capable
of taking charge of assessing their own performance and the learning of
their
students. There are deep disagreements within our institutions about
what
students should know and be able to do. We are often not content with
helping
students acquire the competencies they need in order to become good
learners;
we also want to control the outcomes of their learning. We get too
interested
in our disagreements and internecine battles over who is right. We get
more
interested in the complexities of assessment than in doing it.
Meanwhile,
those with clear agendas and simple (apparent) solutions steal the day
while
we mumble to ourselves. We criticize the tests but offer little but
"trust me"
in their place. They don't trust us. Some days, I think we ought to
arbitrarily divide the faculty into two groups: the doers and the
questioners.
The doers are charged, within specific time limits, to find the best
available
means of dealing with problems. The questioners are charged with
critique but
not given veto power. Right now, we're all questioners, and the doers
are in
the state legislature. They just dismiss us out of hand.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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This is a multi-part message in MIME format.
 
--------------2E1168A94442
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
To WPA List Members:
 
Attached is an announcement of a New England writing program
administrators group conference (WRAG) to be held on October 30th at
Quinnipiac College in Hamden, CT.  The group is an informal one,
comprised of writing center directors as well as writing program
directors.  If you are not on our mailing list and would like to attend
the conference, please let me know <segall@snet.net> so that I can send
you directions.
If you know of a colleague who may be interested, please pass along this
message.
 
--------------2E1168A94442
Content-Type: application/octet-stream; name="WRAG98.WPD"
Content-Transfer-Encoding: base64
Content-Disposition: attachment; filename="WRAG98.WPD"
 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I've been a lurker on the list for over a year, and I began using
Academic Systems software in my developmental writing classes a month
ago. Along with Barry Maid, I attended Karen Greenberg's presentation at
the CCCCs. I am scheduled to present at the Kentucky Association of
Developmental Education in November regarding my experience. Many of my
colleagues have been resistant to the idea of using the software, and I
have found the salespeople, particularly Doug Shepelak, to be my biggest
supporters in this endeavour. As Karen noted, I have experienced very
active classrooms this term. The students are engaged, and I am just
trying to stay one step ahead of them. In addition to teaching writing,
I am also a Ph.D. candidate at The Union Institute.  I have experienced
support for using the software and am currently working on a paper
focusing on critical pedagogy and using this software. So, I would ask
those who dismiss the software to be tolerant of those of us who want to
give it a try. Thank you.
Christine W. Heilman, Writing Faculty
Cincinnati State Technical and Community College
Cincinnati, Ohio
heilmanc@cinstate.cc.oh.us
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I would like to look into it.  How does one find out about it or get in
touch with Doug?
 
Will
 
At 08:01 AM 10/7/1998 -0400, you wrote:
>I've been a lurker on the list for over a year, and I began using
>Academic Systems software in my developmental writing classes a month
>ago. Along with Barry Maid, I attended Karen Greenberg's presentation at
>the CCCCs. I am scheduled to present at the Kentucky Association of
>Developmental Education in November regarding my experience. Many of my
>colleagues have been resistant to the idea of using the software, and I
>have found the salespeople, particularly Doug Shepelak, to be my biggest
>supporters in this endeavour. As Karen noted, I have experienced very
>active classrooms this term. The students are engaged, and I am just
>trying to stay one step ahead of them. In addition to teaching writing,
>I am also a Ph.D. candidate at The Union Institute.  I have experienced
>support for using the software and am currently working on a paper
>focusing on critical pedagogy and using this software. So, I would ask
>those who dismiss the software to be tolerant of those of us who want to
>give it a try. Thank you.
>Christine W. Heilman, Writing Faculty
>Cincinnati State Technical and Community College
>Cincinnati, Ohio
>heilmanc@cinstate.cc.oh.us
>
>
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
William P. Banks
Assistant Director -- University Writing Center
Department of Writing and Linguistics
Georgia Southern University
P O Box 8048
Statesboro, GA 30460-8048
(912) 871-1865
 
http://www2.gasou.edu/facstaff/wbanks
 
"To love another person is to see the face of God."  _Les Miserables_
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Dear Karen Greenberg:
 
Point taken about my "hostile" and "disrespectful" tone in my remarks
about Interactive English.  I should indeed have taken the time to learn
more about the program (more, that is, than I could learn from the
brochure) before dismissing it out of hand.
 
I want to make it clear that I don't object to authors (I'm one!),
editors, publishers, or publisher's reps trying to make a buck.  Again,
the central message of my post had to do with HOW you find people to
market things to.  I was reading just yesterday (in Time, I think it was)
about how marketers can track what you order on the WWW and create a
consumer profile and then send you ads to get you to buy stuff.  I'm
trying to place the Interactive English thing in the larger context of
that kind of marketing.  I mean, people are talking about laws against
this kind of stuff, on the basis of "invasion of privacy."
 
So:  Apologies to authors, editors, and publishers who felt dissed by my
post.  But I still don't won't to be sold stuff on the basis of remarks I
make on this list.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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Interesting . . . Many replies to my original post have taken the form of
testimonials for Interactive English.  Can I get a fee for getting so many
people interested in trying it?
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
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Ok, ok, ok.  Enough already!  I digest this list which
results in delayed responses.  I will try to address a
number of the points made and concerns raised.
 
1.  Copyright law is complex.
 
2.  Many of the issues asked about do not have simple
answers, though many do.
 
3.  Practices, especially hoary practices, are often at odds
with current law.
 
4.  Ownership of the copyright is not the same as ownership
of the copy.  I own a book or two - but do not own the
copyright in any of them.  Same with papers.  The author
(the student) owns the copyright.  Period.  End of story.
(This is the simple part.)  But it is *possible* that the
school owns the copy (the actual paper handed in).  I your
school has a policy of keeping papers submitted for grades,
then your school may own the paper itself, though not the
copyright in the contents.
 
5.  You can do lots of things with the copy you own - you
can frame it, display it, sell it, give it away, burn it,
etc., rent it, under the first sale doctrine.  But you
cannot copy it and distribute copies of it under the first
sale doctrine.  And there may be some moral rights in what
you can do with the copy you own - though the U.S. doesn't
really recognize moral rights or protect them much (witness
Woody Allen's lack of success in trying to keep old movies
from being colorized).
 
6.  Claims of co-authorship by professors involved in the
creation process (topic selection, editing, comment,
directed research, etc.) ought not be successful, but it is
possible that under some circumstances a professor could
claim joint-authorship.  But I wouldn't.
 
7.  Now to a murky issue - fair use.  You can use any
copyrighted work without permission and without payment as
long as the use is under the category of fair use.  Fair use
is a subtle area of copyright law, but the essential
guidelines are fairly simple.  First, if you are using the
copyrighted work as a source for scholarship, and you copy a
very small amount of the original work, the use is probably
fair use.  Second, if you are using the copyrighted work in
another work which you are commercially exploiting (e.g.,
publishing your own work and selling it (hopefully) for
money), you are more likely to be moving out of fair use,
though you can still use small parts without permission or
compensation.  Third, if your use will not affect the market
for the original work, you are given more latitude.
 
Fair use is not guided by hard-edged rules.  It is
determined on a case-by-case basis.  Reproducing an entire
student paper, or a substantial portion of one, in teaching
materials or a book or otherwise probably is not fair use.
 
8.  Implied license.  Sometimes a license for use can be
inferred from the circumstances (for curious reasons the law
calls this inference an "implied license").  If students
know that you will reproduce their work because you tell
them and have always done so and whatever other facts and
circumstances you can find to help establish that "everyone
knows" about this usage being part and parcel of the
course.  This implied license would be limited to the normal
usage - e.g., putting things on reserve, making overheads to
show in class.  The more you move to making multiple copies
for sale, the less likely the implied license theory will
save you.
 
9.  No harm, no foul is not the rule in copyright, despite
the airplane passenger's advice.  Also, the message sent by
using a calculus of "I don't think the student will sue
because it costs too much" is not really the one we want to
send, is it?
 
10.  University ownership.  Ahh.  Here is a hornets nest!
The copyright statute makes employers the owners of anything
employees create in the course and scope of their
employment.  Well, students are employees, are they.  So
their work is owned by them.  But - what about our work -
faculty work - the university owns it.  And I'll bet that
most of your University Faculty Handbooks (or other
employment contracts) have clauses that say things like the
University owns all of the IP created by its employees.
Taken literally this would extend to patents, computer
programs, works of art, music written, articles and books
written.  (Isn't scholarship part of why we get hired and
paid?)  But those clauses were originally intended only to
reach patents from engineering and medical departments. Now
they want to be extended to useful computer programs.  Can
my obscure scholarship be far behind?
 
But guess what!  When the issue of ownership of faculty
written works was litigated, it went to judges who were also
law professors and they interpreted the copyright act as
*not* overturning settled practice of universities not
owning the works.  So there it is - the statute says one
thing, a couple of courts in a couple of jurisdictions say
the opposite.
 
One of these years I'll take this up with Howard . . . .
 
As to Prof. Royar's point - The school was probably
violating the law as to ownership.  Better would be getting
a broad, non-exclusive license while leaving ownership with
the author.  And it needs to be in writing, signed by the
author.  It is not altogether clear that signing such an
agreement at registration would be effective - register and
assign  rights or drop out is not likely to be looked upon
very favorably  as a way to negotiate a contract relating to
copyrights.
 
11.  Anonymous use doesn't affect anything, legally.
 
12.  As Edward White said, it is always best to get
permission.  You can maybe even do this at the start of
class as a group, in writing.  Though individual permission
for each item to be used is superior.
 
13.  David Schwalm shows a deep understanding of US property
law and US intellectual property law with his statement
"Ownership of writing (or anything, I suppose) only matters
if there is money to be made from it."  However, this
understanding would land him in big trouble in Europe and in
most of the civilized world which recognizes values other
than $$$ - and recognizes them in the law.
 
14.  Prof. Jenseth fingered one of the current problems in
copyright - authorship.  Though it is not really a problem
in the setting he describes - editing and commenting are not
enough to earn joint authorship legally.  But, with respect
to movies and complex collaborations it is a real problem.
And with respect to the new technologies - i.e., the
internet - where works are sometimes a pastiche of links
and the "story" is continually revised by new links and new
people contributing to the work - authorship is getting
tough - and copyright is becoming increasingly inadequate as
a means of handling the real problems.
 
15.  Copyright includes various rights, foremost for the
concerns here, are copying and using.  These are separatable
rights.  In general you can use your copy however you want
to when you don't reproduce it.  So you can show it to
another person, have another person grade it, etc.  You may
run into legal privacy concerns and ethical concerns, but
those are not copyright issues.
 
16.  Get permission.  Be aware of  and sensitive to
non-copyright issues such as privacy and  just plain fair
treatment of students.
 
Cheers,
Steve
 
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Metaphysics is not reality.  Metaphysics is names about
reality.  Metaphysics is a restaurant where they give you a
thirty-thousand page menu and no food."
 
Robert M. Pirsig, Lila, p. 63 (1991).
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Steve ... I appreciated your clarification of some of the copyright
issues we've been discussing. Most of what you say, I agree with. A
few of your points I want to complicate.
 
> 10.  University ownership.  Ahh.  Here is a hornets nest!
> The copyright statute makes employers the owners of anything
> employees create in the course and scope of their
> employment.  Well, students are employees, are they.  So
> their work is owned by them.  But - what about our work -
> faculty work - the university owns it.
 
Go back to your first point: copyright is complex. So is the issue of
faculty work-for-hire. Some work that is assigned by the university
*is* faculty work-for-hire. Some work that is the faculty's
discretionary research is not work-for-hire. And there's a huge gray
area in between (e.g., course materials, course syllabuses). As you
say, faculty need to examine their handbooks to see what their
university's policy is. But some major research institutions like MIT
and Stanford are specifically saying in new policies that faculty
research is owned by the faculty.  Purdue University says that faculty
own their own work as long as it was not specifically assigned or was
not created using university resources. (Ah, there's a gray area.
Aren't faculty themselves university resources?) Also, there's a
longstanding tradition of academic freedom that is at stake
here. Whether or not this tradition has any formal legal standing
doesn't really matter, does it? The cases you cite establish some
legal precedent, though I admit fairly weak, for viewing faculty
scholarship as the work of faculty.
 
Why should universities want the faculty to own their own work? Well,
first, we could attribute altruistic reasons to the university--and
I'd say that universities with a standard of strong faculty governance
are likely to assign rights to the faculty members. Two: If
universities own the copyright on faculty work, they are also liable
for it, and they are also responsible for its contents. At that point,
state legislatures will start insisting that universities *not*
support queer theory or gay/lesbian studies or any topic that happens
to offend nervous politicians. If universities claim faculty
copyright, that puts us on the road to censorship of unpopular or
critical faculty research--and some universities are smart enough to
see that. Third: The top universities want to attract the best
faculty, and the best way to do that is to make sure they maintain
copyright of their work. Four: Universities could make *some* money
off faculty copyright they do not currently control, but they already
make their money off inventions and patents, and would the money they
make off copyright warrant the fight that would be involved? Probably
not worth it, though some universities are quietly pushing this issue
(like Purdue) in order to make broader claims over faculty copyright.
 
> 12.  As Edward White said, it is always best to get
> permission.
 
Not always. Asking permission implicitly creates a standard that
asking permission is necessary. Asking permission all the time, for
any use of copyrighted material, eventually erodes Fair Use. It
limits our ability to be critical. We should *not* ask for permission
in instances where we have a legitimate right to use others'
copyrighted material. "Be informed, be fair, and be prudent" is a
better operating principle than "Always ask," although it is a more
complicated principle.
 
Jim Porter
 
 
--
 
**************************************
Jim Porter
Rhetoric and Professional Writing
Purdue University
jporter@purdue.edu
http://omni.cc.purdue.edu/~jporter
http://addison.english.purdue.edu/pw/
**************************************
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I'd *love* to see a thread on the state of the field in scholarship and
research for the purely self-interested reason that I'm putting together my
graduate research methods course ... and, like Steve and others have said, I
have a pretty good idea of how it looks from where I sit, but I'd like to
have a better idea of how it looks from other perspectives.
 
 
 
Peter Sands, U. Wisconsin-Milwaukee
sands@csd.uwm.edu || http://www.uwm.edu/~sands
Writing Center || http://www.uwm.edu/Dept/English/wcenter/
English Department || http://www.csd.uwm.edu/Dept/English/
Epiphany Project || http://mason.gmu.edu/~epiphany
414.229.4416 || 414.229.2643 (fax)
 
> -----Original Message-----
> From: Writing Program Administration [mailto:WPA-L@ASUVM.INRE.ASU.EDU]On
> Behalf Of Automatic digest processor
> Sent: Wednesday, October 07, 1998 2:01 AM
> To: Recipients of WPA-L digests
> Subject: WPA-L Digest - 5 Oct 1998 to 6 Oct 1998
>
>
>
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At UNLV, we place students in the Composition Course Sequence by ACT/SAT
scores, CLEP scores, or AP scores.  This is hardly the best method
available.  I don't like it.  I don't like that I have to have teachers
check scores during the first weeks (notice the plural, students do not
always arrive on the first day, or week of classes here, also, they do
not listen to their advisors and so we end up with a number of students
in 101 who should not be there) of classes.  I would like to see a
directed self-placement program occur or portfolio placement.  However, we
all know that first-day diagnostics are more "cost effective" and easier
to implement.  So, I have a few questions about school that use first-day
diagnostics for placement.  If you could please answer me on or off list I
will appreciate it.
 
1.  How many students do you have?
2.  How do you manage the "move" of students?
3.  Do you move students both up, to a higher level class, for example,
    from a developmental class to a 101 class, as well as move them from
    101 to a developmental class?
4.  Do you use the type of scores I mentioned in conjunction with
    first-day diagnostics?
5.  What do you do about "late comers?"
6.  How do you avoid rewarding "whiners" by permitting a diagnostic to
    supercede the test score? (Granted, I am no fan of our current system,
    however, to view oneself as a "radical" by superceding the scores is
    also to view oneself as making the choice of Solomon from my
    perspective.  I do enough of that each day.)
7.  What do you do with students who want to take the diagnostic in place
    of the test?
 
There are a few vocal members of the Comp Committee who believe that
first-day diagnostics -- in conjunction with the scores -- are the best
way to place students given our resources.
 
What does the list think?
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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Steve,
 
Thanks for taking the time to write a detailed post on this issue.  I'm
sure we'll see no silver bullet for the question, but your contribution is
a good one to have in the mix.
 
Doug
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
http://www.cas.ilstu.edu/english/html_sources/grad1.html
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Theresa Enos wrote:
 
[responding to my query about MLA rules for quotes within quotes]
 
>Well, heck, Keith.  Why don't you just go to the original source and
>quote from there rather than quote from a quotation that quotes from
>another source?
 
I would--well, at least as long as I could get away to a real library in
time; but the brewing dis-ease concerns what to tell students.  Many of
them can't get to the originals, and they often use journalistic materials
in which the interior quote was spoken in an interview--not much chance of
getting that original.
 
But the real problem is that I have a sick attraction to puzzles of this
kind and simply must know.  (I know, I know; life being entirely
explainable in terms of quotes from _The Princess Bride_, I should learn to
get used to disappointment).
 
Keith Rhodes
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My take is that first day writing samples are necessary, but don't
replace assessment. At the u of southern colorado we use an orientation
assessment writing sample and what I like about that is that it teaches
teachers what to look for in a first day diagnostic, as well doing some of
the "culling" work regarding developmental writing needs...portfolio may
be the wisest way to go but we lack resouces and our students come from
feeder schools that may not provide them with portfolio experiences so
having several "writing rounds" and professional scrutiny makes sense.
Yes, we pay assessment readers at our orientations and no, this system
doesn't work flawlessly...hope this helps, will hochman
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Wow, thanks, Steve.  That post of yours is valuable.
 
Among other things, it supports a point I was making in my seminar with
teachers of writing.  I argued that the Marxist notion of
alienation--where the workers are duped into thinking that they do not
own the products of their own labor--often fits the composition
classroom.  Comp students have been led to think that the essay they are
writing is not really theirs--it's for the teacher and it is the
teacher's when it is handed in.  From now on I am going to start writing
classes with a statement, along the lines of your post, informing
students of the legal rights they have to their own writing in the
class.
 
I'm left with two questions, though.
 
(1) Here in Texas students have to write impromptu essays for the TAAS
tests in the schools and for the TASP test in college.  They are
forbidden to make a copy of the essay (e.g., with carbon paper).  And
they are refused return of their essay, ever.  Why can't students sue
the test company on copyright grounds, to get their own work back?  If a
person takes away your only copy of a work as you are producing it,
haven't they infringed your ownership of the copyright?
 
(2) We share student work among ourselves all the time.  I've reproduced
essays (anonymously) that students wrote for other teachers and handed
them out to students in my own class for study.  Is that illegal?
 
(3) Similarly, the first thing I did with your post, Steve, was forward
it by email to Jan, who is interested in ethics and composition.  Was
that act of mine illegal?
 
Rich Haswell
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Keith (et al.) --
 
I think the best procedure w/ this problem is to use regular double
quotes and the parenthetical notation qtd. in . . .    Why by redundant?
If MLA isn't exactly clear on this it wouldn't be the first time, and so
here's a "teaching point" that can be made for students.  As I
understand MLA's move from footnotes to parenthetical documentation, the
idea was to make it easier for readers and to let common sense prevail.
Both of those criteria would suggest dropping the quotes w/in quotes
when there's a qtd. in notation.
 
(Then, I guess, someone should petition MLA -- or whatever one does --
to clarify this, one way or the other, in the next ed. of the style
manual.)
 
Joel Wingard
Moravian College
Bethlehem, PA
 
> -----Original Message-----
> From: Keith Rhodes [SMTP:krhodes@MAIL.NWMISSOURI.EDU]
> Sent: Saturday, October 03, 1998 1:04 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: a tiny point: quotes within quotes
>
> Theresa Enos wrote:
>
> [responding to my query about MLA rules for quotes within quotes]
>
> >Well, heck, Keith.  Why don't you just go to the original source and
> >quote from there rather than quote from a quotation that quotes from
> >another source?
>
> I would--well, at least as long as I could get away to a real library
> in
> time; but the brewing dis-ease concerns what to tell students.  Many
> of
> them can't get to the originals, and they often use journalistic
> materials
> in which the interior quote was spoken in an interview--not much
> chance of
> getting that original.
>
> But the real problem is that I have a sick attraction to puzzles of
> this
> kind and simply must know.  (I know, I know; life being entirely
> explainable in terms of quotes from _The Princess Bride_, I should
> learn to
> get used to disappointment).
>
> Keith Rhodes
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I should have made myself clearer on my questions/perspective.  We require
instructors to have students write a first-day diagnostic for the use of
the teachers -- not to supplement or supercede the test scores.  I
apologize for not including this vital information.  I, too, find
first-day diagnostics essential to shaping a class. S.
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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One person asked me directly if they could print and pass around my
earlier posting about copyright.  My response to anyone who wants to do
so is the same as to the first person to inquire:
 
I don't object to your printing it and passing it around with two
qualifications -
 
first, include that I was the author.
 
second, include a the following disclaimer:
 
This general statement about aspects of copyright law is not intended
(1) to
be   precise or (2) to be complete or (3) to be applied to any
particular
problem.    It is a quick email response to a number of questions raised
on a
discussion list and should be interpreted in that light.  There are a
number
of copyright sites on the world wide web which have very helpful FAQ
pages.
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
United States of America
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
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I, too, would be interested in discussing visions for research in our
field, but also how composition programs can enact that vision. How, for
instance, do we see ourselves fitting into the undergraduate curriculum as
it is being re-evaluated by universities who have turned back (with a
sidelong glance) to express an interest in teaching. Where is the WAC
movement headed? How are we thinking about what comes next? How have our
understandings of universities and the communities that surround them
changed? How might composition courses fit into this growing conception.
What does the Boyer Report on Reinventing undergraduate Education suggest
for Composition and Writing in the Disciplines?
 
Ann Feldman
Director of English Composition
University of Illinois--Chicago
 
 
At 09:27 AM 10/7/98 -0500, you wrote:
>I'd *love* to see a thread on the state of the field in scholarship and
>research for the purely self-interested reason that I'm putting together my
>graduate research methods course ... and, like Steve and others have said, I
>have a pretty good idea of how it looks from where I sit, but I'd like to
>have a better idea of how it looks from other perspectives.
>
>
>
>Peter Sands, U. Wisconsin-Milwaukee
>sands@csd.uwm.edu || http://www.uwm.edu/~sands
>Writing Center || http://www.uwm.edu/Dept/English/wcenter/
>English Department || http://www.csd.uwm.edu/Dept/English/
>Epiphany Project || http://mason.gmu.edu/~epiphany
>414.229.4416 || 414.229.2643 (fax)
>
>> -----Original Message-----
>> From: Writing Program Administration [mailto:WPA-L@ASUVM.INRE.ASU.EDU]On
>> Behalf Of Automatic digest processor
>> Sent: Wednesday, October 07, 1998 2:01 AM
>> To: Recipients of WPA-L digests
>> Subject: WPA-L Digest - 5 Oct 1998 to 6 Oct 1998
>>
>>
>>
>
>
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On Wed, 7 Oct 1998, Dr. Clyde Moneyhun wrote:
> Interesting . . . Many replies to my original post have taken the form of
> testimonials for Interactive English.  Can I get a fee for getting so many
> people interested in trying it?
 
Dear Dr. Moneyhun,
 
This response is also quite hostile (passive aggressive, but hostile
nonethless).  So I am replying in a similar manner to you:  Why should
you get a fee for discussing a piece of software when all of us who use
it with our students and who provide the company with suggestions for
improving it do not get any fees?
 
Karen
 
Prof. Karen L. Greenberg
Department of English
Hunter College, CUNY
Phone:  (212) 772-5175
Fax:    (516) 766-3805
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Wow, have not been on this list since '92; glad to see it still
thriving!  In answer to Susan Taylor's questions, we have about 2100
students.  250 took our placement diagnostic essay test early in the
semester.  We can't move students, since we don't have a remedial
writing class.  In rare cases, we could give them automatic credit
for 101, but no student scored that high in our readings.  We use
a six point rubric, and those who score 1 or 2 have to set up a
remedial program with the instructor, to be followed thoughout the
semester in which the student is taking 101.
 
We do not use any standardized test scores in conjunction with
this placement essay.  In fact, I just met with the English Directors
from the other 5 state universities, and we agree that we are pretty
sick of having the regents mandating more and more of these multiple
choice tests.  We let them know that the CAAP test was not an indicator
of writing ability, but they chose to ignore that.
 
 
I don't think your other questions apply, since we don't use the
standardized tests.
 
Michael
 
Michael J. Day
South Dakota School of Mines and Technology
mday@silver.sdsmt.edu
http://silver.sdsmt.edu/~mday/
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Nancy,
 
Thanks for your reply. I too have problems with timed writing samples and
with the TASP in particular. I've always marvelled that the company that
puts out the TASP has not been brought to court for its culturally biased
writing prompts. NES claims that the writing component of the TASP assesses
students' writing abilities free of cultural bias, but that has got to be
the most blatant oversimplification of the testing process that I've ever
come across.
 
Best,
Gerri McNenny
California State University, Fullerton
 
> -----Original Message-----
> From: Nancy Reichert [SMTP:nancyr@NHMCCD.EDU]
> Sent: Tuesday, October 06, 1998 2:28 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: Politicians, testing, and academic freedom
>
> Gerri,
>
> I agree that there is not total overlap between the TAAS exam and the
> TASP exam--I believe I stated that the tests were "a bit" redundant.
>
>  My problem is more with what actually is being assessed by these exams.
> Are there any clear indications that such writing exams really test what
> is important to good writing?  I continue to think that they are more
> about class, dialect, and maybe even race.  The students who most need
> to use tools usually available--research, handbooks, dictionaries--are
> usually the ones whose dialects and educational backgrounds are the most
> different from the standard English background being privileged.  It may
> be fine to state that all students need to write well in standard
> English, but why do they need to do so in a limited period of time
> without the tools to help them do so?
>
> Nancy
>
> Montgomery College
> Conroe, TX
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The Carnegie Teaching Academy Campus Program welcomes colleges and
universities who are interested in fostering the scholarship of teaching
to enter something we are calling Campus Conversations. The first line
of work is to consider on a campus a draft definition of the scholarship
of teaching, revising it to fit the campus culture and mission. Then
campuses are taking stock of the practices, policies, and structures
that support or present barriers to faculty enacting that scholarship.
Finally, each campus will decide on a specific area of interest for
study and action.
 
I'm intrigued by this thread and particularly Ann Feldman's posting. How
would a professional organization like WPA enter this national
conversation? Would a group of campuses which have done the preliminary
stocktaking want to focus on a common issue for study and action,
perhaps through WPA? For example, what are conducive conditions for
part-time faculty to engage in the scholarship of teaching? How are
writing programs constructed to generate information about learning?
What are naturally-occurring genres of writing that are or could be
scholarly with peer review and dissemination in traditional or new ways?
 
 
If anyone is interested in receiving a booklet about the Campus Program,
please contact Teresa Antonucci at tantonucci@aahe.org.
 
> -----Original Message-----
> From: Ann M. Feldman [SMTP:feldman@UIC.EDU]
> Sent: Wednesday, October 07, 1998 9:42 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: State of the Field
>
> I, too, would be interested in discussing visions for research in our
> field, but also how composition programs can enact that vision. How,
> for
> instance, do we see ourselves fitting into the undergraduate
> curriculum as
> it is being re-evaluated by universities who have turned back (with a
> sidelong glance) to express an interest in teaching. Where is the WAC
> movement headed? How are we thinking about what comes next? How have
> our
> understandings of universities and the communities that surround them
> changed? How might composition courses fit into this growing
> conception.
> What does the Boyer Report on Reinventing undergraduate Education
> suggest
> for Composition and Writing in the Disciplines?
>
> Ann Feldman
> Director of English Composition
> University of Illinois--Chicago
>
>
> At 09:27 AM 10/7/98 -0500, you wrote:
> >I'd *love* to see a thread on the state of the field in scholarship
> and
> >research for the purely self-interested reason that I'm putting
> together my
> >graduate research methods course ... and, like Steve and others have
> said, I
> >have a pretty good idea of how it looks from where I sit, but I'd
> like to
> >have a better idea of how it looks from other perspectives.
> >
> >
> >
> >Peter Sands, U. Wisconsin-Milwaukee
> >sands@csd.uwm.edu || http://www.uwm.edu/~sands
> >Writing Center || http://www.uwm.edu/Dept/English/wcenter/
> >English Department || http://www.csd.uwm.edu/Dept/English/
> >Epiphany Project || http://mason.gmu.edu/~epiphany
> >414.229.4416 || 414.229.2643 (fax)
> >
> >> -----Original Message-----
> >> From: Writing Program Administration
> [mailto:WPA-L@ASUVM.INRE.ASU.EDU]On
> >> Behalf Of Automatic digest processor
> >> Sent: Wednesday, October 07, 1998 2:01 AM
> >> To: Recipients of WPA-L digests
> >> Subject: WPA-L Digest - 5 Oct 1998 to 6 Oct 1998
> >>
> >>
> >>
> >
> >
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>Steve, as a long-time observer of the hermeneutic circle, I can't agree
>with you more about stereotyping.
 
Hmm, I couldn't agree less.  Steve's post erases the line between Type and
Stereotype.  He confuses Stereotype with Category.  I think those are
important distinctions.  Let me offer an example:
 
I grew up in the Deep South--Georgia to be exact.  As a Southern male, I
act in many ways according to a type.  For all my valiant efforts during
the heyday of the feminist movement, I am constitutionally unable to
refrain from opening doors for women.  Just can't stop.  It's part of my
culture, and I've had to learn to deal with it.  That behavior is "typical"
because it helps locate me in the category "Southern male."  Insofar as
it's a type, based on something I actually do, I don't mind being part of
that type (If I did, I'd probably find SOME way to change that behavior and
thus deny the type).
 
However, The Clampett men, of Beverly Hillbillies' fame, are stereotypes.
Invented by people who have no real knowledge of Southern men and intended
as a putdown OF Southern men, Jed and Jethro are distortions of the type,
intended for us to laugh AT, rather than WITH.  I resent them, just as I
resent Hollywood's use of the Southern accent as an indication of
stupidity.
 
A type carries information, often useful information, about an individual.
By thinking about the type, I can plan successfully for my courses, for
example.  Humor that plays off the type is usually self-deprecatory or
inclusive humor.  A type is something in which I can recognize some aspect
of myself (i.e., one or more of the identities I maintain for myself) or my
culture (combinations of those identities).
 
A stereotype is enforced on me from outside, by exaggerating some aspect of
my type(s) in order to put me down.  Stereotypes serve to separate us, to
divide one from another.  They carry no true information (I've never met a
Jed or a Jethro Clampett, an Amos or an Andy, a Jose Jimenez, or a
mother-in-law who really deserved any of Alan King's jokes).  Humor based
on stereotypes is alienating and cruel (e.g., ethnic and racial "jokes").
 
I think we have to maintain the distinction between type and stereotype;
otherwise, in doing the former, we're liable to spill over into the latter.
And that's trouble.
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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Susan,
 
>thought you might find this response (to a colleague who got upset on
>the listserve because he asked a question about software and was later
>called by a software company representative)
 
Neat response... and the product sounds cool, too. Interesting that
Gifford is behind it... he used to work at Apple (as you may have seen).
I'm going to check out the company's website. Want to take a look at the
product?
 
-- Doug
 
________________________
Doug Nelson
The Seabright Group
 
Tel: 408-469-3838
Fax: 408-273-6373
________________________
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Dear Prof. Greenberg:
 
My response about getting a fee for drawing so much attention to
Interactive English was meant as a joke. I started to point that out, but
then deleted that part, thinking people would see it as I intended it.
 
After reading the responses on the WPA list, I thought better of my hasty
and thoughtless original comment and sent a sincere apology to Doug from
Interactive English.  Clearly, I did dismiss the product without even
knowing what it is.  Just as clearly, he was only doing his job by looking
for people who might be interested in the product and sending them
material on it.
 
Let me apologize again to you for insulting a program that you worked on,
use, and appreciate.  As a textbook author, I certainly wouldn't want
anybody to dismiss my book without even looking at more than the table of
contents.
 
In my original message, I objected to Doug using the list to find
customers, and then I stupidly insulted the package.  In reply, you called
me hostile and passive aggressive.  Can we stop now?
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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Er . . . Um . . . I hate to say this, but I think (actually, I know) Clyde
was kidding here . . .
 
Greg Glau
 
---------------------------------------------------
Greg Glau
 
Coordinator of Basic Writing Programs in Composition
Department of English
Arizona State University
Tempe, AZ 85287-0302
 
e-mail: gglau@asu.edu
Office: (602) 965-3898
FAX: (602) 965-3451
http://www.public.asu.edu/~gglau/
 
> -----Original Message-----
> From: Karen Greenberg [SMTP:kgreenbe@SHIVA.HUNTER.CUNY.EDU]
> Sent: Wednesday, October 07, 1998 9:58 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: Academic Systems
>
> On Wed, 7 Oct 1998, Dr. Clyde Moneyhun wrote:
> > Interesting . . . Many replies to my original post have taken the form
> of
> > testimonials for Interactive English.  Can I get a fee for getting so
> many
> > people interested in trying it?
>
> Dear Dr. Moneyhun,
>
> This response is also quite hostile (passive aggressive, but hostile
> nonethless).  So I am replying in a similar manner to you:  Why should
> you get a fee for discussing a piece of software when all of us who use
> it with our students and who provide the company with suggestions for
> improving it do not get any fees?
>
> Karen
>
> Prof. Karen L. Greenberg
> Department of English
> Hunter College, CUNY
> Phone:  (212) 772-5175
> Fax:    (516) 766-3805
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>You do not want moderation of your list in the hands of a retro crypto nazi
>fascist educator. Next thing you know, I will require a test for admission to
>the discussion AND a test before you can leave. Phonics first!
>
>-- David E. Schwalm, Vice Provost and Dean of East College
 
This from a guy who LIVES for those days when he can issue the command,
"free wpa-l."  We know you too well, David.
Bill
 
Bill Condon
Director, WSU Writing Programs
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Doug,
 
I know about Academic Systems.  They've been here and offered a
presentation.  It's expense.  Too expense for us.  Even for upper
administration who will pick up NO costs towards placement.  Thanks for
the thoughts though.  And I remember the conversation about the person
being upset.  I understood why completely. S.
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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Bill Condon wrote:
 
> A stereotype is enforced on me from outside, by exaggerating some aspect of
> my type(s) in order to put me down.  Stereotypes serve to separate us, to
> divide one from another.  They carry no true information (I've never met a
> Jed or a Jethro Clampett, an Amos or an Andy, a Jose Jimenez, or a
> mother-in-law who really deserved any of Alan King's jokes).  Humor based
> on stereotypes is alienating and cruel (e.g., ethnic and racial "jokes").
>
 
Exactly.  To avoid this issue in student papers and class discussion, I try to
approach the topic from that of prejudice rather than stereotype.  I begin by
asking them to read Kurt Vonnegut's "Harrison Bergeron" and discuss when and
how they were the objects of prejudice.  Everyone seems to get the point rather
quickly and we avoid arguments such as "But stereotypes are supposed to be
jokes.  I didn't mean he (or she) was like that."
 
I  stress that stereotypes are shortcuts and shortcuts lead more to
misunderstanding than to understanding.
 
--
Mary L. Hjelm, Ph.D.
General Education Division Manager
Eastern Idaho Technical College
1600 South 2500 East
Idaho Falls, ID 83404-5788
208/524-3000 ext. 3370
 
"To think dark thoughts is unappealing.  To think dark chocolate thoughts is
vastly better."
          ---Diane Mott Davidson
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Susan:  I always want to urge that tutors rather than faculty conduct these
conferences.  Tutors are better at facilitating because they have spent less
time in "directive" positions.  Indeed, one of the most important reasons I
keep trying to involve tutors in faculty WAC seminars, in class workshops,
and in any other sites in which faculty members teach is that they are the
best models of writer-writer negotiations.  They spend their lives "in the
middle"--a culture that so nicely reinforces models.
 
About group tutoring--I think it's a great idea that I have trouble
orchestrating, chiefly because most of our students are commuters and
stretch to spend additional times on campus.  We are trying to think of
online ways to make this work, and here access to equipment and the loss of
f2f elements are the obstacles we're wrestlling with.
 
Cost efficient--that's rarely the case when things are done well.  I'd focus
on how much students/univ are getting out of the investment than whether the
expenditure "saves money" because, of course, the cheapest route ( (in the
short term) is always to do nothing and then blame students for not
succeeding, an approach the CSU seems to value in all of its approaches.
 
Let us know what you devise.  Carol
 
>I would be very interested in knowing about other programs which are
>using tutorial groups to provide support for upper-division writing or
>writing-intensive courses.  We are piloting such a program at CSUMB,
>but have a number of questions:  1) who should lead these groups
>(faculty or student tutors); 2) how should training be different than
>for tutors of lower-division groups; 3) are they cost effective
>compared to other models of support (upper-division writing courses)?
>I would love to hear an update on WSU's model (Bill? Lisa?), as well as
>information about other programs around the country.  Thanks.
>
>Susan Wyche, Director
>University Writing Program
>CSU Monterey Bay
>Seaside, CA  93955
>
>
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Steve Jamar makes some very good points: copyright is
a very complex issue.  To further muddy the waters, a
lot of universities, IU included, insist that anything
that lives on their www server belongs to IU, and not
the person who wrote it.
 
Is this not the same question?  And why is it that we
debate the ownership of student work but not the ownership
of faculty work on the web?  To put it another way, what
right have we to be advocates of our students' owning
their own writing if we quietly put up with our employers'
claiming all rights over our own writing?
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Unfortunately I must agree with David -- Colorado is very similar to
Arizona, apparently, and I'm afraid "trust me" faculty are ubiquitous.
 
On Tue, 6 Oct 1998, David E. Schwalm wrote:
 
> All of this testing reflects a profound public distrust of education,
> especially public education, based on who knows what data and compared to who
> knows what or whom. We have people in Arizona who flee from the public schools
> and put their children in charter schools run by obvious charletans. Our
> Education Dean, David Berliner, and a colleague published a book a couple of
> years ago entitle "Manufactured Crisis," exploring the "evidence" that is most
> frequently cited that our public schools are doing a bad job and finding most
> of it bogus. Their view of the situation is that dismantling public education
> is on someone's political agenda, primarily because of its egalitarian and
> democratizing character. Whether or not public distrust is justified by the
> "facts," is it real, and we have been too dismissive in responding to it (sort
> of like the French nobility). Here's what concerns me. I am not sure that
> educational institutions--colleges and universities in particular--are capable
> of taking charge of assessing their own performance and the learning of their
> students. There are deep disagreements within our institutions about what
> students should know and be able to do. We are often not content with helping
> students acquire the competencies they need in order to become good learners;
> we also want to control the outcomes of their learning. We get too interested
> in our disagreements and internecine battles over who is right. We get more
> interested in the complexities of assessment than in doing it. Meanwhile,
> those with clear agendas and simple (apparent) solutions steal the day while
> we mumble to ourselves. We criticize the tests but offer little but "trust me"
> in their place. They don't trust us. Some days, I think we ought to
> arbitrarily divide the faculty into two groups: the doers and the questioners.
> The doers are charged, within specific time limits, to find the best available
> means of dealing with problems. The questioners are charged with critique but
> not given veto power. Right now, we're all questioners, and the doers are in
> the state legislature. They just dismiss us out of hand.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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To all: I seem to be getting asked lots of background questions of late,
and I appreciate everyone's indulgence of them.
 
This time the question concerns retention--a major issue on our campus, as
it is on many others. A previous dean of A & S was in the habit of arguing
that one major correlate of student retention was the extent to which
students had courses in their first year with an English professor.
Anybody know of studies suggesting this?
 
I should add that the question was asked in the context of reinstituting
required, across-the-board fy comp--which we have not had for over a
decade now. I am frankly anxious not to feed into a mentality that would
hope to generate such retention effects--if there really are any--on the
cheap: i.e., by establishing a SUNYA version of the TA/part-time staffed
comp program which, according to the MLA survey discussed a week or so
ago, is typical of PhD-granting institutions. (That was the one where 96%
of such courses were taguth by non-tenure track faculty and TAs.)
 
Thanks,
 
Steve North
 
SUNY Albany
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My greatest concern about the state of our field is that we appear to have
headed to toward a "research and publish first" ethic and mentality and
away from a deep, genuine allegiance to teaching first-year students and
lower-division students.
 
I sense that in our best publications, we discuss teaching less and less.
I sense that our new Ph.D.'s in rhetoric and composition hope to create
advanced undergraduate courses and to teach graduate seminars -- and even
to reduce the numbers of these in favor of research and other
"professional activity."
 
Admittedly nothing but "sense" here (with or without the pun), intuition,
hunches, what have you.  But if anyone wishes to address "the state of the
field," then perhaps PERCEPTIONS matter as much as realities.  ???
 
Ed Kearns
University of Northern Colorado
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Richard Haswell wrote:
 
>Here's an issue that came up in a seminar last night, to
>which I had no definitive answer.  The writing done by a student for a
>writing teacher, in response to the writing teacher's assignment,
>submitted to the teacher for a grade toward course credit--legally, to
>whom does it belong at that point, to the student or to the teacher?
 
Gotta practice my old chops here.  There are two things to "own," the paper
itself and its copyright, and each has different rules.  The paper itself
also has split issues of rights of possession and rights of ultimate
ownership.  The professor has the right to possess the physical paper so
long as 1) it is being used for grading or teaching reasons of benefit to
the student, or 2) the student can be implied to agree with the professor's
continued posssession; but the student holds ultimate ownership absent
agreement to the contrary.  Possession and ownership of the paper itself is
a simple contractual issue that can be defined by the syllabus with no
special signed permission, and can even be determined by customary practice
(as with placement essays that the school always keeps).  Copyright is
different; students hold the copyright and agreements redefining it are
controlled by special laws that require formality and precision.  All the
standard copyright exclusions still apply, though.  In other words, you
could end up with the ability to copy the paper and use the copy without
being able to keep the paper itself; and you could end up with the right to
keep it and not be able to use it.
 
As to the effects upon all this of mingling student work with our own,
that's the kind of question I'd only answer for money with malpractice
insurance in place.
 
Keith Rhodes
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I certainly can't speak for the profession, but as a graduate student who
hopes to be a wpa someday, I wish to always be associated with first year
students.
 
Kenneth Wright
 
 
On Wed, 7 Oct 1998, Edward A Kearns wrote:
 
> My greatest concern about the state of our field is that we appear to have
> headed to toward a "research and publish first" ethic and mentality and
> away from a deep, genuine allegiance to teaching first-year students and
> lower-division students.
>
> I sense that in our best publications, we discuss teaching less and less.
> I sense that our new Ph.D.'s in rhetoric and composition hope to create
> advanced undergraduate courses and to teach graduate seminars -- and even
> to reduce the numbers of these in favor of research and other
> "professional activity."
>
> Admittedly nothing but "sense" here (with or without the pun), intuition,
> hunches, what have you.  But if anyone wishes to address "the state of the
> field," then perhaps PERCEPTIONS matter as much as realities.  ???
>
> Ed Kearns
> University of Northern Colorado
>
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Alexander Astin has done work recently that bears on your question; there's
also a great overview study by Pascarelli and (?)-- a meta-analysis of
empircal studies of student retention and sundry other matters from about 10
years ago.  I don't recall (I haven't looked at this stuff in several years)
any correlations between fyc and retention, but you could infer such a
relationship from data on the significance of 1) student-student and 2)
student-faculty contact in first year retention (they're hugely
significant--that's technical talk); and in institutions like ours, fyc
courses are the only ones that most students outside honors courses have
significant contact with peers or with faculty.  Schwalm, the closet Nazi
who maintains surveillance of this list, will remember or have to hand more
precise versions of the books I mention above. Good luck, j.r.
 
> -----Original Message-----
> From: Steve North, SUNY Albany [SMTP:sn282@CNSVAX.ALBANY.EDU]
> Sent: Wednesday, October 07, 1998 2:20 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: writing courses and retention
>
> To all: I seem to be getting asked lots of background questions of late,
> and I appreciate everyone's indulgence of them.
>
> This time the question concerns retention--a major issue on our campus, as
> it is on many others. A previous dean of A & S was in the habit of arguing
> that one major correlate of student retention was the extent to which
> students had courses in their first year with an English professor.
> Anybody know of studies suggesting this?
>
> I should add that the question was asked in the context of reinstituting
> required, across-the-board fy comp--which we have not had for over a
> decade now. I am frankly anxious not to feed into a mentality that would
> hope to generate such retention effects--if there really are any--on the
> cheap: i.e., by establishing a SUNYA version of the TA/part-time staffed
> comp program which, according to the MLA survey discussed a week or so
> ago, is typical of PhD-granting institutions. (That was the one where 96%
> of such courses were taguth by non-tenure track faculty and TAs.)
>
> Thanks,
>
> Steve North
>
> SUNY Albany
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What I find notable about the interests of "the field" is a general lack of
interest in matters of the text, in the writing itself, in how language
works and doesn't work, in how readers respond.  The recent postings about
paragraphs is a telling example.  There is an very large research
literature on the issue of what a paragraph is, but very little of it in
the last ten or so years has appeared in mainline comp publications (I do
not include journals like _Written Communication_ and _Text_).
 
A second fact I have noted about "the field" is the general lack of
interest in the cognitive sciences (related to the first, of course) as
opposed to the political sciences.  This has turned up in the exchanges on
stereotypes.  There is again a very large research literature on the topic
that seems not to be of much interest to comp teachers/researchers.
 
A third fact is the general lack of interest in the issue of argumentation.
There is again a vast and growing literature on argumentation, particularly
by Canadian and European writers that seems to lie largely outside the
universe of reference of at least those articles that appear in CE, CCC,
JAC, and so on.
 
In general, it appears that "the field" is interested more in what
surrounds the creation of texts, less in  texts themselves and how readers
respond to them.  There are arguments to be made that the shift away from
text has brought substantial benefits in a variety of forms, but it is not
obvious, at least to me, that there is nothing more to be said about these
other matters.
 
Joe Williams
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I second Kenneth. I've put a lot of work into our program's
assessment and curriculum development project for our first-year course,
and I hope to be able to call upon my experiences and teach first-year
courses as long as I am teaching. It seems like logical, fundamental
knowledge that works with teaching upper-division courses.
 
On Wed, 7 Oct 1998,
Kenneth Robert Wright wrote:
 
> I certainly can't speak for the profession, but as a graduate student who
> hopes to be a wpa someday, I wish to always be associated with first year
> students.
>
> Kenneth Wright
>
>
> On Wed, 7 Oct 1998, Edward A Kearns wrote:
> > I sense that in our best publications, we discuss teaching less and less.
> > I sense that our new Ph.D.'s in rhetoric and composition hope to create
> > advanced undergraduate courses and to teach graduate seminars -- and even
> > to reduce the numbers of these in favor of research and other
> > "professional activity."
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Well, I'm usually pretty much a lurker on this list, but I must come
forward to disagree with Ed Kearns.  Much of one's  perception about the
"state of the field" is bound to be based on vantage point, but I would
argue with his view that the field is moving toward a "research and
publish first" mentality and away from teaching and undergraduate work.  I
think, instead, that the movement is away from thinking of those two
aspects of working in higher education as at variance with each other.
I've never written a paper or gone to a conference where I didn't learn
something of vital importance that I could use to improve my teaching; and
I try  never to spend a moment in the class in which I'm not actively
reflecting on why I do what I do.  I find that this desire to work both
sides of the job well is the main characteristic of the new Ph.D.s I know
and talk to.
 
I'm a Ph.D. candidate at a U that is very theory oriented and very intent
on professionalizing grad students.  We're encouraged to try to publish
and to go to conferences and to engage in "professional activities."  The
important thing is to remember why these activities are important: because
they make us better scholars, teachers, and colleagues.  I don't want to
have to figure out how to publish and be a good professional on my own.
Those are a part of the work.  I want training in those aspects, too.
 
Do I want to teach grad seminars as well as undergrad courses?  Yes, so I
can work with other teachers and scholars, so we can all learn to do our
work as better--wherever we wind up.  Do I love teaching FYEnglish
and Basic, too.  Yes, I do.  That's where the action is.  It's just too
easy to jump on the nostalgic bandwagon.  Perhaps there was a time when
grad students could just be students until they got jobs, but I'm glad
those days are gone (if they ever existed).  I find it hard that that
somehow makes better teachers, and I do not find that new Ph.D.s are
neglecting teaching or undergraduate work for their scholarship or
professional activities.
 
So, let me apologize for the long post, but there are times when things
must be said.
 
+++++++++++++++++++++++
 
  Joe Hardin
Univ. of S. Florida
 
On Wed, 7 Oct 1998, Edward A Kearns wrote:
 
> My greatest concern about the state of our field is that we appear to have
> headed to toward a "research and publish first" ethic and mentality and
> away from a deep, genuine allegiance to teaching first-year students and
> lower-division students.
>
> I sense that in our best publications, we discuss teaching less and less.
> I sense that our new Ph.D.'s in rhetoric and composition hope to create
> advanced undergraduate courses and to teach graduate seminars -- and even
> to reduce the numbers of these in favor of research and other
> "professional activity."
>
> Admittedly nothing but "sense" here (with or without the pun), intuition,
> hunches, what have you.  But if anyone wishes to address "the state of the
> field," then perhaps PERCEPTIONS matter as much as realities.  ???
>
> Ed Kearns
> University of Northern Colorado
>
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I find Joe Williams's observations about "the field" consonant with my own
perceptions.  In my introductory seminar we've just finished reading all of
the essays in Victor Villanueva's fine collection Crosstalk.  I just left
class five minutes ago.  I'd asked students to assume, for the sake of
discussion, that the volume represented the shape of composition studies
over the past thirty years.  They decided, generally, that there had been a
move from writers to writing, from texts to textuality, from how to
what--and why.  That assessment seems accurate to me, something I note
without necessarily assigning a value to it (are these developments "good"
or "bad"?).
 
 I feel (flakey term, I know) that what I would call "issues of craft" or
"poesis" are not what we are much interested in these days in composition
studies.  In June of 1996 we had what I thought was a very interesting
discussion on this list.  Steve, you were involved and I'm trying to
remember who else.  The discussion as I recall it centered on what it meant
to be a "writer" and what it meant (for an undergraduate major or even a
graduate program) to train "writers."  I may have said then, but certainly
feel now, that for concerns about "craft" I feel much more at home recently
among "creative" writing colleagues and technical writing colleagues than I
do among compositionists.  Whether "craft" ought to be a particularly high
concern at this moment in the field, is another issue, but I note its
general absence.  Jix Lloyd-Jones, Becky Bradway, and I mused about some of
these matters in essays last spring in Writing on the Edge, a journal that
I do find concerned about "craft."  Typically, that issue of the journal
had interviews with John Barth and Ira Shor.
 
 
Doug
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
http://www.cas.ilstu.edu/english/html_sources/grad1.html
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Steve,
You might contact the Associate Dean for Undergraduate Education in the
College of Literature, Science, and the Arts at the University of Michigan
(I'm being so detailed because I don't know who that is at this point in
time, so I'm referring you to the office instead).  UM put an extensive
first-year seminar plan into effect about five years ago, with the specific
intent of putting senior professors in the classroom with first-year
students and the goal of having every first-year student take at least one
of these seminars.
 
Someone there had some research about the effects of putting senior profs
into close contact with first-year students.  I don't, at this remove,
remember what the information was, but someone there will have it, chapter
and verse.   Note that these seminars were not limited, in concept or
practice, to first-year composition.  Seems students can benefit from
contact with profs *outside* the English Dept, too.  Go figure.
 
>This time the question concerns retention--a major issue on our campus, as
>it is on many others. A previous dean of A & S was in the habit of arguing
>that one major correlate of student retention was the extent to which
>students had courses in their first year with an English professor.
>Anybody know of studies suggesting this?
>
>I should add that the question was asked in the context of reinstituting
>required, across-the-board fy comp--which we have not had for over a
>decade now. I am frankly anxious not to feed into a mentality that would
>hope to generate such retention effects--if there really are any--on the
>cheap: i.e., by establishing a SUNYA version of the TA/part-time staffed
>comp program which, according to the MLA survey discussed a week or so
>ago, is typical of PhD-granting institutions. (That was the one where 96%
>of such courses were taguth by non-tenure track faculty and TAs.)
>
>Thanks,
>
>Steve North
>
>SUNY Albany
 
Bill Condon
Director, WSU Writing Programs
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Retention is mystifying. One axion that seems to be emerging from our attempts
to study retention at ASU is "The longer they last the longer they last." It
might be more positive to state this principle as "success breeds success." We
found a very high correlation between retention and completion of our
university success courses (variably called "study skills" or "institutional
survival"). It is not clear whether we can attribute the increased retention
to something they learn in the course or to the boost their GPA gets from the
A or B that is fairly easy to achieve in the course. The grade may help them
to maintain academic good standing while the overall college experience helps
them to get a grip and move ahead. In some ways. we don't really care to
resolve this ambiguity. We are having enormous success with retention of
American Indian students (significantly higher retention than the general
student population) through a program that obliges students to take advantage
of the various support services that the university offers. We are also trying
to ensure that every first year student has one small class (about 25) each
semester. (There's your correlation with English teachers.) What we are really
finding, I think, is that retention can be achieved 1) by helping student
succeed and 2) by doing a whole bunch of different stuff that makes the
students feel that they are part of the institution.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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In regard to the state of the field, I agree that teaching FY English is
stimulating, intellectual, and important work.  Yet I have to say that I
see FYEnglish being used as a way to divide faculty in English departments.
 Perhaps my department is unlike others (and I happen to think I work in a
great department), but I have seen (and I have argued against) recent
graduates of programs in literature being assigned upper-division
undergraduate courses in their "area of specialty" and recent graduates of
composition and rhetoric programs being assigned FYEnglish.  It becomes an
issue of power, since the literature professors become involved with the
English majors, the English major student association, and the study abroad
programs, while the FYE teachers talk see the constant stream of new
students.  They are the ones to have a coterie of devoted students huddle
around their door and to have the faculty development programs give their
students $2500 for faculty-student collaborative research.
 
To situate myself in this scenario (literally and figuratively), I have
taught two of our department's required critical theory courses while also
teaching FY English.  This authorizes me to participate in activities of
the major and activities of the composition program.
 
My point is that WE can validate our intellectual work, but we also need to
argue for it and determine the issues of power that underlie departmental
rewards and incentives.
 
MH
Marguerite Helmers
Associate Professor of English
University of Wisconsin Oshkosh
(920) 424-7282
helmers@uwosh.edu
http://www.english.uwosh.edu/helmers
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Marguerite,
 
Yes, this is part of the "let's just hire a large group of comp people to teach
our comp classes so we can teach literature" thinking that we've wondered
about. Our answer is to build up our professional writing program so that we
have the upper division courses to support new Ph.Ds coming in, that is, so we
have courses to offer comp specialists in addition to first-year writing.
 
Do you have a PW program?
 
Dan Royer
 
Marguerite Helmers wrote:
 
> In regard to the state of the field, I agree that teaching FY English is
> stimulating, intellectual, and important work.  Yet I have to say that I
> see FYEnglish being used as a way to divide faculty in English departments.
>  Perhaps my department is unlike others (and I happen to think I work in a
> great department), but I have seen (and I have argued against) recent
> graduates of programs in literature being assigned upper-division
> undergraduate courses in their "area of specialty" and recent graduates of
> composition and rhetoric programs being assigned FYEnglish.  It becomes an
> issue of power, since the literature professors become involved with the
> English majors, the English major student association, and the study abroad
> programs, while the FYE teachers talk see the constant stream of new
> students.  They are the ones to have a coterie of devoted students huddle
> around their door and to have the faculty development programs give their
> students $2500 for faculty-student collaborative research.
>
> To situate myself in this scenario (literally and figuratively), I have
> taught two of our department's required critical theory courses while also
> teaching FY English.  This authorizes me to participate in activities of
> the major and activities of the composition program.
>
> My point is that WE can validate our intellectual work, but we also need to
> argue for it and determine the issues of power that underlie departmental
> rewards and incentives.
>
> MH
> Marguerite Helmers
> Associate Professor of English
> University of Wisconsin Oshkosh
> (920) 424-7282
> helmers@uwosh.edu
> http://www.english.uwosh.edu/helmers
 
--
Dan Royer
Assistant Professor of English
and Director of Composition
 
2343 Mackinac Hall
Grand Valley State University
Allendale, MI 49401
616-895-3488 w
 
1437 Kenan Ave. NW
Grand Rapids, MI 49504
616-364-8263 h
 
http://www.gvsu.edu/royerd (my homepage)
http://www.gvsu.edu/royerd/pp  (Process Papers)
http://www.gvsu.edu/english  (GVSU English Department)
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I hear that Clay Bond mentioned an article I wrote about the TOEFL
Test of Written English but said he didn't know the citation.
Here it is: "The TOEFL Test of Written English: Causes for
Concern."  TESOL QUARTERLY 24 (3), Autumn 1990: 427-443. It was
fun writing that article.  The problem is, the influence of ETS
keeps on growing. Now my own university, the City University of
New York (CUNY) is considering using SAT scores for admission
and/or placement.  When are we going to reclaim testing of our
students within our own framework and for our own purposes?  Why
should we turn things over to groups of trained readers--trained
how?  for what? by whom?  . . . Add more questions of your own.
--
Ann Raimes
Professor, Department of English
Hunter College
695 Park Avenue
New York NY 10021
 
email:    araimes@shiva.hunter.cuny.edu
       OR Ar7hunter@aol.com
fax: (718) 625-2031
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These last couple of posts are really interesting, really forcing the
question, "whom is the university for?" Any sensible answer to this question
is really complicated. Marguerite's message stated clearly and poignantly what
I have often felt but never quite understood--our isolation from the
"community" of the English majors while we provide support and comfort for
students who are just passing through. It's about our quality of life in the
university. Dan's message (and I'm going to twist it a bit) talks about
creating a major or program so that we can enjoy something like the quality of
life of our literature colleagues. There's nothing wrong with this picture,
but we have to look at it with the same kind of self-awareness that we try to
awaken in our students. And we need to consider to what extent what we see is
central to what we have been saying about the state of the field.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I appreciate James Porter's post on university ownership and on fair
use.
 
I agree with him on the issue of there being gray areas in the work for
hire doctrine that involve faculty.  But I disagree about what the
statute would require and about what the ordinary course and scope of
employment of a faculty member is.  We are contractually bound to
publish.  The university pays us to do scholarship.  It is part of what
we are hired to do.  This seems an easy case to me.  The scholarship
does not need to be assigned by the university.  Preparation of class
materials and syllabi seem not in a gray area at all - but clearly
within the work for hire area.
 
Having said this, Prof. Porter's theory is well above the giggle
threshold and would be one that I would unflinchingly argue in support
of the court decisions which favor faculty ownership.  I just would not
rely on it as the law stands at present.  (This is one of the constant
tensions in the role of a lawyer - conservatively interpreting the law
against your position so that you will be vigilant in getting
contractual or other protections in place and do your planning so as to
avoid the worst downside case vs. the aggressive argument that one would
make as an advocate in an adversary setting where the planning has
failed to provide the protection.  This same tension underlies part of
the bad advice given with respect to the what the law requires in some
settings - avoid legal problems by taking a conservative approach.)
 
With respect to fair use - I recognize the force of Prof. Porter's
concern about watering down the fair use doctrine by asking permission.
But I disagree about the risk involved and about the propriety (not as
legal matter, but as a matter of what I want the world to look like) of
not asking permission.   There are many cases in which permission was
sought, denied, and the person went ahead anyway - and then won in court
- without adversely affecting the underlying doctrine (e.g., Feist with
respect to sweat of the brow v. originality).  I think it is just
courteous to get permission.  If one wants to stretch the boundaries of
fair use - well that is fine too, but not the normal way I want to
live.  I like when people ask permission to use my articles in
class,etc., even if it would not be required.
 
One interesting case where I would have taken the suit - Douglas
Hofstadter wanted to quote from Catcher in the Rye - about three
paragraphs.  Salinger did not give permission.  Hofstadter did not quote
it - but instead put in a couple of paragraphs explaining that he had
wanted to quote but could not get permission.  Permission clearly would
not have been necessary there - clearly fair use by any standard.  But,
because of politeness (or perhaps because the parent publisher of
Douglas's book perhaps also publishes Salinger), Hofstadter left the
quote out.
 
I also use database information without getting permission for
essentially the reason Prof. Porter suggests - I don't want database
providers to be able to lock up the unprotectable info - though WIPO and
Congress are disagreeing with me on this one and so soon I will be
stuck.
 
I do agree entirely with Prof. Porter that it is unwise for universities
to assert ownership and that we should revise our university policies
and handbooks to make ownership of such works explicitly by the author.
 
This was not a problem until the 1976 Copyright Act.  And it did not
become a real area of concern until the IP ownership of untilitarian
works like computer programs came to be seen as closer in nature to
patents than to paintings and scholarly articles.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
United States of America
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
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Re Steven North's latest ponderings:
 
 
Steven:  This type of anecdotal "evidence" will do you no good in meeting
your administration's queries, but the sense from this program (Bowling
Green, Ohio) which has long required _two_ fy comp courses from 90% of its
students, and one course from all of them, is that our students *do*
"attach" or identify more with their composition instructors than with any
other instructors or courses.  And we all know the supposed, positive
effects on retention of students' developed relationships with teaching
faculty.
 
        To speak to the second part of your pondering, Steven, the part
about an "on the cheap" fycomp program being so very tempting to
administration concerned (over-concerned?) with the fiscal bottom line, one
of the very most exasperating aspects of dealing with this question is that
train-on-the-fly TAs often achieve the highest teaching ratings in our
program, reaching heights of "popularity" and student engagement that they
themselves never reach after their first year of teaching.  Some good folks
from Syracuse mentioned this phenomenon in a CCCC presentation three years
ago, the first-year pinnacle effect for TAs teaching college comp.
Chronologically young or not-so-young, the first-time TA brings an energy
and enthusiasm to teaching writing which powerfully influences students.
These TAs may not be all that rhetorically aware--but in some cases their
enthusiasm for what they're learning in their seminars even makes them
super-aware of rhetorical options and contingencies.  This is just a
perception, of course, but the data on student acceptance of new TAs (not,
of course, without appalling exceptions) tells a consistent tale in each
term's student course evaluations.  AND TAs are cheap.
 
        Adjunct teaching, of which we have an equal (40%) amount, is
another story, running the gamut in terms of student acceptance, rhetorical
effectiveness, and yes, energy and enthusiasm for teaching college writing.
We're trying to "professionalize" the adjunct component of our fycomp
teaching staff here at BGSU, a great struggle with university
administrators, but at the same time we work toward this
professionalization--long-term contracts for well-qualified writing
teachers--I have the nagging feeling that Bartholomae (I believe it was he)
was right:  seven years is a lifetime for a writing teacher.  Once we lose
that lustre of enthusiasm, that intense desire to relate to (and with)
fycomp students, we lose something vitally important to our students'
well-being and comfort.  Of course, who's to say that we couldn't pay TAs a
more rational stipend.  Do they need to starve in garrets to maintain
enthusiasm for working with first-year student writers?
 
                                                        Thoughts for today,
 
                                                                John Clark
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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The study referred to below is Pascarella and Terenzini's _How College
Affects Students_, an impressive and influential meta-study.  Another
fascinating book touching on these issues, and more focused on the freshman
retention aspect, is _Teaching College Freshmen_ (Jossey-Bass, 1991), by
Erickson and Strommer.  I highly recommend both books.  If you aren't
constitutionally opposed to empiricism, these books are actually
page-turners.
 
                                                                8 - )
John Clark
 
>Alexander Astin has done work recently that bears on your question; there's
>also a great overview study by Pascarelli and (?)-- a meta-analysis of
>empircal studies of student retention and sundry other matters from about 10
>years ago.  I don't recall (I haven't looked at this stuff in several years)
>any correlations between fyc and retention, but you could infer such a
>relationship from data on the significance of 1) student-student and 2)
>student-faculty contact in first year retention (they're hugely
>significant--that's technical talk); and in institutions like ours, fyc
>courses are the only ones that most students outside honors courses have
>significant contact with peers or with faculty.  Schwalm, the closet Nazi
>who maintains surveillance of this list, will remember or have to hand more
>precise versions of the books I mention above. Good luck, j.r.
>
>> -----Original Message-----
>> From: Steve North, SUNY Albany [SMTP:sn282@CNSVAX.ALBANY.EDU]
>> Sent: Wednesday, October 07, 1998 2:20 PM
>> To:   WPA-L@ASUVM.INRE.ASU.EDU
>> Subject:      Re: writing courses and retention
>>
>> To all: I seem to be getting asked lots of background questions of late,
>> and I appreciate everyone's indulgence of them.
>>
>> This time the question concerns retention--a major issue on our campus, as
>> it is on many others. A previous dean of A & S was in the habit of arguing
>> that one major correlate of student retention was the extent to which
>> students had courses in their first year with an English professor.
>> Anybody know of studies suggesting this?
>>
>> I should add that the question was asked in the context of reinstituting
>> required, across-the-board fy comp--which we have not had for over a
>> decade now. I am frankly anxious not to feed into a mentality that would
>> hope to generate such retention effects--if there really are any--on the
>> cheap: i.e., by establishing a SUNYA version of the TA/part-time staffed
>> comp program which, according to the MLA survey discussed a week or so
>> ago, is typical of PhD-granting institutions. (That was the one where 96%
>> of such courses were taguth by non-tenure track faculty and TAs.)
>>
>> Thanks,
>>
>> Steve North
>>
>> SUNY Albany
 
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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Ed White has quite a lot to say about this--are you out there, Ed?  I
remember your studies of retention rates of groups of undergrads who took
or didn't take comp--and you seemed to find that taking comp was in fact
connect to retention.  Citation?
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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I agree with both Joe and Doug about some of the changes, although I also
think that there are some interesting and dramatic changes going on in what
you might call the philosophical conversations, among other things turning
to different sources, including more Anglo-American ones, for inspiration.
 
I am teaching a graduate course [an advanced comp theory course] now in
which I picked out a number of new books chosen, as best I could tell from
reading their descriptions, because they appear to be trying to change the
subject of the conversation away from what I think of as the mainstream one
that is settling into dogma (e.g., the supposed opposition between social
construction and expressivism).   There was a much larger list I might have
picked from, and subjects I wished I could find but couldn't--i.e., points
at which comp/rhet is not taking up interesting conversations in other
fields we used to read or topics that used to intrigue us.   My purpose is
to try with the students to figure out how many of these books are really
opening new directions or returning to neglected themes and issues and
concerns--how many are refining and modifying the current ones, how many
opposing them directly--and what we discern as possible trends.  And how
representative are these books (chosen, as I said, without the opportunity
to read them all beforehand.) We used Jim Berlin's book Rhetorics, Poetics,
and Cultures as a kind of baseline for the current conversation and now we
are turning to some of the others.
 
What I'd like to know from this group is, if you were going to pick out
about 6-8 books published in the last couple of years [you can cheat on the
dates a little if you want] that change the subject as described above, or
otherwise indicate new trends, what would you choose?  I'm not going to
reveal mine at the moment, although eventually I will put my syllabus on
the Web.
 
The other thing we are doing is a joint journal project in which students
are reading materials from the last decade in 6 journals, each becoming an
expert in one journal.
 
Our program, at least, is teaching students that they must prepare for a
career in which different dimensions of faculty life are more richly
integrated--not only research and teaching but also service  (broadly
expanded in responsibilities) and perhaps administration, within a system
of education that is changing rapidly and rather unpredictably, but
generally in directions more like what comp has been all along. In general,
I think faculty will be expected to be more locally responsible than they
have been.
 
Louise
 
 
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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Hello,  I've been drawing a blank on this question and since I'm new to the
field, I'm not sure where I should look for answers.  Do you know of any
gender studies on how evaluations are conducted?   I'm mostly interested in
writing program or technology evaluations, but would be interested in
comparing these to other disciplines if possible.  I have read Deborah
Holdstein's article ("Gender, Feminism, and Institution-Wide Assessment
Programs") in _Assessment of Writing: Politics, Policies, Practices_ and am
fascinated by her account of holistic scoring assessments.  But I'm also
interested in finding studies that talk about how gender roles inform how a
writing program or a technology program evaluation is conducted.  (My class
is in the midst of a case study, and we've noticed that we've split down
gender lines regarding how much information/preliminary responses to
communicate to the evaluands during an evaluation.  I'm curious about
that.)  Where should I start?
Thanks,
Karen Lunsford
klunsfor@uiuc.edu
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Wow. This is--I suppose predictably--as fascinating as it is unwieldy,
which is to say big-time. Certainly part of me wants to agree with Doug
Hesse and Joe Williams--and maybe, in a way, to elements in Ed Kearns'
post--with regard to professional focus: I have some sense, too, that
insofar as the professional literature is concerned, anyway, the field has
evolved from a concern for "process" (located "in" students) toward a
concern for context/culture/society (with students and our teaching
located "in" it), and that a concern for text-as-text has kind of dropped
out: or, more accurately, has gone from being seen as evidence concerning
composing processes to evidence of social forces at work (or, indeed, to
being understood as key instruments of whatever forces are imagined as
shaping our "subjectivities"). In a grad course on the development of
writing abilities, I've been teaching -- flat-out -- from Christensen, so
that we all have a common understanding of initial, medial, and final free
modification, but this teaching is a kind of digression. In the shadow of
these other grand narratives, which (seem to) raise such enormous (i.e.,
quasi-theological/metaphysical/philosophical) questions about agency and
subject positions and the like, learning to deploy appositives, and maybe
teach undergrads about them as well, can seem awfully . . . well, small.
Detailed. Craft-y.
 
And to some extent, I think this mirrors what's happened in the field: a
fascination with the legitimately intriguing questions about "why" (as in
"what is the meaning of life such that I should be committed to teaching
writing not as a job but a vocation?") has tended to short-shrift "how"
for a while, and especially that "how" as it deals with
texts-as-made-things. I'd like to think that a book like Rich
Haswell's--to name one--represents a sort of reunification movement, but
it's hard to tell.
 
Where this connects with Ed Kearns' comment, then, is that this
preoccupation with a "why" framed as the discussion has been framed does
indeed seem to have professional/career connections: in English depts, at
least, that hierarchy seems pretty well established (i.e., "why" interests
are valued over "how," esp. if teaching is at issue). So, yeah, I suppose
new PhD folk are likely to lean--or indeed be pushed--in that direction,
as well. I must also say, though, that the ones I talk to come back 'round
to other commitments in fairly short order, so I think there's hopeon that
front, as well.
 
Enough.
 
Steve North
SUNY Albany
=========================================================================
Date:         Thu, 8 Oct 1998 09:46:19 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <sn282@CNSVAX.ALBANY.EDU>
Subject:      Re: writing courses and retention
In-Reply-To:  <Pine.GSO.3.95.981008084932.22584A-100000@toons.cis.ysu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Thanks to John, John, Bill, David, and--in absentia--Ed for sources on
retention--great leads, sources, and thoughts. I can't say I'm surprised
about TAs, energy, and student response--it fits my experience, certainly,
and it does contain messages for our institutions. I'm
inclined--always--to team TAs and faculty in groups teaaching the same
courses (but NOT in supervisor-supervisee relationships). The faculty do
have lots to offer by way of experience, but TAs seem to me to have the
more beneficial effect, since their enthusiasm is more contagious.
 
Beyond that, the larger lesson seems to be that--as a couple people put
it--students need to know that they are welcome, belong, fit in, are
appreciated. But so many institutional structures work against this. One
of my favorites: in FTE-generating formulas, upper-division course seats
are worth 2 or 3 times what lower-division seats are, at least on my
campus. So not only is there no incentive to offer smaller lower division
courses, but actually a DISincentive, right? Indeed, when we got out of
the business of large-scale fycomp, that was--in my memory--one of the
reasons: i.e., our habit of mounting 40-50 sections of a 100-level course
with 22 seats made us look consistently "over-staffed" by the local
forumla. Maybe I should mount a campaign to get that reversed.
 
Again, thanks--I'll let the list know what, if anything, happens.
 
Steve North
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I wonder if we can think of the points made by Joe, Doug, Marguerite, and
Dave as being related--that is, could part of our isolation and alienation
within English departments be related to our turn from texts to
textuality?  Several  threads on this list in the past year have remarked
on the turn in comp studies from craft issues to social/political/cultural
issues.  It's as if we've wanted to jump, as a field, directly from a
position as service-based and marginalized to a position as highly
abstract and intellectualized as possible, skipping over all the middle
ground.  If our field were literature, I guess the analogue would be
proposing to work on only two bases: one line proceeding from XJ Kennedy's
first-year anthology, and the other moving directly into Irigaray, Spivak,
and Varela.
 
For most of our colleagues, those devoted upperclass undergrads hanging
around the office doors and those faculty-student research grants don't
come either from Kennedy or from Spivak.  They come from the vast middle
ground of literature, the heart-lifting specificity of great authors being
revealed to careful readers through the help of devoted teachers.  And
that's what our most obvious writings in comp studies over the past
fifteen years have not dealt much with--that middle ground of texts rather
than textuality.  The comp mainstream has historically resigned that
ground to pedagogical and generic specialties.--journalism
programs, creative writing programs, writing centers, technical
and professional writing courses and majors.  If you want to see
devoted undergraduates, look there.  Some of those text-creation
units are part of "us," some are related to us, others have been separated
for so long from us that they seem historically always to have been
separate.
 
But our decision (was it conscious?) to downplay text analysis and
creation in favor of epistemological and cultural issues of textuality--a
move from the study of rhetoric to a study of the rhetorical
situation--has left us with smaller and smaller claim to that middle
ground.  We don't study the sentence or the paragraph anymore.  (I kept
waiting from someone to identify TRIAC as a version of Becker's tagmemic
paragraph theory from back in the sixties, but even those who knew it did
not say anything.)  Except for a few people, including Joe Williams, we
don't look at style anymore (and I'm sure Joe would be the first to admit
that the world of rhetorical style is far larger than his fine textbook,
which is about all that most people today can get of it easily).  By
resigning craft and specific genres after the intro course (or maybe an
"advanced comp" followup covering argument or literary writing), we have
narrowed our grasp, and thus we have first-year students and grad
students but not many students in between.
 
This may be changing "on the ground" in some places as writing majors are
introduced and course structures with real variety have to be created, but
it's being driven pedagogically and not theoretically.  The craft material
is there to be rediscovered (again!), but that's what's got to happen if
we are ever to feel part of any genuine undergraduate curriculum.
 
Bob Connors
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Bob, you're raising issues about the role of text in composition studies
that I find provocative.  This semester I'm teaching a doctoral seminar in
stylistics, and one of the questions we're asking is how composition &
rhetoric can once again attend to the text itself, without simply making a
nostalgic leap back to a time when Marxism, cultural studies, and
poststructuralism hadn't happened.  In other words, we're trying to craft a
contextualist stylistics, one that attends to the rhetorical situation but
also to the text.
 
It's not an easy task, but I believe it's a necessary one.  Our culture
continues to value the text.  And by "our culture" I'm not speaking of
"those ignorant others," but of academic culture *as well as* the laity.
We value the text, but compositionists, knowing all the caveats and all the
research that indicates the futility of prescriptivist instruction, tend to
shrink from teaching text.
 
You've framed some of the issues and difficulties eloquently.  May I
forward your post to the members of the stylistics seminar?
 
Becky Howard
 
 
 
 
Rebecca Moore Howard
Associate Professor
Director of Composition
Department of English
TCU Box 297270
Texas Christian University
Fort Worth, TX 76129
O (817) 257-6242
H (817) 731-3359
F (817) 921-7709
rhoward@gamma.is.tcu.edu
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On Thu, 8 Oct 1998, Steve North, SUNY Albany wrote:
 
> the field has evolved from a concern for "process" (located "in"
> students) toward a concern for context/culture/society (with students
> and our teaching located "in" it)
 
I tend to agree with Steve and with the others who have voiced similiar
concerns.  I suppose that, as someone trained and particularly interested
in the theoretical dimensions of composition/rhetoric, I see this
'evolution' as having been a mistake at the levels of theory and
methodology.
 
We've probably all listened to people (none who have contributed to this
thread) lament what they see as the overtheorization of composition--the
emphasis, since the middle to late 80s, on 'context/culture/society' and
other matters related, for example, to philosophy, cultural studies, or
critical theory.  But I think instead that we've simply been producing
theory that's either a) not too relevant to the act of writing [what the
others on this thread have been pointing out], or b) not very good.
 
And I guess it's the combination of these two features that interests
and worries me.  For example, I think there's probably more to be written
and said about the relationship between the act (and the craft) of writing
and the phenomena of 'context/culture/society,' but the theory that I read
in our journals and books has tended to focus on the latter at the expense
of the former.
 
What's more, when I go to primary sources on 'context/culture/society,' I
begin to think that compositionists are not reading them as carefully
as we should, in their full complexity.  And we're certainly not reading
them critically.  That is, we tend to take Theory X from Field Y and
*apply* it to what we perceive to be our own contexts.  This kind of
methodology can only yield certain kinds of theory.
 
It seems to me that the theoretical state of the field would be improved
if we would engage the discourses upon which we draw not on their terms
but on ours.  (One term being 'rhetoric.')  For example, let's not see
what we can get from cultural studies in order to apply it to
composition/rhetoric.  Let's instead take composition/rhetoric to cultural
studies and see if any good can come of it.  Maybe none can.  I don't
know, although the project I'm working on at the moment is an attempt to
find out.
 
But it could be that doing so takes us out of composition/rhetoric proper
and moves our work into the larger, heterogeneous, and increasingly
postcanonical field of English studies.  This may not be a bad thing,
because it might signify that, while we have not completely taken over the
English department, we may have played a significant role (alongside
folklore, PoCo, creative writing, and so on) in its redesign.
 
Apologies for the long post, and for any incoherence therein.
 
raul sanchez
university writing program
+ department of english
university of utah
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This is also an interesting anthology edited by George Kuh et al entitle
"Involving Colleges." It discusses practices that engage students in their own
education.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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>Bob, you're raising issues about the role of text in composition studies
>that I find provocative.  This semester I'm teaching a doctoral seminar in
>stylistics, and one of the questions we're asking is how composition &
>rhetoric can once again attend to the text itself, without simply making a
>nostalgic leap back to a time when Marxism, cultural studies, and
>poststructuralism hadn't happened.  In other words, we're trying to craft a
>contextualist stylistics, one that attends to the rhetorical situation but
>also to the text.
>
 
Becky,
 
I'm  interested in your course because next semester I'm teaching a
graduate course on rhetoric and style, a course I've convened a couple
other semesters, always facing the vexing question that you raise.  One
perspective useful in the situation you characterize in the last sentence
above is some of the theory and practice of critical linguistics, the work
done in the late seventies and eighties by folks like Roger Fowler, Gunther
Kress, Robert Hodge, and M.A.K. Halliday.  Hodge and Kress published Social
Semiotics in 1988; a group of these folks published Language and Control in
1979.  Lester Faigley demonstrates some of their stylistic analysis
techniques in part of Fragments of Rationality.
 
Is there anyone else on this list who teaches graduate courses on theories
of style or rhetoric and style?  I'd be interested in hearing more about
how people frame the course, just as I was interested in hearing Steve N.
mentioning his recently having students digressively delve into Francis
Christiansen.  If my memory is at all reliable, at the first 4C's I
attended, in 1980 at the Washington D.C. Hilton, the first session I went
to had Lester Faigley on a panel talking about generative rhetoric.  I seem
no longer to have the program to check my recall.  I was, of course, oh so
young then.
 
Doug
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
http://www.cas.ilstu.edu/english/html_sources/grad1.html
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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I just want to reiterage the interest that is out there about this subject.
So much so that it, among other recent conversations, has sparked a research
interest in me.  I have really enjoyed "listening in" on this conversation.
As a graduate student who is new to the field, I find myself struggling to get
a sense of the field (if it is even possible).  Does anyone have suggestions
for getting more information about this?  How is it possible to get a sense of
"the whole"?  Thanks,
 
Jill McCracken
University of Arizona
RCTE
jmccrack@u.arizona.edu
=========================================================================
Date:         Thu, 8 Oct 1998 09:21:18 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Stuart C. Brown" <sbrown@NMSU.EDU>
Subject:      Re: State of the Field
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I'd like to second Raul Sanchez and Joseph Williams among others
contributing to this discussion, but also add another dimension or so.
Doesn't it seem as if "rhetorical criticism" has disappeared from our
journals, from our purported study of language and culture?  That "theory"
has become antithetical to "methodology" (or vice versa)?
 
I'm increasingly frustrated as a reviewer for several journals in the amount
of so called theorizing going on without much methodological rigor attached.
Or the invocation of certain imported God figures instead of evidentiary
material to carry the burden of the argument.  Seems as if rhet/comp has
become a haven for a number of philosophy wannabees although my friends in
the philosophy dept. have to make an effort at controlling sneers.
 
Stuart
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Stuart C. Brown
Writing Program Director &
Associate Department Head
Department of English, Box 3E
New Mexico State University
Las Cruces, NM 88003
(505) 646-2413
http://www.nmsu.edu/~english/
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I'm going to restrict myself to answering Doug Hesse's question directly,
although I think my answer might have other resonances. This is the first
time I have ever tried a course on the development of writing abilities
(in the college years, mostly). What I have discovered--and my earlier
comments will have suggested this--is that "development" turns out to be a
useful site for/context within which to consider questions of "style,"
esepcially as they relate to the teaching of writing. Again--and Prof.
Haswell's going to have to start paying me 10% pretty soon--no extended
study I know of makes this clearer than Gaining Ground, which helps
re-situate the concept of "style" in a more usefully dynamic way: i.e.,
not as a property of texts only, but also as a set of propensities enacted
by individuals (some of which, to address your other course concern, could
be called rhetorical, but which are also amenable to other sorts of
analysis).
 
I'm not sure what I'm suggesting--the scope of the course you describe
seems to be as broad as you want to make it--except that I am finding in
my class's efforts to imagine the teaching of writing as part of an
enterprise that is both broader and longer term, we seem better equipped
to negotiate the middle ground Bob Connors refers to, and even (albeit in
more limited ways) to address the theoretical issues Raul mentions. I
think.
 
And please, nobody count the strings of prepositional phrases in this
post! I have a large supply of them mouldering in my basement, and try to
use them up in email posts.
 
Steve North
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I like Steve's distinction between the "why" perspective and the "how."
I've thought of it in slightly different terms -- English Departments are
the only ones devoted to an art in which the MAKING of the art plays
second fiddle (or hind tit, left testicle if we prefer) to talking about
it.  Hence, the shoddy treatment of compositionists AND "creative
writers."  Likewise, we seem to be the only department confused over the
work of "critics"; i.e., drama, film, and art critics make value
judgments, while academic literary critics quarrel over meanings,
constructions and deconstructions of them, what have you.
 
I suspect, then, that a connection exists among teaching, making of the
art, and evaluating it -- a connection that results in varying degrees of
denigration toward all three by persons who prefer to do none.
 
Again, hunches and feelings only -- and hopefully good-humored, albeit
serious ones.
 
Ed Kearns
University of Northern Colorado
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Doug, for me the most useful stylistics textbook is
 
Weber, Jean Jacques, ed.  The Stylistics Reader:  From Roman Jakobson to
the Present.  New York:  St. Martin's, 1996.
 
The Weber book is good because it anthologizes the work of stylisticians of
a variety of schools, including the functionalist stylistics of Fowler,
Kress, etc.  For my own part, I find Fish's critique of funcationalist
stylistics persuasive, even though it is not entirely fair.  I'm on the
trail of a post-functionalist approach to stylistics.  Although I
appreciate the work of the functionalist stylisticians, especially Kress, I
want something beyond their endeavor to achieve uniformity of
interpretation.  My big question (one to which I don't yet have a
satisfying answer) is, can we--WE COMPOSITIONISTS--attend to text while
acknowledging and even embracing interpretive differences, and can we teach
text while acknowledging the social constraints (I'm talking from Foucault
and Bourdieu here) upon stylistic choices?  Etc.  Actually, it's a whole
list of questions.
 
BTW, after this semester, I'm officially swearing off
 
Hart, Roderick.  Modern Rhetorical Criticism.  2nd ed.  Boston:  Allyn &
Bacon, 1997.  Both undergraduate and graduate students are too offended by
the tone (which includes but is not limited to Hart's self-referentiality),
and the graduate students reject the empirical methods described in the
book.  Doesn't *someone* out there want to write an alternative textbook in
rhetorical criticism?  At present, it's Hart or naught.
 
The next time I teach the course, I think I'll probably adopt
 
Bradford, Richard.  Stylistics.  New York:  Routledge, 1997.  It has a
marvelous overview of the multitude of approaches to style, which it deftly
categorizes as "textualist" and "contextualist."
 
I also want to echo Doug's question:  who else is out there teaching
stylistics?  What texts are you using?  What problems are you encountering?
What are you accomplishing--and how?
 
Yours in text--as well as textuality!
 
Becky Howard
 
 
 
 
Rebecca Moore Howard
Associate Professor
Director of Composition
Department of English
TCU Box 297270
Texas Christian University
Fort Worth, TX 76129
O (817) 257-6242
H (817) 731-3359
F (817) 921-7709
rhoward@gamma.is.tcu.edu
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Becky,
 
I too have sworn off Hart's Rhetorical Criticism, although I haven't taught
the 2nd ed.  We did  find the Hart a useful foil, however.  Sonja Foss has a
good survey of methods and there are a couple of good "readers" (Burgchardt;
Benson) that provide examples of rhetorical criticism, both historical and
contemporary.
 
Serendipity, perhaps, but I just received *Style and Statement* by Corbett
and Connors that looks to be a useful text for a course in Stylistics.
 
Stuart
 
At 10:55 AM 10/8/98 -0600, Rebecca Moore Howard wrote:
>Doug, for me the most useful stylistics textbook is
>
>Weber, Jean Jacques, ed.  The Stylistics Reader:  From Roman Jakobson to
>the Present.  New York:  St. Martin's, 1996.
>
>The Weber book is good because it anthologizes the work of stylisticians of
>a variety of schools, including the functionalist stylistics of Fowler,
>Kress, etc.  For my own part, I find Fish's critique of funcationalist
>stylistics persuasive, even though it is not entirely fair.  I'm on the
>trail of a post-functionalist approach to stylistics.  Although I
>appreciate the work of the functionalist stylisticians, especially Kress, I
>want something beyond their endeavor to achieve uniformity of
>interpretation.  My big question (one to which I don't yet have a
>satisfying answer) is, can we--WE COMPOSITIONISTS--attend to text while
>acknowledging and even embracing interpretive differences, and can we teach
>text while acknowledging the social constraints (I'm talking from Foucault
>and Bourdieu here) upon stylistic choices?  Etc.  Actually, it's a whole
>list of questions.
>
>BTW, after this semester, I'm officially swearing off
>
>Hart, Roderick.  Modern Rhetorical Criticism.  2nd ed.  Boston:  Allyn &
>Bacon, 1997.  Both undergraduate and graduate students are too offended by
>the tone (which includes but is not limited to Hart's self-referentiality),
>and the graduate students reject the empirical methods described in the
>book.  Doesn't *someone* out there want to write an alternative textbook in
>rhetorical criticism?  At present, it's Hart or naught.
>
>The next time I teach the course, I think I'll probably adopt
>
>Bradford, Richard.  Stylistics.  New York:  Routledge, 1997.  It has a
>marvelous overview of the multitude of approaches to style, which it deftly
>categorizes as "textualist" and "contextualist."
>
>I also want to echo Doug's question:  who else is out there teaching
>stylistics?  What texts are you using?  What problems are you encountering?
>What are you accomplishing--and how?
>
>Yours in text--as well as textuality!
>
>Becky Howard
>
>
>
>
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>TCU Box 297270
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DIRECTOR OF THE WRITING CENTER
 
Villanova University seeks a full-time director of its University
Writing
Center.  Applicants for this non-tenure track, administrative/staff
position
should have an advanced degree in Composition/Rhetoric (Ph.D. preferred)
 
and/or solid experience in Writing Center administration.  Duties
include
teaching, staff development, and administration of a busy facility.
Salary
competitive.  Ideal starting date: January 1999.  Villanova is a Roman
Catholic university founded and sponsored by the Augustinian Order.  An
Affirmative Action/Equal Opportunity employer, Villanova is committed to
 
fostering a faculty and staff rich in divrsity and dedicated to
Villanova's
Judaeo-Christian value orientation.  Applicants should send C.V.  (with
transcripts), writing sample, and three letters of recommendation to Dr.
 
Charles Cherry, English Department, Villanova University, Villanova, PA
19085.  Application deadline:  November 15, 1998.
 
(The deadline has been extended.)
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At 09:21 AM 10/8/98 -0600, you wrote:
>I'm increasingly frustrated as a reviewer for several journals in the amount
>of so called theorizing going on without much methodological rigor attached.
 
I'm curious about responses to this observation.  What kind of
methodological rigor are you talking about and in reference to what kinds
of research?  I'm not asking an accusatory question; rather, as I'm nearing
completion of coursework in a PhD program in rhet/comp and planning on
undertaking an ethnography for my dissertation, I'm growing increasingly
interested in our field's take on methodologies, especially those related
to qualitative studies. Luckily, I have had  exposure to methodologies from
a wide variety of other fields--sociology, speech communication, education,
etc.--because I took classes from a wonderful professor who provided such
exposure.  Frankly, I have loved this type of scattershot approach because
it allows me to think in wide terms about the kind of study I want to do,
how I'm going to set it up and why, and other such important issues.  The
rigor that you speak of, then, both worries me and interests me:  on the
one hand, I like the idea of our field establishing some common goals
regarding methodologies (of any stripe) but I also don't want that rigor to
stop us from reaching far and wide for approaches that apply to our field's
interest in  rhetorical studies broadly conceived.
 
Adios,
Rich Hansberger
The University of Arizona
RCTE
rhansber@u.arizona.edu
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Louise,
 
What are you thinking of when you say the following:
 
> a system of education that is changing rapidly and rather unpredictably, but
> generally in directions more like what comp has been all along. In general,
> I think faculty will be expected to be more locally responsible than they
> have been.
 
Would you please elaborate on what you think other faculty are going
to have to do that we've been doing all along?
 
 
 
_______________
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
 
Tel:  (801) 378-4775
Fax:  (801) 378-4720
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Stuart, I'm using it for the last time, and have just come from a graduate
class in which the students used Hart's own methods (judgmental and topical
criticism) to demonstrate what it was that they objected to in his book.
It was, shall we say, instructive!
 
Becky
 
>Becky,
>
>I too have sworn off Hart's Rhetorical Criticism, although I haven't taught
>the 2nd ed.  We did  find the Hart a useful foil, however.  Sonja Foss has a
>good survey of methods and there are a couple of good "readers" (Burgchardt;
>Benson) that provide examples of rhetorical criticism, both historical and
>contemporary.
>
>Serendipity, perhaps, but I just received *Style and Statement* by Corbett
>and Connors that looks to be a useful text for a course in Stylistics.
>
>Stuart
>
>
>"Question Celebrity"
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>Stuart C. Brown
>Writing Program Director &
>Associate Department Head
>Department of English, Box 3E
>New Mexico State University
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>(505) 646-2413
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Sonja Foss has a
>good survey of methods and there are a couple of good "readers" (Burgchardt;
>Benson) that provide examples of rhetorical criticism, both historical and
>contemporary.
 
Stuart, could you give me a citation?  I'm afraid I'm not familiar with the
Foss source.  I've heard it mentioned before, but never with a title--and I
haven't stirred myself to track it down.  {blush} becky
=========================================================================
Date:         Thu, 8 Oct 1998 11:35:06 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward A Kearns <eakearn@BENTLEY.UNCO.EDU>
Subject:      Re: writing courses and retention
In-Reply-To:  <WPA-L%98100716325478@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
We've had success at the University of Northern Colorado with our "Cluster
Program."  The same twenty-five students enroll in FYcomp, plus 2 or 3
other "content courses"; e.g., an "American Studies" cluster might include
American History, a political science course, and composition.  "The
Economic World" might include a business course, an economics course, a
philosophy course, and composition.  The program creates a cluster of
students who can form their own study groups, social groups, what have
you.  It's very similar to a program started at Harvard years ago.
 
Faculty in the cluster agree to 1) meet informally with the students for
discussion -- topics common to the courses in the cluster; 2) design a
common writing assignment.
 
LThe program has enjoyed very positive reviews from faculty as well as
students.
 
Ed Kearns
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Dear Becky,
 
Feel free to forward my post to your seminar.  I'm always glad to hear of
any revival of interest in stylistics, and I need to follow up some of the
books you mention in your later post.  There's a grad student here at UNH,
Dave Edwards, who's done a masters thesis on the diminution of style
studies in composition since 1980, and he'll be speaking on it at CCCC.
Turns out that the murderer was not social construction but pedagogical
process--t'warn't Pat Bizzell who killed style, but Don Murray.  At least
that's what he's found.  But perhaps we can resurrect it yet.
 
Best, Bob
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Stereotypes are not going to disappear, just like male dominance is not.
However, as thinking humans, we have the ability to choose not to go by
previous behavior or behavior suggested by our culture.  Choosing,
however, is more difficult that you would think because of emotional
factors.  One must work at ridding onesself of an onerous
stereotype--every day sometimes.
 
The power of stereotypes is connected to emotion and fast decisions that
must have some survival mechanism in them--quick to judge, you know.
Someone can decide immediately if they are being threatened and fight or
flee.  Trouble is, like Bill C. says, stereotypes are imposed from
outside, and therefore have no real value even tho' they work within the
more primitive system of emotion and survival responses that we are stuck
with being decendents of lizards and protohumans.  (Cf. "The Scaly Thumb
of the Reptile.")
 
We have to understand how we respond unconsciously, or we won't be able to
erase cultural programming at all.  Me, I open doors for women, too.
Heck, I'm from Montana.
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Bob, this is very interesting, indeed.  Will you ask your student to let me
know when his presentation is?  I'd like to hear it.  He and I are on the
same trail, working in history of stylistics in composition studies.  The
process assertion sounds quite plausible.  And then there's always Fish and
his attack on Ohmann.
 
Becky
 
>Dear Becky,
>
>Feel free to forward my post to your seminar.  I'm always glad to hear of
>any revival of interest in stylistics, and I need to follow up some of the
>books you mention in your later post.  There's a grad student here at UNH,
>Dave Edwards, who's done a masters thesis on the diminution of style
>studies in composition since 1980, and he'll be speaking on it at CCCC.
>Turns out that the murderer was not social construction but pedagogical
>process--t'warn't Pat Bizzell who killed style, but Don Murray.  At least
>that's what he's found.  But perhaps we can resurrect it yet.
>
>Best, Bob
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Friends, I've done a bit of digging (it wasn't all that arduous, thanks to
Amazon.Com!) and come up with two very interesting candidates:
 
Burgchardt, Carl R., ed. Readings in Rhetorical Criticism.  Strata, 1995.
 
Foss, Sonja.  Rhetorical Criticism:  Exploration & Practice. Waveland, 1995.
 
The first of these is written from speech communications, not surprisingly.
From the Amazon.Com TOC, it appears that it's a more extensive version of
the Landmark book on rhetorical criticism.  Is Sonja Foss speech
communications, as well?
 
Becky Howard
=========================================================================
Date:         Thu, 8 Oct 1998 12:52:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bruce McComiskey <mccomisk@UAB.EDU>
Subject:      Re: Back to the text?
In-Reply-To:  <v03110701b2421de2227f@[138.87.106.47]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Hi all,
        Something has been troubling me about a few of the posts on this thread.
It seems that many of us accept the distinction between craft and context
as an opposition.  Either you teach craft or you teach context.  I may just
be unaware of some teachers that others know, but the "socially" committed
writing teachers that I know ADD a social dimension to their classes on the
craft of writing.  Even Jim Berlin taught invention and style to the
students who went through his "cultural studies" composition classes.
        Part of the problem, I think, is that the research published by these
teachers does not usually reflect the aspects of craft that are no less a
part of the courses they describe and teach.  If Jim had a chapter on the
importance of invention and sentence combining in his R,P,C manuscript, my
guess is that the peer reviewers would have asked him to dump it.
(Actually, he does on occasion mention things like peer-review and
invention, but obviously these arenas are not where his most important
interventions occur.)
        That's not to say, though, that we should not rethink what we already know
about the craft of writing.  We should.  But we can't suggest that people
don't do things in their classrooms because they don't write about them in
their published research--I think we'd all shudder at the thought.  Those
who write about context (not craft) are writing, I think, about a single
aspect of composition that they believe is underdeveloped and needs their
attention; they are not--by omission--denouncing the things they do not
happen to mention.
        Again, these musings come from my own experiences; I'm sure others on the
list know "writing" teachers who use their classes as political soapboxes
(Lazere?) and ignore the craft of writing.  But I really hope not!
Bruce McComiskey
University of Alabama at Birmingham
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Rich, by methodological rigor, I am asking for a clearer sense of a method
being applied, rather than seeking a specific method. We are fortunate to be
in a field that recognizes a variety of means for constructing knowledge.
The wide exposure to various methodologies you speak of is laudable and, I
would suggest, needs more replication throughout the profession.  Those
adopting qualitative methodologies should have an understanding of
quantitative; those using quantitative approaches need an understanding of
qualitative methods.
 
I have a relatively broad notion of methodology--for example, I would argue
that the historians in the field of composition have a methodological
underpinning.  This is illustrated in the care that Connors or Brereton or
T. Miller take in presenting archival research.
 
What I find frustrating is that there seems a tendency to apparently find
that invoking Bordieu or Lyotard or Foucault suffices for evidentiary
support.  What I would like to see more of is an awareness that there is
"method to the madness."  That people are being trained in, and using, a
variety of research approaches rather than citing the theorist of month.
 
But then I fear I am turning into an empiricist in my encroaching middle age.
 
Stuart
 
At 09:45 AM 10/8/98 -0700, Rich Hansberger wrote:
>At 09:21 AM 10/8/98 -0600, you wrote:
>>I'm increasingly frustrated as a reviewer for several journals in the amount
>>of so called theorizing going on without much methodological rigor attached.
>
>I'm curious about responses to this observation.  What kind of
>methodological rigor are you talking about and in reference to what kinds
>of research?  I'm not asking an accusatory question; rather, as I'm nearing
>completion of coursework in a PhD program in rhet/comp and planning on
>undertaking an ethnography for my dissertation, I'm growing increasingly
>interested in our field's take on methodologies, especially those related
>to qualitative studies. Luckily, I have had  exposure to methodologies from
>a wide variety of other fields--sociology, speech communication, education,
>etc.--because I took classes from a wonderful professor who provided such
>exposure.  Frankly, I have loved this type of scattershot approach because
>it allows me to think in wide terms about the kind of study I want to do,
>how I'm going to set it up and why, and other such important issues.  The
>rigor that you speak of, then, both worries me and interests me:  on the
>one hand, I like the idea of our field establishing some common goals
>regarding methodologies (of any stripe) but I also don't want that rigor to
>stop us from reaching far and wide for approaches that apply to our field's
>interest in  rhetorical studies broadly conceived.
>
>Adios,
>Rich Hansberger
>The University of Arizona
>RCTE
>rhansber@u.arizona.edu
>
 
 
"Question Celebrity"
    * * *
Stuart C. Brown
Writing Program Director &
Associate Department Head
Department of English, Box 3E
New Mexico State University
Las Cruces, NM 88003
(505) 646-2413
http://www.nmsu.edu/~english/
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Yes, Becky, Foss is in Communication.
 
Ruth
 
On Thu, 8 Oct 1998, Rebecca Moore Howard wrote:
 
> Friends, I've done a bit of digging (it wasn't all that arduous, thanks to
> Amazon.Com!) and come up with two very interesting candidates:
>
> Burgchardt, Carl R., ed. Readings in Rhetorical Criticism.  Strata, 1995.
>
> Foss, Sonja.  Rhetorical Criticism:  Exploration & Practice. Waveland, 1995.
>
> The first of these is written from speech communications, not surprisingly.
> >From the Amazon.Com TOC, it appears that it's a more extensive version of
> the Landmark book on rhetorical criticism.  Is Sonja Foss speech
> communications, as well?
>
> Becky Howard
>
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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In our reflections on the state of the field, I can't help but wonder
whether there is an alternative to pendulum-riding. It seems inevitable
that if the pendulum swings from why to how, or from textuality  to text,
or from social/political/cultural issues to craft, or from seeing and
theorizing to making, then it will certainly undergo a correction and swing
back again. Am I missing something if I take what I consider a common sense
position--that I would rather learn to think these things together and work
on (at least) both fronts at once? Break out of the two-dimensional
movement and try for an onwardness in a different sense/direction?
 
I can't imagine really thinking and speaking clearly about how without
thinking about why, and so on down the line.
 
I say this while still under the influence/glow of last night's meeting of
my writing in the disciplines seminar--grad students from biology,
chemistry, philosophy, business and math all reading student papers
together, grading them, keeping track of criteria (both general and
discipline-specific). What struck me was just how gracefully they moved
from large considerations of disciplinary and generic purpose to very
exacting comments on sentences and phrases and logic. In this setting,
keeping the work and discussion focused was more a matter of keeping how
and why together than of narrowing in on one.
 
I also imagine that it is the same with us as it is seems to be with
literature folks. In the journals, we have a conversation that tends to be
very abstract and trendy and unbalanced and that magnifies subtle
differences; in our classrooms and in our actual thinking and planning for
our courses, we are at least slightly more balanced and sane, and I would
guess and hope much more like one another than our theory-flags would
suggest. I will probably never write anything about sentences, but the time
I spend thinking about them and working on them with students!
 
                                --Jim Crosswhite
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I think that what was at least a co-conspirator in the death of stylistics
was the splitting off of linguistics types into departments of linguistics.
 Once there was little or no training in departments of English in matters
of syntax, those whose interests inclined them in that direction got no
foundational training in thinking about language systemtatically.  It took
a lot of us a long time to understand that linguistic theories were only
useful metaphors for what we wanted to talk about, but without the
metaphors, I don't think there would have been much talk.
 
Joe Williams
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I'm looking for decent software that enables peer group writers to post
essays and respond to them on-line.  We've looked into Redline, but there
were too many glitches in formatting and some hassles in payment. Still,
Redline would be grand if it worked. Anyone have any experience with
Norton Textra? or Daedalus?
 
Joe Calabrese
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Bruce wrote:
 
> It seems that many of us accept the distinction between craft and context
> as an opposition.  Either you teach craft or you teach context.  I may just
> be unaware of some teachers that others know, but the "socially" committed
> writing teachers that I know ADD a social dimension to their classes on the
> craft of writing.
==
 
Here, here.
 
I myself get tingly thinking about teaching writing students to use polysyndeton
(Corbett and Connors 52) in order to enhance the effectiveness of a persuasive
piece on some aspect of Civil Rights (from Bizzel and Herzberg).
 
Of course: I need to be much more conscious about doing all this.
 
Great thread.
 
Brad
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
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The Foss book I know and like pretty well is Sonja K. Foss, Karen A.
Foss, & Robert Trapp, CONTEMPORARY PERSPECTIVES ON RHETORIC (Waveland P,
1985).  It has an introductory chapter on different "perspectives" on
the study of rhetoric, and then chapters on Richards, Weaver, Toulmin,
Perelman, Grassi, Burke, Foucault, and Haberman.  The center of study is
speech communications.  The last chapter is especially good, breaking
down the studty of rhetoric into various components, and indicating five
new approaches:  epistemic, argumentative, fantasy-theme, performance,
and narrative.  I haven't seen the 1991 version of this book, so I don't
know why Amazon.Com lists it without the co-authors.  Rich Haswell
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This is a multi-part message in MIME format.
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I would like to thank David Schwalm for his defense of the publishing =
industry with
regards to "list lurking."  As an editorial assistant for the
reading/composition division of a major texbook publishing house, it is =
my
job to find qualified instructors to review both book proposals and
manuscripts.  This list is a great resource for me, because I know I can
reach a large number of people who are interested in and care about the
field of writing instruction.  By collecting feedback from our =
reviewers, we
are able to effectively revise existing books and to determine whether =
or
not there is a need for new materials within the field.
 
While I do agree that the list should not be used for outright =
solicitation,
it should be open to anyone who is interested.  I think most of the
subscribers have one common goal, whether they are instructors, =
students,
authors, or publishers, and that is to promote and further develop the =
field
of composition.
 
Sincerely,
Jennifer Krasula
Editorial Assistant, Basic Skills
Addison Wesley Longman
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<!DOCTYPE HTML PUBLIC "-//W3C//DTD W3 HTML//EN">
<HTML>
<HEAD>
 
<META content=3Dtext/html;charset=3Diso-8859-1 =
http-equiv=3DContent-Type>
<META content=3D'"MSHTML 4.72.3110.7"' name=3DGENERATOR>
</HEAD>
<BODY bgColor=3D#ffffff>
<DIV>I would like to thank David Schwalm for his defense of the =
publishing=20
industry with<BR>regards to &quot;list lurking.&quot;&nbsp; As an =
editorial=20
assistant for the<BR>reading/composition division of a major texbook =
publishing=20
house, it is my<BR>job to find qualified instructors to review both book =
 
proposals and<BR>manuscripts.&nbsp; This list is a great resource for =
me,=20
because I know I can<BR>reach a large number of people who are =
interested in and=20
care about the<BR>field of writing instruction.&nbsp; By collecting =
feedback=20
from our reviewers, we<BR>are able to effectively revise existing books =
and to=20
determine whether or<BR>not there is a need for new materials within the =
 
field.<BR><BR>While I do agree that the list should not be used for =
outright=20
solicitation,<BR>it should be open to anyone who is interested.&nbsp; I =
think=20
most of the<BR>subscribers have one common goal, whether they are =
instructors,=20
students,<BR>authors, or publishers, and that is to promote and further =
develop=20
the field<BR>of composition.<BR><BR>Sincerely,<BR>Jennifer =
Krasula<BR>Editorial=20
Assistant, Basic Skills<BR>Addison Wesley Longman</DIV></BODY></HTML>
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Apologies, perhaps, to the whole list for providing the following cite, but
I have found it a quite useful referral for both undergraduate and graduate
students interested in specific rhetorical approaches to "text"; it is by no
means sufficient unto itself--treated as an introduction to various methods,
it provides a glance at a an array of tools and possibilities, with some
interesting demonstrations of the practice.
 
The full cite is Foss, Sonja K.  *Rhetorical Criticism: Exploration &
Practice.*  2nd ed.  Prospect Heights, IL: Waveland, 1996.
 
Waveland Press is quite receptive to requests for review copies for courses
and can be reached at 708.634.0081.
 
Stuart
 
At 12:38 PM 10/8/98 -0600, Rebecca Moore Howard wrote:
>Sonja Foss has a
>>good survey of methods and there are a couple of good "readers" (Burgchardt;
>>Benson) that provide examples of rhetorical criticism, both historical and
>>contemporary.
>
>Stuart, could you give me a citation?  I'm afraid I'm not familiar with the
>Foss source.  I've heard it mentioned before, but never with a title--and I
>haven't stirred myself to track it down.  {blush} becky
>
 
 
"Question Celebrity"
    * * *
Stuart C. Brown
Writing Program Director &
Associate Department Head
Department of English, Box 3E
New Mexico State University
Las Cruces, NM 88003
(505) 646-2413
http://www.nmsu.edu/~english/
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Here's one book that I particularly like that merges perspectives on text
and textuality, on style and social consciousness:  Norman Fairclough,
Discourse and Social Change (Cambridge:  Polity Press, 1992).  Think of it
as Foucault meets Halliday.
 
David Jolliffe
DePaul, Chicago
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I (and apparently others on the list) think our work is not well-served by
the categories like how vs. why (text vs. context, etc.). They put
boundaries in the wrong places (e.g., the best "how" accounts I know are
really chock full of "why"), and they too closely replicate invidious
distinctions between theory and practice (scholarship and service, politics
and practicality).
 
I hear that Alan Liu is working on a book about English Studies in general
in which he makes a distinction that I find attractive: the stance of
production vs. the stance of consumption (call it perhaps, craft v.
commentary).
 
As I understand his case, traditional English Studies has almost entirely
involved study from the point of view of consumption: what readers need to
know about writers in order to understand and talk about the texts they
consume. Even though in these studies we look mostly at writing/production
(we talk about the circumstances, influences on, consequences of,
intentions for writing, and so on), we do so from the stance of consumers:
we want to know how to understand, discuss, categorize, praise or blame,
etc. In other words, it is all about talking about our response to writers.
 
The alternative that Liu seems to think is a possible (necessary?) future
for "English Studies in the age of the knowledge worker" involves study
from the point of view of production: what writers need to know about
readers in order to craft (effective, interesting, ethical, useful,
uplifting, liberatory -- choose your values) texts. Even though in these
studies we look at reading/consumption, we do so from the stance of
producers. In other words, it is all about talking about the work of
writers.
 
(It would be an invidious and false distinction to say that the real
difference here is along the axis of the practical and the not.)
 
Though I don't yet know what I think of this as an account of the future of
English Studies, I do think it helps us see some things about Writing
Studies. The change in scholarship that many have noted has, among other
things, increased the amount of research oriented toward the traditional
English Studies interest in consumption and commentary and away from the
traditional Writing Studies interest in production.
 
Might this account for some of the uneasy feelings about the direction of
scholarship in writing studies? -- that some of the new works add lots of
interesting things to our store of what there is to say (primarily to each
other) _about_ writers, but not much to our store of what there is to say
_to_ writers?
 
greg colomb
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Greg's comment about this book:
 
>I hear that Alan Liu is working on a book about English Studies in general
>in which he makes a distinction that I find attractive: the stance of
>production vs. the stance of consumption (call it perhaps, craft v.
>commentary).
 
reminded me that Bob Scholes has a new book out called something like "The
Rise and Fall of English" in which he makes much the same point about
production and consumption.  Scholes's argument is (my paraphrase, of
course) that English has defined too narrow a tent for itself.  It's fallen
prey to what Scholes calls "hypocriticism."  I've only read a summary of
the book in my alumni magazine.  I wonder if anyone on the list has read
the whole thing?
Bill
 
Bill Condon
Director, WSU Writing Programs
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Whenever I get myself into the mental maze that's called "the state of
the field," I get myself out again by asking the most basic question I
can think of, and that is, well, what does "the field" cover?  What are
composition people "in," just as entomologists are in insects, or
historians are in the construction of the human past, etc.  And my
answer--which I am pretty sure of--is that our field covers nonfiction
written texts in English.
 
Not that I like it.  I wish that spoken texts were still part of our
field, instead of split off and now the "field" of communications.  I
wish that fictional written texts were part of the field (since I
believe the distinction between fiction and nonfiction is not a real
one), now split off and become the field of "literature."
 
(I hope we can hang onto computer-generated texts as "written" and not
lose that field.)
 
It's such a basic question, that the answer seems not worth offering.
But it helps keep me from suffering bouts of disciplinary wooziness.
 
So what do we study?  Anything related to nonfiction written texts in
English--their production, cultural construction, history,
dissemination, internal structure, psychological effect, ideological
force, etc., etc.  It's all legimate.  No need to squabble.
 
Where is the boundary?  Well, here is a book on grading in writing
classes--it contains not one piece of nonfictional written text for
consideration, though it talks a lot about power, resistance,
patriarchy, etc.  It's all relevant and full of excellent essays, but it
seems to have somehow lost a sense of where the center of the field is.
 
What's been some recent advances in the field?  Surely into parts of the
field that have been relatively obscure:  study of written texts in
different disciplines, in the workplace, in the world of computers, in
that middle territory of everyday texts such as cvs, personal letters,
abortion-center brochures, etc.
 
What about methodology?  Well, all disciplines use a variety of
methodologies, so why shouldn't composition?
 
What about theory?  This is interesting, because I can think of theories
of discourse, theories of history, theories of taxonomy and evolution,
theories of communication, thoeries of psychology, theories of
ideology.  Every field has produced theory.  Why don't we have a current
theory of nonfictional written texts?  Kinneavy is the last candidate I
can think of.
 
Twenty minutes ago, woman stopped at my office door, a stranger.  She is
applying to law schools and wanted someone to vet her letter of
application.  She came to the right place.  It was a damn good letter to
begin with, but I made it better, in ways any competent compositionalist
could have done (one potentially crucial change had to do with reader
response in light of current changes in law-school policies of
affirmative action).  I don't know what this exactly has to do with the
"states of the field."  But my intution is that the two of us were
operating right in the dead center of the field.
 
Rich Haswell
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Christine Farris and I have recently edited a collection of essays, _Under
Construction: Working at the Intersections of Composition Theory, Research, and
Practice_, soon to be released by Utah State University Press in its new
composition series (see http://www.usu.edu/~usupress).  It contains essays
(several by people on WPA-L who I hope will say more about their own
contributions) that question some of the problematic dichotomies and oppositions
that have characterized discussions of the field and propose new ways of
understanding the creation and mediation of knowledge in composition. John
Trimbur wrote a blurb for the back cover that I think nicely sums up what the
book is trying to do:  "What gives this book its particular identity is the way
it situates itself in relation to the research/theory/practice complex. Unlike
other research volumes, Under Construction isn't exactly located in the
Rresearch community.S ... [T]aken as a whole, the book keeps introducing other
identities and perspectives on research. The contributions keep circling around
and worrying about the research/theory/ practice equation as an unstable
relation of shifting forces, but it is the bookUs multiple angles on the issue
that distinguish it from the other volumes in the field."
 
 
Responding to the message of <v03130305b24264b997fc@[128.230.151.31]>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> ....
> What I'd like to know from this group is, if you were going to pick out
> about 6-8 books published in the last couple of years [you can cheat on the
> dates a little if you want] that change the subject as described above, or
> otherwise indicate new trends, what would you choose?  I'm not going to
> reveal mine at the moment, although eventually I will put my syllabus on
> the Web. ....
 
> Louise Wetherbee Phelps
> Professor of Writing and English
> Director of Graduate Studies in Composition and Cultural Rhetoric
> Syracuse University
> Writing Program, 239 HBC
> Syracuse, New York 13244-1160
> Phone:  315-443-1620/1091  Fax:  315-443-1220
>
> .
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
=========================================================================
Date:         Thu, 8 Oct 1998 14:35:07 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard J Hansberger <rhansber@U.ARIZONA.EDU>
Subject:      Re: State of the Field
In-Reply-To:  <199810081818.MAA119702@nestor.NMSU.Edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Thu, 8 Oct 1998, Stuart C. Brown wrote:
> What I find frustrating is that there seems a tendency to apparently find
> that invoking Bordieu or Lyotard or Foucault suffices for evidentiary
> support.  What I would like to see more of is an awareness that there is
> "method to the madness."  That people are being trained in, and using, a
> variety of research approaches rather than citing the theorist of month.
 
That makes some sense to me.  Currently, I'm working with a Sociologist in
an Education Department on the methodology for my dissertation.  He keeps
telling me to "operationalize" my approach to the data I'm analyzing.  At
first, I was a bit lost; I assumed that my theoretical approach
(conveniently made, as you imply above, through the citation of
appropriate theorists) explained my methodological approach.  I'm
beginning now to get a better sense of what he means by operationalize; of
course, too much operationalizing seems to me to get a bit reductive but I
do think I understand better his demands and my hesitation at first
hearing them.
 
adios,
                        ----------------------
                                Richard J. Hansberger
                        http://www.inficad.com/~rhansberger
                rhansber@U.Arizona.EDU
Indeed, he laughs and talks so terribly loud in public, that he frequently
makes us ashamed of belonging to him.
                                 _Evelina_
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Richard,
        You asked:  "So what do we study?  Anything related to nonfiction
written texts in English--their production, cultural construction,
history, dissemination, internal structure, psychological effect,
ideological force, etc., etc.  It's all legitimate.  No need to squabble. "
 
        What I value about our discipline is that it is not definable in
the neat and convenient ways that other disciplines might be defined.
Composition is perhaps the only field for which every American citizen has
some opinion about how it should be taught and what should be included.
Yet there will likely never be a consensus on the hows and whats.
 
        Composition is one of the few disciplines that is defined not by a
universal content (as do others, particularly the hard sciences), but by
outcomes, what students should be able to accomplish when they have moved
through our classes.  And, unlike many disciplines, composition is defined
by competing but overlapping models of disciplinary knowledge (the
following categories are not absolute or comprehensive)  traditional
rhetorical models, contemporary rhetorical models, cultural studies,
process/student based, etc.
 
        The competing voices in the field make composition one of the most
dynamic fields of study, most self-reflective, and most interesting (not
that I am biased in any way).
 
        I'd say that we teach and study textual production within social
contexts.  I would not limit the work to non-fiction.  Dramatic dialogue
and many literary tropes find their way into our teaching.
 
Cheers,
jeff galin
Cal State Univ., San Bernardino
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If you (or others) were beginning to design a separate writing department
(including composition, technical and professional, and creative writing),
would you invite the linguists to become part of that new department, or
leave them with the literature teachers?  (Also, see the quotation by
Quintilian below.)
 
On Thu, 8 Oct 1998, Joe Williams wrote:
> I think that what was at least a co-conspirator in the death of stylistics
> was the splitting off of linguistics types into departments of linguistics.
 
Lifted from a recent H-Rhetor posting in response to Carole Poster's
statement that Literature study was related more to elementary grammar
training and rhetoric more to legal and political training:
 
 Quintilian invokes this hierarchy in Book II of the
 _Institutio Oratoria_ . . .
 
 "I will of course admit that there may be a few professors
 of literature who have acquired sufficient knowledge to be
 able to teach rhetoric as well; but when they do so, they
 are performing the duties of the rhetorician, not their
 own."
 
--
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                          Writing Center Director
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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I do too.  In fact I revamped our Advanced Expository Writing to be a
course in model imitation, rhetorical technique, and editing.  I wish that
Lanham had a text that combined his Revising Prose and his Handlist of
Rhetorical Terms with Christensen's sentence analysis and D'Angelo's
imitation exercises.  I add in Bruffee's collaborative workshop paraphrase
your partner's paper to aid them in socially constructing their papers.
 
Their midterm required them to choose from a list of topics and compose
an essay including four tropes (which they had to identify) and an
imitation of one of four paragraphs from model essays they had all read
(Seneca, Woolf, Chesterton, or Orwell).  They have told me they appreciate
finally being taught some "tricks."  And they like the Paramedic Method.
They are sophomores and juniors with varying majors (English, mathematics,
philosophy, theatre, elementary education, and pre-veterinary).
 
On Thu, 8 Oct 1998, Brad Stull wrote:
 
> I myself get tingly thinking about teaching writing students to use polysyndeton
> (Corbett and Connors 52) in order to enhance the effectiveness of a persuasive
> piece on some aspect of Civil Rights (from Bizzel and Herzberg).
 
--
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                          Writing Center Director
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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I always enjoy Crosswhite's take on the issue(s) being thread here.
 
I would also like to try a comment on his:  "I can't imagine really
thinking and speaking clearly about how without thinking about why, and
so on down the line."
 
I believe I would put "who" before the "how" or "why" and not down the
line.  I know he would too.  And I think our field (rhetoric AND
composition) is also always about the students we teach and who we want
them to be.  We want them to be good texters and textualizers, and we
have expanded our field as we have expanded who we think they can be.
Character drives the bus?
 
Laurence
 
 
 
Laurence E. Musgrove
Director of Composition
University of Southern Indiana
lemusgro.ucs@smtp.usi.edu
http://www.usi.edu/libarts/english/musgrove.htm
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For at least a couple of years, my colleague Susan Miller has been making
this distinction, in conference presentations and keynote addresses.
 
raul sanchez
university writing program
+ department of english
university of utah
 
On Thu, 8 Oct 1998, Bill Condon wrote:
 
> Greg's comment about this book:
>
> >I hear that Alan Liu is working on a book about English Studies in general
> >in which he makes a distinction that I find attractive: the stance of
> >production vs. the stance of consumption (call it perhaps, craft v.
> >commentary).
>
> reminded me that Bob Scholes has a new book out called something like "The
> Rise and Fall of English" in which he makes much the same point about
> production and consumption.  Scholes's argument is (my paraphrase, of
> course) that English has defined too narrow a tent for itself.  It's fallen
> prey to what Scholes calls "hypocriticism."  I've only read a summary of
> the book in my alumni magazine.  I wonder if anyone on the list has read
> the whole thing?
> Bill
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Just a note on the state of the field question (like are we researchers or
teachers?  scholars of production or consumptions? and so on).
 
The discussion seems to reflect some kind of assumption about a nebulous "us"
being in charge of "our" own destiny.  I wouldn't want to deny that those of us
who are in the field have something to do with the games we play and even the
nature of the rules, but it seems to me that the question of what's the nature of
our field (as if it had one) can't really be addressed without asking something
about the nature of the educational system and the larger political system in
which we are embedded.  How can we talk about refocusing on pseudo goals (like
teaching) and defocusing from the real goals (like publication) without talking
about the reward systems within which we are embedded and the kinds of social
structures they reproduce?  Or are we--unlike all the others we theorize
about--free standing agents?
Irv
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I don't think I know anyone who would really propose to dichotomize our
activities in any absolutist way.  But if we think of what we are publicly
engaged in as a continuum, it can have two ends, two extremes.  Few people
(no one I know) exist on either extreme, damning some Other of how, why,
theory, practice, text, textuality, etc.  Most of us maunder around
somewhere in the middle, living our professional lives between teaching
and research, journal reading and textbook use.  So charges of dualism and
dichotomizing are mostly argumentative probes and counters on a list like
this, when a question like this comes up.
 
One reason I love historicizing these questions is that it gives me
comparative data which lead to new ways of conceiving the present.  What
*does* it mean that Christensen and Becker's paragraph theory have become
mostly myth or lore for many new people in the field?  That the NCTE
booklet *The Sentence and the Paragraph*, which contained most important
articles by these authors, went out of print five years ago and
disappeared?  That the New Rhetoric of the sixties and seventies in
general has lost currency?  That sentence-combining skyrocketed and
fizzled so thoroughly?  (Who remembers, for instance, that Jim Berlin
himself was once a noted author of sentence-combining research?)
 
I mention these issues not to make some sweeping claim about how
text-based studies must sweep away textuality-based studies, but to notice
where our public activities have moved on the continuum.  When we can look
together at that move, we can then perhaps begin to argue about whether
it's a good thing, why we moved, where we want to be, etc.  But claims and
counterclaims about dualism tend to obscure the situation on the ground,
which is where most of us are.
 
Bob Connors
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Yes, Bob, the formulation makes sense to me, too, especially in terms
of the social politics swirling around the "process revolution."  I
know that when I was teaching composition at Iowa in the hey day of
the process movement, writing was seen as a way for students to
delve into (or discover, or create) the truth of their experience
and their self (an essentialist rather than a rhetorical entity).
Attention to "style" was supect, since it suggested a lurid
fascination with the surface of the text.  With decoration or
adornment, and therefore a kind of writerly false consciousness.
In that sense, "style" was a kind of literary cousin of "mechanics,"
part of the traditional paradigm, which was doing the bidding of the
military industrial complex.
 
Ah, those were the days....
 
Richard Jenseth
Director of Writing (Text and Context)
St. Lawrence University
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Interesting question. I recall a thread on the list last year about the role of
language studies in comp., but we didn't get much into the question of the role
of linguistics/English language experts in English Depts. (or in composition
programs). I wonder if there are any national trends away from English language
studies.  It's certainly true in my own English Dept. at Minnesota, where there
are now almost no linguists left (and, for that matter, almost no
compositionists). Because of the interconncetions between composition and
language studies, stylistics, pragmatics, sociolinguistics, dialect studies, ESL
and applied linguistics, among other linguistically-oriented areas, I would say,
yes, most definitely.  But perhaps there are places where the language scholars
are very well integrated into the literati?
 
Responding to the message of <Pine.WNT.4.05.9810081824200.-110171@kih.kih.net>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> If you (or others) were beginning to design a separate writing department
> (including composition, technical and professional, and creative writing),
> would you invite the linguists to become part of that new department, or
> leave them with the literature teachers?  (Also, see the quotation by
> Quintilian below.)
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
> -
> Dr. Robert D. Royar      Morehead State University
> r.royar@morehead-st.edu
>                           Writing Center Director
> =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
> =
>
> .
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
=========================================================================
Date:         Fri, 9 Oct 1998 08:16:40 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Re: Back to the text?
In-Reply-To:  <Pine.WNT.4.05.9810081837300.-110171@kih.kih.net>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
When I hear "imitation exercises," in addition to the few that have been
mentioned here, I always think about the out-of-print COPY AND COMPOSE by
Winston Weathers (most of this was included in his textbook in the 70s,
but I can't think of the title now).  I think I have used his very
rhetorical (based on classical stylistic patterns of repetition, etc.,
e.g., asyndeton, anaphora . . .) sentence and paragraph patterns--and
Gibson's VOICE more than any other strategies in my first-year writing
classes, advanced composition, and my writing-for-publication seminar
(there's a lot one can do with ethos in all this).
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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At 10:19 PM 10/7/98 -0400, you wrote:
>Marguerite,
>
>Yes, this is part of the "let's just hire a large group of comp people to teach
>our comp classes so we can teach literature" thinking that we've wondered
>about. Our answer is to build up our professional writing program so that we
>have the upper division courses to support new Ph.Ds coming in, that is, so we
>have courses to offer comp specialists in addition to first-year writing.
>
>Do you have a PW program?
>
>Dan Royer
 
I'm returning to this thread after a few days of teaching and advising . . .
We don't have a PW program; in fact, although we have a number of rhetoric
courses in our revised English major of 1996, very few students seem to
recognize what takes place in those classes.  In truth, I'm not sure that
the three rhetoric people (me included) know what SHOULD take place in those
rhetoric classes.
 
A few details are necessary:  I teach at a four year university.  We just
instituted a graduate program, an MA in "English," this fall with one course
being taught this fall.  A few years ago, we redesigned our English major to
try to represent the field of English studies in its range of literary and
language diversity.  The Shakespeare courses are full -- in demand -- as are
linguistics, required by the State Department of Public Instruction for
teacher certification.  Creative writing is filled.  "Theories of Writing"
(our rhet/comp course) has been cancelled THREE semesters in a row because
of underenrollements.  Now, there is more than an articulation process at
work here.  I believe that the enrollment problem goes to the heart of the
questions about the state of the field -- what is the field? what is
rhetoric? what is the relationship of rhetoric to English?
 
Off to teach now --
 
mh
Marguerite Helmers
Director of Composition
(920) 424-7282
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Hi Jennifer,
 
I forwarded your message to a couple of my colleagues a few days ago and I
haven't heard back from any of them, so I believe that no one here has the
time to review the book.  I'm sorry that I don't -- too many things on my
agenda.
 
Keep us in mind for future projects!
 
mh
Marguerite Helmers
Director of Composition
(920) 424-7282
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At 12:33 PM 9/30/98 -0600, you wrote:
>            CONFERENCE ANNOUNCEMENT
>                      and
>               CALL FOR PROPOSALS
>
>      National Writing Centers Association
>                      and
>    East Central Writing Centers Association
>                   Conference
>
>              Writing Center 2000:
>    Meeting the Challenges of the New Century
>
>    Indiana University, Bloomington, Indiana
>               April 15-17, 1999
>
>KEYNOTE SPEAKERS will Muriel Harris and Edward M. White.
>
>THOSE INVITED TO ATTEND include writing center administrators and staff,
>university and high school teachers and administrators, graduate and
>undergraduate writing consultants and tutors, and teachers of writing in
>composition programs and across the disciplines.
>
>TOPICS will include, but are not limited to, defining the evolving missions
>of writing centers, reconciling theory and practice, and considering writer
>centers' effects on the culture of writing in their institutions.
>
>PROPOSALS are solicited for individual presentations, panel presentations,
>interactive workshops, and poster presentations, and should be submitted by
>December 1, 1998; submission guidelines will be mailed to the members of
>the NWCA and regional writing center associations and are available as well
>at http://www.indiana.edu/~nwca99/.  To request a proposal form, or to be
>sure that you are on the mailing list for the call (now in process of being
>mailed) and for registration materials (to be mailed in January), e-mail
>nwca99@indiana.edu.  Proposals and inquiries may be directed to Ray Smith,
>Director, Campus Writing Program, Franklin Hall 008, Indiana University,
>Bloomington, Indiana, 47405.  Phone 812-855-4928.
>
Marguerite Helmers
Director of Composition
(920) 424-7282
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Yes. And, John Trimbur has made the distinction, particularly in a paper
still available on the Web at http://www.hu.mtu.edu/cccc/97/index.html
 
>For at least a couple of years, my colleague Susan Miller has been making
>this distinction, in conference presentations and keynote addresses.
>
>raul sanchez
>university writing program
>+ department of english
>university of utah
>
>On Thu, 8 Oct 1998, Bill Condon wrote:
>
>> Greg's comment about this book:
>>
>> >I hear that Alan Liu is working on a book about English Studies in general
>> >in which he makes a distinction that I find attractive: the stance of
>> >production vs. the stance of consumption (call it perhaps, craft v.
>> >commentary).
>>
>> reminded me that Bob Scholes has a new book out called something like "The
>> Rise and Fall of English" in which he makes much the same point about
>> production and consumption.  Scholes's argument is (my paraphrase, of
>> course) that English has defined too narrow a tent for itself.  It's fallen
>> prey to what Scholes calls "hypocriticism."  I've only read a summary of
>> the book in my alumni magazine.  I wonder if anyone on the list has read
>> the whole thing?
>> Bill
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I wanted to comment on Raul Sanchez's post concerning the status of
rhet/comp in English (Studies), but in a way that might touch on some
others' remarks, as well. I've been arguing locally for some time that
English might be usefully understood, at least for curricular purposes,
under the heading Jim Berlin proposed: rhetorics, poetics, and culture(s).
For my purposes, and I think for Jim's, this was in part by way of taking
more of a "big tent" approach to negotiations with colleagues in other
specialities: an Emerson or Milton scholar, that is, certainly is
concerned with the functions of (textual) rhetorics and/or poetics in a
culture, much as we would claim to be. For the purposes of undergraduate
education, then, such a framing might produce an institutional space
wherein we could actually cooperate: that a student's investigation with
my Emersonian colleague of Emerson as a writer-in-context could work very
usefully with that student's investigation with me aimed at making her a
comparably public writer-in-context. Indeed, we could alternate roles: I
would be happy to teach the more historically-oriented course, say, and my
colleague could teach (what I will call) the more performative course
(which could, so far as I am concerned, focus on the kind of
historical/critical writing that my colleague is most at home with).
 
So in this sense, I think, I am in agreement with Raul's argument that
some larger "we" is engaged in a refiguring of English that will result in
a discipline where the old "sides" (variously configured) will not be
relevant. We might not have "comp" as we now know it anymore, but the
alternative will be a good thing.
 
But I also have some very powerful nagging doubts about the negotiations.
What I imagine as a central figure--my vision, as it were--is, as I
suggested above, this student-as-text-maker, understood to operate with as
much "agency" as her interests and our
support can gain her. Emblematically, perhaps, she can be seen walking up
to take her diploma lugging a portfolio of writing that is both thicker
than those most other BA-earners are lugging, but also more diverse in any
number of ways (rhetorically, poetically, syntactically, etc.). She will
have read a great deal as well--widely, critically, and so on--but all of
it in aid primarily of what she and her classmates have cranked out
themselves. (Or, for the moment, let me not essentialize a person or a
result: what I'm after, really, is the sort of educational/curricular
process whereby such a commencement scene is made possible--one which, as
a matter of sheer logistics if nothing else, makes that portfolio
realizable.)
 
What I can't tell in the larger negotiations, though, is how alien this
vision is; how much my Emerson colleague, say, shares it, or could
come to share it--if at all. Can we really agree to some such image, or
the curricular process that would enable it? And if not, then I wonder
what can happen to this vision if it has to be . . . well, diluted?
Compromised? Restrained? Amended?
 
Steve North
SUNY Albany
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I think I'll put together an advanced elective on literacy narratives.
(Maybe I'll also put a few into a textbook I'm working on.)
 
Trouble is, I don't have much of a bibliography.  If you are a lit
narrative lover and/or collector, I'd welcome your suggested inclusions.
Article-length items and short fiction or memoirs preferred, but
book-length items will fit the course too of course.
 
I also am especially interested in ones by English teachers.  I have Linda
Brodkey's from a few years ago, but I sense there are others that I'm
forgetting.
 
Anyhow, off-line replies would be MUCH appreciated.  I've admired lit
narratives for a long time, but only in an amateur way.
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What Greg says below makes me think of two or three things:
 
        1) We used to talk about the European emphasis on writing/reading
vs. the "American" emphasis.  European audiences are expected to
understand even the densest text.  American audiences depend on the
writer's ability to write clearly.  Both approaches are useful, depending
upon the circumstances and text.  Do these distinctions still exist?
 
        2) I took graduate poetry from Richard Hugo at U Montana (and
loved it) but since then, I've rarely seen or heard of any classes that
really did much with *craft* and I'd sure like to see more even for
myself.  Theresa and our profs try to do some of it, but I'd like the
influence of creative writing to have more to offer us.
 
        3) Greg's idea that there is an element missing, i.e. what we cam
say TO writers hits me pretty accurately.  I've noticed teachers not doing
the, "Let's see here.  You could change the wording of this sentence
thusly, and you could turn the order of these sentences around like
this....Is that what you really want to say?" kind of interaction.
 
On Thu, 8 Oct 1998, Greg Colomb wrote:
 
> I (and apparently others on the list) think our work is not well-served by
> the categories like how vs. why (text vs. context, etc.). They put
> boundaries in the wrong places (e.g., the best "how" accounts I know are
> really chock full of "why"), and they too closely replicate invidious
> distinctions between theory and practice (scholarship and service, politics
> and practicality).
>
> I hear that Alan Liu is working on a book about English Studies in general
> in which he makes a distinction that I find attractive: the stance of
> production vs. the stance of consumption (call it perhaps, craft v.
> commentary).
>
> As I understand his case, traditional English Studies has almost entirely
> involved study from the point of view of consumption: what readers need to
> know about writers in order to understand and talk about the texts they
> consume. Even though in these studies we look mostly at writing/production
> (we talk about the circumstances, influences on, consequences of,
> intentions for writing, and so on), we do so from the stance of consumers:
> we want to know how to understand, discuss, categorize, praise or blame,
> etc. In other words, it is all about talking about our response to writers.
>
> The alternative that Liu seems to think is a possible (necessary?) future
> for "English Studies in the age of the knowledge worker" involves study
> from the point of view of production: what writers need to know about
> readers in order to craft (effective, interesting, ethical, useful,
> uplifting, liberatory -- choose your values) texts. Even though in these
> studies we look at reading/consumption, we do so from the stance of
> producers. In other words, it is all about talking about the work of
> writers.
>
> (It would be an invidious and false distinction to say that the real
> difference here is along the axis of the practical and the not.)
>
> Though I don't yet know what I think of this as an account of the future of
> English Studies, I do think it helps us see some things about Writing
> Studies. The change in scholarship that many have noted has, among other
> things, increased the amount of research oriented toward the traditional
> English Studies interest in consumption and commentary and away from the
> traditional Writing Studies interest in production.
>
> Might this account for some of the uneasy feelings about the direction of
> scholarship in writing studies? -- that some of the new works add lots of
> interesting things to our store of what there is to say (primarily to each
> other) _about_ writers, but not much to our store of what there is to say
> _to_ writers?
>
> greg colomb
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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I think  (?) that pendulums are like roller coasters--you have to buy a
ticket--i.e. buy into the dichotomy.  We are located in the middle of the
dialectic.  What we do when the pendulum swings by is how we give in to
the political/polemicizing forces.  I don't think we have to give in, just
speak both truths.
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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I am in one of those comp/rhet groups now exploring formal connections
with the applied linguists across the curriculum.  Applied linguists tend
to be in similar positions as comp/rhet people in their language
departments. Like Chris, I trained in comp/rhet with a heavy English
language component, so the relationship "feels" right.  Our university is
funding a curriculum "Tools for Transformation" project and initiative
funds and the group--comp/rhet and applied linguistics--has asked for
funding.  We're asking for an autonomous unit (positions, tenure
within unit) within the English department, and the English chair is
supporting the move.
 
I'm finding the parallel discussion about the "state" of the field most
useful as that is what we are discussing now in the TA's teaching seminar.
I'm curious about Bob's comment about the "public" representations of what
we do--how large is the disjunction between that public (e.g.,sentence
combining or process as the hot topic) and what writing teachers do?
Gail
 
______________________________________________________________________________
Gail Stygall <stygall@u.washington.edu>              (206) 543-2190
Director, Expository Writing Program
Editor, _CCCC Bibliography of Composition and Rhetoric_
English, Box 354330, University of Washington, Seattle WA 98195-4330
______________________________________________________________________________
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Bill, I've found Richard Hugo's _Triggering Town_ useful in composition
classes as well as in literature classes.  He spent a few days at the
University of Wisconsin, and I enjoyed not only his poetry readings, but
his lectures, and his conversations about writing.  What you say in #2-3
below resonates with my teaching practice and goals (as they did for me as
a student).
 
Dona Hickey
 
 
At 09:43 PM 10/8/98 -0700, you wrote:
>What Greg says below makes me think of two or three things:
>
>        1) We used to talk about the European emphasis on writing/reading
>vs. the "American" emphasis.  European audiences are expected to
>understand even the densest text.  American audiences depend on the
>writer's ability to write clearly.  Both approaches are useful, depending
>upon the circumstances and text.  Do these distinctions still exist?
>
>        2) I took graduate poetry from Richard Hugo at U Montana (and
>loved it) but since then, I've rarely seen or heard of any classes that
>really did much with *craft* and I'd sure like to see more even for
>myself.  Theresa and our profs try to do some of it, but I'd like the
>influence of creative writing to have more to offer us.
>
>        3) Greg's idea that there is an element missing, i.e. what we cam
>say TO writers hits me pretty accurately.  I've noticed teachers not doing
>the, "Let's see here.  You could change the wording of this sentence
>thusly, and you could turn the order of these sentences around like
>this....Is that what you really want to say?" kind of interaction.
>
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I agree with Theresa--schemes and tropes help students see what is meant by
"choosing" to write a sentence in a certain way. I too have used the
classical patterns for intro and advanced classes. Imitation exercises seem
to me vital. I also have relied on Gibson, Lanham (_Analyzing Prose_ more
than the paramedic method),and Williams.  All appeared in my own text
several years ago.
 
Dona Hickey
 
At 08:16 AM 10/9/98 -0700, you wrote:
>When I hear "imitation exercises," in addition to the few that have been
>mentioned here, I always think about the out-of-print COPY AND COMPOSE by
>Winston Weathers (most of this was included in his textbook in the 70s,
>but I can't think of the title now).  I think I have used his very
>rhetorical (based on classical stylistic patterns of repetition, etc.,
>e.g., asyndeton, anaphora . . .) sentence and paragraph patterns--and
>Gibson's VOICE more than any other strategies in my first-year writing
>classes, advanced composition, and my writing-for-publication seminar
>(there's a lot one can do with ethos in all this).
>
>----------------------
>Theresa Enos
>Department of English
>University of Arizona
>Tucson, AZ 85721
>520-621-3371
>FAX 520-621-7397
>enos@U.Arizona.EDU
>
>
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Whatever you are doing at the undergraduate level, all
successful programs a the law school level are heavily
invested in teaching context.  Indeed, we find that students
can't learn just the forms and the craft and the process and
get good results without understanding *and internalizing*
the context.  Unless you understand the vocabulary and the
modes of persuasion and reasoning of lawyers, you can't
write like lawyers.
 
Even those who are good at the craft of writing need to
learn the context and requirements to write well in the new
setting.  . . . . If I had a nickel for every time a student
says, "But I was always praised for my good writing,"  or
"I've had my stuff published before,"  or " I always got A's
before," after their papers have been returned with D's or
F's - the normal grade for the first few assignments.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Metaphysics is not reality.  Metaphysics is names about
reality.  Metaphysics is a restaurant where they give you a
thirty-thousand page menu and no food."
 
Robert M. Pirsig, Lila, p. 63 (1991).
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I will be teaching a business writing course for juniors and seniors in
the spring. The course is intended to fulfill a Comp II requirement at the
University of Illinois (i.e., second course of two required composition
courses), so there will be plenty of writing.
 
The main focus of the course in the past has been on traditional business
writing forms and genres (memos, reports, resumes, cover letters). While I
intend to still focus a great deal of attention to those genres, I am also
looking for ways in which to work in more discussion of ethics in business
issues.
 
My question (at last!) is: Does anyone know of any texts or readers that
might be suitable for such a shift? There seem to be plenty of books and
handbooks geared toward business writing forms, but I have yet to come
across anything that is really more issue-oriented. I would consider an
anthology of business case studies if anyone knows of such a text. Thanks
in advance for any help I can get with this.
 
Walt Huntsman
Center for Writing Studies
University of Illinois at Urbana-Champaign
huntsman@uiuc.edu
http://www.english.uiuc.edu/huntsman
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I would try to hook up with the Linguists if possible. Among the things they
share with us is a marginal position in most literature departments. But in my
department, there was one difference: there was never any question about
hiring linguists on the tenure track, even though they hardly taught any
students at all.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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>a continuum, it can have two ends, two extremes.  Few people
>(no one I know) exist on either extreme...Most of us maunder around
>somewhere in the middle...So charges of dualism and
>dichotomizing are mostly argumentative probes...
 
Ok, but the next step in this argument would be to point out the limits of
the continuum metaphor, which tries to achieve a mitigated dualism by
finding a middle. What a different kind of thinking might work toward is a
description of those moments in which teaching and research don't happen on
a continuum on which research and teaching become less of what they are and
more like something else as they move toward each other. Instead, there are
moments when one's teaching immediately involves the most theoretical kind
of work--in fact, one finds that one is thinking about one's teaching when
thinking about what most people would describe as an abstract philosophical
issue. Or moments when the textual features become most what they are when
they are grasped in their textuality. Sometimes a continuum is a helpful
way to think; sometime's it's not. Sometimes one has to keep pressing the
charge against dualism to find a way to think the togetherness of what is
naturally/conventionally distinct.
 
And this is not "just" an argumentative probe. Schwalm's wonderful
description of critics of assessment as people who should be heard but who
should have no veto power has been on my mind because it seems to describe
existing conditions very accurately. I consider myself a radical critic of
Big Assessment and of educational reform as we have it in Oregon. The State
Education people are pressing the Gleichschaltung of the schools and higher
education in a very effective way by means of thinking that is way too
abstract and whose concepts are way too rigid, and whose idea of
implementation is to force extensive statewide assessment on the schools in
such a way that takes no account of the enormous philosophical intelligence
at work in the way different schools have adapted to very different
particular circumstances. The French immersion school my own children
attend teaches math in French. The assessment will take place in English.
Period. In the long run, the children would perform fine in math in
English. But not this year. So the curriculum has to be reduced to train
them in the specific English used in the math assessment in 5th
grade--since math assessment is mainly language assessment these days
(another story here on how assessors make weird abstractions out of
something that at a different time and place has a concrete truth). I have
many examples (and won't get started on the writing assesment)!
 
The point of thinking the abstract and the concrete together is that it
slows down powerful people who are sure they know more than all those
teachers, and who have a whole arsenal of abstract concepts (bought from
consultants) they are about to impose on some very practically wise people.
 
                                --Jim Crosswhite
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Richard, I think you accurately characterize one aspect of rhetoric at Iowa
in the late seventies/early eighties, but my own experience had another
strand equally as strong or moreso.  Writing and writing theory as Carl
Klaus, Paul Diehl, Susan Lohafer, and David Hamilton taught it strongly
emphasized stylistic issues, from Elizabethan prose style to Christiansen
generative rhetoric to Halliday and Hasan.  (I remember crawling around on
Paul Diehl's living room floor with John Mellon in a massive research
project on sentence combining in the summer of 1979.)  Jix struck me then
as interested in language/philosophy issues.  Writing as the rhetoric
program conceived it, primarily through Cleo Martin, Margaret MacDowell,
and Lou Kelly had more the emphasis you note; to some extent this was Ken
Dowst's position, too, in his Bill Coles-ian way, and to some lesser,
Dennis Moore's.  (Interesting that the different emphases I've just
characterized split along the lines of the English Department and its
nascent Master's in Expository Writing, the predecessor to the MFA in
Creative Nonfiction) and the Rhetoric Program, which at that time was
purely a service department for undergraduate writing/speaking/reading
courses.) When Ross Winterrowd and Charles Cooper were there for the
Institute on Writing, they represented more of a rhetorical/linguistic
tradition.  I  remember sitting in James Britton's seminar; he was then
deeply invested in his expressive to transaction/poetic paradigm and may
have come closest then to drawing upon an essentialist self.  I don't think
you were necessarily focusing on the place as much as the times, and I'd
generally agree with you that the positions you described were pretty much
the spirit of the age.   I'm just observing that there were other
traditions at Iowa even during this time.  I'm guessing you encountered
many of them, too, in your own experience in the Writer's Workshop.  (Or am
I conflating you and Bob Grunst?  Jeepers that seems long ago now.)
 
Doug
 
>Yes, Bob, the formulation makes sense to me, too, especially in terms
>of the social politics swirling around the "process revolution."  I
>know that when I was teaching composition at Iowa in the hey day of
>the process movement, writing was seen as a way for students to
>delve into (or discover, or create) the truth of their experience
>and their self (an essentialist rather than a rhetorical entity).
>Attention to "style" was supect, since it suggested a lurid
>fascination with the surface of the text.  With decoration or
>adornment, and therefore a kind of writerly false consciousness.
>In that sense, "style" was a kind of literary cousin of "mechanics,"
>part of the traditional paradigm, which was doing the bidding of the
>military industrial complex.
>
>Ah, those were the days....
>
>Richard Jenseth
>Director of Writing (Text and Context)
>St. Lawrence University
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
http://www.cas.ilstu.edu/english/html_sources/grad1.html
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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walter laurence huntsman wrote:
>
> My question (at last!) is: Does anyone know of any texts or readers that
> might be suitable for such a shift? There seem to be plenty of books and
> handbooks geared toward business writing forms, but I have yet to come
> across anything that is really more issue-oriented. I would consider an
> anthology of business case studies if anyone knows of such a text. Thanks
> in advance for any help I can get with this.
 
I use a textbook, but mostly as an information source.  My students form
groups at the beginning of the semester, and each group creates a
business
identity, with a name, letterhead, business cards, etc.  We then do case
studies, with reports, proposals, technical manuals, press releases,
letters,
memos, presentations, et cetera, as goals.
 
I find that the exercises in textbooks do not lend themselves to groups
which have a specific identity, since usually, the assignments give an
identity and context that relates only to the assignment.
 
Business Communication Quarterly is exactly what you want.  It is a
pedagogical journal of case studies and example assignments after each.
 
We're not even halfway through the semester yet, so my class web page
is not complete (some links are anticipatory and won't work) but if you
want to see how I use case studies, see:
 
http://www.bus.indiana.edu/bondc/x204.html
 
I also use a web conference, which is a tremendous success.  Take the
ITC forum link from the web page, and click on the Langley case study
link (we just started the Denny's case study, so there's not much
there yet).
 
Good luck.  Business Communication Quarterly.  A great resource.
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joe:
daedalus (and I believe Textra) are restricted to the local
file servers (not web-based).  You need a web board.  there
are a couple free on the web--i don't have the address, but
I looked at them.  Cealidh (sp?) is a reasonably priced
one.  I bought it for 100.00--w/ license for 10 classes (or
whatever else you might want to use it for).  Web boards, it
seems to me, are the best bet for posting essays (with all
formatting intact) online & inviting comments.
 
Irv
 
Joe Calabrese wrote:
>
> I'm looking for decent software that enables peer group writers to post
> essays and respond to them on-line.  We've looked into Redline, but there
> were too many glitches in formatting and some hassles in payment. Still,
> Redline would be grand if it worked. Anyone have any experience with
> Norton Textra? or Daedalus?
>
> Joe Calabrese
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I would like to thank Marty Townsend and everyone who was responsible for
planning and running the Colloquium for Writing Assessment (cWa) annual
meeting Thursday and Friday, October 8th and 9th, at the University of
Missouri-Columbia. Those of us from out-of-state who attended were
impressed by the warmth and collegiality of participants, the hospitality
of the University of Missouri administration, and the exceptional
organization of the event.  Ed White's closing speech was so personal and
memorable that few of us will ever forget it.  Conversations on the
turboprop flying back to St. Louis airport revolved around finding the
funds to attend next year's meeting. :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Sat, 10 Oct 1998 06:21:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Clay Bond <bondc@KIVA.NET>
Subject:      Re: Fwd: Re: Academic Systems
In-Reply-To:  <361EB9ED.D4BBBF6C@home.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Fri, 9 Oct 1998, Irvin Peckham wrote:
 
> file servers (not web-based).  You need a web board.  there
> are a couple free on the web--i don't have the address, but
> I looked at them.  Cealidh (sp?) is a reasonably priced
> one.  I bought it for 100.00--w/ license for 10 classes (or
> whatever else you might want to use it for).  Web boards, it
> seems to me, are the best bet for posting essays (with all
> formatting intact) online & inviting comments.
 
I use discus, which is free for academic use.  You can get it at:
 
www.chem.hope.edu/discus
 
Webbs is another option (I don't have the url to their page, but
you can easily find it; it's very popular.)
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Responding to Jill:
 
  In many of my writings I tried to confront this issue of getting a sense
of the whole, esp. as it regards interdisciplinary reading.  It's a
hermeneutical (hermeneutical circle) problem. I  suggest that we do it
holographically, by sampling and looking for resonances with our own
perspective and issues (e.g., rhetorical ones, as someone suggested re
cultural studies), building up a vague picture that gradually fills in and
becomes sharper.    My last chapter in Composition as a Human Science has
some thoughts on this with respect to how one can read as a writer and a
teacher of composition to whom almost anything, any theory, might be
relevant, although I don't think I accounted there sufficiently for
collective inquiry.  That idea of collective inquiry is embodied in my
anthology with Mark Wiley and Barbara Gleason (Composition in 4 Keys).  I
work with grad classes to make such inquiries into the state of the field.
. others don't have that option, but there are alternate venues for
collective inquiry, including local study groups or this listserv.
 
By the way, with respect to all the different dimensions of composition
that have been offered, I agree with the premise that they are all part of
our charge, our subject matter.   Although I am probably thought of as
theoretically inclined, half my dissertation was on discourse structure and
I continue to be very interested in grammar and style from both
theoretical/research and teaching perspectives.  I'm interested in
imitation, in writing processes (esp. composing over time), in
writing/literacy development, in criticism, just as much as in the more
abstract and grand issues of agency, culture, etc., or  the history of
writing and rhetorical practices.   I wish our journals and conversations
reflected the whole range and that the issues of craft and text-creation,
in particular, were not relegated to the mindlessly practical.  They are
just as worthy of rigorous investigation and conceptualization as anything
else in the field.
 
And Stuart is right about the quality of argumentation in too much of our
literature.
 
Louise
 
 
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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Kris:
 
Policy makers in higher education, and those trying to influence the policy
makers (lobbying organizations like AAHE) have been carrying on discussions
for more than 10  years about changes needed in higher education that are
at least on the surface pretty much what we've been saying all along.  We
have some reps in that conversation, including Barbara Cambridge and
Barbara Waalvord and probably others I don't know about in discussions at
state levels and among groups of universities and/or colleges.  There are
journals and newsletters and conferences and even publishers of books about
these needed changes, which are being driven by demographics, economics re
higher education, competition from other education providers, technology,
and public dissatisfaction with the academy, which is out of synch with
what society says or thinks it needs from us.    We are not aware of how
much the academy has already changed--even if our school is going through
such changes, we may think it is local.
 
Correlated to more systemic changes [e.g., in the tenure system or
assessment or economics of institutions] are called-for changes in concepts
of what it means to be a faculty member and what kind of work counts in
this new environment.   These tend to be framed along the lines of "what is
the new scholar" (Eugene Rice) and what is or should be valued.  E.g.,
changes from a focus on teaching to a focus on learning.
 
A lot of the words and premises (e.g., active learning, collaboration,
focus on learning and critical inquiry, lifelong learning) come out of our
vocabulary and are sincerely meant by these policy makers (e.g., univ.
presidents), but I am suspicious that instead of our presenting at these
conferences it is always some hot shot chemist from STanford who has just
discovered teaching as an intellectual or ethical issue.   [One reason is
that it is almost impossible to enter this conversation as an individual;
it is institutions that are carrying it on, or if individuals, those that
are funded by grants.]  Our ideas are there, but often may get
reinterpreted into a more bureaucratic and rule-governed notion.  I've been
saying for years that we in comp/rhet  especially need to participate in
these conversations (and as I said we now have some important spokespeople)
and work along the borderline between our discipline and higher education,
for two purposes:  to inform ourselves and grad students about what is
happening in higher education, about the reform movement, about all the
complex features of change in institutions that are going to face them when
they become faculty; and second to contribute, because we have much to say
about what they want to accomplish.  We have been working in the trenches
all this time to develop subtle and practical understandings of what it
means to do these things.
 
By the way, one of the longterm trends is to question the whole notion of
the structure that now governs our imagination:  semesters and quarters,
3-4 credit courses, studying at one institution for 4 years starting at 18
[that is already no longer true for the majority], and so on.
 
I bet there are many people on this list already participating in some
radical changes, both for good and bad.
 
Louise
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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I recall hearing at some conference that students tend to drop out of
schools where no teacher knows them by name.  Makes sense to me.  I also
think an article I wrote for JBW a couple of years ago presented some
convincing correlations between remedial/developmental work and enrollment
continuing through the junior year.  --Ed White
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I appreciate Clyde's warmth, humor, wit, and good sense on this list and I
look forward to his posts.  This should end the flap. One good feature of
this list is that we have all been aware of the pressures of time that
sometimes lead to hasty posts.  We have generally been generous in our
willingness to avoid taking offense and to grant postitive readings.
Let's keep this list an oasis of such generosity in an unforgiving world.
                                                        --Ed White
 
On Wed, 7 Oct 1998, Dr. Clyde Moneyhun wrote:
 
> Dear Prof. Greenberg:
>
> My response about getting a fee for drawing so much attention to
> Interactive English was meant as a joke. I started to point that out, but
> then deleted that part, thinking people would see it as I intended it.
>
> After reading the responses on the WPA list, I thought better of my hasty
> and thoughtless original comment and sent a sincere apology to Doug from
> Interactive English.  Clearly, I did dismiss the product without even
> knowing what it is.  Just as clearly, he was only doing his job by looking
> for people who might be interested in the product and sending them
> material on it.
>
> Let me apologize again to you for insulting a program that you worked on,
> use, and appreciate.  As a textbook author, I certainly wouldn't want
> anybody to dismiss my book without even looking at more than the table of
> contents.
>
> In my original message, I objected to Doug using the list to find
> customers, and then I stupidly insulted the package.  In reply, you called
> me hostile and passive aggressive.  Can we stop now?
>
> -------------------------------------------------------------------------------
> Dr. Clyde Moneyhun                      Composition Program
> (330) 742-1649                          English Department
> camoneyh@cis.ysu.edu                    Youngstown State University
> http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>         Get up off of that thing and dance 'til you feel better.
>                                         -- James Brown
>
> -------------------------------------------------------------------------------
>
=========================================================================
Date:         Sat, 10 Oct 1998 11:43:12 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kurt Bouman <boum9534@UIDAHO.EDU>
Subject:      Re: Computers and Writing
In-Reply-To:  <Pine.PCW.3.93.981008114656.4223D-100000@calabrese.engl.unr.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Joe, you might search the WPA-l archives for July 1998.  Address:
 
gcinfo.gc.maricopa.edu/~wpa/
 
I asked a similar question about computer classrooms and writing software,
and got lots of replies that mentioned Daedalus and Textra (by the WW
Norton people).  Both programs have useful websites (sorry, don't have the
addresses convenient).  We haven't purchased either program for our use at
College of Southern Idaho, but I'm continuing to look at them.  My
estimation (I'm a non-user, so this is what the programs look like to me)
is that Daedalus will do lots of things very smoothly, but that it costs a
lot, and can only run locally; Textra, on the other hand, didn't seem as
integrated as Daedalus, but is considerably cheaper to the school (they
shift the cost to the students, requiring that students purchase a program
component for around $25.00), and there is a version called Connect.Net
that will run over the WWW.
 
Thanks to all the WPA-lers who helped me with that query last summer!
 
Kurt Bouman
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Steve's concern about negotiations is important and, for me, something of
a new issue.  Naively (I've not been a faculty member for very long), I
think I've assumed that the ultimate and positive transformation of
English-as-we-know-it was already slated to happen at some point in the
near future, perhaps after one or two more waves of retirements: an end
result of the current processes of transformation that English has been
experiencing for some time now as the various nontraditional subfields
(folklore, Am. Studies, composition, creative writing, PoCo, and so on)
have made inroads into the old department, effecting changes in syllabus,
curriculum, MA & PhD exam structures, dissertation topics, and so on.
 
And I suppose I've believed that what remained for composition was to get
its theoretical and methodological houses in order so that it might play
its crucial part in all this--this crucial part resulting from its
foundation in rhetoric, its focus (along with creative writing) on
the production of discourse, and its commitment to pedagogy as a
scholarly enterprise.
 
Of course, the fact that John Guillory, James Berlin, Susan Miller, Robert
Scholes and others have written about the English department in
turmoil/transformation should not lead me to believe that this
turmoil/transformation is a common topic of faculty meetings and retreats,
hallway discussions and closed-door consultations, or departmental
memoranda and e-mail.
 
raul sanchez
university writing program
+ department of english
university of utah
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Any of you with experience setting up a distance-learning / internet-based
composition class could do me a favor if you would send me the names of good
texts for this sort of thing. Likewise, any anecdotal material of what I might
expect, any suggestions about how to conduct exercises, etc., and any news off
the D-L front would also be greatly appreciated. In order not to tie up this
user, you could send me the requested information at my college e-mail address,
Brooks@wsuhub.uc.twsu.edu
 
Thanks in advance for the expertise many of you are willing to share,
Dr. Chris Brooks
Wichita State University
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John, I had nearly the following experience myself--my highest
evaluations ever came after my second comp class ever, as a Master's
student G.A.  I have absolutely no doubt that more of my students learn
more now, even if my "ratings" have dipped.  Without widely accepted
outcomes and even (gulp) standards, there's no way to prove it, of
course.
 
Keith Rhodes
 
John Clark wrote:
 
>To speak to the second part of your pondering, Steven, the part
>about an "on the cheap" fycomp program being so very tempting to
>administration concerned (over-concerned?) with the fiscal bottom line,
one
>of the very most exasperating aspects of dealing with this question is
that
>train-on-the-fly TAs often achieve the highest teaching ratings in our
>program, reaching heights of "popularity" and student engagement that
they
>themselves never reach after their first year of teaching.  Some good
folks
>from Syracuse mentioned this phenomenon in a CCCC presentation three
years
>ago, the first-year pinnacle effect for TAs teaching college comp.
>Chronologically young or not-so-young, the first-time TA brings an
energy
>and enthusiasm to teaching writing which powerfully influences
students.
>These TAs may not be all that rhetorically aware--but in some cases
their
>enthusiasm for what they're learning in their seminars even makes them
>super-aware of rhetorical options and contingencies.  This is just a
>perception, of course, but the data on student acceptance of new TAs
(not,
>of course, without appalling exceptions) tells a consistent tale in
each
>term's student course evaluations.
 
 
Keith Rhodes,                            -----------------------
English Department, Colden Hall         |"Let us not pretend to |
Northwest Missouri State University     | doubt in philosophy   |
Maryville, MO  64468                    | what we do not doubt  |
660-562-1860                            | in our hearts."       |
krhodes@mail.nwmissouri.edu             |     -- Charles Peirce |
http://www.nwmissouri.edu/~krhodes
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Louise Wetherbee Phelps wrote:
 
>What I'd like to know from this group is, if you were going to pick out
>about 6-8 books published in the last couple of years [you can cheat on
the
>dates a little if you want] that change the subject as described above,
or
>otherwise indicate new trends, what would you choose?  I'm not going to
>reveal mine at the moment, although eventually I will put my syllabus
on
>the Web.
 
I want to go back three years often enough to ask to have the limit back
there (and then I cheat even more toward the end):
 
- Roskelly, Hepzibah, and Kate Ronald, _Reason to Believe_ (SUNY)
- Petraglia, Joseph, ed., _Reconceiving Writing, Rethinking Writing
Instruction_ (Erlbaum)
- Mailloux, Steven, ed., _Rhetoric, Sophistry, Pragmatism_ (Cambridge)
- Welch, Nancy, _Getting Restless_ (Boynton)
- Pope, Rob, _Textual Intervention_ (Oxford) (okay, not exactly a
composition book; but it works with the Kress, Fairclough, Halliday angle
that has come up here; changes the field so much it's a different field)
- Haswell, Richard, _Gaining Ground in College Writing_ (SMU) (a bit
aged, but a "sleeper" elsewhere, if not on this listserv)
 
 
 
Keith Rhodes,                            -----------------------
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Rebecca Moore Howard wrote:
 
>Bob, you're raising issues about the role of text in composition
studies
>that I find provocative.  This semester I'm teaching a doctoral seminar
in
>stylistics, and one of the questions we're asking is how composition &
>rhetoric can once again attend to the text itself, without simply
making a
>nostalgic leap back to a time when Marxism, cultural studies, and
>poststructuralism hadn't happened.  In other words, we're trying to
craft a
>contextualist stylistics, one that attends to the rhetorical situation
but
>also to the text.
 
First we have to want to do it.  It makes my day to hear of classes like
this going on right now; but to make my year I'd want this turn
reflected everywhere in our professional environment.
 
It seems a matter of will, not ability.  Berthoff was working on this
puzzle a generation ago, and yet her work has not had the impact on our
profession that it really ought to have had.  The strains of American
pragmatism that she was using to found her inquiry have been picked up
and expanded lately in Roskelly and Ronald's _Reason to Believe_, which
is why it was first on my list of books in response to Louise Wetherbee
Phelps' request.  Listening to Roskelly and Ronald talk about earlier
versions of their book had led me to set up a session for last year's
CCCC in which they could address this concern in provocative ways.
After attending that session, Bill Pederson started a listserv called
"Berthoff" designed as a space to address just this question.  Maybe
it's just a matter of poor PR, but the list is moribund at best.
 
You're talking about really hard work now, intimidating work.  It
certainly intimidates me.  It's what the logic of all our rhetoric about
ourselves demands of us, however.
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The group called "First Year Student Experience" (private, I believe, but
quasi-academic) sponsor good research and interesting
conferences/workshops about retention.  They (the names I have are
Jeweler, Gardiner, Barefoot) assert that two things correlate with
retention more than any others:  student/student relations (friendships,
study partnerships, etc.) and student/teacher relations (a person in
authority at the school--teacher, administrator, etc.--who knows the
students name, as Ed puts it).  These things seemed more important than
anything else--big libraries, great curricula, etc.  So it makes sense
that comp classes--with relatively small class sizes and personal contact
with the teacher and fellow students--would have an impact on retention.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Sat, 10 Oct 1998, Edward White wrote:
 
> I recall hearing at some conference that students tend to drop out of
> schools where no teacher knows them by name.  Makes sense to me.  I also
> think an article I wrote for JBW a couple of years ago presented some
> convincing correlations between remedial/developmental work and enrollment
> continuing through the junior year.  --Ed White
>
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>  It's a
>hermeneutical (hermeneutical circle) problem. I  suggest
that we do it
>holographically, by sampling and looking for resonances
with our own
>perspective and issues (e.g., rhetorical ones, as someone
suggested re
>cultural studies),
 
I need to check to see whether one particular student of
mine went to Syracuse.  It would go a long way to why he
thinks this sort of writing is good.
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Metaphysics is not reality.  Metaphysics is names about
reality.  Metaphysics is a restaurant where they give you a
thirty-thousand page menu and no food."
 
Robert M. Pirsig, Lila, p. 63 (1991).
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     I couldn't resist forwarding this post from another list.  C.P.
 
-       -       -       -       -       -       -       -       -       -
     God calls Boris Yeltsin, Bill Clinton, and Bill Gates to heaven.  He
explains: "I have the three most important men in the world here, and I
want you to know that I've had it!  The world is a mess and I'm through!
The world ends tomorrow!  Deal with it!
 
     Yeltsin calls the Supreme Soviet together and says "I have bad news
and more bad news. Bad news one: there is a God.  Bad news two: The world
ends tomorrow!"
 
     Clinton calls a meeting of both houses of Congress and says "I have
good news and bad news. The good news: There is a GOD and I have met him.
Bad news: The world ends tomorrow!
 
     Bill Gates calls a massive tele and video conference and takes over
all the major television networks so he can speak to the world.  He says
"I have good news and more good news!  Good news one: I am one of the
three most important men in the world.  Good news two: I have solved the
y2k problem!"
 
     Glenn P. Greenway
     West Seneca, NY
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Moribund is right.  Trouble was, we had lots of people interested at 4Cs
in Chicago, but few showed up.  Anyone who attended the sesson Keith and
his colleagues put on should have been there, and particularly those
others who want to talk about Anne's work and status of those-who-teach
whoever they might be....
 
I think there are quite a few issues of hierarchy we could slice and dice
there......
 
I didn't feel good about touting it, since it was somebody else's kitten
at first.
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
*** Forwarding note from IACDES  --ASUACAD  10/11/98 14:02 ***
To: IACDES  --ASUACAD
 
From: David E. Schwalm
Subject: Re: State of the Field
We are not going to be able to count on death and retirement to facilitate
change in higher education. We took a look at ASU faculty 15 years out, and
nearly 70% of the current faculty would still be here. And the other 30-35%
would be composed of grad students that the current faculty are now training
mostly in very traditional ways. This ship has a lot of momentum, and it will
continue in a straight line until it is hit by some powerful force from the
side or steered in a different direction. Or sunk altogether. Syracuse
University has a national reputation as a university that is successfully
being steered in new directions. Is that a fair assessment, Louise? Any
lessons for us?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I don't know for sure, but it seems to me that anyone who quotes Pirsig's
middle-class white-boy banality in his signature line should probably
think twice before making bitchy remarks about others' writing.
 
cheers,
raul
 
On Sun, 11 Oct 1998, Steve Jamar wrote:
 
> >  It's a
> >hermeneutical (hermeneutical circle) problem. I  suggest
> that we do it
> >holographically, by sampling and looking for resonances
> with our own
> >perspective and issues (e.g., rhetorical ones, as someone
> suggested re
> >cultural studies),
>
> I need to check to see whether one particular student of
> mine went to Syracuse.  It would go a long way to why he
> thinks this sort of writing is good.
>
> --
> Steven D. Jamar
> Professor of Law
> Director LRW Program
> Howard University School of Law
> 2900 Van Ness Street NW
> Washington, DC  20008
>
> vox:  202-806-8017   fax:  202-806-8428
> email:  sjamar@law.howard.edu
>
> "Metaphysics is not reality.  Metaphysics is names about
> reality.  Metaphysics is a restaurant where they give you a
> thirty-thousand page menu and no food."
>
> Robert M. Pirsig, Lila, p. 63 (1991).
>
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I apologize to all list members for having responded so poorly to Steve
Jamar's recent post.
 
raul sanchez
university writing program
+ department of english
university of utah
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Many people came to my aid--thanks to all!--when I asked for suggestions on
literacy narratives.  For the interested, here's a summary of possible
texts suggested by Karin Evans, Kurt Bouman, Nancy Linh Karls, William
DeGenero, Dave Jolliffe, Trudy Smoke, Anne Beaufort, and Rich Hansberger.
If I get additions, I'll try to add them to an updated posting later.
 
Anzaldua, Gloria.  La Frontera, especially the chapter
"How to Tame a Wild Tongue."
 
Casanave, Chris, and Sandra Schecter, eds. On Becoming a Language Educator.
Erlbaum
 
Douglass, Frederick.  Narrative of the Life of Frederick Douglass
 
Garner et al, eds.  Writing Lives
 
Gilyard, Keith.  Voices of the Self: A Study of Language Competence.
Detroit: Wayne State UP, 1991.
 
Hamilton, Sharon Jean.  My Name's Not Susie: A Life Transformed by
Literacy.  Portsmouth, NH: Boynton/Cook, 1995.
 
hooks, bell.  Bone Black: Memories of Girlhood.  New York: Henry Holt,
1996.
 
Kinkaid, Jamaica. Annie John
 
Lu, Min-zhan.  "From Silence to Words: Writing as Struggle."  College
English 49.4 (April 1987): 437-48.
 
Mori, Kyoko.  Polite Lies: On Being a Woman Caught Between Cultures.  New
York: Henry Holt, 1997.
 
Rich, Adrienne.  "Split at the Root: An Essay on Jewish Identity."  Blood,
Bread, and Poetry: Selected Prose 1979-1985.  New York: Norton, 1986.
100-23.
 
Rodriguez, Richard.  Hunger of Memory: The Education of Richard Rodriguez.
New York: Bantam, 1982.  [see esp. "Aria"]
 
Rose, Mike.  Lives on the Boundary: A Moving Account of the Struggles and
Achievements of America's Educationally Underprepared.  New York: Penguin,
1989.
 
Royster, Jacqueline Jones.  "When the First Voice You Hear Is Not Your
Own."  College Composition and Communication 47.1 (February 1996): 29-40.
 
Shen, Fan. "The Classroom and the Wider
Culture" [frequently anthoogized]
 
Tompkins, Jane.  A Life in School: What the Teacher Learned.  Reading, MA:
Addison-Wesley, 1996.
 
Villanueva, Victor, Jr.  Bootstraps: From an American Academic of Color.
Urbana, IL: NCTE, 1993.
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        First we attack Clyde, then Karen, now Steve.  What the deuce is
bothering everyone this semester?
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
---------------------------------------------------------------------------
> On Sun, 11 Oct 1998, Raul Sanchez wrote:
>
> I don't know for sure, but it seems to me that anyone who quotes Pirsig's
> middle-class white-boy banality in his signature line should probably
> think twice before making bitchy remarks about others' writing.
>
> cheers,
> raul
>
> On Sun, 11 Oct 1998, Steve Jamar wrote:
>
> > >  It's a
> > >hermeneutical (hermeneutical circle) problem. I  suggest
> > that we do it
> > >holographically, by sampling and looking for resonances
> > with our own
> > >perspective and issues (e.g., rhetorical ones, as someone
> > suggested re
> > >cultural studies),
> >
> > I need to check to see whether one particular student of
> > mine went to Syracuse.  It would go a long way to why he
> > thinks this sort of writing is good.
> >
> > --
> > Steven D. Jamar
> > Professor of Law
> > Director LRW Program
> > Howard University School of Law
> > 2900 Van Ness Street NW
> > Washington, DC  20008
> >
> > vox:  202-806-8017   fax:  202-806-8428
> > email:  sjamar@law.howard.edu
> >
> > "Metaphysics is not reality.  Metaphysics is names about
> > reality.  Metaphysics is a restaurant where they give you a
> > thirty-thousand page menu and no food."
> >
> > Robert M. Pirsig, Lila, p. 63 (1991).
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Raul,
     I went off earlier before I found your second posting.  I apologize
to you.
     It seems that our abilities to accept constructive criticisms,
personal introspections, and subjective opinions have frayed somewhat in
the past month.  I suppose we'll _all_ need to be on guard.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Sun, 11 Oct 1998, Raul Sanchez wrote:
>
> I apologize to all list members for having responded so poorly to Steve
> Jamar's recent post.
>
> raul sanchez
> university writing program
> + department of english
> university of utah
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Louise Phelps wrote:
 
> Correlated to more systemic changes [e.g., in the tenure system or
> assessment or economics of institutions] are called-for changes in concepts
> of what it means to be a faculty member and what kind of work counts in
> this new environment.   These tend to be framed along the lines of "what is
> the new scholar" (Eugene Rice) and what is or should be valued.  E.g.,
> changes from a focus on teaching to a focus on learning.
>
 
  I'm seeing these same calls for change in how faculty work is defined and I
welcome some of the called-for changes.  However, as we go through this
process, I anticipate that the new kinds of work will, at first anyway, be
required of us *in addition to* what is already required. For example,  I'm
participating on a campus-wide advisory committee for designing and creating
living/learning communities here at Purdue. This committee is only one of
several working on a retention initiative funded by a large grant from the
Lilly Endowment.  Our committee of 16 has 3 faculty members and 2 students; the
rest of the members are people from residential life, student affairs,
advising, even the athletic department.  The work of this committee promises to
be some of the most significant and worthwhile I've been involved in as an
educator.  Yet the faculty reward system doesn't have a way to recognize that
significance and worth.
 
And I still have only 24 hours in my days.
 
Shirley Rose
Associate Professor of English
Purdue University
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Jack, thanks for the list.  I would include Deborah Brandt's wonderful
studies of literacy stories:
 
Deborah Brandt, LITERACY AS INVOLVEMENT:  THE ACTS OF WRITERS, READERS,
AND TEXTS.  Southern Illinois UP, 1990
 
Also
 
Rose, Shirley K, "Reading Representative Anecdotes of Literacy
Practice," Rhetoric Review 8 (2) (1990): 244-259
 
Lunsford, Andrea, Helen Moglen, James Slevin, RIGHT TO LITERACY (MLA
1990), with good case studies
 
Stuckey, J. Elspeth, THE VIOLENCE OF LITERACY (Boynton/Cook 1992), as a
caution, showing students can be alienated by teachers forcing them to
write literacy stories.
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Is it beginning of the school year overwork?  The situation in the
Balkans?  The moon?
 
I even yelled at my kid today for dribbling vitamin juice on his shirt a
few minutes before I took him to school.  Yes--vitamin juice--he had
chewed up the vitamin and was slushing the goo between his teeth.
Oh--he's four--so now this makes sense.  It was his second shirt of the
day already (don't ask) and it already had a milk dribble on it too.  But
I shouldn't have yelled at him.  I know this because he told me so.  He
said I should have said, "Oh, you spilled something.  That's okay.  Let's
clean it up."
 
Sometimes, in his directness, he understands life a lot better than I do.
Maybe we can take a cue from him . . .?
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Sun, 11 Oct 1998, Chet Pryor of Montgomery College-Germantown wrote:
 
> Raul,
>      I went off earlier before I found your second posting.  I apologize
> to you.
>      It seems that our abilities to accept constructive criticisms,
> personal introspections, and subjective opinions have frayed somewhat in
> the past month.  I suppose we'll _all_ need to be on guard.
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
> --------------------------------------------------------------------------
> > On Sun, 11 Oct 1998, Raul Sanchez wrote:
> >
> > I apologize to all list members for having responded so poorly to Steve
> > Jamar's recent post.
> >
> > raul sanchez
> > university writing program
> > + department of english
> > university of utah
>
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> On Mon, 12 Oct 1998, Dr. Clyde Moneyhun wrote:
>
> I even yelled at my kid today for dribbling vitamin juice on his shirt a
> few minutes before I took him to school.  Yes--vitamin juice--he had
> chewed up the vitamin and was slushing the goo between his teeth.
> Oh--he's four--so now this makes sense.  It was his second shirt of the
> day already (don't ask) and it already had a milk dribble on it too.
--------------------------------------------------------------------------
Clyde,
      This beats the Cod-liver oil my sister and I were administered in
the place of vitamins as children.  We learned simply not to eat or drink
anything that tasted like fish oil, but since our parents were tenacious
souls, that could have been most of our breakfast.  No matter how
health-conscious chic fish oil is, I challenge any child to get it down
without dribbling.  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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At 10:05 AM 10/8/98 -0500, Doug Hesse wrote:
>Is there anyone else on this list who teaches graduate courses on theories
>of style or rhetoric and style?  I'd be interested in hearing more about
>how people frame the course,
 
As a matter of fact, Jim Berlin taught such a course in his days at Purdue.
 Do I hear gasps out there?  I suspect that Berlin is precisely one of
those darned cultural scholars that the participants in this thread might
suspect would be leading the charge from text to textuality ... but in fact
his course was one of embeddedness.  In his course design (to the surprise
of no one here), political, economic, social, historical conditions warrant
(enable, support) particular stylistic practices.  Okay.  So we studied
those contexts, at the same time we delved quite deeply and specifically
into stylistic analyses of the texts of particular moments: Locke,
Campbell, Sarah Grimke, and so on.
 
If Jim taught us anything, it's that this is not an either/or proposition;
rather, we must see it as *both*.  Text and context, style and politics,
invention and economies, all are bound together.  We can't understand one
without the others.
 
Jim carried his commitment to the embeddedness of style and politics into
his undergraduate pedagogy, which relied on a rather rigid set of
sentence-generation strategies.  I suspect this is not what most people
expect to hear.
 
Throughout this discussion thread, I've been reminded of an older
pedagogical study (reported in Hillocks?) suggesting that writing teachers
were pretty much doing the same things in their classes, regardless of
their theoretical affiliations or the stances taken in their scholarship.
Although this claim saddens me in many ways, it also indicates that perhaps
style has not been killed off in the invisible spaces of our classrooms --
only in the public spaces of our scholarship.  Heck, even my students are
doing imitation exercises from Sharon Crowley's Ancient Rhetorics for
Contemporary Students (Allyn & Bacon, 1999).
 
Libby
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The American Association for Higher Education, the American College
Personnel Association, and the National Asssociation of Student
Personnel Administrators collaborated last year in a Joint Task Force on
Student Learning. To substantiate claims in the Task Force report that
powerful partnerships are necessary between academic affairs and student
affairs to promote student learning, the Task Force selected examples
from many campuses which submitted descriptions of their collaborative
programs.
 
Copies of the Task Force report are available from ACPA ($5.00,
including postage) at One Dupont Circle NW, Washington, DC 20036-1110 or
202-296-3286. The report is titled "Powerful Partnerships:  A Shared
Responsibility for Learning."
 
Further description of the Task Force outcomes is available in an
October 1998 AAHE Bulletin article also entitled "Powerful Partnerships:
A Shared Responsibility for Learning," pp. 10-12.
 
> -----Original Message-----
> From: shirley rose [SMTP:roses@PURDUE.EDU]
> Sent: Sunday, October 11, 1998 9:17 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: State of the Field
>
> Louise Phelps wrote:
>
> > Correlated to more systemic changes [e.g., in the tenure system or
> > assessment or economics of institutions] are called-for changes in
> concepts
> > of what it means to be a faculty member and what kind of work counts
> in
> > this new environment.   These tend to be framed along the lines of
> "what is
> > the new scholar" (Eugene Rice) and what is or should be valued.
> E.g.,
> > changes from a focus on teaching to a focus on learning.
> >
>
>   I'm seeing these same calls for change in how faculty work is
> defined and I
> welcome some of the called-for changes.  However, as we go through
> this
> process, I anticipate that the new kinds of work will, at first
> anyway, be
> required of us *in addition to* what is already required. For example,
> I'm
> participating on a campus-wide advisory committee for designing and
> creating
> living/learning communities here at Purdue. This committee is only one
> of
> several working on a retention initiative funded by a large grant from
> the
> Lilly Endowment.  Our committee of 16 has 3 faculty members and 2
> students; the
> rest of the members are people from residential life, student affairs,
> advising, even the athletic department.  The work of this committee
> promises to
> be some of the most significant and worthwhile I've been involved in
> as an
> educator.  Yet the faculty reward system doesn't have a way to
> recognize that
> significance and worth.
>
> And I still have only 24 hours in my days.
>
> Shirley Rose
> Associate Professor of English
> Purdue University
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At 10:05 AM 10/8/98 -0500, Doug Hesse wrote:
>Is there anyone else on this list who teaches graduate courses on theories
>of style or rhetoric and style?  I'd be interested in hearing more about
>how people frame the course,
 
As a matter of fact, Jim Berlin taught such a course in his days at Purdue.
 Do I hear gasps?  I suspect that many may think Berlin would be leading
the charge from text to textuality ... but in fact his course was one of
embeddedness.  In his course design (to the surprise of no one here),
political, economic, social, historical conditions warrant (enable,
support) particular stylistic practices.  Okay.  So we studied those
contexts, at the same time we delved quite deeply and specifically into
stylistic analyses of the texts of particular moments: Locke, Campbell,
Sarah Grimke, and so on.
 
If Jim taught us anything, it's that this is not an either/or proposition;
rather, we must see it as *both*.  Text and context, style and politics,
invention and economies, all are bound together.  We can't understand one
without the others.
 
Jim carried his commitment to the embeddedness of style and politics into
his undergraduate pedagogy, which relied on a rather rigid set of
sentence-generation strategies.  I suspect this is not what most people
expect to hear.
 
Throughout this discussion thread, I've been reminded of an older
pedagogical study (reported in Hillocks?) suggesting that writing teachers
were pretty much doing the same things in their classes, regardless of
their theoretical affiliations or the stances taken in their scholarship.
Although this claim saddens me in many ways, it also indicates that perhaps
style has not been killed off in the invisible spaces of our classrooms --
only in the public spaces of our scholarship.  Heck, even my students are
doing imitation exercises from Sharon Crowley's Ancient Rhetorics for
Contemporary Students (Allyn & Bacon, 1999).
 
Libby
=========================================================================
Date:         Mon, 12 Oct 1998 12:01:55 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Greg Colomb <g-colomb@VIRGINIA.EDU>
Subject:      Re: State of the Field, Commetary and Craft
In-Reply-To:  <l03130306b243dee4d14c@[141.219.148.117]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
On consumptiona and production, Raul Sanchez said:
>>For at least a couple of years, my colleague Susan Miller has been making
>>this distinction, in conference presentations and keynote addresses.
 
Diana George said:
>Yes. And, John Trimbur has made the distinction, particularly in a paper
>still available on the Web at http://www.hu.mtu.edu/cccc/97/index.html
 
 
If Raul and Diana were led to think that my distinction between working
from the stance of consumption and from the stance of production replicates
what Miller or Trimbur are up to, perhaps I should have explained it
differently.
 
Trimbur, for example, argues that we and our students should attend to the
forms and institutions of the production, consumption, and circulation of
texts (although his examples focus on the circulation not of texts
themselves but of knowledge).
 
I don't see the relationship between the two discussions, apart from
sharing the terms consumption and production. And after all, the terms have
been used by rather many people. The distinction I borrowed from Alan Liu
concerns not what we study but the stance from which we study it -- crudely
put, not input but output.
 
When I wear my English Studies hat, like many of my colleagues in
literature I study the production, consumption, and circulation of texts
and a great deal more. But we do so from the stance of consumption, in
order to produce commentaries on writing and writers. The dominant goal is
to create new and better ways to read, understand and talk about writing
and culture -- commentary.
 
The other kind of work, craft, studies the production, consumption, and
circulation of texts and a great deal more, but in order to help writers
write. It's not theory/practice or text/context that makes this particular
difference but whether the dominant goal is to produce knowledge relevant
to the stance of production, usable in the practice and learning of the
craft.
 
Those, like Scholes or Berube, who worry that the commentary has become
inbred and hyper-refined do not suggest that the aim of the enterprise
should be anything other than more ways of reading, understanding, and
talking. Neither do those who champion new, non-canonical objects of study
or who fight to preserve the old. They may articulate additional goals --
e.g., to work at a distance to advance social justice or to enhance values
and spirituality -- but what they do is write and teach commentary.
 
If English Studies faces a real crisis, it will not arise out of its inside
baseball disputes about what to read and talk about or what theory should
inform the reading and talking. Do you know a legislature that cares, so
long as we don't drop Shakespeare? While almost everyone I meet in business
and the professions thinks and worries about higher education a lot, they
really don't think much about what my colleagues in English do. You might
say that for them it is the craft basis of the writing program that gives
cover to the commentary work of the rest of the department.
 
I think any crisis for English Studies will come from those who want to
know why it should be more than a small cultural boutique -- in other
words, what the enterprise is good for. My reading of the external forces
that will drive the changes in education is that they are very
results-oriented (learning rather than teaching, capabilities rather than
curriculum, etc.), and I don't hear any of my lit colleagues talking
convincingly about results. Nor can I imagine them changing their practices
any time soon.
 
I'm not sure what to say about the perception that our field is seeing more
commentary and less craft. Perhaps this is just the effect of the big-tent
approach to our institutional identity that Rich Haswell talks about: we do
more things because given our need to differentiate ourselves from our
lit-crit sibs we define ourselves only by a shared object of study --
non-literary writing. But this raises other questions: is our best future
for English Studies to absorb Writing Studies or for it be something
distinct is often located in English departments?
 
In the end, I suspect our work may be defined (perhaps for us?) less by
what we study and teach about than by the stance from which we study and
teach it. More and more, we will have to answer to stakeholders who want to
know what's the value to them of doing what we do.
 
 
greg colomb
 
 
 
I do have a question about the perceived increase in commentary: Does it
feel like a step toward the "English-ification" of the field?
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Sorry to use the list for this, but the address given on a previous
message comes up empty.
 
I would like to hear from someone involved in organizing the upcoming
New England writing program administrators conference, to be held
October 30 at Quinipiac College.  I would like to attend but need more
information about the conference schedule and about local accomodations.
 
Thanks.
 
Richard Jenseth
Director, University Writing Program
St. Lawrence University
Canton, NY
(315) 229-5367
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Jack, Here is another literacy narrative that might interest you:
 
Sheng-mei Ma. "Asian Immigrant: Confessions of a 'Yellow Man.'"  _English
Studies/Cultural Studies_. Eds. Isaiah Smithson and Nancy Ruff. U of
Illinois P, 1994. 127-140.
 
Here is the opening sentence: "I came to the United States for graduate
study in 1982 and spent the next eight years in the English program of a
midwestern university learning when and how to use the definite article
THE."
 
Lahoucine Ouzgane
=========================================================================
Date:         Mon, 12 Oct 1998 16:25:21 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Subject:      Basic Skills Newsletter
MIME-Version: 1.0
Content-Type: multipart/alternative;
              boundary="----=_NextPart_000_0317_01BDF5FC.E82A6C60"
 
This is a multi-part message in MIME format.
 
------=_NextPart_000_0317_01BDF5FC.E82A6C60
Content-Type: text/plain;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
October 12, 1998
Hello! It's Jennifer Krasula from the Basic Skills Division of Addison =
Wesley Longman again! I just wanted to invite everyone on the list to =
subscribe and/or contribute to the Longman Basic Skills Newsletter. This =
electronic newsletter comes out twice a month and is written BY =
instructors of developmental reading and writing FOR instructors of =
developmental reading and writing. It's been designed as a forum in =
which educators may share classroom techniques, teaching tips, and news =
from the field. We are always looking for new contributors, so if you =
have any interesting ideas, please send them to <BasicSkills@awl.com>. =
If you are interested in being added to our list of subscribers, please =
visit our website at <http://longman.awl.com/basicskills> or send a =
message to <BasicSkills@awl.com>.
 
We hope that you'll find the newsletter an asset to your teaching!
 
Sincerely,
 
Jennifer Krasula
 
Editorial Assistant, Basic Skills
 
Addison Wesley Longman=20
 
 
------=_NextPart_000_0317_01BDF5FC.E82A6C60
Content-Type: text/html;
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<!DOCTYPE HTML PUBLIC "-//W3C//DTD W3 HTML//EN">
<HTML>
<HEAD>
 
<META content=3Dtext/html;charset=3Diso-8859-1 =
http-equiv=3DContent-Type>
<META content=3D'"MSHTML 4.72.3110.7"' name=3DGENERATOR>
</HEAD>
<BODY bgColor=3D#ffffff>
<DIV><FONT color=3D#000000 size=3D2>October 12, 1998</FONT></DIV>
<DIV><FONT color=3D#000000 size=3D2>
<P>Hello! It's Jennifer Krasula from the Basic Skills Division of =
Addison Wesley=20
Longman again! I just wanted to invite everyone on the list to subscribe =
and/or=20
contribute to the Longman Basic Skills Newsletter. This electronic =
newsletter=20
comes out twice a month and is written BY instructors of developmental =
reading=20
and writing FOR instructors of developmental reading and writing. It's =
been=20
designed as a forum in which educators may share classroom techniques, =
teaching=20
tips, and news from the field. We are always looking for new =
contributors, so if=20
you have any interesting ideas, please send them to &lt;<A=20
href=3D"mailto:BasicSkills@awl.com">BasicSkills@awl.com</A>&gt;. If you =
are=20
interested in being added to our list of subscribers, please visit our =
website=20
at &lt;<A=20
href=3D"http://longman.awl.com/basicskills">http://longman.awl.com/basics=
kills</A>&gt;=20
or send a message to &lt;<A=20
href=3D"mailto:BasicSkills@awl.com">BasicSkills@awl.com</A>&gt;.</P>
<P>We hope that you'll find the newsletter an asset to your =
teaching!</P>
<P>Sincerely,</P>
<P>Jennifer Krasula</P>
<P>Editorial Assistant, Basic Skills</P>
<P>Addison Wesley Longman&nbsp;</P></FONT></DIV></BODY></HTML>
 
------=_NextPart_000_0317_01BDF5FC.E82A6C60--
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Mime-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
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Edward Kearns, I think there is some truth in what you say, but I can =
report that some Ph.D.s in R and C are in teaching first positions.  I =
received a Ph.D. in Rhetoric and Composition in 1996 from Purdue, and I =
have found a congenial home in a two-year college, where I have blended =
teaching, research, professional writing, reflective practice, and =
administrative duties.  There are two other doctorates in our Writing =
Program as well.   =20
 
Thomas E. Clemens
Faculty in English
Heartland Community College
1226 Towanda Avenue
Bloomington, IL 61701
thomasc@hcc.cc.il.us
309-827-0500-438
 
>>> Edward A Kearns <eakearn@BENTLEY.UNCO.EDU> 10/07 4:18 PM >>>
My greatest concern about the state of our field is that we appear to have
headed to toward a "research and publish first" ethic and mentality and
away from a deep, genuine allegiance to teaching first-year students and
lower-division students.
 
I sense that in our best publications, we discuss teaching less and less.
I sense that our new Ph.D.'s in rhetoric and composition hope to create
advanced undergraduate courses and to teach graduate seminars -- and even
to reduce the numbers of these in favor of research and other
"professional activity."
 
Admittedly nothing but "sense" here (with or without the pun), intuition,
hunches, what have you.  But if anyone wishes to address "the state of the
field," then perhaps PERCEPTIONS matter as much as realities.  ???
 
Ed Kearns
University of Northern Colorado
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We have two tenure-track job openings at Missouri Western State. Closing
application date is November 9, 1998, for positions beginning August 15,
1999.
 
Position # 1: Assistant Professor of English to teach creative writing,
composition, and literature courses and edit the college's creative writing
journal. Qualifications: must have Ph.D. in English by August 15, 1999;
college teaching experience using computer technology; demonstrated
expertise in creative writing and composition plus combination of: literary
theory; modern or postmodern novel, poetry or drama; folklore; gender or
ethnic studies.
 
Position # 2: Assistant Professor of English to teach first-year and
advanced composition courses (including teaching writing) plus
hypertext/hypermedia, technical communications, media as literature, and/or
non-fiction literature. Qualifications: must have Ph.D. in
English/Composition or English/Education by August 15, 1999; college
teaching experience using computer technology; demonstrated expertise in
composition and teaching writing plus combination of: hypertext/hypermedia,
rhetorical theory, technical communications, media as literature,
non-fiction literature.
 
To apply: Send letter of application and vita by closing date to: Dr. Jane
Frick, SS/C 208, Missouri Western State College, St. Joseph, MO 64507.
 
Missouri Western is a public, state-supported institution. In addition to a
BSE English teaching major, the English, Foreign Languages, and Journalism
department offers a BA English major with four emphases: Journalism,
Literature, Public Relations, and Technical Communications. The writing
curriculum includes advanced composition, creative writing, composition
theory, technical publication, technical writing, web design, desktop
publishing, advanced desktop publishing, technical documentation, discourse
analysis and media studies, organizational writing, teaching writing, and
teaching writing across the disciplines--in addition to first-year
composition courses. English faculty members direct the college's WAC
program and administer a National Writing Project site. Within the next 18
months, all of the department's classrooms will be equipped with
multi-media (Internet access, Microsoft Office, document camera, video
projection, slide projector, cable television, etc.). The college
approaches its third decade with an enrollment of 5200 students and a
full-time teaching faculty of 177. Contemporary institutional and
recreational facilities are complemented by a beautifully landscaped campus
located on 744 acres. St. Joseph has a population of 71,000 and is located
fifty miles north of Kansas City (35 minutes from the Kansas City airport).
Cost-of-living, especially housing, is below national average.
Web sites: www.mwsc.edu/ and www.mwsc.edu/~engdept/
 
 
 
--Jane Frick
SS/C 208 C Missouri Western
St. Joseph, MO 64507
(Phone) 816 271-4315 (FAX) 816 271-4543
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Sometimes a laugh helps us get from Monday to Tuesday....
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        Sent to prison as a first time offender, a former English
teacher was told by a longtime inmate that if he made amorous advances
toward the warden's wife, she'd get him released quickly.
 
        "But I can't do that," he protested.  "It's improper to end a
sentence with a proposition."
 
--
Rachelle Antcliff
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Chet Pryor of Montgomery College-Germantown wrote:
>
>         Sent to prison as a first time offender, a former English
> teacher was told by a longtime inmate that if he made amorous advances
> toward the warden's wife, she'd get him released quickly.
>
>         "But I can't do that," he protested.  "It's improper to end a
> sentence with a proposition."
 
Groooooaaaaaaaannnnnnnnnn
 
You sir, must be a linguist.
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I almost didn't get the joke -- too much reading about style and state and
other matters that seem to matter too much to me.  Thanks Clay, I finally
got it with your groan, and Chet, thank you too.  Here's one of my
favorites:
 
What do you get when you place a bomb in a kitchen in France?
 
Linoleum Blown Apart.
 
Sorry to clutter busy boxes with this silliness, but for once, I thought
I'd share a smile.
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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Susan,
       This has been a rough day, so I was ready for a good laugh.  And my
laughing at this has brought students in from the hallway--some of whom
are now copying it from the screen.  Now I can lock up and go home in
peace. :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
----------------------------------------------------------------------------
> On Mon, 12 Oct 1998, SUSAN TAYLOR wrote:
>
> What do you get when you place a bomb in a kitchen in France?
>
> Linoleum Blown Apart.
>
> Sorry to clutter busy boxes with this silliness, but for once, I thought
> I'd share a smile.
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Organization: Texas A&M University--Corpus Christi
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
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And my favorite linguistic joke, about the white outdoorsman in Ontario
looking for a guide and protesting the price demanded by two Indians,
who tell him, "Pas de l'Hurons que nous."
 
Rich
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The Washington Post had an article this morning about an  automated
essay grading program.  The article can be found at:
 
http://www.washingtonpost.com/wp-srv/WPlate/1998-10/13/067l-101398-idx.html
 
The quality of the work that the computer said was a 98 was amazing.
And what was even more amazing was that it said that two works were both
98's - and one was illiterate, though it had concepts in the "right"
places.
 
As an AI exercise, this is very interesting.  As a portend it is very
scary - and it is even being used and it is being considered by ETS for
use for grading the essay portion of the SAT.
 
ARRRGHHH!!!!!!
 
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
United States of America
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
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From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
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> On Tue, 13 Oct 1998, Richard Haswell wrote:
>
> And my favorite linguistic joke, about the white outdoorsman in Ontario
> looking for a guide and protesting the price demanded by two Indians,
> who tell him, "Pas de l'Hurons que nous."
--------------------------------------------------------------------------
 
                 Yeah, Rich, but it's not funny.   :-)
 
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
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I don't get it.
 
>> On Tue, 13 Oct 1998, Richard Haswell wrote:
>>
>> And my favorite linguistic joke, about the white outdoorsman in Ontario
>> looking for a guide and protesting the price demanded by two Indians,
>> who tell him, "Pas de l'Hurons que nous."
>--------------------------------------------------------------------------
>
>                 Yeah, Rich, but it's not funny.   :-)
>
>
>    Chet Pryor__Professor & Testing Coordinator__Montgomery College
>    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
 
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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I'm glad to hear it, Tom.  I really do hope there are numerous exceptions
to my bleak view out there.
 
Ed
 
On Mon, 12 Oct 1998, Thomas Clemens wrote:
 
> Edward Kearns, I think there is some truth in what you say, but I can report that some Ph.D.s in R and C are in teaching first positions.  I received a Ph.D. in Rhetoric and Composition in 1996 from Purdue, and I have found a congenial home in a two-year college, where I have blended teaching, research, professional writing, reflective practice, and administrative duties.  There are two other doctorates in our Writing Program as well.
>
> Thomas E. Clemens
> Faculty in English
> Heartland Community College
> 1226 Towanda Avenue
> Bloomington, IL 61701
> thomasc@hcc.cc.il.us
> 309-827-0500-438
>
> >>> Edward A Kearns <eakearn@BENTLEY.UNCO.EDU> 10/07 4:18 PM >>>
> My greatest concern about the state of our field is that we appear to have
> headed to toward a "research and publish first" ethic and mentality and
> away from a deep, genuine allegiance to teaching first-year students and
> lower-division students.
>
> I sense that in our best publications, we discuss teaching less and less.
> I sense that our new Ph.D.'s in rhetoric and composition hope to create
> advanced undergraduate courses and to teach graduate seminars -- and even
> to reduce the numbers of these in favor of research and other
> "professional activity."
>
> Admittedly nothing but "sense" here (with or without the pun), intuition,
> hunches, what have you.  But if anyone wishes to address "the state of the
> field," then perhaps PERCEPTIONS matter as much as realities.  ???
>
> Ed Kearns
> University of Northern Colorado
>
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Beth, try reading the French out loud with my bad accent.  Rich
=========================================================================
Date:         Tue, 13 Oct 1998 10:50:26 -0500
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In my two years of co-directing the WPA Summer Institute (1996 and 1997),
I was gratified to see more and more participants coming from four-year
colleges and small universities.  These WPAs, almost all of whom had
signficant graduate work, if not always degrees, in rhetoric and
composition, had been hired by their institutions to do excellent,
innovative work as teachers and administrators of undergraduate writing
programs.  I found this a promising sign, and I'll be curious to see if
this year's job list continues to offer such teaching-focused positions to
Ph.D.s in our field.
 
David Jolliffe
DePaul, Chicago
 
On Tue, 13 Oct 1998, Edward A Kearns wrote:
 
> I'm glad to hear it, Tom.  I really do hope there are numerous exceptions
> to my bleak view out there.
>
> Ed
>
> On Mon, 12 Oct 1998, Thomas Clemens wrote:
>
> > Edward Kearns, I think there is some truth in what you say, but I can report that some Ph.D.s in R and C are in teaching first positions.  I received a Ph.D. in Rhetoric and Composition in 1996 from Purdue, and I have found a congenial home in a two-yea
>
> r college, where I have blended teaching, research, professional writing, reflective practice, and administrative duties.  There are two other doctorates in our Writing Program as well.
> >
> > Thomas E. Clemens
> > Faculty in English
> > Heartland Community College
> > 1226 Towanda Avenue
> > Bloomington, IL 61701
> > thomasc@hcc.cc.il.us
> > 309-827-0500-438
> >
> > >>> Edward A Kearns <eakearn@BENTLEY.UNCO.EDU> 10/07 4:18 PM >>>
> > My greatest concern about the state of our field is that we appear to have
> > headed to toward a "research and publish first" ethic and mentality and
> > away from a deep, genuine allegiance to teaching first-year students and
> > lower-division students.
> >
> > I sense that in our best publications, we discuss teaching less and less.
> > I sense that our new Ph.D.'s in rhetoric and composition hope to create
> > advanced undergraduate courses and to teach graduate seminars -- and even
> > to reduce the numbers of these in favor of research and other
> > "professional activity."
> >
> > Admittedly nothing but "sense" here (with or without the pun), intuition,
> > hunches, what have you.  But if anyone wishes to address "the state of the
> > field," then perhaps PERCEPTIONS matter as much as realities.  ???
> >
> > Ed Kearns
> > University of Northern Colorado
> >
>
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Okay, I have to know. It's driving me nuts. Is it "paddle your own canoe?"
If so, I agree with Chet. ;)
Longtime lurker,
Merry Farrington
Washington State University
 
 
On Tue, 13 Oct 1998, Richard Haswell wrote:
 
> Beth, try reading the French out loud with my bad accent.  Rich
>
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At 10:50 AM 10/13/98 -0500, David Jolliffe wrote:
>I'll be curious to see if
>this year's job list continues to offer such teaching-focused positions to
>Ph.D.s in our field.
>
 
According to the search I did yesterday, there are 227 jobs classified as
"composition/rhetoric" on the October MLA job list.  Of those only about 30
are non-tenure track, and of those, most are fixed-term lecturer and
instructor positions.  The vast majority of the 227 are jobs that combine
teaching writing with something else.  The next largest group combines
teaching writing with administration of some sort.  Very few are restricted
to administration only.
 
Looks like a great year for those who want to teach and are able to pick up
and go.
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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Carol, some of our graduate students reported these statistics to me, so I
visited the MLA site.  It seems to me (though, unlike you, I did *not* do a
count!) that the 227 number is inflated.  Many of these are literature jobs
that simply include the familiar specification that the successful
candidate will have to teach a bit o' comp.
 
STILL, it does seem a good year for comp--there are lots (however one
defines that term) of good comp/rhet jobs announced.
 
Becky Howard
 
>At 10:50 AM 10/13/98 -0500, David Jolliffe wrote:
>>I'll be curious to see if
>>this year's job list continues to offer such teaching-focused positions to
>>Ph.D.s in our field.
>>
>
>According to the search I did yesterday, there are 227 jobs classified as
>"composition/rhetoric" on the October MLA job list.  Of those only about 30
>are non-tenure track, and of those, most are fixed-term lecturer and
>instructor positions.  The vast majority of the 227 are jobs that combine
>teaching writing with something else.  The next largest group combines
>teaching writing with administration of some sort.  Very few are restricted
>to administration only.
>
>Looks like a great year for those who want to teach and are able to pick up
>and go.
>
>Carol Rutz
>Director of Writing Programs
>Carleton College
>Northfield, MN  55057
>507-646-4082
>crutz@carleton.edu
=========================================================================
Date:         Tue, 13 Oct 1998 12:16:56 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward A Kearns <eakearn@BENTLEY.UNCO.EDU>
Subject:      Re: State of the Field
In-Reply-To:  <Pine.GSO.3.95.981013104532.10638A-100000@condor.depaul.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I'm gratified to hear from David Jolliff and others on this topic that
many new R&C Ph.D.'s are both dedicated and assigned to teaching --
undergraduates, first-year students, etc.; I hope their work and
dedication to the endeavor is rewarded at tenure and promotion time.  And
I apologize for my somewhat cynical view toward the state of things.
 
Other cynical (sorry ahead of time) comments on this and other threads
(how/why dichtomies, theory, potpourri):
 
I believe the English profession opted to ape the sciences in the 1890's
and first decades of this century.  That is, "we" chose to avoid value
judgments in the name of "professionalism" and to approach literature with
"scientific objectivity" (doubters read Gerald Graff's PROFESSING
LITERATURE).  Heretofore, the primary reason to study rhetoric was for the
sake of improving our practice of it (and to elevate our souls, ethics,
and sensibilities) -- and to improve those who might listen to us.
 
To put this another way: the Greek roots of "critic" point to one who
decides, makes a judgment; the Roman roots were primarily
medical/scientific, pointing to one who describes, as when still today we
say a patient is in critical condition.  I would argue, then, that in
opting for the "professionalism" and "objectivity" of the Roman Critic, we
turned away from judging writing to talking about it from various
"critical" schools.  Literature became a means to something else--
psychology, economics, philosophy, what have you, and to the
Freudian-Marxist-Deconstructionist-Feminist interpretations we enjoy
today.  As a result and as a field, we appear to care very little about
what constitutes good writing or good literature (a curious dichotomy in
itself), and, I suspect, dissuade our very best undergraduates and
graduate students from becoming "creative writers."  Again, this strikes
me as a peculiar posture for a "field" devoted to the Arts of Language.
 
Also peculiar is our current fetish with THEORY.  I suspect we dignify
hunches, opinions, quirks, and biases with that word, thus quote as
authority others who share them, and avoid testing our "theories" with
anything resembling scientific rigor (quantitative OR qualitative).
 
Finally, in keeping with the good-humored linguists, punsters, and others
still paying attention, I will anticipate my audience's reaction with a
line from yiddish theatrical humor: an actor collapses on stage; from the
balcony a man hollers, "Give him an enema!"  One of the other actors
examines their fallen commrade.  "Give him an enema!" again from the
balcony.  The second actor shouts back -- "The man is DEAD!  An enema
won't help!"
 
"It couldn't hoit!"
 
Perhaps I just need an enema this week.
 
Ed Kearns, Resident Cynic.
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Date:         Tue, 13 Oct 1998 13:38:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carol Rutz <CRutz@CARLETON.EDU>
Subject:      Re: State of the Field
In-Reply-To:  <l03130314b24955d8b5dc@[138.237.130.196]>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Becky, you're right, of course, that many of the jobs classified as
"comp/rhet" are jobs in which comp isn't the main focus.  But I was trying
to respond to David Jolliffe's fervent wish that jobs emphasizing teaching
would be out there for new Ph.D.s.  That is the case; the proportions of
lit/comp/tech/whatever vary.
 
Carol
 
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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Date:         Tue, 13 Oct 1998 13:53:19 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rebecca Moore Howard <rhoward@GAMMA.IS.TCU.EDU>
Subject:      Re: State of the Field
In-Reply-To:  <3.0.1.32.19981013133833.00706fd8@carleton.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
Yea, verily.  I get your drift.  And David's.  And I second (or third) that
fervent wish.
 
What signals in a job ad can tell us about the institution's priorities
regarding teaching?  (That's a serious question!)
 
Becky
 
>Becky, you're right, of course, that many of the jobs classified as
>"comp/rhet" are jobs in which comp isn't the main focus.  But I was trying
>to respond to David Jolliffe's fervent wish that jobs emphasizing teaching
>would be out there for new Ph.D.s.  That is the case; the proportions of
>lit/comp/tech/whatever vary.
>
>Carol
>
>
>Carol Rutz
>Director of Writing Programs
>Carleton College
>Northfield, MN  55057
>507-646-4082
>crutz@carleton.edu
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Date:         Tue, 13 Oct 1998 14:24:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carol Rutz <CRutz@CARLETON.EDU>
Subject:      Re: State of the Field
In-Reply-To:  <l03130318b2495fa0034e@[138.237.130.196]>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
At 01:53 PM 10/13/98 -0600, Becky Howard wrote:
>What signals in a job ad can tell us about the institution's priorities
>regarding teaching?  (That's a serious question!)
>
Good question!  Some ads are seemingly forthright:  "We are a teaching
institution, etc."  Some toss off that 4-4 load plus advising, committees,
commitment to scholarship, etc. as if anyone would know what the stuff is
that "counts" most in that environment.
 
Anyone doing anything in a grad seminar this fall that showing folks how to
read job ads?  Particularly to decode the teaching/research emphases?
 
Carol
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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Date:         Tue, 13 Oct 1998 14:25:14 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: position
In-Reply-To:  <362361F0.16265538@law.howard.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I'm posting this at the request of the WAC person at Governors State;
please forgive cross-postings.Advertising Copy:
Director of Writing Across the Curriculum
Governors State University
 
Governors State University invites nominations and applications for
the position of Director of Writing Across the Curriculum, effective
winter 1999.  This is an administrative and professional position. The
Director is responsible for further development and implementation of
the Writing Across the Curriculum Program and works closely with the
Coordinator of the University Writing Center and the Coordinator of
Writing for the English Program.
 
Ph.D. in English Composition/Rhetoric or related field is required.
The successful candidate will have a minimum of two years experience
working in a Writing Across the Curriculum Program and be a highly
motivated individual with the ability to provide dynamic leadership
for the further development and implementation of the Writing Across
the Curriculum Program.
 
The position is available January, 1999.  Review of applications will
begin October 30, 1998 and continue until the position is filled.
Starting salary range is $65-70K plus an attractive benefit package.
Please send an informative letter of interest, a current c.v.,  and
the names, address and telephone numbers of three references to:
Jacquelyn Kilpatrick Chairperson, Search Committee for Director of
Writing Across the Curriculum College of Arts and Sciences Governors
State University University Park, IL 60466
 
Governors State University is the only  upper-division/graduate
university in the state of Illinois, offering junior and senior level
courses leading to the bachelor's degree, and graduate level courses
leading to the master's degree.  Located 35 miles south of Chicago,
Governors State University serves approximately 9000 students annually
in the Colleges of Arts and Sciences, Business and Public
Administration, Education and Health Professions.  For further
information about GSU, see our website at http://www.govst.edu.
 
Governors State University, an affirmative action/equal opportunity
employer, is committed to achieving excellence through diversity.  The
university encourages applications from women and ethnic/racial
minorities.
 
-----------------
Job Description:
JOB DESCRIPTION
DIRECTOR OF WRITING ACROSS THE CURRICULUM
 
Director of Writing Across the Curriculum is an administrative and
professional (A&P) position. The Director is responsible for further
development and implementation of the Writing Across the Curriculum
Program and works closely with the Coordinator of the University
Writing Center, the Coordinator of Writing for the English Program,
the Writing Across the Curriculum Board and other University
constituencies. The Director reports to the Office of the Provost.
 
The Director will provide a vision for integrating the principles of
Writing Across the Curriculum with the University's mission and
strategic plan.  He or she will provide leadership in defining and
expanding WAC's relationship to information technology.   The Director
will also provide leadership in questions of program and student
assessment.  Outreach to the community colleges and other institutions
will be an important concern of the Director of WAC.
 
Qualifications
The Director of WAC must have an earned Ph.D. in English
Composition/Rhetoric or related field and a minimum of two years
experience administering a Writing Across the Curriculum or similar
program. Active participation in the field, including presentations
and publications, is strongly preferred. The Director must be a highly
motivated individual with the ability to provide dynamic leadership
for the further development and implementation of the GSU Writing
Across the Curriculum Program, possess excellent communication and
interpersonal skills, and have a strong commitment to working with a
diverse student population.
 
In addition to expertise in administering a WAC program, the Director
must also possess a broad perspective on writing, the flexibility to
accommodate change, the ability to adjust to the particular needs of
the students and faculty of Governors State University, and the vision
to move WAC on to new developments.
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Date:         Tue, 13 Oct 1998 21:16:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Traci K Fuller <tkfuller1@JUNO.COM>
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
 
In the spirit of the day----
 
What do  you call Santa's helpers?
 
Subordinate Clauses.
 
___________________________________________________________________
You don't need to buy Internet access to use free Internet e-mail.
Get completely free e-mail from Juno at http://www.juno.com
or call Juno at (800) 654-JUNO [654-5866]
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Date:         Tue, 13 Oct 1998 22:50:00 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Pryor, Chester" <cpryor@MC.CC.MD.US>
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
X-To:         Traci K Fuller <tkfuller1@JUNO.COM>
MIME-Version: 1.0
Content-Type: text/plain
 
Traci,
 
            This is funnier than Rich's; no offense intended to anyone.
:-)   C.P.
 
 
----------------------------------------------------------------------------
-----------------------------------
From: Traci K Fuller
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: Sometimes a laugh helps us get from Monday to Tuesday....
Date: Tuesday, October 13, 1998 10:16PM
 
In the spirit of the day----
 
What do  you call Santa's helpers?
 
Subordinate Clauses.
 
___________________________________________________________________
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Date:         Tue, 13 Oct 1998 21:21:09 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
In-Reply-To:  <Pine.GSO.3.96.981012193951.7225G-100000@dgs.dgsys.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
GROAN.....
 
On Mon, 12 Oct 1998, Chet Pryor of Montgomery College-Germantown wrote:
 
>         Sent to prison as a first time offender, a former English
> teacher was told by a longtime inmate that if he made amorous advances
> toward the warden's wife, she'd get him released quickly.
>
>         "But I can't do that," he protested.  "It's improper to end a
> sentence with a proposition."
>
> --
> Rachelle Antcliff
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Date:         Tue, 13 Oct 1998 21:43:13 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
In-Reply-To:  <v03007802b248e1309017@[130.127.230.16]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Tue, 13 Oct 1998, Beth Daniell wrote:
 
> I don't get it.  ----No, Beth, it's, "Je ne comprends pas!  Moi aussi
mon amie."  (Is that right?)
>
> >> On Tue, 13 Oct 1998, Richard Haswell wrote:
> >>
> >> And my favorite linguistic joke, about the white outdoorsman in Ontario
> >> looking for a guide and protesting the price demanded by two Indians,
> >> who tell him, "Pas de l'Hurons que nous."
> >--------------------------------------------------------------------------
> >
> >                 Yeah, Rich, but it's not funny.   :-)
> >
> >
> >    Chet Pryor__Professor & Testing Coordinator__Montgomery College
> >    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>
>
> Beth Daniell
> Associate Professor                             864-656-5390
> English                                         dbeth@clemson.edu
> Clemson Univ                                    FAX 864-656-1345
> Box 341503
> Clemson, SC 29634-1503
>
> "The lyf so short, the craft so long to learne."
>                                                         --Chaucer
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Date:         Wed, 14 Oct 1998 05:53:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Clay Bond <bondc@KIVA.NET>
Subject:      Re: writing courses and retention vs. respect
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
I have no doubt that knowing students' names makes them feel more
like their instructor cares, but let me point out that knowing
(and using) their names does not necessarily mean their first names.
 
I and my colleagues here have talked about this several times, and
we all agree that the number one most important thing they need is
social skills.  In cover letters submitted with application packets
I got sentences like, "It's obvious that your company needs somebody
like me," and in letters from a wholesale company rejecting a request
for a refund from a customer, "Maybe next year you'll think before
you buy so much merchandise."
 
I mentioned the seriously ugly racist incident last year; it sparked
a campus-wide discussion on classroom incivility just a few weeks ago.
Most agreed that the core problem is a lack or respect.
 
Before you hit that 'r' key, hear me out.
 
IMHO, being buddy to the students is feeding that lack of respect.  I
know my students' names and use them--but I *never* address them by
their first names.  I address them either as ma'am/sir (my Southern
upbringing, I guess) or as Ms./Mr. Whatever.
 
I do not have an incivility problem in my classroom.  My students like
me (I get very high evaluations, even though I work their asses off
in my class), they pick up on the way I address them and it spreads.
I do not have to remind my students to treat each other with respect;
it sort of falls out.
 
I realize that this may seem very prim and proper, but it isn't.  My
classes are very informal, and my students approach me freely.  I have
had students say on their evaluations that they like the respect with
which I treat them, and dare I say that in a world where waiters feel
they have to tell you all about their personal lives before they tell
you about today's specials, and people want to hug you the moment they
first meet you, I feel like I'm doing what I can to remedy that.
 
Just my $0.02--your mileage may differ.
=========================================================================
Date:         Wed, 14 Oct 1998 09:08:56 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: State of the Field
In-Reply-To:  <3.0.1.32.19981013142438.00746438@carleton.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Whenever I teach our Comp Pedagogy class in the fall, I bring in the
October MLA JIL and we pass it around and practice decoding a couple of
sample job ads--defining jargon job ad jargon, reading clues about the
type of institution and the kind of job it is, etc.--a highly specific
"literacy skill."
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
=========================================================================
Date:         Wed, 14 Oct 1998 09:27:33 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
In-Reply-To:  <WPA-L%98101319535575@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Not to start a fight--but I love Rich's bilingual pun joke.
 
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
=========================================================================
Date:         Wed, 14 Oct 1998 08:38:06 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carol Rutz <CRutz@CARLETON.EDU>
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
In-Reply-To:  <Pine.GSO.3.95.981014092308.22561B-100000@toons.cis.ysu.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
At 09:27 AM 10/14/98 -0400, Clyde wrote:
>Not to start a fight--but I love Rich's bilingual pun joke.
>
 
What??!!  Are you hors de combat?
 
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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Date:         Tue, 13 Oct 1998 19:48:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <krhodes@MAIL.NWMISSOURI.EDU>
Subject:      Re: Back to the text?
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Libby Miles wrote:
 
>At 10:05 AM 10/8/98 -0500, Doug Hesse wrote:
>>Is there anyone else on this list who teaches graduate courses on theories
>>of style or rhetoric and style?  I'd be interested in hearing more about
>>how people frame the course,
[snip]
>As a matter of fact, Jim Berlin taught such a course in his days at Purdue.
> Do I hear gasps out there?  I suspect that Berlin is precisely one of
>those darned cultural scholars that the participants in this thread might
>suspect would be leading the charge from text to textuality ... but in fact
>his course was one of embeddedness.
[snip]
>Jim carried his commitment to the embeddedness of style and politics into
>his undergraduate pedagogy, which relied on a rather rigid set of
>sentence-generation strategies.  I suspect this is not what most people
>expect to hear.
 
I didn't get to gasp because I'd already heard this from my M.A. advisor,
Mike Vivion.  It does make it all the more strange that he chose to
spotlight the arguments he did, though.  I suppose he saw it as the
beginning of a rather more involved long-term project.  It's certainly
obvious he had the devil's own way with language; but perhaps that means
whatever impression he left is close to the one he had chosen to give.  I
still wonder why sometimes.
 
 
        **********************************************
        * Keith Rhodes, Coordinator of Composition   *
        * 2693 Colden, Department of English         *
        * Northwest Missouri State University        *
        * 660-562-1860 | krhodes@mail.nwmissouri.edu *
        * http://www.nwmissouri.edu/~krhodes         *
        **********************************************
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Date:         Wed, 14 Oct 1998 10:19:40 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Helmuts Feifs <HFeifs@DPI.STATE.NC.US>
Subject:      Jargon--apology/redux
X-To:         Raul.Sanchez@M.CC.UTAH.EDU
Mime-Version: 1.0
Content-Type: text/plain
 
Raul,
 
Are you apologizing because your comment lacked any wit, humor, or cognitive grounding or that you made it all? It is really not clear from your post....sort of Clintonesk.
Helmuts
 
>>> Raul Sanchez wrote <Raul.Sanchez@M.CC.UTAH.EDU> 10/11/98 07:44PM >>>
I apologize to all list members for having responded so poorly to Steve
Jamar's recent post.
 
raul sanchez
university writing program
+ department of english
university of utah
=========================================================================
Date:         Wed, 14 Oct 1998 10:24:42 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
In-Reply-To:  <3.0.1.32.19981014083806.0076f7b8@carleton.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Hey!  Who you calling a combative horse?
 
Back in my college French days, I had a bunch of nursery rhymes similar to
Rich's pun.  The only one I still remember begins:
 
"Un petit d'un petit s'etonne aux Halles . . ."
 
Anybody?
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Wed, 14 Oct 1998, Carol Rutz wrote:
 
> At 09:27 AM 10/14/98 -0400, Clyde wrote:
> >Not to start a fight--but I love Rich's bilingual pun joke.
> >
>
> What??!!  Are you hors de combat?
>
>
> Carol Rutz
> Director of Writing Programs
> Carleton College
> Northfield, MN  55057
> 507-646-4082
> crutz@carleton.edu
>
=========================================================================
Date:         Wed, 14 Oct 1998 09:31:24 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
I don't know why everybody has come down so hard on my bilingual joke.
I said it was a "linguistic" joke, which means by definition it isn't
funny.  Rich
=========================================================================
Date:         Wed, 14 Oct 1998 09:35:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carol Rutz <CRutz@CARLETON.EDU>
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
In-Reply-To:  <36246F6B.40A6@falcon.tamucc.edu>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
At 09:31 AM 10/14/98 +0000, you wrote:
>I don't know why everybody has come down so hard on my bilingual joke.
>I said it was a "linguistic" joke, which means by definition it isn't
>funny.  Rich
>
The heck.  I guess I better stop laughing...
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
=========================================================================
Date:         Wed, 14 Oct 1998 16:30:33 +0200
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "mschaub@acs.aucegypt.edu" <mschaub@AUCEGYPT.EDU>
Subject:      WPA on the Nile?
In-Reply-To:  <3.0.1.32.19981014083806.0076f7b8@carleton.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Hello fellow WPAs:
 
You may have seen my job advertised in the last several issues of _The
Chronicle_ as well as the October MLA Joblist.  I just wanted to encourage
any graduate students out there (including ABDs) to consider applying for
the position.  Of course, we'd also love to have experienced WPAs in the
applicant pool!
 
The WPA position here at The American University in Cairo involves
teaching 9 credits per year, and assuming responsibility for a program
of 30 full-time composition instructors.  There is also a full-time
Assistant Director, who (among other things) handles the departmental
database for enrollments and placement.
 
It is an ideal job for an aspiring WPA for gain experience and for an
experienced WPA to work on some research projects on second language
writing, or to experience the delights of life in Egypt. I could stay here,
and I love the job, but I've decided that it's time to move back to the US.
 
If you want more details, you or your colleagues are most welcome to
contact me off-listserv.
 
Mark Schaub
Director, Freshman Writing Program
The American University in Cairo
mschaub@aucegypt.edu
=========================================================================
Date:         Wed, 14 Oct 1998 09:53:22 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joel English <01jaenglish@BSUVC.BSU.EDU>
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>
>"Un petit d'un petit s'etonne aux Halles . . ."
>
 
. . .Un petit d'un petit had a big fall?
 
joel
=========================================================================
Date:         Wed, 14 Oct 1998 11:03:36 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jill McCracken <JMcCrack2@AOL.COM>
Subject:      Re: State of the Field
Mime-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit
 
Just wanted to say a quick thanks to everyone who gave me suggestions for
books/articles addressing this topic.  I have started my research and am
really excited about it.  Thanks!
 
Jill McCracken
University of Arizona
RCTE
jmccrack@u.arizona.edu
=========================================================================
Date:         Wed, 14 Oct 1998 11:45:36 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
In-Reply-To:  <v01520d02b24a789c1df2@[204.248.219.89]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
And the BIG prize--an all expenses-paid trip to the WPA conference when it
has its annual meeting in the Bahamas!--goes to Joel English!
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Wed, 14 Oct 1998, Joel English wrote:
 
> >
> >"Un petit d'un petit s'etonne aux Halles . . ."
> >
>
> . . .Un petit d'un petit had a big fall?
>
> joel
>
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Date:         Wed, 14 Oct 1998 11:12:16 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joel English <01jaenglish@BSUVC.BSU.EDU>
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>And the BIG prize--an all expenses-paid trip to the WPA conference when it
>has its annual meeting in the Bahamas!--goes to Joel English!
 
 
Mare see bo coo.
 
joel
=========================================================================
Date:         Wed, 14 Oct 1998 09:19:04 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ildiko Melis <imelis@U.ARIZONA.EDU>
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
In-Reply-To:  <Pine.GSO.3.95.981014102224.23137A-100000@toons.cis.ysu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Wed, 14 Oct 1998, Dr. Clyde Moneyhun wrote:
 
> Hey!  Who you calling a combative horse?
>
> Back in my college French days, I had a bunch of nursery rhymes similar to
> Rich's pun.  The only one I still remember begins:
>
> "Un petit d'un petit s'etonne aux Halles . . ."
>
> Anybody?
>
Humpty Dumpty sat on a hole?
=========================================================================
Date:         Wed, 14 Oct 1998 11:12:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Trish Roberts-Miller <redball@MINDSPRING.COM>
Subject:      Re: writing courses and retention
In-Reply-To:  <981010214719.20401b60@MAIL.NWMISSOURI.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At 09:47 PM 10/10/98 -0500, you wrote:
>John, I had nearly the following experience myself--my highest
>evaluations ever came after my second comp class ever, as a Master's
>student G.A.  I have absolutely no doubt that more of my students learn
>more now, even if my "ratings" have dipped.  Without widely accepted
>outcomes and even (gulp) standards, there's no way to prove it, of
>course.
 
McKeachie says that studies indicate the student evaluations are
reliable measures of teaching effectiveness, but our back of the
envelope study here indicates that they're pretty closely connected
to grade in the course.
 
We looked at the relation between course grade and evaluation in
one semester.  Our student evaluations give poor, unsatisfactory, fair,
good, excellent.  We translated those into numbers (0, 1, 2, 3, 4) and
compared them to the GPA in the courses.  Around 60% of instructors
had an evaluation number within .5 of their course GPA.  I think it
would be even higher if one could take into account that a GPA is
lowered by WFs--students who would not be there to fill in the
evaluations.
 
It may well be something strange about our program right here and now.
Four years ago, the GPA for English 20 was 3.3.  There were *many*
sections in which the average grade was A.  For the last few semesters,
the course GPA is in the same range as other MU first-year courses--
varying between 2.7 and 2.8.
 
The drop in GPA is an unexpected result of increased supervision (long,
complicated explanation that I'll omit unless people want to hear) and it
goes along with a compressing of GPA.  We used to have wild variation
(from 1.7 to 3.7 one semester) but it's gotten much better.
 
The short version is that our program had almost no program philosophy
four years ago (as two outside reviewers noted).  Many instructors
were simply teaching high school all over again (and many students
were simply turning in their high school papers all over again).  Now,
we have a college program that teaches college writing.
 
At least one result of this is that many students are MAD.  They  have
friends or siblings who took the course in ye good olde days when students
got A's for minimal work.  They can look at papers from paper files and
see something like a student getting an extremely high grade for spending
five paragraphs comparing his/her grandmother to a car.  Meanwhile, they're
being asked to spend thirty to thirty five hours writing and researching
a paper in order to get an average grade.  I know that this shift must
be having some effect on teaching evaluations, but I'm not sure what.
 
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
 "So from peak to peak/ I run - my life, a palindrome,
But each lap unique."  (C. Lewis)  http://www.missouri.edu/~engpat
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Date:         Wed, 14 Oct 1998 09:43:04 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard J Hansberger <rhansber@U.ARIZONA.EDU>
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
In-Reply-To:  <Pine.GSO.3.95.981014102224.23137A-100000@toons.cis.ysu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Wed, 14 Oct 1998, Dr. Clyde Moneyhun wrote:
> Back in my college French days, I had a bunch of nursery rhymes similar to
> Rich's pun.  The only one I still remember begins:
 
For the Latinists in the crowd, there's always: Semper ubi sub ubi.
 
:)
                        ----------------------
                                Richard J. Hansberger
                        http://www.inficad.com/~rhansberger
                rhansber@U.Arizona.EDU
Indeed, he laughs and talks so terribly loud in public, that he frequently
makes us ashamed of belonging to him.
                                 _Evelina_
=========================================================================
Date:         Wed, 14 Oct 1998 12:11:32 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Humpty Dumpty from Havre
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Clyde, does the following ring a bell?  It was the best I could do with
a Web search on "un petit d'un petit"
 
Un petit d'un petit s'attend a voile.
Un petit d'un petit a deux cretes folles.
Alles deux quinze Or seize un d'alles deux quinze main,
que dont puex donc the tu que sur a quin.
 
Another version of the first two lines:
 
Un petit d'un petit s'etonne aux Halles
Un petit d'un petit ah! degres te fallent....
 
And the following site apparently is the syllabus for an introductory
French course that uses the poem (but it doesn't quote it):
 
<http://www.fln.vcu.edu/Intensive/sp96W12.html>
 
Vive le double-entendre!  Rich
=========================================================================
Date:         Wed, 14 Oct 1998 10:29:47 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Humpty Dumpty from Havre
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 10/14/98 10:11
 
I had a whole sheet of these mother goose rhymes, and at a party one night we
asked a native speaker of French to read them aloud, not really knowing what
they were. As she's reading what's on the paper, the non-French speakers are
rolling on the floor hearing the MG Rhymes. Meanwhile, the reader is trying to
make sense of what she is reading, obviously failing at it, and wondering why
everyone else was convulsed. She wasn't hearing it. These things make your
brain hurt. Fascinating.
 
By the way, I go out of town for a couple of days and you all get silly. Good.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Date:         Wed, 14 Oct 1998 13:34:11 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: Humpty Dumpty from Havre
In-Reply-To:  <362494F1.874@falcon.tamucc.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Rich--Thanks a lot for this!
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Wed, 14 Oct 1998, Richard Haswell wrote:
 
> Clyde, does the following ring a bell?  It was the best I could do with
> a Web search on "un petit d'un petit"
>
> Un petit d'un petit s'attend a voile.
> Un petit d'un petit a deux cretes folles.
> Alles deux quinze Or seize un d'alles deux quinze main,
> que dont puex donc the tu que sur a quin.
>
> Another version of the first two lines:
>
> Un petit d'un petit s'etonne aux Halles
> Un petit d'un petit ah! degres te fallent....
>
> And the following site apparently is the syllabus for an introductory
> French course that uses the poem (but it doesn't quote it):
>
> <http://www.fln.vcu.edu/Intensive/sp96W12.html>
>
> Vive le double-entendre!  Rich
>
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Date:         Wed, 14 Oct 1998 13:55:15 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Joe Hardin (ENG)" <hardin@CHUMA.CAS.USF.EDU>
Subject:      Re: State of the Field
In-Reply-To:  <Pine.A41.4.02.9810131149010.15722-100000@bentley.univnorthco.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Tue, 13 Oct 1998, Edward A Kearns wrote:
 
> As a result and as a field, we appear to care very little about
> what constitutes good writing or good literature (a curious dichotomy in
> itself), and, I suspect, dissuade our very best undergraduates and
> graduate students from becoming "creative writers."
 
See, I don't think it's fair to argue with your perception, but I want to
make sure you're not just being a curmudgeon at the expense of a lot of
really dedicated people.  I suspect that you're being hyperbolic and I'm
sure that you're generalizing--both with intent and on purpose, I presume.
 
Still, I think it's the values that have changed and not the use of
evaluation.  In other words, "good" means something different.
Perhaps evaluation of writing and reading have more to do with how a text
performs in context now and less to do with forms, and this would be
something to be mourned, perhaps; but I don't think that's it.  Most folks
I work with, and that includes a lot of new Ph.Ds, are concerned with how
style and context work together to make a text work or fail.  And I think
there is a concern with contextualizing stylistic conventions,
"historicizing" them, if you will grant me a word of jargon.
 
While I agree that the "aping of science" created a lot of questionable
ideas (new crit, for example), I think the move to *include* content,
culture, and situation, is a move away from that.  Just the thing you seem
to hope for.  The move is not to surplant text with context, but to
study and teach them together.  That's my perception.
 
Joe Hardin
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Date:         Wed, 14 Oct 1998 14:12:25 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "John M. Clark" <jclark2@BGNET.BGSU.EDU>
Subject:      Re: writing courses and retention
In-Reply-To:  <3.0.1.32.19981014111223.007d4770@mindspring.com>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
All I can say in response to Trish Roberts-Miller is "wow!"  I won't go
into long-winded detail, but when GAs ask me seriously how much
appreciation they can expect from students for committed efforts at
realistic evaluation, I feel compelled to tell them that it's usually
years, nearly always at least months before most of their students will
thank them for forcing "thirty to thirty-five hours of research and writing
for average grades."  Of the nearly 100 instructors in our fycomp program,
a very few manage to get students to give them the very highest ratings
_and_ evaluate according to strict standards.  As a WPA, ya gotta love
these people.  For the rest of our instructors (myself included), teaching
evaluations often flow the way students' perceptions of their grades
flow--relatively speaking.
 
                                                                        John
P.S.  Trish, I'll bet your students *are* MAD.  Nothing ticks humans off
like missing out on a free lunch.
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
 
 
=========================================================================
Date:         Wed, 14 Oct 1998 12:03:36 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Humpty Dumpty from Havre
In-Reply-To:  <WPA-L%98101410294907@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Great old memories of fun from language courses.  I wonder if such courses
these days have that kind of fun.  I half remember one from German that
began with a word a mile long, something about a band of bagpipe players:
ein dudlesackpfeifenspielergesellshaft . . .   --Ed White
=========================================================================
Date:         Wed, 14 Oct 1998 01:49:15 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Authenticated sender is <kh22@email.byu.edu>
From:         Kristine Hansen <kh22@EMAIL.BYU.EDU>
Subject:      Re: Humpty Dumpty from Havre
In-Reply-To:  <Pine.GSO.3.96.981014115942.13460F-100000@mail.csusb.edu>
MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Of course, this kind of fun exists in English too.  Do any of you
remember "Ladle Rat Rotten Hut"?  It starts "Wants pawn term dare
worst err ladle gull hoe lift wetter murder inner ladle cordage honor
itch offer lodge dock florist."
 
 
_______________
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
 
Tel:  (801) 378-4775
Fax:  (801) 378-4720
=========================================================================
Date:         Wed, 14 Oct 1998 13:27:15 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Re: Humpty Dumpty from Havre
In-Reply-To:  <01J2YODO4IQK91YCK1@EMAIL1.BYU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
What Kristine wrote reminds me of  a Gulla version (They originated it.)
of "B'rer Rabbit."  Now, some might think that a Norski like me would have
a bad view of that language--but the story is a thousand times better,
more sonorous, more imagery, more everything, in Gulla.  It's in the book,
_Language Files_, I think.....
 
Now, if you speak d'cajun, like some records I have (I was born there), I
can parley wit you ver' good.  I love hearing it and Zydeco, too.
 
On Wed, 14 Oct 1998, Kristine Hansen wrote:
 
> Of course, this kind of fun exists in English too.  Do any of you
> remember "Ladle Rat Rotten Hut"?  It starts "Wants pawn term dare
> worst err ladle gull hoe lift wetter murder inner ladle cordage honor
> itch offer lodge dock florist."
>
>
> _______________
> Kristine Hansen
> English Department
> Brigham Young University
> Provo, UT 84602
>
> Tel:  (801) 378-4775
> Fax:  (801) 378-4720
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
=========================================================================
Date:         Wed, 14 Oct 1998 15:33:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Clay Bond <bondc@KIVA.NET>
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
In-Reply-To:  <v01520d05b24a8ac2616d@[204.248.219.89]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Wed, 14 Oct 1998, Joel English wrote:
 
> >And the BIG prize--an all expenses-paid trip to the WPA conference when it
> >has its annual meeting in the Bahamas!--goes to Joel English!
>
>
> Mare see bo coo.
 
Isn't that "Mare sea ..."
 
Hey, I can't help it!  I'm a linguist!
 
---
This is the sole property of Clay M. Bond.  Any party who knowingly
distributes this, in any form, without my prior permission risks an
immediate lawsuit for copyright violation.
=========================================================================
Date:         Wed, 14 Oct 1998 13:35:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "McNenny, Geraldine" <gmcnenny@EXCHANGE.FULLERTON.EDU>
Subject:      Re: cWa Annual Conference
MIME-Version: 1.0
Content-Type: text/plain
 
Thanks, Chet, for telling us about the cWa. Makes me wish I had gone. I know
that conferences like that one, with their focus and speakers like Ed White,
are really refreshing and rewarding to attend. The University of Arizona has
a similar conference entitled "Fundamental Controversies in Rhetoric and
Composition" that the Composition/Rhetoric Program is holding this November.
Much like your experience at the cWa conference, many of the participants
came away from that last such conference with a renewed commitment and a
greater sense of the supportiveness that our scholarly community can give
us.
 
Gerri McNenny
California State University, Fullerton
 
 
> -----Original Message-----
> From: Chet Pryor of Montgomery College-Germantown
> [SMTP:cpryor@DGS.DGSYS.COM]
> Sent: Saturday, October 10, 1998 12:04 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      cWa Annual Conference
>
> I would like to thank Marty Townsend and everyone who was responsible for
> planning and running the Colloquium for Writing Assessment (cWa) annual
> meeting Thursday and Friday, October 8th and 9th, at the University of
> Missouri-Columbia. Those of us from out-of-state who attended were
> impressed by the warmth and collegiality of participants, the hospitality
> of the University of Missouri administration, and the exceptional
> organization of the event.  Ed White's closing speech was so personal and
> memorable that few of us will ever forget it.  Conversations on the
> turboprop flying back to St. Louis airport revolved around finding the
> funds to attend next year's meeting. :-)
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Date:         Wed, 14 Oct 1998 15:35:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Clay Bond <bondc@KIVA.NET>
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
In-Reply-To:  <Pine.HPX.4.02.9810140941470.739-100000@orion.U.Arizona.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Wed, 14 Oct 1998, Richard J Hansberger wrote:
 
> For the Latinists in the crowd, there's always: Semper ubi sub ubi.
 
Which is not to be confused with semper uzi super uzi, a
new gun the Marines are experimenting with ...
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Date:         Wed, 14 Oct 1998 15:37:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Clay Bond <bondc@KIVA.NET>
Subject:      Re: Humpty Dumpty from Havre
In-Reply-To:  <01J2YODO4IQK91YCK1@EMAIL1.BYU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Wed, 14 Oct 1998, Kristine Hansen wrote:
 
> Of course, this kind of fun exists in English too.  Do any of you
> remember "Ladle Rat Rotten Hut"?  It starts "Wants pawn term dare
> worst err ladle gull hoe lift wetter murder inner ladle cordage honor
> itch offer lodge dock florist."
 
Sure.  Or of course, there's Lewis Carroll ...
=========================================================================
Date:         Wed, 14 Oct 1998 15:58:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Becky Rickly <R.Rickly@TTACS.TTU.EDU>
Subject:      Re: Sometimes a laugh helps us get from Monday to Tuesday....
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
One more for the road....couldn't resist:
 
What happened to the French mother cat and her four kittens when they fell
off the pier?  Un deux trois quatre cinq...
 
(It's more fun than grading)
 
--Becky
 
  -=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
  Rebecca Rickly                                Department of English
  R.Rickly@ttu.edu                              MS 3091
  (806) 742-2521 (office)                       Texas Tech University
  (806) 742-0989 (fax)                          Lubbock, TX  79410
                     http://english.ttu.edu/Rickly/
  =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
 
"It's not a hard job, but you do have to know the alphabet."  --Vanna White
=========================================================================
Date:         Wed, 14 Oct 1998 14:20:59 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kurt Bouman <boum9534@UIDAHO.EDU>
Subject:      Re: Humpty Dumpty from Havre
In-Reply-To:  <WPA-L%98101410294907@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Wed, 14 Oct 1998, David E. Schwalm wrote:
> By the way, I go out of town for a couple of days and you all get silly. Good.
 
Dad's out--party on!  :)
 
 
My experience was the same.  I read Rich's poem out loud with my accurate
French rhythm (grace a mon six month exchange), and couldn't hear the pun
du tout.  And an observation:  the jokes that some English teachers find
funny, most FYC students. . .don't.  :(
 
 
Kurt Bouman
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I need to add my thanks to Chet, as well, for his kind words about this
meeting--and for posting them in what must have been only minutes after his
arriving home!  As you might imagine, Chet, the first thing I did was
forward your post to the many here who helped organize and run the
conference.  Equally important, I sent it right off to our administrators,
who were most appreciative of your assessment of the assessment conference
(sorry, it's late in the day and I've been reading too many bilingual
jokes).  For my part, I wish MU had hosted this event sooner; it was good
having everyone here.  Thanks to all who came.
 
Marty Townsend
 
>Thanks, Chet, for telling us about the cWa. Makes me wish I had gone. I know
>that conferences like that one, with their focus and speakers like Ed White,
>are really refreshing and rewarding to attend. The University of Arizona has
>a similar conference entitled "Fundamental Controversies in Rhetoric and
>Composition" that the Composition/Rhetoric Program is holding this November.
>Much like your experience at the cWa conference, many of the participants
>came away from that last such conference with a renewed commitment and a
>greater sense of the supportiveness that our scholarly community can give
>us.
>Gerri McNenny
>California State University, Fullerton
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This could also be a response to the discussion about the state of the
field--as the job I am posting seeks someone who will teach all levels, so
let this speak for itself! If you have any questions about the job or life
in Anchorage, just ask.--Trish
 
ASSISTANT PROFESSOR OF ENGLISH, DEPARTMENT OF ENGLISH, PCN: 301305, FT,
Tenure-track, Bi-partite, Permanent, 9 months/yr.  Salary commensurate
with academic preparation and experience.
 
QUALIFICATIONS:  Completed PhD in the field of Composition and Rhetoric.
Demonstrated successful experience in teaching composition in traditional
classrooms, computerized classrooms, and a writing center at the
post-secondary level.  Documented ability to develop courses in
professional writing and rhetoric.  Documented successful experience with
diverse student populations.  Demonstrated commitment to professional
growth and development in the field of composition and rhetoric.
Demonstrated superior English language skills.
 
COMPLETE VACANCY ANNOUNCEMENT  available thorugh University of Alaska
Anchorage Human Resources Services, Administration Building, Suite 245,
3211 Providence Drive, Anchorage, AK, 99508 -- or-- on our website:
www.finsys.uaa.alaska.edu/uaahrs.  Voice (907) 786-4608 -- TTY (907)
786-1420 -- FAX (907) 786-4727.
 
WOMEN AND MINORITIES ARE ESPECIALLY ENCOURAGED TO APPLY.  UAA is an AA/EO
Employer and Educational Institution.  Must be eligible for employment
under the Immigration Reform and  Control Acts as amended 1990.  Your
aplication for employment with the University of Alaska is subject to
public disclosure.
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Awhile back Dale Bauer did some work on gender and course evaluations.
She presented preliminary results at a C's conference and wrote an
article entitled something like "Feminism: The Other 'F' Word in
the Classroom," (that's not quite the title but I don't have the article
handy right now.)
 
On Thu, 8 Oct 1998, Karen Lunsford wrote:
 
> Hello,  I've been drawing a blank on this question and since I'm new to the
> field, I'm not sure where I should look for answers.  Do you know of any
> gender studies on how evaluations are conducted?   I'm mostly interested in
> writing program or technology evaluations, but would be interested in
> comparing these to other disciplines if possible.
 
 
> Thanks,
> Karen Lunsford
> klunsfor@uiuc.edu
>
 
Terry Myers Zawacki
Director, University Writing Center
English Department Faculty
George Mason University
Fairfax, VA  22030   (703)993-1187
tzawacki@gmu.edu
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Clearly it's time for me to offer the poem I learned in
high school Latin class:
 
O sybili, si ergo
Fortibus es in ero.
O nobili, demis trux.
Vatis inem? Causan dux.
 
Bruce
 
Bruce Leland
Western Illinois University
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Marty,
      My visit to MU was great fun for many reasons--not the least of
which was getting away from MC's craziness (our fyc enrollment has risen
39% in one year).  Columbia, Missouri looks and feels like State College,
Pennsylvania where I spent my formative years, and I think I could get
used to Missouri's 70 mph speed limit.  Those of us who stayed at the
Ramada-Downtown became friends with the family who runs the hotel (the
entire extended family lives on the third floor).  In fact, I've rarely
visited such a friendly city.
 
      So, I feel compelled to thank _you_ for extending the invitation to
attend the annual cWa.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Wed, 14 Oct 1998, Martha A. Townsend wrote:
>
> I need to add my thanks to Chet, as well, for his kind words about this
> meeting--and for posting them in what must have been only minutes after
> his arriving home!  As you might imagine, Chet, the first thing I did
> was forward your post to the many here who helped organize and run the
> conference.  Equally important, I sent it right off to our
> administrators, who were most appreciative of your assessment of the
> assessment conference (sorry, it's late in the day and I've been reading
> too many bilingual jokes).  For my part, I wish MU had hosted this event
> sooner; it was good having everyone here.  Thanks to all who came.
>
> Marty Townsend
-------------------------------------------------------------------------------
> >Thanks, Chet, for telling us about the cWa. Makes me wish I had gone. I know
> >that conferences like that one, with their focus and speakers like Ed White,
> >are really refreshing and rewarding to attend. The University of Arizona has
> >a similar conference entitled "Fundamental Controversies in Rhetoric and
> >Composition" that the Composition/Rhetoric Program is holding this November.
> >Much like your experience at the cWa conference, many of the participants
> >came away from that last such conference with a renewed commitment and a
> >greater sense of the supportiveness that our scholarly community can give
> >us.
> >
> >Gerri McNenny
> >California State University, Fullerton
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The Department of English at the University of Wisconsin, Madison,
encourages applications to its Ph.D. Program in Composition and
Rhetoric.  Pass this announcement on to any who may be interested.
 
The Program in Composition and Rhetoric offers an interdisciplinary
Ph.D. with special emphases in empirical research, the study of
literacy, and the theory and practice of rhetoric.  Coursework is
available in, among other areas, composition theory and practice,
rhetoric, discourse analysis, and research methods in all areas of
composition and rhetoric.
 
In addition to coursework and research, the Program in Composition and
Rhetoric offers all of its students opportunities to work in other
aspects of the field.  Students work in apprenticeships with members of
the faculty, and they may apply for positions with the journal Written
Communication, the field s leading journal of empirical research, edited
in the department, as well as with the National Research Center on
English Learning and Achievement (CELA).  Faculty regularly coauthor
articles and research reports with graduate students. Students may gain
administrative experience working as assistant course directors in
undergraduate writing courses, may work in the nationally-recognized
Writing Center (tutorial center) and the university s extensive Writing
Across the Curriculum program, and will have the opportunity to apply
for a number of other fellowships, including the Computer Technology and
Writing Fellows programs.
 
The University of Wisconsin-Madison is consistently ranked among the top
five public research universities in the country and offers graduate
students in Composition and Rhetoric a wide range of opportonities for
interdisciplinary study.
 
 
 
Faculty
 
 * Michael Bernard-Donals, Ph.D. SUNY at Stony Brook (1991).  Research
and teaching in rhetorical theory, critical theory, writing theory and
pedagogy, theories of representation of the Holocaust.
 
 * Deborah Brandt, Ph.D. Indiana University (1983).  Areas of research
and teaching include literacy in social and historical context and the
composing process; she is co-editor, with Martin Nystrand, of Written
Communication.
 
 * David Fleming, Ph.D. Carnegie Mellon University (1996).  Research
interests and courses include the history and theory of rhetoric,
argument theory and practice, and writing in the disciplines and
professions.
 
 * Cecilia Ford, Ph.D. UCLA (1988). Among her areas of research are
discourse and conversation analysis, language as social action, and the
structure of English.
 
 * Martin Nystrand, Ph.D. Northwestern (1974).  The director of the
Center on English Learning and Achievement (CELA), he teaches and writes
on the history of ideas about writing, text, and meaning; discourse
analysis; classroom discourse and learning; and ecological models of
instruction and learning.
 
 
For further information and application materials, write to:
 
Martin Nystrand
Department of English
University of Wisconsin, Madison
Helen C. White Hall
600 N. Park Street
Madison, WI 53706
 
or visit the English department website at:
 
http://polyglot.lss.wisc.edu/english
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This isn't bilingual, but does anyone remember this little gem?  I found it
in my formative years in one of Reilly's "Believe It or Not!" collections.
It's sort of a code; what word or words can substitute for (almost) every "O?"
 
        U O a O but I O thee.
        O O for no O but O O me.
        Let not my O a mere O go,
        But O my O, for I O thee so.
 
Carol
 
 
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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Alert readers will notice that I already signaled the solution to my puzzle
poem.  Rats.  Some days, I can't type my way out of a cipher...
 
Carol
 
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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Let us not forget the immortal song "Marsie Doats."  (did I get that
right?)
 
Actually, the ability to parse these things whether in English of
Franglish remains one of the many core attributes that the human brain
can do so mysteriously  which no one has been able to come close to
mimicking with a computer program.
 
As Douglas Hofstadter put it:  "I will be impressed when a computer
hears a nurse say, "Air by ghost a chobber glass a zame oar! and
realizes she means, "Everybody goes to childbirth classes any more."
(Le Ton Beau de Marot, p. 18).
 
Speaking of which, is anyone thinking of using that computer program
which purportedly grades essays?  Has anyone tried it?
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
United States of America
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
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Ah, my dear old Latin: always wear (where) under wear.  It's so sub rosa.
Do I get a prize?
 
Ed Kearns
 
On Wed, 14 Oct 1998, Richard J Hansberger wrote:
 
> On Wed, 14 Oct 1998, Dr. Clyde Moneyhun wrote:
> > Back in my college French days, I had a bunch of nursery rhymes similar to
> > Rich's pun.  The only one I still remember begins:
>
> For the Latinists in the crowd, there's always: Semper ubi sub ubi.
>
> :)
>                         ----------------------
>                                 Richard J. Hansberger
>                         http://www.inficad.com/~rhansberger
>                 rhansber@U.Arizona.EDU
> Indeed, he laughs and talks so terribly loud in public, that he frequently
> makes us ashamed of belonging to him.
>                                  _Evelina_
>
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Since we've switched from fun with fractured French to nutty native
noodlers, I must share the Texas locution that my former colleague Anna
Skinner swore she actually heard.  At a full-service gasoline station
(remember those?), the attendant had filled her tank and washed her
windshield.  He then asked, "Chicky tars?"
 
David Jolliffe
DePaul, Chicago
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Where I come from, in Alabama, it's usual to walk into a store and have
the clerk ask: Chont?
 
+++++++++++++++++++++++
 
  Joe Hardin
Univ. of S. Florida
 
On Thu, 15 Oct 1998, David Jolliffe wrote:
 
> Since we've switched from fun with fractured French to nutty native
> noodlers, I must share the Texas locution that my former colleague Anna
> Skinner swore she actually heard.  At a full-service gasoline station
> (remember those?), the attendant had filled her tank and washed her
> windshield.  He then asked, "Chicky tars?"
>
> David Jolliffe
> DePaul, Chicago
>
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Joe:
I plead guilty to curmudgeoning, using hyperbole, and purposful
generalizations (over-generalizations), but will claim innocence toward
dedicated people.
 
You see, I believe the question of how style and context work together is
a very old question and the notion that stylistic conventions change over
time a rather obvious notion.  So let me try another approach to the
issue.
 
As compositionists, we work every day to teach students not only about
contexts, usage, modes, what have you, but perhaps more than anything
else, presumably, we try to teach them how to write WELL.  That is, we
teach them elements of taste, qualitative values, and the like.
Hopefully, we do not teach these things as absolutes, given by God through
the Harbrace (or other) Tablet.  But if our first concern is not to teach
students how to write well, i.e., how to practice our qualitative values
in writing, then I'm not sure we can justify our jobs.
 
It is this concern with quality, with judging new pieces of writing, that
tends to put us at odds with literary scholars/theorists, at least as I
read the past century's proliferation of "schools" in English departments
(Freudian, Marxist, etc.).  Evidence of this, I tried to suggest, lies in
the curriculum, with its emphasis on "talking about" literature, rather
than creating it, and on interpreting, rather than judging.  Hence, unlike
fine arts departments, we offer a small fraction of courses in writing --
"creative" or whatever isn't -- i.e., in the making of the art.  And
"criticism" in English Academe does not mean judging the merits of a work
so much as "contextualizing" it to determine "meaning."
 
That lit professors eschew teaching composition, discourage students
from careers in writing, and denigrate "creative writers" on their staffs
at promotion/tenure time, (generalizations here, certainly) is additional
evidence.
 
In sum: the preoccupation with interpreting, with "theories" (i.e.,
preferred perspectives, biases, etc.) that have little to do with taste or
aesthetics, stem, I think, from our desire to ape the sciences.
Assuredly, this has not been altogether unhealthy for literature and
English teaching; we generally recognize that our aesthetics do not come
from god now, and we generally recognize, as Camus put it, that there is
no meaning in the universe.  But he went on to say "--except for man, for
he is the only creature to insist on its having a meaning."
 
The sexism aside, it's a good thought because it forces us to examine our
own values (standards, criteria, what have you), and, knowing they are NOT
absolute, nevertheless affirm them.  Again, this is what seems to
distinguish compositionists from "lit" folks and therefore may account for
why compositionists rank so low on the academic totem pole and why, only
recently, has teaching, especially at "major" universities, suddenly been
"rediscovered" in tenure and promotion decisions.
 
Ed Kearns, Resident Self-deprecating Curmudgeon.
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Not as good as "chicky tars," but a non-Texan student told Jan that not
long after he arrived in San Antonio a new buddy asked if he would go
with him in his pick-up to get a tire.  Turns out there were two other
guys along.  The student wondered why it was going to take four men to
pick up a tire.  Turns out the tire was the top part of an oil-drilling
rig, locally know as a "tower."
 
Rich
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"Jeet?"   (Question you ask if you want to know if someone has finished
eating)
 
John Bean
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And in French--I can say it still, but probably not spell it:
 
Cinq ou six officiers Gascon
Passent un certain soir a Soisson.
En marchandaire des saucisson
Ils demandent aux garcons
"Combien ses cinq saucissons?"
"A vingt sous, c'est cent sous,
C'est cent sous, ces cinq saucissons."
 
At 12:03 PM 10/14/98 -0700, you wrote:
>Great old memories of fun from language courses.  I wonder if such courses
>these days have that kind of fun.  I half remember one from German that
>began with a word a mile long, something about a band of bagpipe players:
>ein dudlesackpfeifenspielergesellshaft . . .   --Ed White
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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John M. Clark wrote:
 
>Of the nearly 100 instructors in our fycomp program,
>a very few manage to get students to give them the very highest ratings
>_and_ evaluate according to strict standards.  As a WPA, ya gotta love
>these people.
 
Maybe.  But I have seen cases in which the teacher basically persuades the
students that they apparently cannot learn despite the teacher's own
Herculean efforts (usually at stuff plainly proven to have little good
effect on writing).  This particular cause of lowering the old grade to
evaluation ratio is not to be loved.  There may be other such causes.
 
 
        **********************************************
        * Keith Rhodes, Coordinator of Composition   *
        * 2693 Colden, Department of English         *
        * Northwest Missouri State University        *
        * 660-562-1860 | krhodes@mail.nwmissouri.edu *
        * http://www.nwmissouri.edu/~krhodes         *
        **********************************************
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from the second grade--and if anyone knows where I can get a copy to make
sure I said it right, please advise...
 
Once there was an elephant
Who tried to use the telephant
Oh No! I mean an elephone
Who tried to use the telephone....
 
It goes on for a bit, but I forget (I'm sure y'all are happy about that)
the rest of it.... :-)
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Keith Rhodes says:
 
>I have seen cases in which the teacher basically persuades the
>students that they apparently cannot learn despite the teacher's own
>Herculean efforts (usually at stuff plainly proven to have little good
>effect on writing).  This particular cause of lowering the old grade to
>evaluation ratio is not to be loved.  There may be other such causes.
 
To which I reply:
 
Absolutely, Keith.  I'm sure I've seen teachers who--semester after
semester--get great evaluations from their students while those same
students perform well below our average or "norm" for that course.  In my
earlier assertion, I was talking about the rare teachers whose students
demonstrably write well (we have portfolio assessment, so we often get to
see whose students write well and whose students do not) _and_ praise the
teacher in evaluations.  The most chilling teaching perception of all, I
submit, is (what I take as) the situation you describe:  teacher plays into
the student's own insecurities, convincing her/him that neither teacher nor
student bears any responsibility for a failing outcome--in this insider's
club, every member is perfect--and it's the rotten old (university, writing
program, society in general) which is to blame.  I don't even want to
speculate on the motivations a teacher might have for manipulating students
in such a way, but while these teachers get very high evaluations, their
pass-rates vary from average to downright pathetic.  The students never
complain; in fact they often ask for the same teacher a second time!  To
me, this tautological approach is another way to play the system.
 
We never said that student course evaluations tell the whole tale, though,
did we.
 
                                                        Sign me, disillusioned
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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[Please forward this message to appropriate lists until 12/16/98]
[Apologies if you receive more than one copy of this message.]
 
______________________________________________________________________
**********************************************************************
                        Call For Participation
 
     THE THIRD INTERNATIONAL CONFERENCE ON THE LEARNING SCIENCES
                              (ICLS-98)
 
                         December 16-19, 1998
                        Georgia Tech, Atlanta
 
 
          *** EARLY REGISTRATION DEADLINE: NOVEMBER 15TH ***
 
For registration, technical program, and other conference information, see:
http://www.cc.gatech.edu/conferences/icls98
 
 
THE LEARNING SCIENCES:
The field of the Learning Sciences is concerned with educational
research from the dual perspectives of human cognition and computing
techonologies, and the application of this research in three
integrated areas:
 
  DESIGN: Design of learning and teaching environments, including
  innovative curricula, multimedia, artificial intelligence,
  telecommunications technologies, and classroom activity structures for
  supporting learning and teaching.
 
  COGNITION: Models of the structures and processes of learning and
  teaching by which organized knowledge, skills, and understanding are
  acquired.
 
  SOCIAL CONTEXT: The social, organizational, and cultural dynamics of
  learning and teaching across the range of formal and informal
  settings.
 
Investigations in the Learning Sciences approach these issues from an
interdisciplinary stance combining the traditional disciplines of
computer science, cognitive science, and education.
 
The Third International Conference on the Learning Sciences (ICLS-98)
will bring together experts from academia, research labs, and industry
to discuss problems and issues regarding promoting learning in
real-world situations. Insights into these problems will relate recent
advances in our understanding of human learning and technological
innovations in computing and related disciplines to the challenges
posed by the real-world settings where learning occurs.
 
INVITED PLENARY SPEAKERS:
Louis Gomez, Northwestern University
Jan Hawkins, Center for Children and Technology
Alan Kay, Disney
Roy Pea, SRI International
Mitchel Resnick, MIT Media Lab
Roger Schank, Northwestern University
Elliot Soloway, University of Michigan
Kurt VanLehn, University of Pittsburgh
 
PROGRAM:
The advance complete technical program is available online at:
http://www.cc.gatech.edu/conferences/icls98/program.html
 
Hope to see you in Atlanta in December!
 
Regards,
 
The ICLS98 Conference Committee
Amy Bruckman, Mark Guzdial, Janet Kolodner, and Ashwin Ram
College of Computing, Georgia Institute of Technology
______________________________________________________________________
**********************************************************************
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Ohio University:  M.A. and Ph.D. in Composition Studies
www.ohiou.edu
 
Ohio University's Department of English offers an M.A. and a Ph.D. in
Composition Studies.The rhetoric and composition graduate program
specializes in the application of composition theory and research to
pedagogy. Because our program is small, graduate students have the
opportunity to work closely with professors, whose specialties include
composition theory and history, collaborative learning, technical writing,
computers and writing, and English Education.
 
Graduate students can choose to teach in one of our two computer
classrooms. In addition to computers and composition studies, the program
draws on multi-disciplinary work in computer-mediated communication,
cultural studies, and rhetorical, literary, postmodernist, and electronic
discourse theories. Many graduate students choose to take our course in
teaching technical writing, which qualifies them to teach technical writing
in our curriculum and to gather credentials for employment outside the
academy.
 
If you want to know more, email Susan Crowl at crowls@ouvaxa.cats.ohiou.edu
or Mara Holt at holt@ohiou.edu.
 
Mara Holt
Ohio University
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I had a similar experience in Texas.  A hairdresser was telling me a
story while she cut my hair, and she was talking about something
being 40 feet up on top of a tire by the road.  I pictured in my mind
an oversized tire, something like a Big-O Tire symbol in front of a
store.  I said, "That must have been some big tire."  She realized
then I had misunderstood and tried to pronounce "tower."
 
 
 
> Not as good as "chicky tars," but a non-Texan student told Jan that not
> long after he arrived in San Antonio a new buddy asked if he would go
> with him in his pick-up to get a tire.  Turns out there were two other
> guys along.  The student wondered why it was going to take four men to
> pick up a tire.  Turns out the tire was the top part of an oil-drilling
> rig, locally know as a "tower."
>
> Rich
>
_______________
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
 
Tel:  (801) 378-4775
Fax:  (801) 378-4720
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Chuckling about the "Marsie Doats" 'nonsense noodle' with another R/C
type, I discovered that the noodle is more recognizable than the original
articulation exercise....
 
Marsie doats
and dosie doats
and little lamsie divie...
a kiddlie ivie-doo,
wooden choo?
 
Mares eat oats
and does eat oats
and little lambs eat ivy.
A kid will eat ivy too.
Wouldn't you?
 
I wonder if this skill of utilizing nonsense words to make meaning
of what has little relevant meaning is where our students first practice
for 'the freshman paper'?
 
Jean Hazell
U of Arizona
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Arright, all you folks who just love to pick on the South for its quaint
phonetic practices, here's one on New Englanders.  Newly arrived in Rhode
Island for grad school, I worked for a month for Manpower, Inc.  On my
first job, I unloaded bundles of wooden molding from railroad cars.  The
foreman saw me struggling with a 20-foot bundle--heavy AND very
flexible--and asked, "Hey, you!  You wanna cot?"  I wasn't tired, so I said
"No" and went on.  It wasn't until later that I figured out what he meant.
 
HINT:  The next week, shopping for a 2d-hand fridge, I asked directions to
Park St.  I couldn't seem to make myself understood at the corner filling
station, until finally I spelled it, P-A-R-K, and the attendant said, "oh,
PAHK!"  It was one block away.
Bill
 
>I had a similar experience in Texas.  A hairdresser was telling me a
>story while she cut my hair, and she was talking about something
>being 40 feet up on top of a tire by the road.  I pictured in my mind
>an oversized tire, something like a Big-O Tire symbol in front of a
>store.  I said, "That must have been some big tire."  She realized
>then I had misunderstood and tried to pronounce "tower."
>
>
>
>> Not as good as "chicky tars," but a non-Texan student told Jan that not
>> long after he arrived in San Antonio a new buddy asked if he would go
>> with him in his pick-up to get a tire.  Turns out there were two other
>> guys along.  The student wondered why it was going to take four men to
>> pick up a tire.  Turns out the tire was the top part of an oil-drilling
>> rig, locally know as a "tower."
>>
>> Rich
>>
>_______________
>Kristine Hansen
>English Department
>Brigham Young University
>Provo, UT 84602
>
>Tel:  (801) 378-4775
>Fax:  (801) 378-4720
 
Bill Condon
Director, WSU Writing Programs
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Bill writes:
 
I couldn't seem to make myself understood at the corner filling
>station, until finally I spelled it, P-A-R-K, and the attendant said, "oh,
>PAHK!"  It was one block away.
 
 
I wonder if the guy would have spelled your name, "Bill Carndon."
 
joel
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Not to leave any region of the country phonetically unassailed, I must
return to my native state, West (by God) Virginia.  When I was in
undergraduate school, I worked in an aluminum mill in the summer, and one
of my fellow millhands was a fellow everyone called "Hard."  I figured the
name was either (as Pierce would have it) an indexical signifier or short
for something.  Finally, I asked him what his real name was, and he told
me it was "Hard."  I asked him how he spelled it, and he said, "Well, just
like everyone else does:  H-O-W-A-R-D."
 
David Jolliffe
DePaul, Chicago
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You might also look at Bernice Sandler's work.  She's done lots of work on
gender issues in the classroom.  By the way, there are a number of websites
devoted to her work.
Best,
Duane
 
> -----Original Message-----
> From: THERESE M. ZAWACKI [SMTP:tzawacki@OSF1.GMU.EDU]
> Sent: Wednesday, October 14, 1998 3:42 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: gender studies on evaluations?
>
> Awhile back Dale Bauer did some work on gender and course evaluations.
> She presented preliminary results at a C's conference and wrote an
> article entitled something like "Feminism: The Other 'F' Word in
> the Classroom," (that's not quite the title but I don't have the article
> handy right now.)
>
> On Thu, 8 Oct 1998, Karen Lunsford wrote:
>
> > Hello,  I've been drawing a blank on this question and since I'm new to
> the
> > field, I'm not sure where I should look for answers.  Do you know of any
> > gender studies on how evaluations are conducted?   I'm mostly interested
> in
> > writing program or technology evaluations, but would be interested in
> > comparing these to other disciplines if possible.
>
>
> > Thanks,
> > Karen Lunsford
> > klunsfor@uiuc.edu
> >
>
> Terry Myers Zawacki
> Director, University Writing Center
> English Department Faculty
> George Mason University
> Fairfax, VA  22030   (703)993-1187
> tzawacki@gmu.edu
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Perhaps someone here can break away from the fractured goose rhymes to
help John Sheehy in his quest for texts:
 
---------- Forwarded message ----------
Date: Thu, 15 Oct 1998 09:25:28 -0700
From: "h-rhetor, Linda Vavra" <lvavra@uic.edu>
Reply-To: H-NET List for the History of Rhetoric <H-RHETOR@H-NET.MSU.EDU>
To: H-RHETOR@H-NET.MSU.EDU
Subject: Looking for Books (Sheehy)
 
Date: Thu, 15 Oct 1998 09:53:59 -0400 (EDT)
From: John Sheehy <jsheehy@marlboro.edu>
 
 
I'm currently planning a course called "Writing and the Teaching of
Writing," aimed at undergraduates who want to become (a) writing
tutors in the short term and (b) writing teachers (perhaps) in the
long.  I'm looking for good books on teaching
writing: books with a sound theoretical basis, but which focus
primarily on the practice of teaching and the practice of writing
itself.  I'm already enamored of _The Practical Tutor_ and
Elbow's _Writing With Power_, so those are already on the list --
but if anybody out there has any other suggestions, I'd love to hear
about them.  Off-list replies are fine.  Thanks,
 
John Sheehy
Marlboro College
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Bill Pederson:
 
How e'er it was, he got his trunk
Entangled in the telefunk.
The harder he tried to get it free,
The louder buzzed the telefee.
I fear I'd better drop the song
Of elefop and telefong.
 
Ogden Nash (I think)
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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> "Jeet?"   (Question you ask if you want to know if someone
has finished
> eating)
 
Where I'm from it is cold.  Make that COLD.  So many short
forms to speed conversations were developed for outdoors
communication in winter.  (OK, Ok, I made up the linguistic
derivation, but it is better than the real one . . . :)    )
 
Jeet yet?
 
No, jew?
 
Sgo show.
 
 
We also used to say "Hi" instead of "Hey."  I'm still not
fully conversant in this mid-atlantic speak.
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Lawmakers ought not to be law-breakers."
 
Chaucer, "The Man of Law's Tale,"  The Canterbury Tales, c.
1386
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>I have seen cases in which the teacher basically persuades
the
>students that they apparently cannot learn despite the
teacher's own
>Herculean efforts (usually at stuff plainly proven to have
little good
>effect on writing).  This particular cause of lowering the
old grade to
>evaluation ratio is not to be loved.  There may be other
such causes.
 
This semester I have had a new (to me) twist - the students
are concerned that they are disappointing me because the
still aren't fully getting it.  This despite my constant
protestations that they are coming along well, about as
expected on a couple of things, ahead on one or two critical
aspects.  But they won't hear this until the grades start
moving up - which they will, if things go according to past
experience in about two weeks.  Grades stay low (D & F)
until those many bad habits of thinking and writing get
cleared up (thence to C) and then they begin to move as they
shift from eliminating bad habits to adapting to the
particular forms of discourse we expect from them.
 
The current batch of papers I am grading is much better in
terms of grammar, diction, clarity, paragraphing, etc. than
the prior 4 writings.  Now to get them to understand what
they are writing about . . .
 
On a side issue - many of the students were astonished that
I, the professor, and the director of the program at that!,
would actually be the one grading the papers and the person
who they should talk to about the comments and their
writing.  They assumed all of this was done by the TA (who
has other responsibilities - primarily relating to hands-on
legal research instruction help and grading research
assignments.  Tells me something about the undergraduate
cultures some of these students came from.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Lawmakers ought not to be law-breakers."
 
Chaucer, "The Man of Law's Tale,"  The Canterbury Tales, c.
1386
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Actually, and this is just a theory tho' somebody may know of  studies
that look at children's language games, I think kids naturally get excited
about language games, and the games provide "drills" in both perception
and pronunciation.
 
Someday, I'd like to find, or create, a book including as many of these
games as possible, maybe some in French and Spanish to help me with them
too.
 
You know...
 
        Peter Piper.....
 
        Upon a slitted sheet I sat.....   :-)
 
On Thu, 15 Oct 1998, Howard Hazell wrote:
 
> Chuckling about the "Marsie Doats" 'nonsense noodle' with another R/C
> type, I discovered that the noodle is more recognizable than the original
> articulation exercise....
>
> Marsie doats
> and dosie doats
> and little lamsie divie...
> a kiddlie ivie-doo,
> wooden choo?
>
> Mares eat oats
> and does eat oats
> and little lambs eat ivy.
> A kid will eat ivy too.
> Wouldn't you?
>
> I wonder if this skill of utilizing nonsense words to make meaning
> of what has little relevant meaning is where our students first practice
> for 'the freshman paper'?
>
> Jean Hazell
> U of Arizona
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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It's not Texas, but one of my favorite lawyer movie scenes
is in My Cousin Vinny when the NY lawyer is in an Alabama (I
think) court and talks about "these two utes."  And the
judge can't puzzle it out despite several repeats by the
attorney.  Then to watch Joe Pesci try to say "youths" is
wonderful - it is a real struggle for him, acting the part
of the lawyer, to get the thz sound instead of the ts sound.
 
(Anything to put off grading . . . )  :)
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Lawmakers ought not to be law-breakers."
 
Chaucer, "The Man of Law's Tale,"  The Canterbury Tales, c.
1386
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The only accent that I have ever really had trouble
understanding is Balmre.  Several faculty were going out for
a drink at a particular bar.  I asked where it was and was
informed it was in "Droodle."  I said I was new to the area
and didn't know where that was.  "Two blocks west,"  was the
answer.
 
I checked a map.  It was, of course, what else, Druid Hill.
 
When I first interviewed for the teaching position I was
given an address of the hotel I would be staying at for my
call back inteview.  I could not find Jerl Street anywhere.
I got in the cab, gave the street address orally, as I had
understood it, and was delivered, without hesitation, to the
right place on Charles Street.  (I intentionally did not
give the name of the hotel because I wanted to find out
where the Jerl was.)
 
I still sometimes have trouble up there, Hon.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Lawmakers ought not to be law-breakers."
 
Chaucer, "The Man of Law's Tale,"  The Canterbury Tales, c.
1386
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At 11:59 AM 10/15/98 -0500, you wrote:
>John M. Clark wrote:
 
>>Of the nearly 100 instructors in our fycomp program,
>>a very few manage to get students to give them the very highest ratings
>>_and_ evaluate according to strict standards.  As a WPA, ya gotta love
>>these people.
 
>Maybe.  But I have seen cases in which the teacher basically persuades the
>students that they apparently cannot learn despite the teacher's own
>Herculean efforts (usually at stuff plainly proven to have little good
>effect on writing).  This particular cause of lowering the old grade to
>evaluation ratio is not to be loved.  There may be other such causes.
 
As I mentioned, most of our evaluations rate pretty close to the course GPA,
and there are only two or three per semester whose evaluation ranking
is much higher than their course GPA.  Sometimes I think I have figured
out why there is such a discrepancy, and, as Keith notes, the reasons aren't
always good. (For instance, one instructor had a large amount of the grade
based on a final group project which was graded by much stricter standards
than anything else in the course had been.  When students wrote their
evaluations, they had A's and B's in the course.)
 
In other cases, however, what strikes me about high evaluations of a
standard grader is that the students appreciate the grades because they
are fair, and the instructor because s/he will work with students to
improve those grades.
 
And, as I mentioned in the earlier post, we're probably in an odd situation
because of our recent history here.  (The first year that we started our
changes to the fyc program, there were a lot of evaluations that said things
like, "This teacher's grades are completely unfair.  If you do average work,
you get a C.  You have to work really hard to get an A.")
 
(It was pointed out to me that I should point out where "here" is--
University of Missouri at Columbia.)
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
 "So from peak to peak/ I run - my life, a palindrome,
But each lap unique."  (C. Lewis)  http://www.missouri.edu/~engpat
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I use Erika Lindemanm's A RHETORIC FOR WRITING TEACHERS and Victor
Villanueva's CROSSTALK IN COMPOSITION THEORY (NCTE)
.
 
At 07:53 PM 10/15/98 -0400, you wrote:
>Perhaps someone here can break away from the fractured goose rhymes to
>help John Sheehy in his quest for texts:
>
>---------- Forwarded message ----------
>Date: Thu, 15 Oct 1998 09:25:28 -0700
>From: "h-rhetor, Linda Vavra" <lvavra@uic.edu>
>Reply-To: H-NET List for the History of Rhetoric <H-RHETOR@H-NET.MSU.EDU>
>To: H-RHETOR@H-NET.MSU.EDU
>Subject: Looking for Books (Sheehy)
>
>Date: Thu, 15 Oct 1998 09:53:59 -0400 (EDT)
>From: John Sheehy <jsheehy@marlboro.edu>
>
>
>I'm currently planning a course called "Writing and the Teaching of
>Writing," aimed at undergraduates who want to become (a) writing
>tutors in the short term and (b) writing teachers (perhaps) in the
>long.  I'm looking for good books on teaching
>writing: books with a sound theoretical basis, but which focus
>primarily on the practice of teaching and the practice of writing
>itself.  I'm already enamored of _The Practical Tutor_ and
>Elbow's _Writing With Power_, so those are already on the list --
>but if anybody out there has any other suggestions, I'd love to hear
>about them.  Off-list replies are fine.  Thanks,
>
>John Sheehy
>Marlboro College
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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On Fri, 16 Oct 1998, Steve Jamar wrote:
 
> It's not Texas, but one of my favorite lawyer movie scenes
> is in My Cousin Vinny when the NY lawyer is in an Alabama (I
> think) court and talks about "these two utes."
 
That scene probably has a certain resonance out here in Salt Lake, where
the "Runnin' Utes" of the University of Utah play college basketball.
 
raul sanchez
university writing program
+ department of english
university of utah
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Subject:      Re: chicky tars
X-To:         Steve Jamar <sjamar@LAW.HOWARD.EDU>
In-Reply-To:  <362759F2.80F367EC@law.howard.edu>
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Hey hons, I'm from Balmer.  I miss going downey O.  I just love to be near
the wudder.  When I was a kid, I remember watching them put in a
"sore-age" system.  Years later I realized that it was a called a sewage
system.
 
Trish Jenkins
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Does anybody have the original post re: chicky tars?  I'd like to see it.
 
Kristine Potter
 
Kristine Hansen wrote:
 
> I had a similar experience in Texas.  A hairdresser was telling me a
> story while she cut my hair, and she was talking about something
> being 40 feet up on top of a tire by the road.  I pictured in my mind
> an oversized tire, something like a Big-O Tire symbol in front of a
> store.  I said, "That must have been some big tire."  She realized
> then I had misunderstood and tried to pronounce "tower."
>
> > Not as good as "chicky tars," but a non-Texan student told Jan that not
> > long after he arrived in San Antonio a new buddy asked if he would go
> > with him in his pick-up to get a tire.  Turns out there were two other
> > guys along.  The student wondered why it was going to take four men to
> > pick up a tire.  Turns out the tire was the top part of an oil-drilling
> > rig, locally know as a "tower."
> >
> > Rich
> >
> _______________
> Kristine Hansen
> English Department
> Brigham Young University
> Provo, UT 84602
>
> Tel:  (801) 378-4775
> Fax:  (801) 378-4720
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>
> >I'm currently planning a course called "Writing and the Teaching of
> >Writing," aimed at undergraduates who want to become (a) writing
> >tutors in the short term and (b) writing teachers (perhaps) in the
> >long.  I'm looking for good books on teaching
> >writing: books with a sound theoretical basis, but which focus
> >primarily on the practice of teaching and the practice of writing
> >itself.  I'm already enamored of _The Practical Tutor_ and
> >Elbow's _Writing With Power_, so those are already on the list --
> >but if anybody out there has any other suggestions, I'd love to hear
> >about them.  Off-list replies are fine.  Thanks,
> >
> >John Sheehy
> >Marlboro College
> >
> >
 
Here at Cal Poly SLO we have two preparatory courses for t.a.'s--one in theory
and one in pedagogy, although more realistically they bleed into each other.
 
For the Comp Theory Course:
 
Wiley, et al.  Composition in Four Keys.
Lindemann. A Rhetoric for Writing Teachers.
Donovan and McClelland. Eight Approaches to Composition.
 
For the pedagogy course (taken during their first quarter of teaching).
 
Shaughnessy.  Errors and Expectations.
Tate and Corbett.  The Writing Teacher's Sourcebook.
Tobin. Writing Relationships
Connors and Glenn.  The St. Martin's Guide to Teaching Writing.
 
Hope this helps.
 
David Kann
Writing Director
Cal Poly, SLO
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From:         Kurt Bouman <boum9534@UIDAHO.EDU>
Subject:      Re: chicky tars
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When my family first moved to Maine, we stayed briefly in a hotel, until
our house was ready for occupancy.  My dad was a jogger then, and asked
the hotel clerk about nearby jogging routes.  He was told he could do laps
around the nearby mall, and that it was about a mile from the hotel to the
porches.  He ran and ran, but did not see any porches.  On his way back
home, he finally noticed the big department store he passed on the way
out:  Porteous.
 
Kurt Bouamn
=========================================================================
Date:         Fri, 16 Oct 1998 11:43:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         June Chase Hankins <jh20@SWT.EDU>
Subject:      Job Opening--Tech Comm
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
The Southwest Texas State University Department of English announces a
tenure-track appointment for an Assistant or Associate Professor, beginning
Fall 1999.
 
The position requires a Ph.D. in Technical Communication or the equivalent
and consists of teaching in and directing a growing master's program in the
high-tech Austin-San Antonio corridor.  We seek expertise in one or more of
the following technical communication areas: visual communi-cation and
information design, tools and technology, theory and research, writing and
editing, education.  Experience in directing internships and cooperative
programs is desirable.  The position is contingent on funding.  Send a
letter, c.v., and dossier to Lydia Blanchard, Chair.  Closing date for
applications is November 15.  MLA interviews.  An AA/EO employer, Southwest
Texas State encourages applications from women and members of minority
groups.
 
Southwest Texas State University
Department of English
601 University Dr.
San Marcos, Texas 78666
 
www.English.swt.edu
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I'm very taken with Hillocks's recent book, _Teaching Writing as Reflective
Practice_.  I haven't used it (yet) to teach teachers, but you might want to
take a look at it.  Has anyone else used this book?
 
Karin
 
 
robert delius royar wrote:
 
> Perhaps someone here can break away from the fractured goose rhymes to
> help John Sheehy in his quest for texts:
>
> ---------- Forwarded message ----------
> Date: Thu, 15 Oct 1998 09:25:28 -0700
> From: "h-rhetor, Linda Vavra" <lvavra@uic.edu>
> Reply-To: H-NET List for the History of Rhetoric <H-RHETOR@H-NET.MSU.EDU>
> To: H-RHETOR@H-NET.MSU.EDU
> Subject: Looking for Books (Sheehy)
>
> Date: Thu, 15 Oct 1998 09:53:59 -0400 (EDT)
> From: John Sheehy <jsheehy@marlboro.edu>
>
> I'm currently planning a course called "Writing and the Teaching of
> Writing," aimed at undergraduates who want to become (a) writing
> tutors in the short term and (b) writing teachers (perhaps) in the
> long.  I'm looking for good books on teaching
> writing: books with a sound theoretical basis, but which focus
> primarily on the practice of teaching and the practice of writing
> itself.  I'm already enamored of _The Practical Tutor_ and
> Elbow's _Writing With Power_, so those are already on the list --
> but if anybody out there has any other suggestions, I'd love to hear
> about them.  Off-list replies are fine.  Thanks,
>
> John Sheehy
> Marlboro College
 
 
 
--
Karin Evans, Ph.D.
Assistant Professor of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL  60126-3296
630-617-3134
http://www.elmhurst.edu/~karine/default.html
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I hestitate to even mention anyone else's accent. But Ed Corbett used to
talk about folks around his univ saying they were from Clumps. Isn't that
right, Bob?
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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The ACE WWW site has a new "Feature Link."  Following the announcement of
the Syllaweb link last week, several people emailed ideas for links to add
to the ACE site.  So we've added a "Feature Link" to our core page and will
update that link every month.  The links previously highlighted will then
move to the ACE Links page.
 
Please take a look at the great resources that are feature links for
October and send us your ideas for next month's features.
 
The ACE site is located at http://www.dsu.edu/ACE
ACE is the NCTE's Assembly on Computers in English
 
****************************************
October's Feature Sites:
 
Computer and Composition Journal
 
Tips for Using Computers in Teaching Writing and
     Reading Skills -- Steve Krause's Collection
 
OUTCOMES -- Project FOR FIRST-YEAR
COMPOSITION
 
Kairos Roundtable -- C&W Forum
 
21st Century Teachers Network -- Newsletter Available
 
Sharing Syllawebs -- Syllabi On-line
 
The Fifteenth Computers and Writing Conference in
 Rapid City, SD May 27-30, 1999
 
**************************************************************
 
The ACE WebWorkers
Patty Ericsson <ericsson@portup.com>
Michael Day <mday@silver.sdsmt.edu>
Mark Haas <haasm@pluto.dsu.edu>
 
 
 
Patricia Ericsson
Michigan Technological University
ericsson@portup.com
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One of the advantages of living in Arizona is that everyone speaks perfect
unaccented English, like the digital voice on Directory Assistance.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Please post, and if you want a hardcopy, let me know by email with your
address and I'll send you a flier.
 
CALL FOR PROPOSALS
 
Links to Success: Bridges Over Boundaries
An Intersegmental Conference at Cal State Hayward
May 14-15, 1999
 
We invite graduate students and faculty members from High Schools,
Community Colleges, and
Universities in the greater Bay Area (or further afield) to submit
abstracts for this May
conference.  The topics are:
 
-College, Community College, and High School Articulation  Issues
-Computers in the Classroom
-Learning Communities
-Multicultural and E.S.L. Bridges
-Teacher Assessment
-Remediation Reduction
-Service Learning
 
We invite you to submit abstracts for individual presentations, panel
presentations, round-table forums,
and workshops.  Individual presentations will be allotted 15 minutes;
panels, forums, and workshops
will be allotted 30 minutes.  Please send two copies of one 75- word
abstract per each individual, panel,
forum, and workshop presentation. One copy must include your name[s],
mailing address, email
address, phone number, affiliation, and all required audio-visual
equipment.  Please do not include this
information on the second copy;  it will be used for a blind review.
Email and hardcopy submissions
only.
 
Deadline for abstracts:  October 31, 1998
 
Dates of Conference:  May 14 (evening only) & 15, 1999
 
Keynote Speaker
Dr. Sue McLeod
 
For more information on the conference and Dr. Sue McLeod, please visit
our web site at:
http://134.154.87.65/RAVEN/FACULTY/Warriner/warrinerhome.html
 
Please send submissions to:
Links & Bridges 99
c\o Dr. Alison Warriner
Coordinator of Composition
Department of English
California State University, Hayward Hayward, California 94542
email:  awarrine@csuhayward.edu
 
 
 
 
 
--
Alison Warriner
Coordinator of Composition
California State University, Hayward
Hayward, California 94542
 
Phone: 510-885-3217
Home: 510-338-0331
Fax: 510-885-4797
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Yes, Ed never tired of laughing at the way the eastsiders in Columbus
talked about the town name: Clumps, Hah.  It *is* an interesting town
linguistically--West Virginia meets the midwest and the shallow south.  I
remember one great old autodealer TV commercial that started out with a
loud-sport-coated Dick Masheter ruefully staring into the camera in front
of his dealership and sharing his thoughts:  "You know, friends, darn near
everything is a hassle anymore."
 
Bob C.
 
On Fri, 16 Oct 1998, Beth Daniell wrote:
 
> I hestitate to even mention anyone else's accent. But Ed Corbett used to
> talk about folks around his univ saying they were from Clumps. Isn't that
> right, Bob?
>
> Beth Daniell
> Associate Professor                             864-656-5390
> English                                         dbeth@clemson.edu
> Clemson Univ                                    FAX 864-656-1345
> Box 341503
> Clemson, SC 29634-1503
>
> "The lyf so short, the craft so long to learne."
>                                                         --Chaucer
>
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Libby Miles asked for thoughts about such courses.
 
Libby, I haven't taught exactly what you describe, but I've taught grad
seminars a couple of times on issues of voice as it relates to all issues
of composition and writing.  What I've found useful and interesting is to
try to compare what we notice when we look at texts using the lens of
voice vs. the lens of style.  I'm sure I didn't do justice to a deep study
of style and rhetoric, but still it was illuminating to notice the
differences in what we see and talk about when we ask,
--"How can we describe the different dimensions of voice here?"
                vs. asking
--"How can we describe the different dimensions of style and rhetoric
here?"
 
One thing that interests me is how style and rhetoric seem to be more
literal and exact terms for the "features of a text"--while voice is
obviously an indirect and metaphorical way of talking about the "features
of a text."  Nevertheless, it strikes me that people often have subtler
observations when they try to talk about the voice features in a text.  In
a way, it's not surprising since we've all had more practice listening for
and talking about voice, tone of voice, mood, hidden implications--than
we've had talking about the "style and rhetoric of written texts."  So it
seems to me that one of the practical agendas is to help people TRANSLATE
their insights about the subtleties of voice in a text into terms of style
and rhetoric
 
best,
Peter Elbow
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Couldn't resist replying to this strand with an experience as a midwesterner
teaching for the first time in Texas.  One of my students asked "Is this
a rotten class?"  I looked at him, very puzzled, and replied politely, "
No, I think it's a very fine class."  He tried again.  "I mean, do we do a
lot of rottin' in this class?"  He was absolutely write.  Christine Hult
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Remember the joke that went around when Carter was elected President?
Everybody in the South said, "At last--a president without an accent!"
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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Some years ago I was in grad school in Nebraska.  A very good friend I grew
up with in Texas came to visit and came to school with me one day.  One
particularly insensitive fellow student said, "What a weird accent!"  My
friend replied, "I don't have an accent; you do."  My fellow student was
outraged--as if to be identified as having an accent (which of course she
had) somehow implied mental deficiency.  My favorite Nebraska line was from
a commercial:  "Me?  Go to the bink to bink?"  My husband (a Louisiana boy)
and I still talk about going to the "bink." (Translation:  bank)
 
As someone who worked to get rid of a very thick Texas accent for a brief
and ill-fated stint as a theatre major, I have to say some of these examples
come uncomfortably close to home.  I vividly remember practicing the word
"mile" in a tape recorder.  And the word "oil" still gives me fits when I
feel like I'm around people who are going to point it out if I say "ohl."
 
Donna D-O
Back in Texas where people talk like they're supposed to (insert smiley face
icon here)
At 03:32 PM 10/16/98 -0400, you wrote:
>Remember the joke that went around when Carter was elected President?
>Everybody in the South said, "At last--a president without an accent!"
>
>-------------------------------------------------------------------------------
>Dr. Clyde Moneyhun                      Composition Program
>(330) 742-1649                          English Department
>camoneyh@cis.ysu.edu                    Youngstown State University
>http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>        Get up off of that thing and dance 'til you feel better.
>                                        -- James Brown
>
>-------------------------------------------------------------------------------
>
Donna Dunbar-Odom
Director, First-Year Composition
Associate Professor of English
Dept. of Literature and Languages
Texas A&M - Commerce
(formerly East Texas State University)
Commerce, TX 75429
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Gerry,
      I admit to not being familiar with the Fundamental Controversies in
Rhetoric and Composition Conference, and since I am already a concurrent
session chair at the November NCTE convention, I won't be able to attend.
Nevertheless, I hope you will post more details for the group.   When is
the registration deadline?
 
 Chet Pryor / Montgomery College-Germantown / Germantown, Maryland 20876
 -------------------------------------------------------------------------
From: McNenny, Geraldine
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: cWa Annual Conference
Date: Wednesday, October 14, 1998 4:35PM
 
Thanks, Chet, for telling us about the cWa. Makes me wish I had gone. I know
that conferences like that one, with their focus and speakers like Ed White,
are really refreshing and rewarding to attend. The University of Arizona has
a similar conference entitled "Fundamental Controversies in Rhetoric and
Composition" that the Composition/Rhetoric Program is holding this November.
Much like your experience at the cWa conference, many of the participants
came away from that last such conference with a renewed commitment and a
greater sense of the supportiveness that our scholarly community can give
us.
 
Gerri McNenny
California State University, Fullerton
 
 
> -----Original Message-----
> From: Chet Pryor of Montgomery College-Germantown
> [SMTP:cpryor@DGS.DGSYS.COM]
> Sent: Saturday, October 10, 1998 12:04 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      cWa Annual Conference
>
> I would like to thank Marty Townsend and everyone who was responsible for
> planning and running the Colloquium for Writing Assessment (cWa) annual
> meeting Thursday and Friday, October 8th and 9th, at the University of
> Missouri-Columbia. Those of us from out-of-state who attended were
> impressed by the warmth and collegiality of participants, the hospitality
> of the University of Missouri administration, and the exceptional
> organization of the event.  Ed White's closing speech was so personal and
> memorable that few of us will ever forget it.  Conversations on the
> turboprop flying back to St. Louis airport revolved around finding the
> funds to attend next year's meeting. :-)
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Please note and distribute the following tenure-track Assistant Professor
position in Professional Writing.
 
The English Department at Elon, currently with five writing faculty and a
relatively new concentration in writing, has made a strong commitment to
the development of this concentration. We are eager to welcome another
faculty member with a specialization in professional writing who has the
experience and desire to help strengthen our writing concentration, in
general. More specifically, we look for candidates who have interests in
and qualifications for building the professional writing portion of our
curriculum as well as establishing internship opportunities for our
students.
 
For more information about Elon, please see the College's website:
 
        http://www.elon.edu
 
------------------------------------------------------------------------------
Elon College
Department of English
Assistant Professor in English/Professional Writing
 
Seeking candidates in English/Professional Writing. The successful
candidate will lead writing faculty in shaping the professional writing
concentration and minor, and will expand students' internship
opportunities in the nearby vicinity of Greensboro, Winston Salem, and the
Research Triangle Park. Ph.D. preferred. Graduate coursework in
rhet/comp required; coursework in professional writing preferred. Also
preferred are experiences with online publishing, teaching professional
writing in CAI environments, and writing for industry. Teaching
responsibilities include introductory and upper-level writing courses.
 
Minority candidates are encouraged to apply. Send letter of application
and c.v. to Barbara Gordon, Search Chair, 2250 Campus Box, Elon College,
Elon College, NC  27244-2020. Applications received by Oct. 28 will
receive full consideration.
 
 
****************************************************************************
Tim Peeples                                     Office:  336-584-2260
Director, Writing Across the Curriculum         Home:  336-513-0137
Campus Box 2179                                 Fax:  336-538-2609
Elon College                                    Email: peeples@elon.edu
Elon College, NC  27244
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I've been asked to post this job announcement.
 
--Steven Youra
..........................................
 
Writing Specialist
 
Michigan State University
Department of Civil and Environmental Engineering
 
Appointment Negotiable - 50-100%time, 9-12month annual appointment possible
 
Minimum Qualification:  Masters degree with experience in technical writing
and teaching.  Interest in engineering and scientific applications.
 
Applicants will be expected to implement and integrate a
writing/communication skills program into the curriculum of the Department
of Civil and Environmental Engineering.  Initially, the writing specialist
will concentrate efforts with two junior level civil engineering laboratory
courses, with the potential for expanding responsibilities to other courses
as the position develops.  Responsibilities will include 1) development of
technical writing/communication instructional materials and methods for use
with faculty, teaching assistants, and students; 2) teaching technical
writing/communication skills to engineering students; 3) evaluation and
correction of the written component of laboratory reports, technical
project reports, and technical memos in an engineering laboratory context;
4) development of effective working relationships with faculty, teaching
assistants and students; and 5) other tasks as assigned by the Department
Chairperson.
 
For consideration a resume with a list of at least three references should
be mailed or faxed to the following address.  A review of resumes with
intention to interview and hire shortly thereafter will begin November 15,
1998.
 
        Daniel T. King
        Department of Civil and Environmental Engineering
        Michigan State University
        3546 Engineering Building
        East Lansing, MI 48824-1226
 
        Fax: 517-432-1827
...........................................................................
Steven Youra, Director
Engineering Communications Program
Cornell University
465 Hollister Hall  Ithaca, NY  14853
Tel. 607. 255.7199  FAX 607. 255.9004
...........................................................................
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>
>ILLINOIS INSTITUTE OF TECHNOLOGY, CHICAGO, IL.  Assistant or Associate
>Professor, tenure track.  Begins August, 1999.  The Lewis Department of
>Humanities seeks candidates for a position in technical communications.
>The Department offers an M.S. degree and professional certificate degrees
>in technical communications.  These programs would especially benefit from
>increased attention to human-computer interaction and the development of
>communications via new technologies. Primary responsibility will include
>teaching and research in technical communications, recruiting and advising
>students, thesis supervision,  program development, and assisting in
>administrative tasks.Secondary responsibility will include undergraduate
>teaching and curriculum development in communications and the humanities.
>We especially welcome candidates with additional teaching or research
>interests in the interdisciplinary study of language and cognition.
>Course load will be 2 or 3 courses per semester depending on the
>candidate's experience and commitment to program development. Salary
>competitive. Ph.D. prior to appointment. For more information, see
>www.iit.edu/~humanity/tcpgm.html.  EO/AAE. Send letter and dossier only to
>Professor David Coogan, Search Committee, Lewis Dept. of Humanities, 3301
>S. Dearborn, Siegel Hall, Illinois Institute of Technology, Chicago, IL,
>60616. Deadline: Dec. 7, 1998. We plan to interview at MLA.
 
Sharon Quiroz, Ph.D.
Ass. Prof. and
Director, College Writing Program
Illinois Institute of Technology
Chicago, Il 60616
squiroz@charlie.cns.iit.edu
ph 312 567 3566
fx: 312 567 5187
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John,
 
I am using the following texts:
 
    Teaching Students to Write by Beth Neman
    Programs and Practices: Writing Across the Secondary School
Curriculum by Pamela Farrell-Childers,          Anne Ruggles Gere, and
Art Young
    Semantic  Mappingby Joan E. Heimlich and Susan D. Pittelman
    Assigning, Responding, and Evaluating by Edward White
 
Truly,
 
Gail Corso
 
 
Dr. Gail S. Corso
Associate Professor of Communication Arts
Neumann College
Aston, PA 19014-1298
 
gcorso@smtpgate.neumann.edu
 
 
 
 
--------------A83C40BB0B09A6C7BA998C31
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<HTML>
John,
 
<P>I am using the following texts:<I></I>
 
<P><I>&nbsp;&nbsp;&nbsp; Teaching Students to Write </I>by Beth Neman
<BR>&nbsp;&nbsp;&nbsp; <I>Programs and Practices: Writing Across the Secondary
School Curriculum </I>by Pamela Farrell-Childers,&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;
Anne Ruggles Gere, and Art Young
<BR>&nbsp;&nbsp;&nbsp; <I>Semantic&nbsp; Mapping</I>by Joan E. Heimlich
and Susan D. Pittelman
<BR>&nbsp;&nbsp;&nbsp; <I>Assigning, Responding, and Evaluating </I>by
Edward White
 
<P>Truly,
 
<P>Gail Corso
<BR>&nbsp;
 
<P>Dr. Gail S. Corso
<BR>Associate Professor of Communication Arts
<BR>Neumann College
<BR>Aston, PA 19014-1298
 
<P>gcorso@smtpgate.neumann.edu
<BR>&nbsp;
<BR>&nbsp;
<BR>&nbsp;</HTML>
 
--------------A83C40BB0B09A6C7BA998C31--
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I remember teaching in Lew-uh-vul, Ky. where my students, upon leaving my
class, would utter what I at first took to be a condemnation of my
teaching, but later understood to be the local lingo:  "Bah" they said,
as they went out the door.
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Dear all,  Many thanks for your interest in my query, and many thanks to Terry
Zawacki and Duane Roen for the citations.  I appreciate your kindness.
Best wishes,
Karen Lunsford
klunsfor@uiuc.edu
U of Illinois, Center for Writing Studies, grad program
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A Southerner's revenge:  When I taught English at a junior college in
Japan, I taught the students phrases like, "Hi y'all" and "Bye y'all."
Their perfect pronunciation of such things never failed to dazzle class
visitors from the States.  I also taught a speical topics reading class
once, and the textbook was an ESL history of rock and roll.  I brought in
lots of records, passed out the words, and we practiced singing along with
Mick Jagger, Bruce Springsteen, Janis Joplin, James Brown.  It just slayed
me every time they said, "Ow!  Poppa got a brand new bag."
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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When I taught what was called "English for special purposes" in China, I
didn't do much with pronunciation (oh, I did once have some fun teaching
students that Carter gets pronounced as Cahtah and Cawtuh), but I used to
enjoy watching my wonderful students trying to puzzle out idiomatic
phrases by doing literal translations.  For example, when I used the
phrase "paint the town red," I could almost see the wheels turning in
their heads.  When they were stuck on a difficult task, my suggestion that
they "have a go at it" also caused some inadvertent short-circuiting.  I
wonder how far these experiences are removed from our American students'
attempts to make sense of the collocations of academic discourse.
 
David Jolliffe
DePaul, Chicago
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I kind of hate to make a semi-serious observation under this
heading since the postings have been so much fun, but I do
sometimes wonder whether there is any correlation between
those who have a good ear for accents and language and have
a plasticity of voice for accents and those who pick up
writing conventions and who can change writing styles
easily.  I had an aunt who lived in Duluth, Minn. for 50
years - and never changed her soft southern speech (e.g.,
he-yah, the-yah for here and there) while I have even
started to say y'all and adopt some of the tonality I hear
from my colleagues and students daily.  A good linguist
would tell the difference without trouble, but some people's
accents dissipate quickly, others stay thick forever.  I
have friends from Texas who have only a slight softening
around the edges of some words as the vestigial remains of
having moved away just a year or so ago.  I have other
friends from Texas who I would swear never left home -
though they did decades ago.  Curious.
 
As to accents and  intelligence - surveys show that the
heavier the southern the accent, the more people from other
parts of the country assume diminished intelligence on the
part of the speaker.  I wonder if this is still true now
that we have had a couple of Southern Presidents and so many
actresses are from the south so we are getting more
accustomed to it.  I suspect that the broadcast and cable
media's continued insistence on a certain flatness of speech
continues to affect our perceptions of proper and educated.
 
. . .   back to grading . . . sigh . . .
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Lawmakers ought not to be law-breakers."
 
Chaucer, "The Man of Law's Tale,"  The Canterbury Tales, c.
1386
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OK. I'll tell a story. My husband is from a little island
in the Western Pacific (Palau). His accent causes him to
pronounce "gas" and "cash" the same way. "I went to get gas"
(for the car) can easily become "I went to get cash" (to avoid
using a credit card) (and vice versa). This is the kind of
stuff we used to argue about on Saturday afternoons. "I thought you
said you filled the tank?" "I did NOT say that!!" "Did too!"
"Did not!" etc.
 
Thanks for the diversion.
 
kk (who must dissertate now)
--
---------------------------------------------------------------
       Karla Saari Kitalong  kitalong@mtu.edu
---------------------------------------------------------------
URL:   http://www.hu.mtu.edu/~kitalong/
voice: 906-487-3262         Michigan Technological University
fax  : 906-487-3559         Houghton, MI 49931
---------------------------------------------------------------
  "'Things could be worse' just doesn't sing like 'If it feels
          good, do it!!'" -- Arlo to Janis, June 2, 1998
---------------------------------------------------------------
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Dear folks,
 
One of the main points in a paper I read this summer at Tucson (and
Bordeaux) was this:  that if we have only one semester for a first year
writing course, we can't really teach all students to copy-edit
successfully on their own;  but that we can teach/demand that they get
FINAL drafts (and for me this is a 4th "copy-editing draft") well
copy-edited--and that it's perfectly okay to get help from others on this
task--even if necessary (as with typing) by paying someone.
 
This strikes a number of people as controversial;  I've also been told
that it's an "old idea"--well studied and found to be not a good idea.
Can anyone tell me of published research, studies, writings about this
matter?
 
I appreciate being able to ask this group.
 
Peter Elbow
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Thanks everyone for a delightful thread on accents and regionalisms, a
passion of mine.
 
Way back, as an undergraduate student sitting in a psych 101 lecture
conducted by a German professor, I wondered why rats in a maze would
work so hard to "receive foot powder in the mouf."
 
Not long after, while visiting a friend in Southern Illinois, I was
invited to a dinner (at "tin" o'clock) by a neighbor who had a
successful hunting trip.  When he proudly showed the squirrel, I said,
"Oh, you caught a squirrel," and he doubled over laughing. "No, he said,
"I didn't CATCH it --I KILLED it!"  My Yankee slip was showing.
 
Back to midterm exams.
Mary Segall
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I can buy into Steve's speculation about "plasticity of voice" in both
accent and style.  Both depend upon context.  As a boy I was amazed at
the way my mother, who grew up in Louisville, regained her Southern
accent when she was talking on the phone to her mother or her sister,
who were still living in Louisville.  She didn't know she was doing it.
 
My first linguistics teacher was amazed at my Ozark accent and actually
taped me saying words such as "dog" and "fog."  "Haswell," he would say,
"science needs this--these may be the backest vowels ever recorded."
The last twenty years I thought I had lost my accent (I attributed it to
reading 19th-century British novels)--with the exception of the word
"iron."  My oldest daughter, for whom I used to read the comics aloud,
tells me that one of her earliest memories about reading was being
astonished to discover that it was Prince Arn--she had assumed it was
Prince Iron.  But now my accent is slowly coming back--thanks to Texas.
 
I've read that Henry James, who could do a splendid British accent, also
spoke the most unaccented French the French had ever heard--at least
form an American.
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On Sat, 17 Oct 1998, PETER ELBOW wrote:
 
> One of the main points in a paper I read this summer at Tucson (and
> Bordeaux) was this:  that if we have only one semester for a first year
> writing course, we can't really teach all students to copy-edit
> successfully on their own;  but that we can teach/demand that they get
> FINAL drafts (and for me this is a 4th "copy-editing draft") well
> copy-edited--and that it's perfectly okay to get help from others on this
> task--even if necessary (as with typing) by paying someone.
 
I am interested in this thread initiated by Peter.  I had a similar
experience a couple of months ago while giving a WAC workshop for business
faculty.  I reviewed some of the scholarship on error and then summarized
Maxine Hairston's findings in her CE article (1981), "Not All Errors are
Created Equal: Nonacademic Readers in the Professions Respond to Lapses in
Errors."  Maxine creates several categories of errors that lawyers,
bankers, and other business/professional folks find most egregious. We
agreed in the workshop that students must develop habits of editing that
eliminate these errors before they go public with business documents.  I
suggested that students should become aware of their typical error
patterns and get a friend to help them edit or even hire someone to do the
final editing.
        Many professors were shocked at what I said.  "That's outright
cheating," one said. We discovered that quite a few faculty even
considered use of the Writing Center a form of cheating.  We've come a
long way in changing the public perception of writers as lonely folks who
work in complete isolation.  And we know how often a colleague or loved
one has gently caught our own bloopers before we submitted a final
document.  But we also know how much we have fought to identify Writing
Centers with invention, drafting, and global revision--not with final
editing.
        It seems to me that a student's hiring someone to do a final edit
of a paper is perfectly justified on the grounds that it is common
practice in the business world, that it allows us to exhibit zero
tolerance toward error in final drafts (mimicking the reception of editing
errors in professional life), and that it encourages habits of diligence
and craftsmanship.  It may even encourage students to learn to edit
themselves.  On the other hand, I can also play Peter's doubting game with
the proposition.  But once you start down the doubting road, it gets steep
and slippery fast.  If it's cheating to get help with final editing, then
why isn't it cheating to . . . . and pretty soon we are back to proctored
in-class writing as the only kind of controlled environment where we know
students aren't cheating.  Where do we dig our toehold on this slippery
slope?
    Sorry for the long post, but Peter's message really opened up a
conundrum for me.
 
John C. Bean
Director of Writing
Seattle University
Seattle, WA 98122
(206) 292-5421
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I don't know of any organized research on this issue, and can only imagine
the kinds of problems such inquiry would pose. My policy is much the same
as the one Peter offers; and in fact I have, on occasion, been hired as
what amounts to a copy editor for dissertations by people for whom English
is not their first language.
 
It isn't hard to understand the impulse that leads to those shocked
reactions about cheating. Lester Faigley's essay title--Judging Writing,
Judging Selves--pretty well sums it up. In that sense, it is in fact not
an issue amenable to research--or, at any rate, you'd have to ask the
right question. In this case, it would be something like "how do people go
about producing texts that are--in a given context--free of certain
features that will be regarded as solecisms?" If we follow the usual model
for research on such things--i.e., examining the practice of "successful"
writers--then we know already that such people, while they may be very
focused on copyediting, will also know how to get help/backup. Aspiring
writers, therefore, should learn not to berate themselves for forgetting
how to spell acheive/achieve, but set up the same sorts of backups.
 
Steve North
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Hello, WPA listers--I wonder if I might ask a favor?  I'm doing an informal
survey among WAC folks to find out what articles and books they find most
helpful for starting WAC programs and for helping define and explain WAC
principles and pedagogies to those new to WAC ideas--grad. students,
administrators, and faculty. (I have my personal favoarites, but I'm
interested in the responses of others.) Please respond off-list;  if there
is interest, I'll compile the results and post to the list.  I'm not
looking for an exhaustive list--just the one or two piecess you feel the
best and most helpful.  Thanks!
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Near the end of September during a discussion about plagiarism online,
Bill mentioned that a person could use a search engine to look for
plagiarism of research papers.  Can someone give me specifics about how
to do that?  For example, specifically what search engine?  I'd
appreciate your feedback.
 
Traci
 
___________________________________________________________________
You don't need to buy Internet access to use free Internet e-mail.
Get completely free e-mail from Juno at http://www.juno.com
or call Juno at (800) 654-JUNO [654-5866]
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Lots of Southerners and Texans nourish their dialect--they wouldn't get
rid of that accent for anything! They've learned to make it work for
them--especially in rhetorical ways just because of others' thinking the
Texan or Southerner has "diminished intelligence."
 
On Sat, 17 Oct 1998,
Steve Jamar wrote:
 
> I kind of hate to make a semi-serious observation under this
> heading since the postings have been so much fun, but I do
> sometimes wonder whether there is any correlation between
> those who have a good ear for accents and language and have
> a plasticity of voice for accents and those who pick up
> writing conventions and who can change writing styles
> easily.  I had an aunt who lived in Duluth, Minn. for 50
> years - and never changed her soft southern speech (e.g.,
> he-yah, the-yah for here and there) while I have even
> started to say y'all and adopt some of the tonality I hear
> from my colleagues and students daily.  A good linguist
> would tell the difference without trouble, but some people's
> accents dissipate quickly, others stay thick forever.  I
> have friends from Texas who have only a slight softening
> around the edges of some words as the vestigial remains of
> having moved away just a year or so ago.  I have other
> friends from Texas who I would swear never left home -
> though they did decades ago.  Curious.
>
> As to accents and  intelligence - surveys show that the
> heavier the southern the accent, the more people from other
> parts of the country assume diminished intelligence on the
> part of the speaker.  I wonder if this is still true now
> that we have had a couple of Southern Presidents and so many
> actresses are from the south so we are getting more
> accustomed to it.  I suspect that the broadcast and cable
> media's continued insistence on a certain flatness of speech
> continues to affect our perceptions of proper and educated.
>
> . . .   back to grading . . . sigh . . .
>
> --
> Steven D. Jamar
> Professor of Law
> Director LRW Program
> Howard University School of Law
> 2900 Van Ness Street NW
> Washington, DC  20008
>
> vox:  202-806-8017   fax:  202-806-8428
> email:  sjamar@law.howard.edu
>
> "Lawmakers ought not to be law-breakers."
>
> Chaucer, "The Man of Law's Tale,"  The Canterbury Tales, c.
> 1386
>
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Traci,
 
I've had some success with word string searches in Alta Vista.  You select
what appears to be a unique string of 6-10 words from the paper (something
unlikely to appear in dozens of documents), put it in the search box with
quotes, and see what happens.  This will search only the "free" part of
the Web, and so probably won't find materials that a student has paid for.
It's probably a good idea to try a couple of different search engines.
 
I've discovered that the technique won't necessarily catch papers posted
at SchoolSucks.com, either.  Once it found the original of a plagiarized
paper in 10 seconds, but that site (a university's "virtual campus") has
changed since then, so I couldn't use that example for demonstration to
new staff this fall, and I was willing to allocate only so much time to
finding an alternate.  A string from a SchoolSucks paper took us up
against a "firewall" at another site.  With more time and diligence, maybe
I could have solved this, or found someone at our computer center with the
time to do so.  The results still seemed to be enough information to use
in a conference with a student who might submit a paper with inadequate
preliminary materials or with sources that one found puzzling.
 
The search method is something I learned from Tony Krier (Franklin Pierce
College), who used to post a list of term paper sites a couple of times a
year.  I haven't heard from him recently and the email address didn't work
last time I tried.  Does anybody have an update on that?
 
Virginia
 
------------
Virginia A. Chappell, Asso. Prof.               ChappellV@vms.csd.mu.edu
Director of First-Year English                  Office phone: 414.288.6859
Marquette University--Box 1881
Milwaukee, WI 53201-1881
 
On Sat, 17 Oct 1998, Traci K Fuller wrote:
 
> Near the end of September during a discussion about plagiarism online,
> Bill mentioned that a person could use a search engine to look for
> plagiarism of research papers.  Can someone give me specifics about how
> to do that?  For example, specifically what search engine?  I'd
> appreciate your feedback.
>
> Traci
>
> ___________________________________________________________________
> You don't need to buy Internet access to use free Internet e-mail.
> Get completely free e-mail from Juno at http://www.juno.com
> or call Juno at (800) 654-JUNO [654-5866]
>
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About searching for phrases on netsites, my Netscape has a toolbar with
a find button, which works for all the searchengines there:  Infosearch,
Excite, Lycos, etc.  Once on a site, just punch Find, type in a phrase,
and it will search for it.  Last semester, a student and I revisited
some sites she had borrowed text from, and using the find button, I was
able to show her how to use quotes and paraphrase, etc.  It took only a
few minutes.  Rich
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Dear WPA List:
 
As part of the ongoing effort to strengthen writing program assessment at
LIU, we are in search of some effective tracking software, which I assume
exists in one form or another.
 
Any miracle systems to recommend?
 
Thanks,
 
Tom Kerr
 
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
Professor Tom Kerr
Department of English
Long Island University-Brooklyn
University Plaza
Brooklyn, NY 11201
 
email:          tckerr@syr.edu
office:         718-768-5914
fax:             718-246-6302
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
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David Jolliffe wrote:  "When they were stuck on a difficult
task, my suggestion that
they "have a go at it" also caused some inadvertent
short-circuiting.  I
wonder how far these experiences are removed from our
American students'
attempts to make sense of the collocations of academic
discourse."
 
In the case of law school - the similarity is crystal
clear.  Every class period I say something that first year
students misinterpret - and I am experienced and careful
about phrasing to avoid that sort of thing.  But they just
don't have the legal context and vocabulary and sometimes I
will stumble into things I never knew were trouble spots.
Sometimes, like last week, I say something that I thought
they understood because we had covered it in class a couple
of times - like the legal meaning of "fact" and "law" and
the "elements of a cause of action."  These words, fact,
law, and elements, sound ordinary enough, but are, in the
law, not.  This communication is the most wonderful and
challenging part of what I do.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Lawmakers ought not to be law-breakers."
 
Chaucer, "The Man of Law's Tale,"  The Canterbury Tales, c.
1386
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I'd like to conduct an informal, off-line survey of public four-year
schools and their responses to two questions.  I'll post the results
Monday, October 26.  Please be sure to identify your school.
 
1. Does your school require a C or better for credit in general education
courses?
2. Does your school require a C or better for credit in first-year
composition?
 
Please respond to lemusgro@evansville.net
 
 
Thanks,
 
Laurence E. Musgrove
Director of Composition
University of Southern Indiana
Evansville, Indiana  47712
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> On Sat, 17 Oct 1998, Tom Kerr wrote:
>
> Dear WPA List: As part of the ongoing effort to strengthen writing
> program assessment at LIU, we are in search of some effective tracking
> software, which I assume exists in one form or another.  Any miracle
> systems to recommend?
--------------------------------------------------------------------------
Tom,
    What software(s) are you using now?
 
    We are in the process of switching everything from Microsoft to
Banner-2000 college-wide which we understand to have more effective y2k
protections, but the installers have yet to tell us when database
management will be installed and workshopped.  I'm a VisiCalc person who
had to be brought into the 90's kicking and screaming, but I now agree
that Microsoft Excel is probably the most convenient information
management tool since sliced bread.
 
    But, no doubt, there are other opinions.   :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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There is a program called Copernicus that I believe is downloadable from
zdnet (www.hotfiles.com) that is a sort of metasearch engine and will
search multiple sites for specific strings.  This will certainly save a
good bit of time.
 
David Kann
dkann@cymbal.aix.calpoly.edu
                                "A wasted youth is better by far
                                Than a wise and productive old age."
 
                                        --Mr. Loaf
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I quite agree with Steve and John and encourage our students to get
whatever help they need either in the Writing Centre or outside, even
paid help with editing (but not with writing).  In our Writing Centre
we do assist students with developing editing skills, including
addressing those stigmatized errors that sympathetic composition
instructors may dismiss as superficial.  Of course in Quebec we have
a lot of second-language students, francophone and other, who may
well be strong writers in their own language but are working on their
English language expression.  But surely that is the case elsewhere
too?
 
Anyway, what I really want to know is: what was going on in Bordeaux?
 
Mieke
 
 
Mieke Koppen Tucker
Bishop's University
Lennoxville, Quebec, Canada.
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Laura,
 
Here at Quinnipiac College, we require a C- or better for both.
 
Mary
 
Musgrove, Laurence E. wrote:
>
> I'd like to conduct an informal, off-line survey of public four-year
> schools and their responses to two questions.  I'll post the results
> Monday, October 26.  Please be sure to identify your school.
>
> 1. Does your school require a C or better for credit in general education
> courses?
 
> 2. Does your school require a C or better for credit in first-year
> composition?
>
> Please respond to lemusgro@evansville.net
>
> Thanks,
>
> Laurence E. Musgrove
> Director of Composition
> University of Southern Indiana
> Evansville, Indiana  47712
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A friend of mine at UTEP once proposed that we go to China and open an English
language school in which we taught everyone to speak like Elmer Fudd.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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That's controversial?
the only thing that doesn't fit with my practice is this
notion of a 4th draft.  Because my students are always
writing on computers and we meet in computer labs, drafts
sort of blend into each other.  But I cannot (well, I can)
imagine that people would find Peter's idea of having
students get help from wherever they can controversial.
That seems to be the way I write.  I'll look forward to
hearing about the counter-research.
irv
 
PETER ELBOW wrote:
>
> Dear folks,
>
> One of the main points in a paper I read this summer at Tucson (and
> Bordeaux) was this:  that if we have only one semester for a first year
> writing course, we can't really teach all students to copy-edit
> successfully on their own;  but that we can teach/demand that they get
> FINAL drafts (and for me this is a 4th "copy-editing draft") well
> copy-edited--and that it's perfectly okay to get help from others on this
> task--even if necessary (as with typing) by paying someone.
>
> This strikes a number of people as controversial;  I've also been told
> that it's an "old idea"--well studied and found to be not a good idea.
> Can anyone tell me of published research, studies, writings about this
> matter?
>
> I appreciate being able to ask this group.
>
> Peter Elbow
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This is one of those cases where the "real world" and the "apprenctice world"
of school may be a little different. In many real world writing situations, we
are concerned primarily with functional written products. Many documents are
"corporate" and produced by teams, often finished up by document design
specialists who clean 'em up real good. The writing is serving some function
in advancing the concerns of the business, industry, or agency. In teaching or
assigning writing in school situations, we are often trying to improve the
writing ability of individuals and to measure the extent of improvement or
level of individual achievement. I flip flop on whether I think this is good
or bad, but I think we assume that a student who is a strong independent
writer along multiple dimensions will probably assume a leadership role in
team writing situations. Those less skilled are often at the mercy of tho more
skilled.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David's post reminds me that there is a large lore among assessment people
relating to ESL problems with essay topics.  My favorite of these (I may
have mentioned it here long ago) is the topic that elicited odd references
to bridges, dams, and bunkers from international students, a bit confused
about the request to "use concrete examples."  --Ed White
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I'll take Steve's point a bit further.  My experience with portfolios
confirms what Bill Condon and Liz Hamp-Lyon found years ago: a significant
number of faculty distrust revised documents and want to grade only first
drafts (which were "really" written by the students). Thus the kind of
help we routinely expect students to get, including peer groups and
Writing Centers, are seen as cheating.  Research won't help here, since we
are dealing with a definition of writing AS first draft writing, which, in
turn, defines student writing as a unique artifact whose only purpose is
to be graded.  This sound just crazy, but I'd bet that most faculty
outside of comp subscribe to these notions, including many of our good
friends in literature and creative writing.  How to change these
attitudes?  Just a couple of generations of pushing and shoving.  --Ed
White
 
On Sat, 17 Oct 1998, Steve North, SUNY Albany wrote:
 
> I don't know of any organized research on this issue, and can only imagine
> the kinds of problems such inquiry would pose. My policy is much the same
> as the one Peter offers; and in fact I have, on occasion, been hired as
> what amounts to a copy editor for dissertations by people for whom English
> is not their first language.
>
> It isn't hard to understand the impulse that leads to those shocked
> reactions about cheating. Lester Faigley's essay title--Judging Writing,
> Judging Selves--pretty well sums it up. In that sense, it is in fact not
> an issue amenable to research--or, at any rate, you'd have to ask the
> right question. In this case, it would be something like "how do people go
> about producing texts that are--in a given context--free of certain
> features that will be regarded as solecisms?" If we follow the usual model
> for research on such things--i.e., examining the practice of "successful"
> writers--then we know already that such people, while they may be very
> focused on copyediting, will also know how to get help/backup. Aspiring
> writers, therefore, should learn not to berate themselves for forgetting
> how to spell acheive/achieve, but set up the same sorts of backups.
>
> Steve North
>
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As I reflect on Theresa's point, I think there is a gender bias built into
this issue.  As a former N'yawker, I tend to react to a female southern
accent in very positive ways (I'm trying to choose my words carefully
here) and to the male southern accent in rather less positive ways.  I
don't have the faintest idea why.
                                                --Ed White
 
On Sat, 17 Oct 1998, Theresa Enos wrote:
 
> Lots of Southerners and Texans nourish their dialect--they wouldn't get
> rid of that accent for anything! They've learned to make it work for
> them--especially in rhetorical ways just because of others' thinking the
> Texan or Southerner has "diminished intelligence."
>
> On Sat, 17 Oct 1998,
> Steve Jamar wrote:
>
> > I kind of hate to make a semi-serious observation under this
> > heading since the postings have been so much fun, but I do
> > sometimes wonder whether there is any correlation between
> > those who have a good ear for accents and language and have
> > a plasticity of voice for accents and those who pick up
> > writing conventions and who can change writing styles
> > easily.  I had an aunt who lived in Duluth, Minn. for 50
> > years - and never changed her soft southern speech (e.g.,
> > he-yah, the-yah for here and there) while I have even
> > started to say y'all and adopt some of the tonality I hear
> > from my colleagues and students daily.  A good linguist
> > would tell the difference without trouble, but some people's
> > accents dissipate quickly, others stay thick forever.  I
> > have friends from Texas who have only a slight softening
> > around the edges of some words as the vestigial remains of
> > having moved away just a year or so ago.  I have other
> > friends from Texas who I would swear never left home -
> > though they did decades ago.  Curious.
> >
> > As to accents and  intelligence - surveys show that the
> > heavier the southern the accent, the more people from other
> > parts of the country assume diminished intelligence on the
> > part of the speaker.  I wonder if this is still true now
> > that we have had a couple of Southern Presidents and so many
> > actresses are from the south so we are getting more
> > accustomed to it.  I suspect that the broadcast and cable
> > media's continued insistence on a certain flatness of speech
> > continues to affect our perceptions of proper and educated.
> >
> > . . .   back to grading . . . sigh . . .
> >
> > --
> > Steven D. Jamar
> > Professor of Law
> > Director LRW Program
> > Howard University School of Law
> > 2900 Van Ness Street NW
> > Washington, DC  20008
> >
> > vox:  202-806-8017   fax:  202-806-8428
> > email:  sjamar@law.howard.edu
> >
> > "Lawmakers ought not to be law-breakers."
> >
> > Chaucer, "The Man of Law's Tale,"  The Canterbury Tales, c.
> > 1386
> >
>
> ----------------------
> Theresa Enos
> Department of English
> University of Arizona
> Tucson, AZ 85721
> 520-621-3371
> FAX 520-621-7397
> enos@U.Arizona.EDU
>
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John C. Bean wrote:
>
> I am interested in this thread initiated by Peter.  I had a similar
> experience a couple of months ago while giving a WAC workshop for business
> faculty.  I reviewed some of the scholarship on error and then summarized
> Maxine Hairston's findings in her CE article (1981), "Not All Errors are
> Created Equal: Nonacademic Readers in the Professions Respond to Lapses in
> Errors."  Maxine creates several categories of errors that lawyers,
> bankers, and other business/professional folks find most egregious.
 
If you don't mind: what are these categories?  This would be very
useful information for my business writing classes.
 
>         Many professors were shocked at what I said.  "That's outright
> cheating," one said. We discovered that quite a few faculty even
> considered use of the Writing Center a form of cheating.  We've come a
> long way in changing the public perception of writers as lonely folks who
> work in complete isolation.  And we know how often a colleague or loved
> one has gently caught our own bloopers before we submitted a final
> document.  But we also know how much we have fought to identify Writing
> Centers with invention, drafting, and global revision--not with final
> editing.
 
That's very odd, I think.  An anecdote: I recently wrote a proposal
and asked my secretary to proofread it for me.  A colleague (in the
same department, but not a writing instructor) was in the office, and
joked in a thick Alabama drawl (to tie this in to the chicky tars
thread), "Don't you teach writing?"
 
I said that everyone needs a proofreader, no matter how proficient
his or her writing may be.  And yep, she found two typos.
 
But my colleague's response was telling, and perhaps an example of
the above--though *he* always has someone proofread his writing (he's
asked me to do it).  In the real world, it seems to me that anybody
who is writing for a specific reason, where errors would create a
serious problem, gets a proofreader, even if it's the person in the
next office.  So what's the problem?
 
 
> it allows us to exhibit zero
> tolerance toward error in final drafts (mimicking the reception of editing
> errors in professional life), and that it encourages habits of diligence
> and craftsmanship.
 
Yes indeed, on both counts.
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PETER ELBOW wrote:
>
>  we can't really teach all students to copy-edit
> successfully on their own;
 
And there, at least for me, is The Great Problem.
 
It is also a new problem.  I come from an ESL background, and
now I have (mostly) native speakers.  Addressing correctness
issues with ESL students is simple; they know grammar, usually
better than the language, and giving a grammatical reason for
some structure is no problem.  But native speakers ... well, it's
damn near impossible.
 
I've tried explaining dangling modifiers, and got confused looks.
Why?  They don't know what "modify" means.  I've run into this
quite a few times, with quite a few structures, and it boils down
to this: in order to explain some grammatical error, I have to
explain the terms and concepts, or to put it bluntly, teach them
a grammar course.  (My other half, btw, is taking a history of
English course, and it grates on his nerves that the instructor
does not know the difference between a present participle and
a gerund.  If the instructors don't know, why would the students?)
 
So I give them a list of copy editors, and tell them if their
documents come back from me with lots of grammatical errors marked
up, they'd better call on of the people on the list.  I don't see
how that is "cheating" or even dishonest.  I *want* them to do it,
so I can focus on matters of style and content.
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Two questions:
1) Are there any four (or more)-year-college programs out there that
successfully outsource their remediation to community colleges (if so, how
is this arranged)?
 
2) Some schools offer no alternatives or preliminaries to regular freshman
comp courses, outsourced or otherwise (in other words, everyone who doesn't
clep or AP out of the program takes the same Freshman sequence regardless of
the writing level they come in with).  How well does this seem to work? =20
 
Here in Virginia, the word is that four-year public colleges like ours are
no longer allowed to "do remediation" (there has been some dispute as to
whether this is actually state policy, but it being interpreted as such
here, and that's the salient point).  A rather complicated cooperative
arrangement we worked out with a neighboring community college has been an
administrative mess, in spite of good will and sincere desire for success on
the parts of all involved.
 
I'm in the process of proposing that we go to a system that structurally
resembles Greg Glau's "stretch" program at ASU, which has experienced great
success relative to that of the earlier system of outsourcing remedial
courses (which is basically what we're being told we must do).  This move
requires a redefinition of a course which meets the needs of students with
low placement scores, so that it is no longer "remedial" but is clearly at
the college level. It's a tough sell here. =20
 
I've been asked to find out where community-college outsourcing IS working,
so I'd honestly like to know whether this is the case anywhere.  Another
suggestion is to eliminate any concessions to inexperienced writers
altogether (hence my second question).   =20
 
Any relevant information would be greatly appreciated, either on-list or=
 off. =20
Thanks,
Jen=E1
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Jen=E1 A. Burges
Assistant Professor of English
Director of Freshman Writing
Longwood College
201 High Street
Farmville, VA  23909
(804)395-2175
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
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Dear Peter,
 
I am hoping this will come directly to you instead of the list at large,
since I have a favor to ask.   I am using your work for a major section of
my bibliography in rhet and comp for my comprehensive exams, and I'd like to
know which articles and books (beyond Writing Without Teachers and Writing
With Power) you consider most important to include.  You can e-mail me back
at tpamm@conncoll.edu
 
Thanks so much--
Theresa Ammirati
Connecticut College
-----Original Message-----
From: PETER ELBOW <elbow@ENGLISH.UMASS.EDU>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Saturday, October 17, 1998 11:11 AM
Subject: inviting students to get help in copy-editing
 
 
Dear folks,
 
One of the main points in a paper I read this summer at Tucson (and
Bordeaux) was this:  that if we have only one semester for a first year
writing course, we can't really teach all students to copy-edit
successfully on their own;  but that we can teach/demand that they get
FINAL drafts (and for me this is a 4th "copy-editing draft") well
copy-edited--and that it's perfectly okay to get help from others on this
task--even if necessary (as with typing) by paying someone.
 
This strikes a number of people as controversial;  I've also been told
that it's an "old idea"--well studied and found to be not a good idea.
Can anyone tell me of published research, studies, writings about this
matter?
 
I appreciate being able to ask this group.
 
Peter Elbow
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This will not be a particularly helpful response, but I have to confess: I
have never understood what it means to admit someone to a college or
university--in effect, to legally contract with that student to do college
work, and to also (thereby) legally affirm their qualifications for doing
so--and then to tell them that they must take "remedial" (i.e.,
non-college) courses. I guess I'm suggesting that students in Virginia (or
New York, for that matter) might want to head to court, armed with letters
of acceptance and receipts for tuition. Students who are admitted to
college are college students, and college-level student writers, by
definition. If other definitions are at work--but hidden--somebody ought
to say so.
 
Steve North
SUNY Albany
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When I lived in Bawlamer (how the more elite Bawlmorons say it), I was on
the board of the CPHA--Citizens' Planning and Housing Association (an
umbrella group for all the neighborhood associations).  They had a great
guide book with a whole list of translations into "relyar Inlish," among
other good stuff.  "Calf Licks", for instance--Christians who aren't
Protestants; "farst fars"--things put out by Smokey Bear; "Dinah
Shore"--the whole east side of the Chesapeake Bay (on the way down to the
shore), not just a person.  But every area, from Anna Runnel to Harrid
(like your school, Steve, Harrid), had its dialects.  It was a regular
linguistic obstacle course working in the regional district courts around
there.  My Nodak lilt got washed out pretty quickly.
 
Steve Jamar wrote:
 
>The only accent that I have ever really had trouble
>understanding is Balmre.  Several faculty were going out for
>a drink at a particular bar.  I asked where it was and was
>informed it was in "Droodle."  I said I was new to the area
>and didn't know where that was.  "Two blocks west,"  was the
>answer.
 
>I checked a map.  It was, of course, what else, Druid Hill.
 
>When I first interviewed for the teaching position I was
>given an address of the hotel I would be staying at for my
>call back inteview.  I could not find Jerl Street anywhere.
>I got in the cab, gave the street address orally, as I had
>understood it, and was delivered, without hesitation, to the
>right place on Charles Street.  (I intentionally did not
>give the name of the hotel because I wanted to find out
>where the Jerl was.)
 
>I still sometimes have trouble up there, Hon.
 
 
        **********************************************
        * Keith Rhodes, Coordinator of Composition   *
        * 2693 Colden, Department of English         *
        * Northwest Missouri State University        *
        * 660-562-1860 | krhodes@mail.nwmissouri.edu *
        * http://www.nwmissouri.edu/~krhodes         *
        **********************************************
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On Sat, 17 Oct 1998, PETER ELBOW wrote:
 
> One of the main points in a paper I read this summer at Tucson (and
> Bordeaux) was this:  that if we have only one semester for a first year
> writing course, we can't really teach all students to copy-edit
> successfully on their own;  but that we can teach/demand that they get
> FINAL drafts (and for me this is a 4th "copy-editing draft") well
> copy-edited--and that it's perfectly okay to get help from others on this
> task--even if necessary (as with typing) by paying someone.
 
I like the idea in general, but two nagging problems keep me from doing it.
 
First, in writing centers there is already far too much pressure (much from
 habits of the tutors) to focus on nothing but error, which means students
do not get individualized assistance on areas of, usually, more drastic
need.  At the very least, places that do this need to bifurcate services,
having a center (paid by University fees) where people work on learning
about writing and somewhere else (funded by direct payment) where they get
errors corrected.  I suspect the former would get less business even with
the funding difference, but at least it would let us operate in the
blinding light of reality.  We don't have such a system, so I feel a need
to keep the pressure off the writing center.
 
Second, I don't see why I should care so much myself.  I learned early on
to read student papers without the linguistic superiority complex in place.
 I found that I read through most "errors" quite smoothly so long as I did
not presume to be annoyed.  Now I have to go back to look for them.
Further, I find my ability to see other factors much enhanced by reading
this way, meaning I can do more actual good in less time. Having students
go out and possibly pay to pretty up papers for me and me alone seems like
overkill.  Making it look as if I am a consumer of papers rather than a
teacher of writing seems counterproductive.  Further, it gets in the way of
my ability to assess where they are in their usage so that I can decide
whether to do things in class to enhance their sensitivity to how sentences
make their moves.
 
Can't I just make a show of presenting all the ways students can get papers
corrected for readers other than me and leave it at that?
 
 
        **********************************************
        * Keith Rhodes, Coordinator of Composition   *
        * 2693 Colden, Department of English         *
        * Northwest Missouri State University        *
        * 660-562-1860 | krhodes@mail.nwmissouri.edu *
        * http://www.nwmissouri.edu/~krhodes         *
        **********************************************
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The problem as I see it derives from the tension among
accountability and education and educational goals.
 
1.  If I want to be able to know what my students can do and
what they know by themselves, getting outside help writing
and correcting "technical" errors is very problematic.  I
can't help them learn to write better if someone else is
correcting their errors.  I can't certify to future
employers that this student is writing well if someone else
is turning garbage into art.  I can't be sure that the
student is learning to self-edit if someone else is doing
it.  Of course this doesn't matter if I don't care about
student's learning self-editing.  My father used to say
that's what secretaries are for.  So he had to hire
secretaries who could understand his cryptic dictation and
turn it into grammatical sentences.  He was shocked to hear
his lawyer dictate commas and paragraphs.
 
2.  If I want my students to learn to do this editing, I
don't much care where or how they learn it.  So I
let/encourage them to use any tools they can, including
(gag) grammar checkers and (ungag) TA's, and spouses, and
sometimes each other (plagiarism problems limit this last
one, however).  It is good to learn to use outside sources,
so this learning is useful.
 
3.  Am I grading whatever they can produce, like functional
writers, or am I grading what their personal skills are
without outside help?  What are my goals here?
 
Considering this issue brought to mind the silly Rodney
Dangerfield movie, "Back to School," and how he did his
homework - by hiring experts to analyze literature, do
business studies, etc.  That was how he ran his business, so
why was school different?  (Among the best bits was when
Dangerfield fires Kurt Vonnegut for Vonnegut's analysis of
Vonnegut's own work because the professor gave Dangerfield a
low grade on Vonnegut's analysis of his own writing.)  What
is wrong with what Dangerfield was doing if what we are
focused on is functioning and product?  Isn't this just an
exaggerated case of getting help in copy-editing?  Where and
on what principle does one draw the line between the two?
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Lawmakers ought not to be law-breakers."
 
Chaucer, "The Man of Law's Tale,"  The Canterbury Tales, c.
1386
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Steve,
      I admit I haven't been following this thread, but the naivete
engendered in the response below caught my attention.  Correct me if I'm
wrong, but doesn't New York maintain _open admissions_ four year campuses?
If one is admitted to an open-admissions campus, exactly what does that
mean, as far as your own thinking is concerned?
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Mon, 19 Oct 1998, Steve North, SUNY Albany wrote:
>
> This will not be a particularly helpful response, but I have to confess:
> I have never understood what it means to admit someone to a college or
> university--in effect, to legally contract with that student to do
> college work, and to also (thereby) legally affirm their qualifications
> for doing so--and then to tell them that they must take "remedial"
> (i.e., non-college) courses. I guess I'm suggesting that students in
> Virginia (or New York, for that matter) might want to head to court,
> armed with letters of acceptance and receipts for tuition. Students who
> are admitted to college are college students, and college-level student
> writers, by definition. If other definitions are at work--but
> hidden--somebody ought to say so.
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Jena,
 
good luck with the "sales job" and if there's any way we can help, =
please
let me know.  And as you note, we consider our Stretch Program to _not_ =
be
"remedial," but rather a version of ENG 101 (just like we have an =
Honors
version, say, or a summer school version).
 
Steve is exactly right in that if students are admitted, we have to =
give
them the tools they need to succeed with.  Some students won't take
advantage of it, of course, but it's unethical (and as Steve noted, =
probably
illegal) to tell students, yes, you're admitted here, but you need to =
take
this or that course elsewhere, and then you'll be "ready" for our =
courses
here.
 
David Schwalm reported on what happened here at ASU when we tried to
"outsource" our BW students to a local cc--it's in his "Teaching Basic
Writing: The Community College on the University Campus" in WPA 13 =
(1989):
15-24; you'll find some sad and interesting facts there.
 
Best,
 
Greg
---------------------------------------------------
Greg Glau
 
Coordinator of Basic Writing Programs in Composition
Department of English      =20
Arizona State University
Tempe, AZ 85287-0302       =20
 
e-mail: gglau@asu.edu=20
Office: (602) 965-3898     =20
FAX: (602) 965-3451
http://www.public.asu.edu/~gglau/
 
 
> -----Original Message-----
> From: Jena Burges [SMTP:jburges@LONGWOOD.LWC.EDU]
> Sent: Monday, October 19, 1998 5:01 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      "remediation" questions?
>=20
> Two questions:
> 1) Are there any four (or more)-year-college programs out there that
> successfully outsource their remediation to community colleges (if =
so, how
> is this arranged)?
>=20
> 2) Some schools offer no alternatives or preliminaries to regular =
freshman
> comp courses, outsourced or otherwise (in other words, everyone who
> doesn't
> clep or AP out of the program takes the same Freshman sequence =
regardless
> of
> the writing level they come in with).  How well does this seem to =
work? =20
>=20
> Here in Virginia, the word is that four-year public colleges like =
ours are
> no longer allowed to "do remediation" (there has been some dispute as =
to
> whether this is actually state policy, but it being interpreted as =
such
> here, and that's the salient point).  A rather complicated =
cooperative
> arrangement we worked out with a neighboring community college has =
been an
> administrative mess, in spite of good will and sincere desire for =
success
> on
> the parts of all involved.
>=20
> I'm in the process of proposing that we go to a system that =
structurally
> resembles Greg Glau's "stretch" program at ASU, which has experienced
> great
> success relative to that of the earlier system of outsourcing =
remedial
> courses (which is basically what we're being told we must do).  This =
move
> requires a redefinition of a course which meets the needs of students =
with
> low placement scores, so that it is no longer "remedial" but is =
clearly at
> the college level. It's a tough sell here. =20
>=20
> I've been asked to find out where community-college outsourcing IS
> working,
> so I'd honestly like to know whether this is the case anywhere.  =
Another
> suggestion is to eliminate any concessions to inexperienced writers
> altogether (hence my second question).   =20
>=20
> Any relevant information would be greatly appreciated, either on-list =
or
> off. =20
> Thanks,
> Jen=E1
> ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
> Jen=E1 A. Burges
> Assistant Professor of English
> Director of Freshman Writing
> Longwood College
> 201 High Street
> Farmville, VA  23909
> (804)395-2175
> ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
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Jena, we had an "outsourcing" arrangement at ASU prior to instituting the
"stretch" program. I will hazard referring you to an article I wrote about the
situation in WPA: "Teaching Basic Writing: The Community College on Campus."
WPA: Writing Program Administration. Vol 13, Fall/Winter, 1989. This article
includes suggestions for how an outsourcing program might be made to work
better than ours did, but it also includes a critique of this particular
strategy for meeting the writing needs of the students who meet our admission
standards. I have, of course, developed much more moderate and understanding
views of administrators.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Ed White's remarks on faculty who distrust collaborative editing as
"cheating" chime with my experience at several schools.  But his
characterization of creative writing teachers as among those who subscribe
to the notion of real writing *as* first draft writing doesn't jibe with my
experience at all.   I wonder if he truly means what he says here.  The
dominant mode of instruction in creative writing remains the Iowa Workshop
model, in which students are invited to bring forth drafts for repeated
critique; usually the course concludes with some variety of portfolio
presentation.  There are some problems with the Iowa model, and they have
been vigorously discussed in recent scholarship; but a distrust of
collaborative revision and editing is not one of those problems, in my view.
 
I entered the world of composition teaching via what many seem to consider
the back door:  a teaching assistantship while I was earning an MFA degree.
When I began reading theory and pedagogy in composition, I was delighted to
see how closely it matched my seat-of-the-pants understanding of things as
gleaned by both writing and taking creative writing workshop courses.
 
It still seems to me that the teaching of creative writing *ought* to have
much in common with the teaching of composition.  I'm not intending to
point any fingers here--certainly not at Ed White, who is serving me as
convenient springboard--but I have often been puzzled by how little
communication there seems to be between enterprises which are such obvious
kin.  It's true that a good many creative writers, including all too many
who teach,  demonstrate a lamentable hostility to theory, just as many
teachers of literature seem to have little fondness for writers who still
breathe.  But quite a few comp specialists, in my experience, exhibit
parallel innocence as to what goes on in the realm of creative writing.
 
David Graham
Ripon College
 
 
>I'll take Steve's point a bit further.  My experience with portfolios
>confirms what Bill Condon and Liz Hamp-Lyon found years ago: a significant
>number of faculty distrust revised documents and want to grade only first
>drafts (which were "really" written by the students). Thus the kind of
>help we routinely expect students to get, including peer groups and
>Writing Centers, are seen as cheating.  Research won't help here, since we
>are dealing with a definition of writing AS first draft writing, which, in
>turn, defines student writing as a unique artifact whose only purpose is
>to be graded.  This sound just crazy, but I'd bet that most faculty
>outside of comp subscribe to these notions, including many of our good
>friends in literature and creative writing.  How to change these
>attitudes?  Just a couple of generations of pushing and shoving.  --Ed
>White
>
 
__________________
David Graham
grahamd@mail.ripon.edu
__________________
=========================================================================
Date:         Mon, 19 Oct 1998 11:15:57 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: chicky tars
X-To:         Keith Rhodes <krhodes@MAIL.NWMISSOURI.EDU>
In-Reply-To:  <3.0.6.32.19981018221721.007a94c0@mail.nwmissouri.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Keith,
      You're leaving out Fells Point and Dundalk (I've taught in both)
which both have a wonderful triple negative.  "It don't make no
nevermind" is a common expression between Canton Avenue and Turners'
Station.  Leaves no doubt in anyone's mind.  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Sun, 18 Oct 1998, Keith Rhodes wrote:
>
> When I lived in Bawlamer (how the more elite Bawlmorons say it), I was
> on the board of the CPHA--Citizens' Planning and Housing Association (an
> umbrella group for all the neighborhood associations).  They had a great
> guide book with a whole list of translations into "relyar Inlish," among
> other good stuff.  "Calf Licks", for instance--Christians who aren't
> Protestants; "farst fars"--things put out by Smokey Bear; "Dinah
> Shore"--the whole east side of the Chesapeake Bay (on the way down to
> the shore), not just a person.  But every area, from Anna Runnel to
> Harrid (like your school, Steve, Harrid), had its dialects.  It was a
> regular linguistic obstacle course working in the regional district
> courts around there.  My Nodak lilt got washed out pretty quickly.
-------------------------------------------------------------------------
> Steve Jamar wrote:
>
> >The only accent that I have ever really had trouble
> >understanding is Balmre.  Several faculty were going out for
> >a drink at a particular bar.  I asked where it was and was
> >informed it was in "Droodle."  I said I was new to the area
> >and didn't know where that was.  "Two blocks west,"  was the
> >answer.
>
> >I checked a map.  It was, of course, what else, Druid Hill.
>
> >When I first interviewed for the teaching position I was
> >given an address of the hotel I would be staying at for my
> >call back inteview.  I could not find Jerl Street anywhere.
> >I got in the cab, gave the street address orally, as I had
> >understood it, and was delivered, without hesitation, to the
> >right place on Charles Street.  (I intentionally did not
> >give the name of the hotel because I wanted to find out
> >where the Jerl was.)
>
> >I still sometimes have trouble up there, Hon.
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To Chet (and building on Greg's response): My comments were honestly not
disingenuous. That is, I understand perfectly well the kinds of PRACTICE
that "admit" students to college, take their tuition, and then tell them
that "Oh, yeah, did we mention that in areas A, B, and C, we have
determined that you are not admittable after all, but that you can stay if
only you will pay us extra money to take the extra instruction we are now
belatedly requiring you to take . . . and which will not, of course, count
toward the 130 hours you need to earn the degree we told you you were
qualified to pursue."
 
What I never have understood--and maybe it has been challenged in the
courts, I dunno--is the logic or the legality. And on this point I am
serious. I have one son in college now, and another heading off next year.
I've had lots of run-ins with the money people. If they were to tell me
that they have now decided/discovered that my son is really pre-college
level in math, and that he needed to complete 6 hours of pre-college math
courses, I would go directly to the college prez, no?
 
If such things were a condition of admission, fine. Then the student has a
choice. If not--"open admissions" notwithstanding--it's a scam.
 
Steve North
 
 
ps I should add that I don't actually know the stated policy from any
given open-admissions school. Maybe someone on the list does, and maybe it
includes the appropriate legal coverage for "remediation." I'd be curious.
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We should never, ever buy into the language of remediation, basic,
developmental, or any other langauge that suggests courses that meet our
students writing needs are somehow "pre-college." I just saw a presentation by
someone in our Main campus Math Department who declared courses entitled
Intermediate Algebra, Precalculus, and College Algebra to be high school math
courses. There are literally thousands of ASU students enrolled in these
courses. There is some illusion that the new admissions standard requiring 4
years of high school math (instead of the current 3) will eliminate the need
for these courses. Of course, we have the occasional student who is not just
out of high school, but. . . Damn. Our tendency to organize the university
around us rather than around students is killing us. I was reading a really
irritating report entitled "Spanning the Chasm: Corporate and Academic
Cooperation to Improve Work-Force Preparation." It is written largely from a
business perspective with little self-awareness. But, one of the competencies
business types really want in their employes is the ability to communicate
effectively in speech and writing. The college and university folks
acknowledged students' "deficiencies in skills such as communication." After a
couple of quotes illustrating this point, we get this: "Surprisingly, however,
faculty appeared unperturbed by this criticism, laying the responsibility for
these deficiencies elsewhere. Most were content to blame the English
department; those in the English department blamed the first-year English
teachers. When all else failed, many ascribed the deficiencies to the poor
preparation of many of the high school students entering their program. Very
few individual faculty members had the fortitude to suggest in the presence of
their peers that the faculty as a whole had a responsibility to ensure that
graduates could communicate effectively; when they made such a suggestion, it
was to the visible discomfiture and disapproval of their colleagues." I don't
have to tell you that the villains of this particular document are faculty.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I read Peter's comments about his observations on possible differences
between voice and style with great interest because I began noticing
something  similar lately about the limitations of the metaphor of voice.
 
Recently, I participated in a cross-disciplinary writing assessment
experiment with folks from the other 4-year schools in my
state--Washington.  During conversations over the course of four days as we
worked to create a rubric and assess sample senior-level papers, I began
noticing how faculty from the disciplines outside of English (in this case:
business, biology, engineering, and sociology) did not want to use "voice"
as a term in our emerging assessment rubric.  Rather, they much preferred
"tone" to describe those features of a text having to do with such
(stylistic) concerns as appropriate word choice, etc.   When pressed about
this preference, some implied that voice was too vague an idea; they could
define tone much more specifically in terms of text features.  Also, they
saw voice as more of a personality thing, and they did not want to see such
signature marks of the writer in the text.  What to make of this?
 
I've been doing some reading and considerable mulling lately about the
implications of this observation.  One wrinkle that gives me special pause
is that our K-12 system uses "voice" as one of its six traits for writing
assessment.  Makes me think that we might be creating a problem for our
students if we foster a perhaps limited (and mainly Englishy) notion of
voice up through high school and then when they get at the college level,
discipline-based teachers expect them to have a broader/different view of
style.
 
Anyway, I'm intrigued.
 
Carmen Werder
University Writing Center Programs
Western Washington University
Bellingham, WA 98225
(360) 650-7329
 
 
At 03:16 PM 10/16/98 -0400, PETER ELBOW wrote:
>Libby Miles asked for thoughts about such courses.
>
>Libby, I haven't taught exactly what you describe, but I've taught grad
>seminars a couple of times on issues of voice as it relates to all issues
>of composition and writing.  What I've found useful and interesting is to
>try to compare what we notice when we look at texts using the lens of
>voice vs. the lens of style.  I'm sure I didn't do justice to a deep study
>of style and rhetoric, but still it was illuminating to notice the
>differences in what we see and talk about when we ask,
>--"How can we describe the different dimensions of voice here?"
>                vs. asking
>--"How can we describe the different dimensions of style and rhetoric
>here?"
>
>One thing that interests me is how style and rhetoric seem to be more
>literal and exact terms for the "features of a text"--while voice is
>obviously an indirect and metaphorical way of talking about the "features
>of a text."  Nevertheless, it strikes me that people often have subtler
>observations when they try to talk about the voice features in a text.  In
>a way, it's not surprising since we've all had more practice listening for
>and talking about voice, tone of voice, mood, hidden implications--than
>we've had talking about the "style and rhetoric of written texts."  So it
>seems to me that one of the practical agendas is to help people TRANSLATE
>their insights about the subtleties of voice in a text into terms of style
>and rhetoric
>
>best,
>Peter Elbow
>
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This happened just this past weekend when I took a visiting scholar from
Prince of Songhkla University in Thailand, Laksamee Chee, to a national
general education conference in St. Louis.  One of my colleagues at the
meeting pointed out to me that Thailand's King Pulmipon and President Bill
Clinton both play the saxophone.  When I repeated this unusual coincidence
to Laksamee as we were driving home, she replied, "But our King is 72 years
old.  And he is very well respected.  Maybe if his son did this I could
understand, but not our revered King."  Befuddled, I suggested that I
didn't really see anything wrong with a 72 year old King playing the
saxophone.  "Oh!" Laksamee replied, "I thought you said 'sex on the phone.'"
 
We laughed for the next 75 miles, and the trip from St. Louis to Columbia
never went so quickly.
 
Marty Townsend
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On this topic of voice, Joseph Harris includes a chapter on the origins and
use of voice as a metaphor in his book A Teaching Subject. By the way, that
book is also a refreshing approach to the history of composition/rhetoric.
 
Gerri McNenny
California State University, Fullerton
 
> -----Original Message-----
> From: Carmen Werder [SMTP:carmen@CC.WWU.EDU]
> Sent: Monday, October 19, 1998 9:32 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: grad course in theories of style / rhetoric of style
>
> I read Peter's comments about his observations on possible differences
> between voice and style with great interest because I began noticing
> something  similar lately about the limitations of the metaphor of voice.
>
> Recently, I participated in a cross-disciplinary writing assessment
> experiment with folks from the other 4-year schools in my
> state--Washington.  During conversations over the course of four days as
> we
> worked to create a rubric and assess sample senior-level papers, I began
> noticing how faculty from the disciplines outside of English (in this
> case:
> business, biology, engineering, and sociology) did not want to use "voice"
> as a term in our emerging assessment rubric.  Rather, they much preferred
> "tone" to describe those features of a text having to do with such
> (stylistic) concerns as appropriate word choice, etc.   When pressed about
> this preference, some implied that voice was too vague an idea; they could
> define tone much more specifically in terms of text features.  Also, they
> saw voice as more of a personality thing, and they did not want to see
> such
> signature marks of the writer in the text.  What to make of this?
>
> I've been doing some reading and considerable mulling lately about the
> implications of this observation.  One wrinkle that gives me special pause
> is that our K-12 system uses "voice" as one of its six traits for writing
> assessment.  Makes me think that we might be creating a problem for our
> students if we foster a perhaps limited (and mainly Englishy) notion of
> voice up through high school and then when they get at the college level,
> discipline-based teachers expect them to have a broader/different view of
> style.
>
> Anyway, I'm intrigued.
>
> Carmen Werder
> University Writing Center Programs
> Western Washington University
> Bellingham, WA 98225
> (360) 650-7329
>
>
> At 03:16 PM 10/16/98 -0400, PETER ELBOW wrote:
> >Libby Miles asked for thoughts about such courses.
> >
> >Libby, I haven't taught exactly what you describe, but I've taught grad
> >seminars a couple of times on issues of voice as it relates to all issues
> >of composition and writing.  What I've found useful and interesting is to
> >try to compare what we notice when we look at texts using the lens of
> >voice vs. the lens of style.  I'm sure I didn't do justice to a deep
> study
> >of style and rhetoric, but still it was illuminating to notice the
> >differences in what we see and talk about when we ask,
> >--"How can we describe the different dimensions of voice here?"
> >                vs. asking
> >--"How can we describe the different dimensions of style and rhetoric
> >here?"
> >
> >One thing that interests me is how style and rhetoric seem to be more
> >literal and exact terms for the "features of a text"--while voice is
> >obviously an indirect and metaphorical way of talking about the "features
> >of a text."  Nevertheless, it strikes me that people often have subtler
> >observations when they try to talk about the voice features in a text.
> In
> >a way, it's not surprising since we've all had more practice listening
> for
> >and talking about voice, tone of voice, mood, hidden implications--than
> >we've had talking about the "style and rhetoric of written texts."  So it
> >seems to me that one of the practical agendas is to help people TRANSLATE
> >their insights about the subtleties of voice in a text into terms of
> style
> >and rhetoric
> >
> >best,
> >Peter Elbow
> >
=========================================================================
Date:         Mon, 19 Oct 1998 12:10:40 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Norgaard Rolf <norgaard@SPOT.COLORADO.EDU>
Subject:      Re: Making sense
In-Reply-To:  <3629ED0C.A13C0387@law.howard.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Steve Jamar's post (below) about interpretive context in the law brings to
mind one of my favorite teaching essays--James Boyd White's "The Invisible
Discourse of the Law: Reflections on Legal Literacy and General Education"
in _Heracles' Bow: Essays on the Rhetoric and Poetics of the Law_
(Wisconsin 1985).  Responding to the plain English movement, White notes
that the difficulties we have when legal language becomes hard to
understand stem not from vocabulary or syntax, but from the specific
expectations and argumentative strategies that accompany what
seem to be otherwise tame terms.
 
I've had wonderful success in using the essay as a touchstone to help
students reflect on the "invisible discourse" in their own fields, helping
them to articulate the conventions and argumentative strategies that lie
just behind the surface of the text.
 
Cheers,
Rolf
 
 
Dr. Rolf Norgaard
University Writing Program
Campus Box 359
University of Colorado at Boulder
Boulder, CO 80309-0359
 
(303) 492-3605
FAX (303) 492-7877
E-mail: Rolf.Norgaard@Colorado.edu
 
 
                "Everything that is excellent
                is as difficult as it is rare."
 
                                --Spinoza
 
 
On Sun, 18 Oct 1998, Steve Jamar wrote:
 
> David Jolliffe wrote:  "When they were stuck on a difficult
> task, my suggestion that
> they "have a go at it" also caused some inadvertent
> short-circuiting.  I
> wonder how far these experiences are removed from our
> American students'
> attempts to make sense of the collocations of academic
> discourse."
>
> In the case of law school - the similarity is crystal
> clear.  Every class period I say something that first year
> students misinterpret - and I am experienced and careful
> about phrasing to avoid that sort of thing.  But they just
> don't have the legal context and vocabulary and sometimes I
> will stumble into things I never knew were trouble spots.
> Sometimes, like last week, I say something that I thought
> they understood because we had covered it in class a couple
> of times - like the legal meaning of "fact" and "law" and
> the "elements of a cause of action."  These words, fact,
> law, and elements, sound ordinary enough, but are, in the
> law, not.  This communication is the most wonderful and
> challenging part of what I do.
>
> Cheers,
> Steve
> --
> Steven D. Jamar
> Professor of Law
> Director LRW Program
> Howard University School of Law
> 2900 Van Ness Street NW
> Washington, DC  20008
>
> vox:  202-806-8017   fax:  202-806-8428
> email:  sjamar@law.howard.edu
>
> "Lawmakers ought not to be law-breakers."
>
> Chaucer, "The Man of Law's Tale,"  The Canterbury Tales, c.
> 1386
>
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Watch out, Steve, I've seen that exact argument used in an attempt to move
college admissions back a couple of generations to where only people with
the "right" accents, family, race, etc. can get in.  The whole movement to
open up college opportunities to those who may not be fully prepared in
traditional ways implies that such students will get some extra help so
they can compete.  --Ed White
 
On Mon, 19 Oct 1998, Steve North, SUNY Albany wrote:
 
> This will not be a particularly helpful response, but I have to confess: I
> have never understood what it means to admit someone to a college or
> university--in effect, to legally contract with that student to do college
> work, and to also (thereby) legally affirm their qualifications for doing
> so--and then to tell them that they must take "remedial" (i.e.,
> non-college) courses. I guess I'm suggesting that students in Virginia (or
> New York, for that matter) might want to head to court, armed with letters
> of acceptance and receipts for tuition. Students who are admitted to
> college are college students, and college-level student writers, by
> definition. If other definitions are at work--but hidden--somebody ought
> to say so.
>
> Steve North
> SUNY Albany
>
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I don't know whether it's customary for new members to introduce
themselves on this list, but I'll assume it is.
 
I am the administrator of the writing program at San Francisco State
University, a program that includes 7 tenure/tenure-track faculty (we
have an MA in Comp), 1 permanent, full-time lecturer, and 70 part-time
faculty (around 20 of which are graduate teaching associates, and 50
lecturers).  Our number of part-timers has greatly swelled this year
because of the new CSU requirements for developmental writers, which
I'm sure you've heard something about.
 
My questions and issues are many, and I'm looking forward to being
able to listen to and learn from this group; though I've been doing my job
now for 4 or 5 years, I still feel pretty new at it.  I am most interested in
discussions on faculty evaluation and retention, basic writing,
assessment, personnel issues, relations with the wider university and
world, and *many* other things =-).
 
I look forward to getting to know you all.
 
Elise Ann Earthman
Professor of English
Coordinator, Composition Program
San Francisco State University
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Ed and others,
 
Well, I should let Steve answer for himself, but I can't resist this
issue, since we at SLU are also having a nervous conversation
about remediation just now.  I took Steve's point not to be that
students who need "help" should be kept out of college, or denied
whatever support they need to do the work assigned in courses at
that college. Rather, the issue is about taking that help-- those
"remedial courses"-- off the menu, as though the students admitted
by the school are somehow unfit for "real" college courses.  The
economics are simple enough:  those students pay for courses that
do not count (toward graduation, toward majors).  It's a kind of
"remediation" tax assessed by the very instituion that admitted
them. It's true of some basic writing courses, and some ESL
courses.  What's less simple are the social politics of such
practices.  I hear Steve saying not "don't admit them" but
'teach the students you admit.'
 
Richard Jenseth, Director of Writing
St. Lawrence University
=========================================================================
Date:         Mon, 19 Oct 1998 20:41:56 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rob van der Peet <rvdpeet@IAEHV.NL>
Organization: The Active Learning Company.
Subject:      (no subject)
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
subscribe Dr. R. van der Peet
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                      Re: grad course in theories of style / rhe   10/19/=
98
Carmen,
 
Your point about teaching tone rather than voice help me clarify my own =
struggle with this category/value, and the way you tie this view to an "=
English" view of writing (and the world) seems right on target.  I'm also =
reminded of a friend who no longer teaches his creative writing students =
in poetry "to find their voice."  Instead, he teaches verbal/formal =
dexterity and "style."   I attribute his resistance to voice (and my own) =
to our shared late 80s/early 90s graduate-school reading, which took =
poststructuralist views of the self as a starting place.  Consequently, I'=
ve never been comfortable with a rubric that uses "voice" as a category =
because this concept does seem to ask us to reach beyond the text (and =
textuality) and into the individual writer.   Voice works best with a =
depth model of the self.  Voice also seems to work best when the function =
or efficacy of the text is not the major focus.  Business and technical =
documents are meant to do a specific job; many English essays are elicited =
for the sake of the self.  =
 
Even as I wrote that last sentence, though, I find myself conflicted about =
whether I want to give up this meditative (or solipsistic) stance and the =
values associated with it.  I think it was Fredric Jameson who said that =
IBM created the postmodernist subject, not literary theorists.
 
Time to stop free-associating in email.
 
Gordon Grant
Baylor U.
 
 
Carmen Werder wrote:
 
  During conversations over the course of four days as we
>worked to create a rubric and assess sample senior-level papers, I began
>noticing how faculty from the disciplines outside of English (in this =
case:
>business, biology, engineering, and sociology) did not want to use "voice"=
 
>as a term in our emerging assessment rubric.  Rather, they much preferred
>"tone" to describe those features of a text having to do with such
>(stylistic) concerns as appropriate word choice, etc.   When pressed =
about
>this preference, some implied that voice was too vague an idea; they =
could
>define tone much more specifically in terms of text features.  Also, they
>saw voice as more of a personality thing, and they did not want to see =
such
>signature marks of the writer in the text.  What to make of this?
>
>I've been doing some reading and considerable mulling lately about the
>implications of this observation.  One wrinkle that gives me special =
pause
>is that our K-12 system uses "voice" as one of its six traits for writing
>assessment.  Makes me think that we might be creating a problem for our
>students if we foster a perhaps limited (and mainly Englishy) notion of
>voice up through high school and then when they get at the college level,
>discipline-based teachers expect them to have a broader/different view of
>style.
>
>Anyway, I'm intrigued.
>
>Carmen Werder
>University Writing Center Programs
>Western Washington University
>Bellingham, WA 98225
>(360) 650-7329
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10/19
 
In addition to the books that have already been mentioned, I'd recommend
Joseph Harris's *A Teaching Subject* and Sharon Crowley's *Ancient
Rhetorics* (an undergrad. text which provides a nice introduction to
rhetorical concepts and terms and their relationship to writing) for
graduate courses in the teaching of writing.
 
For undergraduate tutor preparation courses, I like to begin with a
literacy narratives like Villanueva's *Bootstraps*, Mike Rose's *Lives on
the Boundary*, or Keith Gilyard's *Voices of the Self* (actually I've also
used Villanueva for my grad class in "Teaching College Writing").  I'd
also recommend the "St. Martin's Guide to Tutoring* (Murphy and Sherwood),
and Muriel Harris's *Teaching Writing One-on-One* for the tutor course.
 
Alice Gillam
 
 
On Fri, 16 Oct 1998, David Kann wrote:
 
> >
> > >I'm currently planning a course called "Writing and the Teaching of
> > >Writing," aimed at undergraduates who want to become (a) writing
> > >tutors in the short term and (b) writing teachers (perhaps) in the
> > >long.  I'm looking for good books on teaching
> > >writing: books with a sound theoretical basis, but which focus
> > >primarily on the practice of teaching and the practice of writing
> > >itself.  I'm already enamored of _The Practical Tutor_ and
> > >Elbow's _Writing With Power_, so those are already on the list --
> > >but if anybody out there has any other suggestions, I'd love to hear
> > >about them.  Off-list replies are fine.  Thanks,
> > >
> > >John Sheehy
> > >Marlboro College
> > >
> > >
>
> Here at Cal Poly SLO we have two preparatory courses for t.a.'s--one in theory
> and one in pedagogy, although more realistically they bleed into each other.
>
> For the Comp Theory Course:
>
> Wiley, et al.  Composition in Four Keys.
> Lindemann. A Rhetoric for Writing Teachers.
> Donovan and McClelland. Eight Approaches to Composition.
>
> For the pedagogy course (taken during their first quarter of teaching).
>
> Shaughnessy.  Errors and Expectations.
> Tate and Corbett.  The Writing Teacher's Sourcebook.
> Tobin. Writing Relationships
> Connors and Glenn.  The St. Martin's Guide to Teaching Writing.
>
> Hope this helps.
>
> David Kann
> Writing Director
> Cal Poly, SLO
>
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Elise,
 
            If you don't mind, we'll listen and learn from you, also.   :-)
 
  Chet Pryor / Montgomery College-Germantown / Germantown, MD 20876
 
----------------------------------------------------------------------------
----------------------------------
From: Elise Earthman
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Introduction
Date: Monday, October 19, 1998 2:05PM
 
I don't know whether it's customary for new members to introduce
themselves on this list, but I'll assume it is.
 
I am the administrator of the writing program at San Francisco State
University, a program that includes 7 tenure/tenure-track faculty (we
have an MA in Comp), 1 permanent, full-time lecturer, and 70 part-time
faculty (around 20 of which are graduate teaching associates, and 50
lecturers).  Our number of part-timers has greatly swelled this year
because of the new CSU requirements for developmental writers, which
I'm sure you've heard something about.
 
My questions and issues are many, and I'm looking forward to being
able to listen to and learn from this group; though I've been doing my job
now for 4 or 5 years, I still feel pretty new at it.  I am most interested
in
discussions on faculty evaluation and retention, basic writing,
assessment, personnel issues, relations with the wider university and
world, and *many* other things =-).
 
I look forward to getting to know you all.
 
Elise Ann Earthman
Professor of English
Coordinator, Composition Program
San Francisco State University
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All texts have voice. It's just that in some texts voice is an end in itself
while in others it is a means to some other end. I understand voice, I think,
must as oral interpreters do.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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This issue of "voice" is an interesting one, largely because (as I suggested
in my last note) the concept of voice in general is confused with particularly
intrusive manifestations of voice that tend to characterize many literary
essays. As an administrator, I spend a lot of time and energy developing an
unobtrusive voice that focuses the reader on what I am saying rather than on
who is saying it. Voice is often what gets you in trouble, even when what you
are saying is pretty innocuous. Violation of the conventional range of voice
in this discussion is often what brings certain conversations to a halt. I
like thinking about this as voice rather than as tone for some reason.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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 I,as an English learner,want to talk about somethings having been
discussed here. One thing that I would like to point out is that getting
help in writing does not only mean getting grammarical or technical error
correction but the other things : It may arrange exclusively from amending
these visible parts of writing to those of which  criticalthinking,thought
pattern,and so forth that  are expressed in one's writing.Thus if one
argues that allowing students to get help in their writing is supporting
them to cheat, then we are heading for slippery road as John C. Bean
described in the response. Considering this aspect, I think that the
students should be able to get help to certain extent.
  However,I personally don't want to get this kind of help from anybody
else but my English teacher whom I can authorize to read my poorly
produced writing  --or those of correspondent writing course. It's because
I don't want to expose my vulnerable language ego to everybody. --
Besides, if I have to pay for that ? No way, I would rather suffer from my
stupidity.I think I already pay too much to get this kind of education in
English speaking country.--  However, I do need to have certain way to
make it sure that I wrote in an appropriate way before I hand anything to
my teacher. What I do is proofreading my own writing as well as doing the
spell check. If I made a mistake in grammar ? Too bad for me. I may lack
of applying those complicated rules that I've learned  to facilitating
them in my process of writing.(I think I'll stop talking about my
situation here since it's getting ugly.) Yet, I do want to comment on the
fact that ESL learners as well as EFL learners -- or sometimes native
speakers whose proofreading and editing skills are not that trust
worty--need certain monitoring factor such as getting help in this matter
becuase they may lack of appropriate knowledge to manage it.
  Nunan said in Language Teaching Methodology that the language learners
learn to write their thoughts, response in their writing by immitating
those of well produced in someone else's writing. It could be the
excercise sentences from the text, newspaper, magazine, etc.that stimulate
or lead them to express and write their thouhgt in appropriate way. Then,
are they cheating or getting inappropriate help ? Is this way ok because
they didn't ask for help directly but received it without anybody's notice
? To me, the matter here seems that the students should get help in their
writing in order to incorporate other sources in their learning , but they
have to ignwledge that they are responsible for that learning : Having
someone else to proofread or edit one's writing does not form positive
learning experience.
 
Thank you for sharing your time all.
 
Eunju Hwang (E.J.)
Graduate Student of TESOL
California State Univ. Hayward.
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I included poetry and fiction writers (I fell into the trap of calling
them creative, as if they were the only ones) on the basis of a tiny
sample, and I will be happy to be proved wrong here.  The ones I am
thinking of seem to put poetry and fiction on a different pedestal than
exposition and fail to make the interesting connections that David does.
                                                --Ed White
 
On Mon, 19 Oct 1998, David Graham wrote:
 
> Ed White's remarks on faculty who distrust collaborative editing as
> "cheating" chime with my experience at several schools.  But his
> characterization of creative writing teachers as among those who subscribe
> to the notion of real writing *as* first draft writing doesn't jibe with my
> experience at all.   I wonder if he truly means what he says here.  The
> dominant mode of instruction in creative writing remains the Iowa Workshop
> model, in which students are invited to bring forth drafts for repeated
> critique; usually the course concludes with some variety of portfolio
> presentation.  There are some problems with the Iowa model, and they have
> been vigorously discussed in recent scholarship; but a distrust of
> collaborative revision and editing is not one of those problems, in my view.
>
> I entered the world of composition teaching via what many seem to consider
> the back door:  a teaching assistantship while I was earning an MFA degree.
> When I began reading theory and pedagogy in composition, I was delighted to
> see how closely it matched my seat-of-the-pants understanding of things as
> gleaned by both writing and taking creative writing workshop courses.
>
> It still seems to me that the teaching of creative writing *ought* to have
> much in common with the teaching of composition.  I'm not intending to
> point any fingers here--certainly not at Ed White, who is serving me as
> convenient springboard--but I have often been puzzled by how little
> communication there seems to be between enterprises which are such obvious
> kin.  It's true that a good many creative writers, including all too many
> who teach,  demonstrate a lamentable hostility to theory, just as many
> teachers of literature seem to have little fondness for writers who still
> breathe.  But quite a few comp specialists, in my experience, exhibit
> parallel innocence as to what goes on in the realm of creative writing.
>
> David Graham
> Ripon College
>
>
> >I'll take Steve's point a bit further.  My experience with portfolios
> >confirms what Bill Condon and Liz Hamp-Lyon found years ago: a significant
> >number of faculty distrust revised documents and want to grade only first
> >drafts (which were "really" written by the students). Thus the kind of
> >help we routinely expect students to get, including peer groups and
> >Writing Centers, are seen as cheating.  Research won't help here, since we
> >are dealing with a definition of writing AS first draft writing, which, in
> >turn, defines student writing as a unique artifact whose only purpose is
> >to be graded.  This sound just crazy, but I'd bet that most faculty
> >outside of comp subscribe to these notions, including many of our good
> >friends in literature and creative writing.  How to change these
> >attitudes?  Just a couple of generations of pushing and shoving.  --Ed
> >White
> >
>
> __________________
> David Graham
> grahamd@mail.ripon.edu
> __________________
>
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Welcome to the list, Elise.  Maybe this would be a good time to remind old
timers as well as newcomers just how to retrieve past discussions from the
archives?  --Ed White
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I generally lurk, but one or two conversations I've
interestedly lurked in have contained references to earlier conversations
that I'd love to read through. If someone could repost retrieval
instructions, I'd be delighted. Thanks for the thought, Ed.
 
Oh--as long as  another newcomer has introduced herself, I will too--I
currently direct the Composition Program at Creighton University in Omaha.
We see about 800 students a year here, and they're taught by a cadre of
part time faculty, two tenured writing faculty, one or two willing
literature faculty, and a few of us who are between part time and full
time. The English Dept offers the MA in several areas, as well as a
co-major in English, and we have about 100 English majors right now.
 
*************************************************************************
Megan O'Neill, PhD
Director of Composition                 "It's not true that life is
Dept of English                         one damn thing after another--
Creighton University                    it's one damn thing over and
Omaha, NE 68178                         over." Edna St Vincent Millay
 
Phone: 402-280-2519
Edress: moneill@creighton.edu
http://mockingbird.creighton.edu/english/oneill/oneill.htm
*************************************************************************
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In addition to what others have suggested, I like (for my undergrad theory
and pedagogy course) Helen Fox's _Listening to the World: Cultural Issues
in Academic Writing_ (NCTE, 1994).  It works well when paired with Lisa
Delpit's "The Silenced Dialogue" (in Villanueva).
 
Rita
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
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A good skill is learning how to work with a team.  When we
focus and accent the strong individual writer (who can
sometimes get a little overexcited about his or her
ability), we might be working against teamworking skills.
irv
 
David E. Schwalm wrote:
>
> This is one of those cases where the "real world" and the "apprenctice world"
> of school may be a little different. In many real world writing situations, we
> are concerned primarily with functional written products. Many documents are
> "corporate" and produced by teams, often finished up by document design
> specialists who clean 'em up real good. The writing is serving some function
> in advancing the concerns of the business, industry, or agency. In teaching or
> assigning writing in school situations, we are often trying to improve the
> writing ability of individuals and to measure the extent of improvement or
> level of individual achievement. I flip flop on whether I think this is good
> or bad, but I think we assume that a student who is a strong independent
> writer along multiple dimensions will probably assume a leadership role in
> team writing situations. Those less skilled are often at the mercy of tho more
> skilled.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Please post this announcement to any who might be interested. Thanks.
 
****ANNOUNCEMENT********* ANNOUNCEMENT********** ANNOUNCEMENT****
 
         The WPA Summer Conference - Purdue University 1999
 
The 1999 Council of Writing Program Administrators Annual Summer Workshop
and Conference will be held at Purdue University in West Lafayette,
Indiana.  The Workshop will begin Monday morning, July 12, and end on
Thursday afternoon, July 15.  The Conference will open on Thursday
evening, July 15, and conclude at noon on Sunday, July 18.
 
Those who choose to fly to the workshop and conference have at least three
options:
        1. The Indianapolis International Airport is less than an hour's
           drive from West Lafayette.  The Lafayette Limo has regular runs
           from the airport to the Purdue Memorial Union Club and back;
           you must make reservations.
 
        2. Chicago's O'Hare Airport is about 2 1/2 hours' drive from West
           Lafayette.  There is no regular shuttle service from O'Hare to
           West Lafayette.
 
        3. The Purdue Airport in West Lafayette is served by Northwest
           Airlink, connecting to Northwest Airlines in Detroit, and by
           United Express, connecting to United Airlines in Chicago.  Both
           regional carriers have several flights daily, and each can be
           seamlessly ticketed through the major airline it serves.  The
           Purdue Airport has free shuttle service to the Union Club
           hotel.
 
The Purdue Memorial Union Club is a large, full-service hotel right on
campus adjacent to Stewart Center, the building where the workshop and
conference sessions will be held. Rooms at one of the graduate residence
halls will also be available.  The Graduate Houses are just across the
street from the Stewart Center.
 
If you have any questions about local arrangements for the conference,
please let us know.  We're looking forward to hosting the 1999 meeting
here at Purdue.
 
Doug Hesse, Program chair, will be sending out a call for proposals for
presentations in December.
 
Irwin Weiser <iweiser@omni.cc.purdue.edu> Shirley Rose <roses@purdue.edu>
Local Arrangements Co-Chairs
Prof. Shirley K Rose
English Department
1356 Heavilon Hall
English Department\Purdue University
West Lafayette, IN 47907-1356
 
email: roses@purdue.edu
phone: (765) 494-3730
fax: (765) 494-3780
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Welcome, Elise!  Glad to have you in the house.
Bill
 
Bill Condon
Director, WSU Writing Programs
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I am heartened to see such liberal attitudes toward error expressed on this
list serve but I wonder how much students benefit from such a laissez
faire.  I believe the business/consumer metaphor is useful here but I
wonder about it since we so studiously avoid it elsewhere.  And I wonder
about separating sentence level error from the global aspects of discourse,
as if editing were not only separate from the writing process but housed in
a separate person altogether.  Indeed we have others proofread for our own
typos but that's very different from not knowing how to edit our own work.
 
Certainly there is a whole class of traditional errors that don't affect
meaning or readability, like comma splices and subject verb agreement, even
many common spelling and usage errors.  But many errors do affect meaning
and many errors, which don't affect meaning, prevent or inhibit entree into
a discipline and even the academic "community" as a whole.
 
The latter is particularly true in the case of those already marginalized
by ethnicity, dialect, or lack of academic literacy experience--the
advanced forms of discourse we expect college students to be able to
produce, that display critical thinking and reading skills, along with
various argumentative stances.  In my experience with such students, lack
of effective sentence making, for instance, seriously inhibits their
ability to engage in a collegiate dialogue about important issues either in
the public domain or in their assigned readings.  The sentence and global
levels are intimately connected. In my experience, error-ridden prose is
often underdeveloped or under-elaborated as well.
 
It is in fact possible to teach students to edit for their own errors, to
recognize their own error patterns, and to revise in such a way as to
reduce significantly the number of errors in a given paper.  And it is
possible to teach such matters with a minimum of grammatical terms, as
Constance Weaver demonstrates in _Teaching Grammar in Context_.  For
example, if you ask a student to revise a paragraph full of errors in order
to clarify the meaning, by asking an authentic questions about the content
of the student's writing, many errors will disappear in the revision. And
it is possible to teach error correction to the class as a whole by simply
putting sample sentences with errors in them on an overhead, correcting
some, and asking students to correct the others.  Do it for five minutes
each class day focused on a single type of error and that error will
disappear in most papers.  If the error does not disappear, then the
student is focused on something else besides editing; often that something
else is generating strong, academic prose--that is, global, rhetorical,
critical thinking issues.  In order to address these issues one must have a
complex view of error, just as one has a complex view of authorship,
invention, audience, etc.
 
I believe it is a disservice both to students and to Writing Centers not to
address error correction in class.  For students, it could save a buck, if
you want to think that way.  I tell students I will edit their papers for
them for $50 an hour but teach them to do it for free because that's my
job.  Questions of error inevitably turn into larger questions of language,
dialect, and "ideology," as here.  Error is in fact, as Keith Rhodes
pointed out, an index to the student's dialect and habit of thought.
Students feel cheated if you don't address it in a meaningful way and our
job is to help them problematize editing so they understand what errors are
and why they are difficult to eradicate.  In addition, not addressing them
in composition classes puts an extraordinary burden on tutors in the
Writing Lab--it makes more work for them and THEY have less time to address
global issues.
 
Finally, as Mina Shaughnessy pointed out twenty-five years a go, it is a
disservice to the students who find themselves in pre-college level classes
or in stretch programs to fail to address the errors that mark their papers
as other in the university, whether or not we agree with how that happens.
The vast majority of adults who are successful in the business world and
whose dialect is not close to what Constance Weaver calls Edited American
English become bi-dialectal, moving between their own home dialect and
"standard" English, both orally and in writing.  But certainly the
instructor and student have to decide if becoming fluent in university
discourse, including editing, is worth a certain amount of alienation from
the home/street dialect and the culture it represents.  Of course, for most
it's not an either/or proposition.  And I personally have always felt that
it was my job to ensure my students gain from my course those sentence
level AND global writing abilities that will most likely lead to, if not
ensure, success in other courses they are taking at the university.  Those
of us who have worked many years with such students know that helping them
gain these abilities means that they will be able to stay at the
university, where they often never expected to find themselves.
 
 
 
Donald Wolff, Dir.
Oregon Writing Project
Loso Hall
Eastern Oregon University
La Grande, OR 97850
(541) 962-3527
dwolff@eou.edu
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I really enjoyed the chicky tars thread too -- and chicky tars is one of
the best one of these I've heard.
 
About the question about maintaining or losing dialects, and shifting back,
I'm surprised no one mentioned how the use of dialect is clearly related to
one's sense of identity. As in Theresa's note, people who are proud of
their region hold onto their dialect as an intentional (or subconsicous)
marker. And as in Richard Haswell's note, people will automatically switch
into or intensify their dialect when speaking with others who use the same
dialect, as a way of emphasizing solidarity.
 
> On Sat, 17 Oct 1998,
> Steve Jamar wrote:
>
> > I kind of hate to make a semi-serious observation under this
> > heading since the postings have been so much fun, but I do
> > sometimes wonder whether there is any correlation between
> > those who have a good ear for accents and language and have
> > a plasticity of voice for accents and those who pick up
> > writing conventions and who can change writing styles
> > easily.  I had an aunt who lived in Duluth, Minn. for 50
> > years - and never changed her soft southern speech (e.g.,
> > he-yah, the-yah for here and there) while I have even
> > started to say y'all and adopt some of the tonality I hear
> > from my colleagues and students daily.  A good linguist
> > would tell the difference without trouble, but some people's
> > accents dissipate quickly, others stay thick forever.  I
> > have friends from Texas who have only a slight softening
> > around the edges of some words as the vestigial remains of
> > having moved away just a year or so ago.  I have other
> > friends from Texas who I would swear never left home -
> > though they did decades ago.  Curious.
 
>Lots of Southerners and Texans nourish their dialect--they wouldn't get
>rid of that accent for anything! They've learned to make it work for
>them--especially in rhetorical ways just because of others' thinking the
>Texan or Southerner has "diminished intelligence."
 
>I can buy into Steve's speculation about "plasticity of voice" in both
>accent and style.  Both depend upon context.  As a boy I was amazed at
>the way my mother, who grew up in Louisville, regained her Southern
>accent when she was talking on the phone to her mother or her sister,
>who were still living in Louisville.  She didn't know she was doing it.
 
 Marilyn
                  |
            \     |     /               Marilyn M. Cooper
             \    |    /                Associate Professor of Humanities
    ~         \  x  x /
     ~   ~     x      x                 Department of Humanities
 ----------------------------------     Michigan Technological University
  --      ---  ----   ---    --         1400 Townsend Drive
      ------      --------              Houghton, MI 49931
------       --------    -----  --      internet: mmcooper@mtu.edu
        ---                             office:906-487-3233
               LTB                      fax: 906-487-3559
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I don't see the general perspective toward errors as "laissez faire," as
our colleague does, because I /think/ that most teach against errors
anyway.
 
However........I'd bet an ESL strategy creeps in here:  that one would not
say, "that's a dangling modifier, and it's stupid!, but would say: "Let me
read what you've written aloud...(does so)...now, let me change the
sentence a little bit.....(reads 'more' correct version)...Is that more
like what you meant? (yes/no)  Well, we would say here (academia or
wherever) ........(repeats more correct version or versions)."
 
I think we present the difference in wording as effective/less effective
rhetorical choices, not as value-laden "better" language. Meaning, thus,
is a negotiation between equals, with one helping the other for the
moment.  As long as I understand what the writer was trying to say, I
don't feel driven to make lots of corrections till the infamous last
draft.  And yes, by all means, get help, but help that will work through
your writing with corrections that are useful to what you have written.
An interactive editing session helps a lot more than red ink and the
dictum, "Here, edit this, or correct this," or worse, "Make these
corrections and you'll be alright."
 
Alviani, dear, back me up here......
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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I've loved the chicky tars strand too. And, Marilyn is rigth about how our
speech--accents and word choice--index our identities and our wannabes. I
love to say "might could" and do it whenever I get the chance. I must tell
you, though, it really pisses me off when I am trying to make a serious
point, and someone gushes "Oh, I just love your accent."
 
I tell my students that they should keep their southern accents when they
talk, but try not write with it. When I taught at West Virginia Univ, I
told the students there to keep on saying "the baby needs kissed" or the
"the car needs washed" but not to write it to anyone except family because
it tripped up folks who were from other parts of the country.
 
Right now I have 2 fy African-American students whose verbs are entirely
governed by the rules of what we used to call BEV (what's the politically
correct term these days?) and I am trying hard to figure out to talk to
them about this.     --Beth
 
 
 >I really enjoyed the chicky tars thread too -- and chicky tars is one of
>the best one of these I've heard.
>
>About the question about maintaining or losing dialects, and shifting back,
>I'm surprised no one mentioned how the use of dialect is clearly related to
>one's sense of identity. As in Theresa's note, people who are proud of
>their region hold onto their dialect as an intentional (or subconsicous)
>marker. And as in Richard Haswell's note, people will automatically switch
>into or intensify their dialect when speaking with others who use the same
>dialect, as a way of emphasizing solidarity.
>
>> On Sat, 17 Oct 1998,
>> Steve Jamar wrote:
>>
>> > I kind of hate to make a semi-serious observation under this
>> > heading since the postings have been so much fun, but I do
>> > sometimes wonder whether there is any correlation between
>> > those who have a good ear for accents and language and have
>> > a plasticity of voice for accents and those who pick up
>> > writing conventions and who can change writing styles
>> > easily.  I had an aunt who lived in Duluth, Minn. for 50
>> > years - and never changed her soft southern speech (e.g.,
>> > he-yah, the-yah for here and there) while I have even
>> > started to say y'all and adopt some of the tonality I hear
>> > from my colleagues and students daily.  A good linguist
>> > would tell the difference without trouble, but some people's
>> > accents dissipate quickly, others stay thick forever.  I
>> > have friends from Texas who have only a slight softening
>> > around the edges of some words as the vestigial remains of
>> > having moved away just a year or so ago.  I have other
>> > friends from Texas who I would swear never left home -
>> > though they did decades ago.  Curious.
>
>>Lots of Southerners and Texans nourish their dialect--they wouldn't get
>>rid of that accent for anything! They've learned to make it work for
>>them--especially in rhetorical ways just because of others' thinking the
>>Texan or Southerner has "diminished intelligence."
>
>>I can buy into Steve's speculation about "plasticity of voice" in both
>>accent and style.  Both depend upon context.  As a boy I was amazed at
>>the way my mother, who grew up in Louisville, regained her Southern
>>accent when she was talking on the phone to her mother or her sister,
>>who were still living in Louisville.  She didn't know she was doing it.
>
> Marilyn
>                  |
>            \     |     /               Marilyn M. Cooper
>             \    |    /                Associate Professor of Humanities
>    ~         \  x  x /
>     ~   ~     x      x                 Department of Humanities
> ----------------------------------     Michigan Technological University
>  --      ---  ----   ---    --         1400 Townsend Drive
>      ------      --------              Houghton, MI 49931
>------       --------    -----  --      internet: mmcooper@mtu.edu
>        ---                             office:906-487-3233
>               LTB                      fax: 906-487-3559
 
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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Perhaps the most useful piece I have read on voice, one which has become
central to my teaching of nonfiction writing, first-year through graduate
workshops, is Peter Elbow's "The Pleasures of Voice," in Chris Anderson's SIU
collection, _Literary Nonfiction_.  The essay does much to make rich
discussions of style and craft possible even with the most inexperienced of
writers.
--
 
 
                Elizabeth Hodges
                Virginia Commonwealth University
                Department of English--Box 842005
                Richmond, Virginia  23284-2005
                (804) 828-1331
                (804) 828-2171 FAX
                ehodges@vcu.edu
 
        "It is never too late to be what you might have been." George Eliot
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Oh, Beth--at last--another person who uses double modals.  I have been made
fun of--in, you know, an "affectionate" way, of my "might could's."  I've
often said that anyone who hears me speak orally knows I'm from Texas but
no one knows from my writing.  (And sometimes I wonder if that is really
true.)
 
 
At 03:56 PM 10/20/98 -0400, you wrote:
>I've loved the chicky tars strand too. And, Marilyn is rigth about how our
>speech--accents and word choice--index our identities and our wannabes. I
>love to say "might could" and do it whenever I get the chance. I must tell
>you, though, it really pisses me off when I am trying to make a serious
>point, and someone gushes "Oh, I just love your accent."
>
>I tell my students that they should keep their southern accents when they
>talk, but try not write with it. When I taught at West Virginia Univ, I
>told the students there to keep on saying "the baby needs kissed" or the
>"the car needs washed" but not to write it to anyone except family because
>it tripped up folks who were from other parts of the country.
>
>Right now I have 2 fy African-American students whose verbs are entirely
>governed by the rules of what we used to call BEV (what's the politically
>correct term these days?) and I am trying hard to figure out to talk to
>them about this.     --Beth
>
>
> >I really enjoyed the chicky tars thread too -- and chicky tars is one of
>>the best one of these I've heard.
>>
>>About the question about maintaining or losing dialects, and shifting back,
>>I'm surprised no one mentioned how the use of dialect is clearly related to
>>one's sense of identity. As in Theresa's note, people who are proud of
>>their region hold onto their dialect as an intentional (or subconsicous)
>>marker. And as in Richard Haswell's note, people will automatically switch
>>into or intensify their dialect when speaking with others who use the same
>>dialect, as a way of emphasizing solidarity.
>>
>>> On Sat, 17 Oct 1998,
>>> Steve Jamar wrote:
>>>
>>> > I kind of hate to make a semi-serious observation under this
>>> > heading since the postings have been so much fun, but I do
>>> > sometimes wonder whether there is any correlation between
>>> > those who have a good ear for accents and language and have
>>> > a plasticity of voice for accents and those who pick up
>>> > writing conventions and who can change writing styles
>>> > easily.  I had an aunt who lived in Duluth, Minn. for 50
>>> > years - and never changed her soft southern speech (e.g.,
>>> > he-yah, the-yah for here and there) while I have even
>>> > started to say y'all and adopt some of the tonality I hear
>>> > from my colleagues and students daily.  A good linguist
>>> > would tell the difference without trouble, but some people's
>>> > accents dissipate quickly, others stay thick forever.  I
>>> > have friends from Texas who have only a slight softening
>>> > around the edges of some words as the vestigial remains of
>>> > having moved away just a year or so ago.  I have other
>>> > friends from Texas who I would swear never left home -
>>> > though they did decades ago.  Curious.
>>
>>>Lots of Southerners and Texans nourish their dialect--they wouldn't get
>>>rid of that accent for anything! They've learned to make it work for
>>>them--especially in rhetorical ways just because of others' thinking the
>>>Texan or Southerner has "diminished intelligence."
>>
>>>I can buy into Steve's speculation about "plasticity of voice" in both
>>>accent and style.  Both depend upon context.  As a boy I was amazed at
>>>the way my mother, who grew up in Louisville, regained her Southern
>>>accent when she was talking on the phone to her mother or her sister,
>>>who were still living in Louisville.  She didn't know she was doing it.
>>
>> Marilyn
>>                  |
>>            \     |     /               Marilyn M. Cooper
>>             \    |    /                Associate Professor of Humanities
>>    ~         \  x  x /
>>     ~   ~     x      x                 Department of Humanities
>> ----------------------------------     Michigan Technological University
>>  --      ---  ----   ---    --         1400 Townsend Drive
>>      ------      --------              Houghton, MI 49931
>>------       --------    -----  --      internet: mmcooper@mtu.edu
>>        ---                             office:906-487-3233
>>               LTB                      fax: 906-487-3559
>
>
>Beth Daniell
>Associate Professor                             864-656-5390
>English                                         dbeth@clemson.edu
>Clemson Univ                                    FAX 864-656-1345
>Box 341503
>Clemson, SC 29634-1503
>
>"The lyf so short, the craft so long to learne."
>                                                        --Chaucer
>
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As a Virginian now living in Wisconsin, I too have loved this thread. I get
a lot of "you're not from here, are you?"
 
My students were puzzled when they read Welty's account, in _One Writer's
Beginnings_, of being chastised for saying "might could."   "I didn't know
what that meant when I read it to myself," they commented, "but it sounded
so natural when you said it out loud." !!
 
> I
>love to say "might could" and do it whenever I get the chance.
 
 
I think you talk to them about it the same way you talked with your
mountaineer students -- it's a question of adjusting to your audience, to
make the impression you want to make. (I use clothing analogies with my
students -- I wear jeans to class, but not to job interviews. Students are
practicing  putting on their linguistic 3-piece suits.)
 
>Right now I have 2 fy African-American students whose verbs are entirely
>governed by the rules of what we used to call BEV and I am trying hard to
>figure out to talk to them about this.     --Beth
 
 
later, y'all,
 
----------------------------------------------------   Anita R. Guynn
-------------------------------------------
                                               Director of the Writing Program
                                               Beloit College
                                               608-363-2360
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I'm coming in late on this discussion, but for me there's an issue in the
idea that in my class, say Freshman Writing 1, students have an
opportunity to learn as much as they can about how to eliminate errors
on their own.  If they're getting someone else to do it, then I don't have a
chance to offer the help they need to assist them in making progress
toward being their own copy editors.  I guess if they want to pay
someone to clean up their economics paper, okay, but I want to see the
errors they're making because that's part of what I want to teach them,
along with other things in the class.
 
Having been a secretary for a number of years before going back to
school full-time, I can state that it's risky to depend on a skilled
secretary to fix your mistakes.  First, they're getting harder and harder
to find (if college graduates can't edit their own writing, how can they
expect someone who may be a high school graduate to do it?), and
second, a secretary who's ticked at her boss for whatever reason can
really sabotage him one day by *not* correcting his errors and letting
him be publically embarrassed (I note my stereotypic genders in the
above example--).  Of course, I never would have been guilty of doing
such a thing, but I've *heard* about it happening . . . ;-)
 
Elise Earthman
Professor of English
Coordinator, Composition Program
San Francisco State University
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Eunju,
 
The issue of how much help a student should get from a writing center tutor
is always in dispute and under negotiation.  In our center, over 75% of our
students are non-native speakers like yourself.  The tutors are trained to
work with each paper on three levels, with adjustments depending on the
purpose of the text, the stage of the process, the student's agenda, etc.:
 
1) Global/Rhetorical--purpose, audience, organization, thesis, argument,
evidence, development, and other large scale issues, such as the assignment.
The tutor might spend nearly the whole session on these issues, or a minute
or two, depending on the circumstances, but no changes should be discussed
without skimming the text and situating it in some kind of rhetorical context.
 
2) Sentence-level negotiation of meaning--Here the tutor is looking for
sentences that are hard to understand. Non-native speakers often start
translating from their native-languages when the ideas get difficult, so
sometimes the most important ideas in the paper are incomprehensible.  The
tutor will ask the writer to explain, and when she says something that works
better, have her write it down.  This process is very important for language
acquisition, because the writer is struggling to express her own thoughts,
and getting imediate feedback from a native or fluent speaker.
 
3) Grammatical systems--The tutor looks for grammatical forms that are
non-standard.  Current language acquisition theory says that calling attention
to grammatical forms that are non-standard can facilitate acquisition of
standard forms.  The writer can't focus on everything at once, however, so
the tutor has to choose one or two systemic problems to work on at the
moment.
 
Of course, in a 30 minute appointment no tutor could do all of this
thoroughly in one session.  Instead, they touch on each level, and focus on
one, depending on the current needs as negotiated between the tutor and  the
student.
 
It was interesting to hear your perspective.
 
John Edlund
Director, University Writing Center
CSULA
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In a message dated 10/19/98 6:54:47 AM Pacific Daylight Time,
sn282@CNSVAX.ALBANY.EDU writes:
 
<< This will not be a particularly helpful response, but I have to confess: I
 have never understood what it means to admit someone to a college or
 university--in effect, to legally contract with that student to do college
 work, and to also (thereby) legally affirm their qualifications for doing
 so--and then to tell them that they must take "remedial" (i.e.,
 non-college) courses. >>
 
Thanks for saying that, Steve.  Many of us at the two-year college find the
position of such four-year institutions immoral.  Indeed, we view these moves
as further evidence that the Big U persists in regarding the community college
as "pre-college."  Whose responsibility is it anyway to promote broad-based
literacy in this nation?
 
Howard Tinberg
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I have a 3 year old 2nd cousin who declines things offered to him by saying
"I can't want it".  I dread the day this phrase is socialized out of his
speech. It may not be idiomatic, but it seems so much more polite, as if he
is trying to want it but just can't.
*******************************************
Paula Boyd
Department of English--Center for Writing Studies
University of Illinois at Urbana-Champaign
 
 
www.english.uiuc.edu/boyd/home
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>
> I have a 3 year old 2nd cousin who declines things offered to him by saying
> "I can't want it".  I dread the day this phrase is socialized out of his
> speech. It may not be idiomatic, but it seems so much more polite, as if he
> is trying to want it but just can't.
 
I can't want chocolate. I can't want a new car. I can't
want to respond to this thread AGAIN!!!
 
My grandson, when he was about 3, would say "I can't know
how," instead of "I don't know how." I know that feeling.
Three-year-olds rule!
 
kk
--
---------------------------------------------------------------
       Karla Saari Kitalong  kitalong@mtu.edu
---------------------------------------------------------------
URL:   http://www.hu.mtu.edu/~kitalong/
voice: 906-487-3262         Michigan Technological University
fax  : 906-487-3559         Houghton, MI 49931
---------------------------------------------------------------
  "'Things could be worse' just doesn't sing like 'If it feels
          good, do it!!'" -- Arlo to Janis, June 2, 1998
---------------------------------------------------------------
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One of the best, most "teacherly" sources I have found on how to talk with
students as Beth indicates she needs to is Stephen Tchudi and Susan
Tchudi's ENGLISH/LANGUAGE ARTS HANDBOOK, particularly the sections on
understanding language variation.
 
As a native West Virginian, I feel compelled to point out that almost all
the babies there do need kissed, and certainly all the cars need washed.
 
David Jolliffe
DePaul, Chicago
 
On Tue, 20 Oct 1998, Beth Daniell wrote:
 
> I've loved the chicky tars strand too. And, Marilyn is rigth about how our
> speech--accents and word choice--index our identities and our wannabes. I
> love to say "might could" and do it whenever I get the chance. I must tell
> you, though, it really pisses me off when I am trying to make a serious
> point, and someone gushes "Oh, I just love your accent."
>
> I tell my students that they should keep their southern accents when they
> talk, but try not write with it. When I taught at West Virginia Univ, I
> told the students there to keep on saying "the baby needs kissed" or the
> "the car needs washed" but not to write it to anyone except family because
> it tripped up folks who were from other parts of the country.
>
> Right now I have 2 fy African-American students whose verbs are entirely
> governed by the rules of what we used to call BEV (what's the politically
> correct term these days?) and I am trying hard to figure out to talk to
> them about this.     --Beth
>
>
>  >I really enjoyed the chicky tars thread too -- and chicky tars is one of
> >the best one of these I've heard.
> >
> >About the question about maintaining or losing dialects, and shifting back,
> >I'm surprised no one mentioned how the use of dialect is clearly related to
> >one's sense of identity. As in Theresa's note, people who are proud of
> >their region hold onto their dialect as an intentional (or subconsicous)
> >marker. And as in Richard Haswell's note, people will automatically switch
> >into or intensify their dialect when speaking with others who use the same
> >dialect, as a way of emphasizing solidarity.
> >
> >> On Sat, 17 Oct 1998,
> >> Steve Jamar wrote:
> >>
> >> > I kind of hate to make a semi-serious observation under this
> >> > heading since the postings have been so much fun, but I do
> >> > sometimes wonder whether there is any correlation between
> >> > those who have a good ear for accents and language and have
> >> > a plasticity of voice for accents and those who pick up
> >> > writing conventions and who can change writing styles
> >> > easily.  I had an aunt who lived in Duluth, Minn. for 50
> >> > years - and never changed her soft southern speech (e.g.,
> >> > he-yah, the-yah for here and there) while I have even
> >> > started to say y'all and adopt some of the tonality I hear
> >> > from my colleagues and students daily.  A good linguist
> >> > would tell the difference without trouble, but some people's
> >> > accents dissipate quickly, others stay thick forever.  I
> >> > have friends from Texas who have only a slight softening
> >> > around the edges of some words as the vestigial remains of
> >> > having moved away just a year or so ago.  I have other
> >> > friends from Texas who I would swear never left home -
> >> > though they did decades ago.  Curious.
> >
> >>Lots of Southerners and Texans nourish their dialect--they wouldn't get
> >>rid of that accent for anything! They've learned to make it work for
> >>them--especially in rhetorical ways just because of others' thinking the
> >>Texan or Southerner has "diminished intelligence."
> >
> >>I can buy into Steve's speculation about "plasticity of voice" in both
> >>accent and style.  Both depend upon context.  As a boy I was amazed at
> >>the way my mother, who grew up in Louisville, regained her Southern
> >>accent when she was talking on the phone to her mother or her sister,
> >>who were still living in Louisville.  She didn't know she was doing it.
> >
> > Marilyn
> >                  |
> >            \     |     /               Marilyn M. Cooper
> >             \    |    /                Associate Professor of Humanities
> >    ~         \  x  x /
> >     ~   ~     x      x                 Department of Humanities
> > ----------------------------------     Michigan Technological University
> >  --      ---  ----   ---    --         1400 Townsend Drive
> >      ------      --------              Houghton, MI 49931
> >------       --------    -----  --      internet: mmcooper@mtu.edu
> >        ---                             office:906-487-3233
> >               LTB                      fax: 906-487-3559
>
>
> Beth Daniell
> Associate Professor                             864-656-5390
> English                                         dbeth@clemson.edu
> Clemson Univ                                    FAX 864-656-1345
> Box 341503
> Clemson, SC 29634-1503
>
> "The lyf so short, the craft so long to learne."
>                                                         --Chaucer
>
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Theresa Enos wrote:
>
> Oh, Beth--at last--another person who uses double modals.
 
I might should oughtta jump in here ...
 
>  I have been made
> fun of--in, you know, an "affectionate" way, of my "might could's."
 
One of the advantages of being in linguistics is that people don't
make such value judgments--instead, they hear multiple modals and
want to collect data from you (-:
 
"Ohmygod, can you *say* that?"
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Elise Earthman wrote:
>
> Having been a secretary for a number of years before going back to
> school full-time, I can state that it's risky to depend on a skilled
> secretary to fix your mistakes.
 
Points well made.  But there's a difference between *depending on*
a secretary (or anyone else) to fix your mistakes and being prudent
enough to ask someone to proofread your writing.
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Karla Saari Kitalong wrote:
>
> My grandson, when he was about 3, would say "I can't know
> how," instead of "I don't know how."
 
The "can't==don't" substitution is very common for native
speakers of Japanese.  Even after years of teaching ESL,
I would have a sharp gut reaction when a Japanese student
would say to me, "You can't understand."
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Thanks to Donald Wolff for expressing so well the complexities of the
relationship between the global level and the sentence level of writing.
 
Donald Wolff wrote:
 
"... many errors, which don't affect meaning, prevent or inhibit entree
into a discipline and even the academic 'community' as a whole."
 
As one who was trained as a journalist by being thrown into the deep end
of the pool (get the story "right" or receive an "F"), I find it helps my
students to make them aware of the stakes, as it were, in respecting the
genre of writing they are asked to produce in college. Once they
understand that errors, particularly sentence-level errors, will in fact
"mark" them as unprepared (or worse) and will inhibit communication of
their ideas to those from whom they desire validation, they tend to look
upon these errors in a new light. I try to make the errors "opportunities"
rather than "problems" -- a chance to clarify at the most fundamental
level.
 
I also tell them an anecdote about a young man I know who was salutatorian
of his high school class. This young man told me that when he went to
college (on a scholarship at a prestigious eastern university), he thought
he could write. But when he got to college, he discovered that he didn't
know how to write. When he got out of college, he thought he could write.
But when he got his first job, he discovered that he didn't know how to
write. The moral: writing (and knowing) is a process. You're not going to
learn it all in one day or one course. You're going to learn it by
practicing it. And you're going to have to adjust your conception of
writing to *where you are and who you are writing for*.
 
After all, everyone's an editor...
 
Catherine Mitchell
Univ. of TX at Dallas
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Beth Daniel wrote:
 
"Right now I have 2 fy African-American students whose verbs are
entirely
governed by the rules of what we used to call BEV (what's the
politically
correct term these days?) and I am trying hard to figure out to talk to
them about this."
 
I had a student who wrote superb "standard" written English but spoke
in a nearly incomprehensible street vernacular - incomprehensible except
to the students from similar backgrounds.  And he had an attitude.  I
had a third year student who I knew well and who I knew could talk to
me, to football players, to street folk, to just about anyone in almost
any variant of English, it seemed, talk to this student and explain why
professors and some students were responding so negatively toward him in
class, and out.  This student had never been told that there were
different speech patterns which were appropriate in different settings
as well as there being a difference between speech and writing.  He
greatly appreciated the feedback and went on to do very well - in
interviews and in class, etc.
 
I have had other students with similar problems but who have not had the
attitude overlay.  For them, I just talked to them about it.
 
When the standards are presented as contextual, as related to purpose
and audience, when the "nromal" way the student speaks to his or her
peers is approved or at least not disapproved, most of the time most of
the resistance disappears.  (some people are just hard-headed or
determined to always do everything on their own terms).  When students
understand that I am not condemning the way they talk at home, among
friends, or anything else, but that I expect a certain type of discourse
for the law and for professional relationships, they tend to respond
quite well.
 
And this was the mistake in where was it - Berkeley? - with the Ebonics
brouhaha.  Teachers at all levels can teach more effectively if they are
sensitive to what the students know and present knew information and
different standards as just that.
 
Language is not math or physics.  It really is context-dependent.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
United States of America
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
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To report on my conf with my fy African-American students, both products of
South Carolina public schools, btw: It went well, I think. In the conf
(with the two of them together), after explaining, I suggested they read
June Jordan's essay about Willie Jordan in the reader we're using for class
and told them about the James Baldwin essay "If Black English ISn't a
Language, Then Tell Me What It Is"; they had never heard of James Baldwin;
they asked for copies of the essay. (If I c=E5n get a freshperson to read
June Jordan and James Baldwin, I've earned my pay for the day.) I was
concerned about hurting these guys' feelings. One is working really hard in
my class, and the other is about the sweetest Clemson football player you
could imagine (though work in my class is not his strong suit).
 
I'll find the Tchudi stuff, David, and see if I did okay according those
guidelines.    --Beth
 
 Beth Daniel wrote:
>
>"Right now I have 2 fy African-American students whose verbs are
>entirely
>governed by the rules of what we used to call BEV (what's the
>politically
>correct term these days?) and I am trying hard to figure out to talk to
>them about this."
>
>I had a student who wrote superb "standard" written English but spoke
>in a nearly incomprehensible street vernacular - incomprehensible except
>to the students from similar backgrounds.  And he had an attitude.  I
>had a third year student who I knew well and who I knew could talk to
>me, to football players, to street folk, to just about anyone in almost
>any variant of English, it seemed, talk to this student and explain why
>professors and some students were responding so negatively toward him in
>class, and out.  This student had never been told that there were
>different speech patterns which were appropriate in different settings
>as well as there being a difference between speech and writing.  He
>greatly appreciated the feedback and went on to do very well - in
>interviews and in class, etc.
>
>I have had other students with similar problems but who have not had the
>attitude overlay.  For them, I just talked to them about it.
>
>When the standards are presented as contextual, as related to purpose
>and audience, when the "nromal" way the student speaks to his or her
>peers is approved or at least not disapproved, most of the time most of
>the resistance disappears.  (some people are just hard-headed or
>determined to always do everything on their own terms).  When students
>understand that I am not condemning the way they talk at home, among
>friends, or anything else, but that I expect a certain type of discourse
>for the law and for professional relationships, they tend to respond
>quite well.
>
>And this was the mistake in where was it - Berkeley? - with the Ebonics
>brouhaha.  Teachers at all levels can teach more effectively if they are
>sensitive to what the students know and present knew information and
>different standards as just that.
>
>Language is not math or physics.  It really is context-dependent.
>
>Cheers,
>Steve
>--
>Steven D. Jamar
>Professor of Law
>Director, Legal Research & Writing Program
>Howard University School of Law
>2900 Van Ness Street N.W.
>Washington, D.C.  20008
>United States of America
>
>vox:  202-806-8017  fax:  202-806-8428
>email:  sjamar@law.howard.edu
 
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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> Elise Earthman wrote:
> >
> > Having been a secretary for a number of years before going back to
> > school full-time, I can state that it's risky to depend on a skilled
> > secretary to fix your mistakes.
>
> Points well made.  But there's a difference between *depending on*
> a secretary (or anyone else) to fix your mistakes and being prudent
> enough to ask someone to proofread your writing.
 
I agree, and that's just my point -- if students are getting (or paying)
someone to proofread their work *in lieu of* learning to do it themselves,
then they will always be at the mercy of someone else.  I want them to
be empowered by learning as much as they can in my class.
 
Elise Earthman
SF State
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On Tue, 20 Oct 1998, Howard Tinberg wrote:
> (snip)   Many of us at the two-year college find the
> position of such four-year institutions immoral.  Indeed, we view these moves
> as further evidence that the Big U persists in regarding the community college
> as "pre-college."  Whose responsibility is it anyway to promote broad-based
> literacy in this nation?
 
I wonder if someone might discuss the concept of a "basic college" within
a university?  I know there are such programs (called University College,
or something like that), but in my newness I don't know the details.  It
seems to me that such a situation (a "basic skills" division within a
university) could avoid the problems of subcontracting/outsourcing
"remediation" and could also address problems of exclusivity and student
preparedness.  I'm sure new problems would crop up (maybe even the
establishment of a "separate but equal" sentiment and parallel faculty
systems), but couldn't such an arrangement help universities offer their
students courses appropriate to their levels of need, while maintaining
the rigor that the universities find important?
 
Kurt Bouman
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>Many of us at the two-year college find the
>position of such four-year institutions immoral.  Indeed, we view these moves
>as further evidence that the Big U persists in regarding the community college
>as "pre-college."
 
This is interesting. I've been familiar for a long time with "regressive
degradation"--people in the universities blaming the CC's and HS's for the
fact that students write so poorly. And then the HS's have to put up with
what the middle schools produce, and so on.
 
However, this other view demands a name of its own, too, perhaps
"progressive denunciation." The elementary schools denounce the secondary
schools for forcing later proficiencies backwards onto younger students.
HS's and CCs denounce the state universities for requiring proficiency at
the start that goes beyond what the students achieve at the CC's and HS's.
At times the state universities may want to say, We'd like to teach the
students at whatever level of proficiency they arrive with, but those
stakeholders are insisting on greater proficiency than we can achieve if we
do that.
 
These dynamics are probably inevitable, but it's hard to see how they can
ever be helpful.
 
What I find difficult to comprehend in some universities is how difficult
it is to get funding to help students who are admitted below the going
standard. When I see the money that flows so quickly in other
directions--and when we know that just a little extra help could make a big
difference in the lives of many students--I sometimes get the urge to say
"immoral," too.  And then there's another "university attitude" that
operates in this context. That is: in just a few years, we will no longer
have THIS KIND of student because the HS's will have done their jobs
better, we will have become more selective, and so on. I've heard this for
20 years. It is usually used to justify not developing appropriate support
for the students who need it now. However, I don't think that this is a
matter of immorality; this is, really, sheer ignorance. And it seems just
as intractable as the dynamics of blame.
 
                                        --Jim Crosswhite
=========================================================================
Date:         Wed, 21 Oct 1998 10:18:11 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Re: Immorality and Ignorance
In-Reply-To:  <l03130301b22bc1e5a771@[128.223.111.110]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Jim's post is accurate as far as I know--the evaluation of each level is
driven by the successes/failures of the students at the next level.
 
Isn't it one of Mina Shaunnesy's main points that mistakes in nearly all
discourse haven't really changed--and still haven't?  I remember getting
"A's" in H.S. English, but having a HELL of a lot of red ink on my first
papers in college--and I still got "A's" with a couple of revisions.  I
don't think we see the process of learning to write as a process, but as
something that for everyone should be accomplished by age 18 or 19--not
possible.  I've said it on this list before:  how many really famous
writers did not develop their talent until later in life?
 
> operates in this context. That is: in just a few years, we will no longer
> have THIS KIND of student because the HS's will have done their jobs
> better, we will have become more selective, and so on. I've heard this for
> 20 years. It is usually used to justify not developing appropriate support
> for the students who need it now. However, I don't think that this is a
> matter of immorality; this is, really, sheer ignorance. And it seems just
> as intractable as the dynamics of blame.
>
>                                         --Jim Crosswhite
 
 
HOWEVER, I do think H.S. and G.S. can do better, if only by drawing more
writing out of the students.  I've had students say, truthfully or not,
that they "have only had to write one research paper in H.S."
 
JEEZ write SOMETHING every day.....
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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At CSUMB, our tutorial center offers both one-on-one and tutorial
workshop (small-group) support for students and designated classes.
But I have been toying with the idea of adding a for-pay editing
center.  Here are the reasons that the idea has appeal:
 
1)  Students, staff, and faculty, often work on projects which go
outside the university learning community.  Our students, for instance,
are required to take two semesters of service-learning courses, one in
the lower-division curriculum and one in the major.  They often work on
projects which will represent the community agencies they work for.
Being able to have, say, a brochure or poster checked for grammatical
correctness would be helpful, and would not necessarily interfere with
the stipulated outcomes of that particular learning experience.
 
2)  Having an editing center could help clarify, in the minds of
students and faculty, the difference between having a piece edited and
receiving writing instruction in the tutorial center.
 
3)  The two groups could work together, making referrals as appropriate.
 
4)  A university-based editing center could provide a statement about
its services (levels of editing, etc.), could send an e-mail notice to
professors that the service had been rendered to one of their students
(thus escaping students using the service on the sly), and could track
services provided to individual students.  It would all be above board,
and the information would be available to the university community as
needed.  If the center received a request not to work on papers for a
particular course, that would be honored.
 
5)  We could hire a technical editor to develop training and supervise
the services, and student editors would gain valuable expertise serving
in the center as apprentices.
 
6)  In our case, with part of our institutional mission mandating
entrepeneurial activities, it could be a money-making operation, which
would help support the tutorial services.
 
7)  For purposes of equal access, we could use a sliding fee scale or
accept vouchers from students on financial aid.
 
I'd greatly appreciate any thoughts about this approach.
 
Susan Wyche
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Colleagues:  please pass this on to your doctoral students.  We're not getting many applications for the position, and I think, in the end, the person hired will have great flexability to develop courses that interest them.  The ad is in the Chronicle and in the October JIL and we'll be at MLA.  Alliance has one of the lowest costs of living in the country and the salary and benefits are pretty good.  We're close to Cleveland and Pittsburgh.  There's money for travel and professional development.  The load is 4/4 but there's little, if any, pressure to publish.  The department, while currently 8:1 literature to composition, is quite civil (and they leave writing, for the most part, alone).  If anyone has questions, I can answer them via email.
 
Cheers
 
 
 
 
Tenure line position available in English: generalist in rhetoric and composition to teach expository prose and the writing of poetry and to develop courses in a new and growing writing major.  Rank dependant on academic qualifications and experience.  Doctorate required for tenure.  Completed doctorate or progress toward the doctorate and prior teaching experience required for appointment.  Experience in writing across the curriculum or basic writing helpful but not necessary.  Candidates must have a commitment to teaching in a liberal arts setting.  Send a letter of interest, resume, graduate transcript(s), and three current letters of reference with addresses and phone numbers to: Dr. John Bienz, Department of English, Mount Union College, Alliance, OH 44601
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf@muc.edu
"There is no substitute for absolute lack of preparation."
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Fine, but then might it not be "prudent" to have someone else do all of
the writing for you in the first place?  Why learn any element of writing
if others can be hired to do it?
 
Ed Kearns
 
On Wed, 21 Oct 1998, Clay Bond wrote:
 
> Elise Earthman wrote:
> >
> > Having been a secretary for a number of years before going back to
> > school full-time, I can state that it's risky to depend on a skilled
> > secretary to fix your mistakes.
>
> Points well made.  But there's a difference between *depending on*
> a secretary (or anyone else) to fix your mistakes and being prudent
> enough to ask someone to proofread your writing.
>
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Kurt,
     There are different ways of approaching this.  University of
Cincinnati gained control of Raymond Walters Community College and I
understand they now use it as an open-admissions division for entrance to
the university.  Similarly, when I interviewed at Alabama State University
some years ago, that institution maintained a 'Division of Advancement
Studies' which _all_ students were required to attend for at least two
years, and whose purpose was to eliminate the disparity between what
knowledges and skills their undergraduate admissions possessed and what
the university required.
     I notice you've used the term University College, and I would urge
you to be very careful there since that term is frequently used to specify
undergraduate instruction separate than graduate instruction.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Wed, 21 Oct 1998, Kurt Bouman wrote:
>
> I wonder if someone might discuss the concept of a "basic college"
> within a university?  I know there are such programs (called University
> College, or something like that), but in my newness I don't know the
> details.  It seems to me that such a situation (a "basic skills"
> division within a university) could avoid the problems of
> subcontracting/outsourcing "remediation" and could also address problems
> of exclusivity and student preparedness.  I'm sure new problems would
> crop up (maybe even the establishment of a "separate but equal"
> sentiment and parallel faculty systems), but couldn't such an
> arrangement help universities offer their students courses appropriate
> to their levels of need, while maintaining the rigor that the
> universities find important?
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Re:  Susan's questions about an editing-for-pay center:
 
It seems like such a place would establish some sort of contract:  I will
pay you, and you will correct my editing errors.  Who would be responsible
if the editing center failed to edit correctly (according to whatever
convention they followed) or completely?  If a poorly edited paper
resulted in a lower grade for a piece of writing (as a writing tutor, I
heard this threat frequently), would the editing center's responsibility
to the student go beyond refunding the editing fee or re-editing the
document?  What if the poorly edited paper resulted in some kind of
institutional action (lower course grade, no course credit, thesis/diss
not accepted)?  It would be easy to provide a disclaimer ("We will help,
but students must ensure the ultimate accuracy of their documents"), but
such a disclaimer would return us to the starting point.
 
Why couldn't an editing center be run *free*?  Like most writing centers?
What makes editing a skill that must be purchased, but revision a skill we
help develop for free?
 
 
Kurt Bouman
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Susan:  You have raised some interesting questions.  Like MB and other CSU
campuses, we are being urged to become revenue-generating as well as
teaching enterprises, and certainly such a fee-based writing consultation
service could generate money.  I'm uncertain about how I'd draw the lines
between the two and what the lines would mean.  Would they create class
lines--those who can afford the fee-for-service, a la British medical care?
Would the for-fee service offer a guarantee that isn't part of free
tutoring, which bills itself as writer-writer consultation?  Would the two
further muddy the ways we think about sentence issues as rhetorical issues?
 
We have been thinking about some fee structure for EFL students who come
into MBA programs with rigorous demands for American English proficiency
within two years--something we know they can't attain--but might get closer
with much more 1:1 work than we can supply--is this on the order of the univ
will supply x amount and any more the students need they have to pay for?
 
I'll be interested in others' thoughts on this.
 
Carol Haviland
 
>At CSUMB, our tutorial center offers both one-on-one and tutorial
>workshop (small-group) support for students and designated classes.
>But I have been toying with the idea of adding a for-pay editing
>center.  Here are the reasons that the idea has appeal:
>
>1)  Students, staff, and faculty, often work on projects which go
>outside the university learning community.  Our students, for instance,
>are required to take two semesters of service-learning courses, one in
>the lower-division curriculum and one in the major.  They often work on
>projects which will represent the community agencies they work for.
>Being able to have, say, a brochure or poster checked for grammatical
>correctness would be helpful, and would not necessarily interfere with
>the stipulated outcomes of that particular learning experience.
>
>2)  Having an editing center could help clarify, in the minds of
>students and faculty, the difference between having a piece edited and
>receiving writing instruction in the tutorial center.
>
>3)  The two groups could work together, making referrals as appropriate.
>
>4)  A university-based editing center could provide a statement about
>its services (levels of editing, etc.), could send an e-mail notice to
>professors that the service had been rendered to one of their students
>(thus escaping students using the service on the sly), and could track
>services provided to individual students.  It would all be above board,
>and the information would be available to the university community as
>needed.  If the center received a request not to work on papers for a
>particular course, that would be honored.
>
>5)  We could hire a technical editor to develop training and supervise
>the services, and student editors would gain valuable expertise serving
>in the center as apprentices.
>
>6)  In our case, with part of our institutional mission mandating
>entrepeneurial activities, it could be a money-making operation, which
>would help support the tutorial services.
>
>7)  For purposes of equal access, we could use a sliding fee scale or
>accept vouchers from students on financial aid.
>
>I'd greatly appreciate any thoughts about this approach.
>
>Susan Wyche
>
>
=========================================================================
Date:         Wed, 21 Oct 1998 15:33:58 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: inviting students to get help in copy-editing
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>Fine, but then might it not be "prudent" to have someone else do all of
>the writing for you in the first place?  Why learn any element of writing
>if others can be hired to do it?
>
>Ed Kearns
>
 
Ooh, Careful, Ed.  You're getting perilously close to the kind of writing
university presidents do!
Bill
 
Bill Condon
Director, WSU Writing Programs
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Prof. Steven D. Jamar wrote:
 
> When the standards are presented as contextual, as related to purpose
> and audience, when the "nromal" way the student speaks to his or her
> peers is approved or at least not disapproved, most of the time most of
> the resistance disappears.
 
Steven,
 
I agree. Glad you shared it it with the list.
 
Mary Segall
=========================================================================
Date:         Thu, 22 Oct 1998 07:37:06 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <sn282@CNSVAX.ALBANY.EDU>
Subject:      Re: inviting students to get help
In-Reply-To:  <msg577872.thr-7cb63507.58dc45@monterey.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Susan Wyche's explanation of what an editing center might be makes a great
deal of sense to me. I was especially taken with the entreprenurial
dimensions of it: i.e., that it might help pay for itself, and that it
would serve as a training ground. Just yesterday, in fact, I spent an hour
tutoring a local resident--not a student, actually, so that this was (I
love to say this!) pro bono work (how about that, Steve Jamar!). Anyway,
all I did was go over a letter this man had written (and of course listen
to the stories related to it). In the end, he asked how much he owed me:
he was quite serious, and clearly quite able to pay.
 
In the end, of course, there was no charge, but I can see Susan's argument
playing out in that scenario. He comes in, works with me and one of our
undergrads, say. We all discuss his text, negotiate changes, etc.--edit
it, in short--then he pays, and we move on to the next person. The univ.
offers a service, the resident is happy, the student learns about editing.
 
I like it.
 
Steve North
SUNY Albany
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Is it possible that a man's Southern accent is associated with a lower
class than a woman's Southern accent--and thus triggers a kind of
subliminal classism in us all?
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Sun, 18 Oct 1998, Edward White wrote:
 
> As I reflect on Theresa's point, I think there is a gender bias built into
> this issue.  As a former N'yawker, I tend to react to a female southern
> accent in very positive ways (I'm trying to choose my words carefully
> here) and to the male southern accent in rather less positive ways.  I
> don't have the faintest idea why.
>                                                 --Ed White
>
> On Sat, 17 Oct 1998, Theresa Enos wrote:
>
> > Lots of Southerners and Texans nourish their dialect--they wouldn't get
> > rid of that accent for anything! They've learned to make it work for
> > them--especially in rhetorical ways just because of others' thinking the
> > Texan or Southerner has "diminished intelligence."
> >
> > On Sat, 17 Oct 1998,
> > Steve Jamar wrote:
> >
> > > I kind of hate to make a semi-serious observation under this
> > > heading since the postings have been so much fun, but I do
> > > sometimes wonder whether there is any correlation between
> > > those who have a good ear for accents and language and have
> > > a plasticity of voice for accents and those who pick up
> > > writing conventions and who can change writing styles
> > > easily.  I had an aunt who lived in Duluth, Minn. for 50
> > > years - and never changed her soft southern speech (e.g.,
> > > he-yah, the-yah for here and there) while I have even
> > > started to say y'all and adopt some of the tonality I hear
> > > from my colleagues and students daily.  A good linguist
> > > would tell the difference without trouble, but some people's
> > > accents dissipate quickly, others stay thick forever.  I
> > > have friends from Texas who have only a slight softening
> > > around the edges of some words as the vestigial remains of
> > > having moved away just a year or so ago.  I have other
> > > friends from Texas who I would swear never left home -
> > > though they did decades ago.  Curious.
> > >
> > > As to accents and  intelligence - surveys show that the
> > > heavier the southern the accent, the more people from other
> > > parts of the country assume diminished intelligence on the
> > > part of the speaker.  I wonder if this is still true now
> > > that we have had a couple of Southern Presidents and so many
> > > actresses are from the south so we are getting more
> > > accustomed to it.  I suspect that the broadcast and cable
> > > media's continued insistence on a certain flatness of speech
> > > continues to affect our perceptions of proper and educated.
> > >
> > > . . .   back to grading . . . sigh . . .
> > >
> > > --
> > > Steven D. Jamar
> > > Professor of Law
> > > Director LRW Program
> > > Howard University School of Law
> > > 2900 Van Ness Street NW
> > > Washington, DC  20008
> > >
> > > vox:  202-806-8017   fax:  202-806-8428
> > > email:  sjamar@law.howard.edu
> > >
> > > "Lawmakers ought not to be law-breakers."
> > >
> > > Chaucer, "The Man of Law's Tale,"  The Canterbury Tales, c.
> > > 1386
> > >
> >
> > ----------------------
> > Theresa Enos
> > Department of English
> > University of Arizona
> > Tucson, AZ 85721
> > 520-621-3371
> > FAX 520-621-7397
> > enos@U.Arizona.EDU
> >
>
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Chet's post is a little dated, and a number of people have covered the
territory better than I could. One other wrinkle, I guess: while declared
"open admissions" institutions are under fire, what is the real
exclusionary power of schools not in the top 200 or 500 in terms of
selectivity? There are--what--3500 or so post-secondary institutions in
the U.S.? Seems to me that if you have a h.s. diploma and the requisite
tuition, you can find one to enroll in. And from my perspective, Chet,
that enrollment constitutes the tacit acknowledgment that the instruction
offered will be "college-level" instruction.
 
Part of what seems to linger in this debate--and certainly in other venues
where (most notably) people talk about "college-level writing"--is some
sense that there is an enduring or absolute set of measures, a kind of
line, that demarcates what is and what isn't "college" level. But surely
any such demarcation is conventional, arbitrary, local, and negotiable.
Not the less real or even important for being so, but still: what is
"college-level" (or grad level, or professional level, etc.) is a function
of what some "we" stipulates and enacts.
 
Steve North
 
On Mon, 19 Oct 1998, Chet Pryor of Montgomery College-Germantown wrote:
 
> Steve,
>       I admit I haven't been following this thread, but the naivete
> engendered in the response below caught my attention.  Correct me if I'm
> wrong, but doesn't New York maintain _open admissions_ four year campuses?
> If one is admitted to an open-admissions campus, exactly what does that
> mean, as far as your own thinking is concerned?
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
> --------------------------------------------------------------------------
> > On Mon, 19 Oct 1998, Steve North, SUNY Albany wrote:
> >
> > This will not be a particularly helpful response, but I have to confess:
> > I have never understood what it means to admit someone to a college or
> > university--in effect, to legally contract with that student to do
> > college work, and to also (thereby) legally affirm their qualifications
> > for doing so--and then to tell them that they must take "remedial"
> > (i.e., non-college) courses. I guess I'm suggesting that students in
> > Virginia (or New York, for that matter) might want to head to court,
> > armed with letters of acceptance and receipts for tuition. Students who
> > are admitted to college are college students, and college-level student
> > writers, by definition. If other definitions are at work--but
> > hidden--somebody ought to say so.
>
>
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Yes, Marilyn, this sociolinguistic "code-switching" really came home to me
when I studied it, as a Southerner who has little of his original accent
most of the time--until I talk with my family, for example--my wife says
she can tell if I'm on the phone with somebody from home from several
rooms away, just by the intonation and pacing, etc.--that's "solidarity"
time.  And I feel funny when people say, "So what happened to your
accent?"--kind of disloyal, sometimes.  But we are who we become.  I have
Southern roots, accent or no, I suppose--and it comes out in funny
ways--expecially though an irrational passion for fried food of
practically any kind . . .
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Tue, 20 Oct 1998, Marilyn Cooper wrote:
 
> I really enjoyed the chicky tars thread too -- and chicky tars is one of
> the best one of these I've heard.
>
> About the question about maintaining or losing dialects, and shifting back,
> I'm surprised no one mentioned how the use of dialect is clearly related to
> one's sense of identity. As in Theresa's note, people who are proud of
> their region hold onto their dialect as an intentional (or subconsicous)
> marker. And as in Richard Haswell's note, people will automatically switch
> into or intensify their dialect when speaking with others who use the same
> dialect, as a way of emphasizing solidarity.
>
> > On Sat, 17 Oct 1998,
> > Steve Jamar wrote:
> >
> > > I kind of hate to make a semi-serious observation under this
> > > heading since the postings have been so much fun, but I do
> > > sometimes wonder whether there is any correlation between
> > > those who have a good ear for accents and language and have
> > > a plasticity of voice for accents and those who pick up
> > > writing conventions and who can change writing styles
> > > easily.  I had an aunt who lived in Duluth, Minn. for 50
> > > years - and never changed her soft southern speech (e.g.,
> > > he-yah, the-yah for here and there) while I have even
> > > started to say y'all and adopt some of the tonality I hear
> > > from my colleagues and students daily.  A good linguist
> > > would tell the difference without trouble, but some people's
> > > accents dissipate quickly, others stay thick forever.  I
> > > have friends from Texas who have only a slight softening
> > > around the edges of some words as the vestigial remains of
> > > having moved away just a year or so ago.  I have other
> > > friends from Texas who I would swear never left home -
> > > though they did decades ago.  Curious.
>
> >Lots of Southerners and Texans nourish their dialect--they wouldn't get
> >rid of that accent for anything! They've learned to make it work for
> >them--especially in rhetorical ways just because of others' thinking the
> >Texan or Southerner has "diminished intelligence."
>
> >I can buy into Steve's speculation about "plasticity of voice" in both
> >accent and style.  Both depend upon context.  As a boy I was amazed at
> >the way my mother, who grew up in Louisville, regained her Southern
> >accent when she was talking on the phone to her mother or her sister,
> >who were still living in Louisville.  She didn't know she was doing it.
>
>  Marilyn
>                   |
>             \     |     /               Marilyn M. Cooper
>              \    |    /                Associate Professor of Humanities
>     ~         \  x  x /
>      ~   ~     x      x                 Department of Humanities
>  ----------------------------------     Michigan Technological University
>   --      ---  ----   ---    --         1400 Townsend Drive
>       ------      --------              Houghton, MI 49931
> ------       --------    -----  --      internet: mmcooper@mtu.edu
>         ---                             office:906-487-3233
>                LTB                      fax: 906-487-3559
>
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In a message dated 10/22/98 6:53:17 AM Pacific Daylight Time,
sn282@CNSVAX.ALBANY.EDU writes:
 
<< But surely
 any such demarcation is conventional, arbitrary, local, and negotiable.
 Not the less real or even important for being so, but still: what is
 "college-level" (or grad level, or professional level, etc.) is a function
 of what some "we" stipulates and enacts. >>
 
Indeed, Steve.  And that is the rub.  At my own institution, basic writing,
while credit-bearing, does not "count" as progress toward a given major.
There is even talk in my state of abolishing the credit for bw altogether.
 
Howard Tinberg
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The deadline for this conference (announced previously) has been extended
to December 4, 1998.
 
Call for Papers
 
Links to Success: Bridges Over Boundaries
An Intersegmental Conference at Cal State Hayward
May 14-15 1999
 
We invite graduate students and faculty members from High Schools,
Community Colleges, and
Universities in the greater Bay Area (or further afield) to submit
abstracts for this May
conference.  The topics are:
 
-College, Community College, and High School Articulation  Issues
-Computers in the Classroom
-Learning Communities
-Multicultural and E.S.L. Bridges
-Teacher Assessment
-Remediation Reduction
-Service Learning
 
We invite you to submit abstracts for individual presentations, panel
presentations, round-table forums,
and workshops.  Individual presentations will be allotted 15 minutes;
panels, forums, and workshops
will be allotted 30 minutes.  Please send two copies of one 75- word
abstract per each individual, panel,
forum, and workshop presentation. One copy must include your name[s],
mailing address, email
address, phone number, affiliation, and all required audio-visual
equipment.  Please do not include this
information on the second copy;  it will be used for a blind review.
Email and hardcopy submissions
only.
 
Deadline for abstracts:  December 4, 1998
 
Dates of Conference:  May 14 & 15, 1999
 
Keynote Speaker
Dr. Sue McLeod
 
For more information on the conference and Dr. Sue McLeod, please visit
our web site at:
http://134.154.87.65/RAVEN/FACULTY/Warriner/warrinerhome.html
 
Please send submissions to:
Links & Bridges 99
c\o Dr. Alison Warriner
Coordinator of Composition
Department of English
California State University, Hayward Hayward, California 94542
email:  awarrine@csuhayward.edu
--
Alison Warriner
Coordinator of Composition
California State University, Hayward
Hayward, California 94542
 
Phone: 510-885-3217
Home: 510-338-0331
Fax: 510-885-4797
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If anyone knows of a website that includes a comprehensive
listing of undergraduate and graduate programs offering a
major, minor, concentration, or area of specialization etc.
in Writing or Rhetoric and Composition, would you please
let me know?  Thanks.
 
--
Martin, Janette M
marti2jm@jmu.edu
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I'm not sure if my earlier message got through, so I want to repeat
what I said about the growing anxiety about "remediation" at SLU,
a small private liberal arts school not used to thinking about such
things.  We see few "basic" writers, but we do see growing numbers
of "underprepared" writers, students who for various reasons (including
documented learning disabilities) are not writing at a level that
faculty consider "college level."  As I said, there is some sentiment
for requiring a "fundementals" course (or courses), and there is
sentiment to not have these courses count.
 
 
Why?  In part it's frustration. Some faculty wish these students
weren't here, and they imagine better days when...... Some feel
that we shouldn't have to backfill "basic" skills, and they want
students to pay for courses that don't count; it's like an impuesto,
a tax, and at our prices it's a hefty one.  In some schools this
"skills tax" has clear racial and class implications.  In the end,
no matter what the market or level, colleges are obligated to teach
the students they admit, whatever that takes.
 
 
Richard Jenseth
St. Lawrence University
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>-expecially though an irrational passion for fried food of
>practically any kind . . .
>
 
 
Clyde -- you can call that irrational? Oh child!  :  )
 
----------------------------------------------------   Anita R. Guynn
-------------------------------------------
                                               Director of the Writing Program
                                               Beloit College
                                               608-363-2360
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Right, Bill, and I would prefer not to have my students write (non-write)
like that.
 
Ed Kearns
 
On Wed, 21 Oct 1998, Bill Condon wrote:
 
> >Fine, but then might it not be "prudent" to have someone else do all of
> >the writing for you in the first place?  Why learn any element of writing
> >if others can be hired to do it?
> >
> >Ed Kearns
> >
>
> Ooh, Careful, Ed.  You're getting perilously close to the kind of writing
> university presidents do!
> Bill
>
> Bill Condon
> Director, WSU Writing Programs
>
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Why couldn't an editing center be run *free*?  Like most writing centers?
>What makes editing a skill that must be purchased, but revision a skill we
>help develop for free?
>-----Kurt Bouman
 
In states where funding is "static" we've finally gotten the message that
there is not such thing as "free" university services.  The tax payers or
the students pay for the services.   Some how you have to pay for it.
 
Irene Ward
Director of Expository Writing
Associate Professor of English
iward@ksu.edu
785.532.2171
>
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There are lots of forces pushing toward the scary confines of competency based
education. Ideally, we should figure out (and state as clearly and publically
as we can) what the graduates of our colleges and universities should know and
be able to do--in general and in particular. WE know that our admission
requirements are and will be to some extent politically determined, so we have
to take the students we get, not the students we would like to have. (As an
aside: I suspect that we long ago exhausted the supply of "students we would
like to have, " those bright, curious, and highly motived students who make
our days. Most of us have never come to grips with the fact that our primary
obligation is to a new group of students who are not QUITE as receptive to
what we have to offer and not quite as well prepared as the students we would
like to have.) Given the students our admissions standards present us with,
ourjob is to get them to where we think they ought to be by whatever means
necessary. (Yes, students have a role in determining they ought to be, but so
do we.) In this context, we don't hassle about the level of courses, about
whether they "count" toward an arbitray number of hours required for
graduation. They "count" toward achieving our educational mission. I certainly
hope that we can develop outcomes-oriented thinking in the world of seat-time
and Carnegie units, in a world where we attempt to assess achievement as a
measure of the quality and effectiveness of our programs rather then to
measure compentency as as an indicator of the ability of individual students.
We don't really know how to do the latter.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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We are experimenting with providing editing for graduate students, at least
partially as a service to faculty, since they expect their graduate
students to write proposals and to publish articles and such. I'm kind of
wary about doing this, but a group of faculty is willing to fund it on an
experimental basis, and so I am willing to try it.
 
 The problem with asking students to pay is that only the richest students
will buy such services--hardly seems fair to me--and only the richest
departments will subsidize them for their students.  Of course
poorly-edited papers get worse grades, just as poorly-edited proposals are
less apt to get funded, and poorly-edited articles are less apt to be
published.
 
I want editing to be part of what the WRiting Center does, although not the
only part, and to make sure that it is not the only part, I need to
emphasize the other aspects of writing as I work with faculty across the
university. Nonetheless, I think that editing is definitely part of
writing, a crucial part because it is the first thing, or maybe the second
(after format), that is noticed.
 
 At 02:01 PM 10/21/98 -0700, you wrote:
>Re:  Susan's questions about an editing-for-pay center:
>
>It seems like such a place would establish some sort of contract:  I will
>pay you, and you will correct my editing errors.  Who would be responsible
>if the editing center failed to edit correctly (according to whatever
>convention they followed) or completely?  If a poorly edited paper
>resulted in a lower grade for a piece of writing (as a writing tutor, I
>heard this threat frequently), would the editing center's responsibility
>to the student go beyond refunding the editing fee or re-editing the
>document?  What if the poorly edited paper resulted in some kind of
>institutional action (lower course grade, no course credit, thesis/diss
>not accepted)?  It would be easy to provide a disclaimer ("We will help,
>but students must ensure the ultimate accuracy of their documents"), but
>such a disclaimer would return us to the starting point.
>
>Why couldn't an editing center be run *free*?  Like most writing centers?
>What makes editing a skill that must be purchased, but revision a skill we
>help develop for free?
>
>
>Kurt Bouman
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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One thing I've been wondering about lately is at what point in what careers
does having a "ghost writer" become acceptable?  And at what point does it
become mandatory?
 
At 03:33 PM 10/21/98 -0700, you wrote:
>>Fine, but then might it not be "prudent" to have someone else do all of
>>the writing for you in the first place?  Why learn any element of writing
>>if others can be hired to do it?
>>
>>Ed Kearns
>>
>
>Ooh, Careful, Ed.  You're getting perilously close to the kind of writing
>university presidents do!
>Bill
>
>Bill Condon
>Director, WSU Writing Programs
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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I ghost write stuff for higher level administrators when a response from the
provost or president is appropriate but the provost or president simply does
not and need not understand operational details of the institution at the
level at which it's my job to understand them. I ghost write in another way, in
that I am often the primary author of "corporate" documents where authorship
is not an issue for the users of the documents. I occasionally have someone
ghostwrite things for me (big status deal), but it's usually fairly routine
formulaic correspondence. I get a little prickly about ghost writing things
that others should write themselves but are not quite up to the task.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Attached is an announcent of a new position available at ASU East. Please
feel free to forward as appropriate.  Thanks much.
 
Arizona State University East
Coordinator of Learning Communities
 
Arizona State University East seeks a qualified individual for the position
of Coordinator of Learning Communities. This position leads the development
of a learning environment that supports the overall academic success of ASU
East students through programs and services that link academic life to
extracurricular and co-curricular experiences.
 
Required qualifications include a bachelor's degree in student development
or related field AND six years' experience in the areas of student
development programming or student academic support programming; OR, any
equivalent combination of education and/or experience from which comparable
knowledge, skills and abilities have been achieved.  Desired qualifications
include demonstrated experience working closely with faculty to foster the
academic achievement and social development of students; demonstrated
experience working with a variety of student populations; demonstrated
experience in creating and managing innovative programs that provide a high
quality, student-oriented campus environment; college level teaching
experience; demonstrated experience in managing growth and change;. skill in
interpersonal relations and effective communication skills.
 
Please send cover letter specifying the job title and SR# N5923, resume, and
a list of three professional references to:  Arizona State University, Human
Resources, Box 871403, Tempe, AZ 85287-1403. The application deadline is
November 20, 1998, 5pm.  FAX: (602) 965-6640.
 
Arizona State University East is the newest of three campuses of Arizona
State University.  It is located in the southeastern part of Metropolitan
Phoenix.  The campus is home to the College of Technology and Applied
Sciences, East College, and the Morrison School of Agribusiness and Resource
Management.  The campus currently enrolls about 1,100 students, although
enrollment is anticipated to grow to at least 10,000 students by 2015.
AA/EOE
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Steve,
      I understand that there are environments where 'college-level'
is defined locally.  I've worked in some of them, and while doing so,
I have no doubt produced some of the underprepared students you allude
to.   Nevertheless, the production of standards and outcomes is, in my
opinion, a professional matter regardless of what is done in any local-
ity.  I also agree that while college is not an entitlement, that our
deciding who may and who may not attend is tantamount to class deter-
mination (and not unlike George Bernard Shaw's _Doctors' Dilemma_,
"Who shall live, and who shall die"). I think we both agree that pre-
paredness comes in varying shades of gray as well as black & white.
 
 Chet Pryor / Montgomery College-Germantown / Germantown, MD 20876
 -------------------------------------------------------------------------
From: Steve North, SUNY Albany
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: "remediation" questions?
Date: Thursday, October 22, 1998 9:53AM
 
Chet's post is a little dated, and a number of people have covered the
territory better than I could. One other wrinkle, I guess: while declared
"open admissions" institutions are under fire, what is the real
exclusionary power of schools not in the top 200 or 500 in terms of
selectivity? There are--what--3500 or so post-secondary institutions in
the U.S.? Seems to me that if you have a h.s. diploma and the requisite
tuition, you can find one to enroll in. And from my perspective, Chet,
that enrollment constitutes the tacit acknowledgment that the instruction
offered will be "college-level" instruction.
 
Part of what seems to linger in this debate--and certainly in other venues
where (most notably) people talk about "college-level writing"--is some
sense that there is an enduring or absolute set of measures, a kind of
line, that demarcates what is and what isn't "college" level. But surely
any such demarcation is conventional, arbitrary, local, and negotiable.
Not the less real or even important for being so, but still: what is
"college-level" (or grad level, or professional level, etc.) is a function
of what some "we" stipulates and enacts.
 
Steve North
 
----------------------------------------------------------------------------
On Mon, 19 Oct 1998, Chet Pryor of Montgomery College-Germantown wrote:
 
> Steve,
>       I admit I haven't been following this thread, but the naivete
> engendered in the response below caught my attention.  Correct me if I'm
> wrong, but doesn't New York maintain _open admissions_ four year campuses?
> If one is admitted to an open-admissions campus, exactly what does that
> mean, as far as your own thinking is concerned?
>
 
----------------------------------------------------------------------------
> > On Mon, 19 Oct 1998, Steve North, SUNY Albany wrote:
> >
> > This will not be a particularly helpful response, but I have to confess:
> > I have never understood what it means to admit someone to a college or
> > university--in effect, to legally contract with that student to do
> > college work, and to also (thereby) legally affirm their qualifications
> > for doing so--and then to tell them that they must take "remedial"
> > (i.e., non-college) courses. I guess I'm suggesting that students in
> > Virginia (or New York, for that matter) might want to head to court,
> > armed with letters of acceptance and receipts for tuition. Students who
> > are admitted to college are college students, and college-level student
> > writers, by definition. If other definitions are at work--but
> > hidden--somebody ought to say so.
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Colleagues:
 
Originally I mentioned that we would probably be looking for a new director
for the Writing Program at Syracuse.  Instead we have decided to make an
internal appointment after a transition year, and so we will be seeking
instead a senior scholar.  I've reproduced below the ad we put in MLA.
 
To this ad, which deliberately leaves things as open as possible,  I would
add the following (personal) comments.  First, since we are losing Keith
Gilyard, I have a special interest in candidates with expertise in literacy
studies and composition (as distinct, for example, from our hire last year
in historical rhetoric).  We are also very interested in specialties in
American crosscultural and/or ethnic literacies and rhetorics. In this
sense, our interests with respect to scholarship are tied in to our new
Composition and Cultural Rhetoric PhD program (which is described on our
Web site, http:www.wrt.syr.edu. We are always happy for various
combinations of expertise.  We would probably prefer to hire in the range
from beginning associate to beginning full, rather than the most senior
possible appointment.  And last, since we have resolved to cultivate our
own leadership rather than seek it outside every 4-5 years, we are hiring
all new faculty with at least some consideration to possible leadership
talent as well as scholarly expertise.  So I would particularly like to
invite your personal recommendations in these frameworks.  Thanks also to
those who sent me ideas earlier when we were planning to seek a WPA/dept
chair.
 
Here's the ad.  The "possible" refers to the fact we were/are still in the
process of getting our search plan approved;  our dean has told us he
supports our request.
 
Campus-wide Writing Program (based in the College of Arts and Sciences)
has a possible opening for a senior scholar in Rhetoric and Composition
studies.  Appointment would be made at either the associate professor or
full professor level.  Qualified candidates would be considered for
tenure.
        Ph.D. in composition and rhetoric or related field required.  We seek
strong commitment to active scholarship and publication in composition,
rhetoric, or literacy.  Teaching load equivalent to two courses per
semester with released time for administrative duties.  Faculty teach
undergraduate and graduate courses---there is a new Ph.D. program in
Composition and Cultural Rhetoric---and collaborate in program research
and professional development.
        Send vita with names, addresses and phone numbers of references to
Keith Gilyard, Chair, Search Committee, The Writing Program, Syracuse
University, 239 H.B.C. Hall, Syracuse, NY 13244-1160.  Applications
accepted up to the time of appointment: those received before November
30 will be considered for interviews at MLA.  All applications will be
acknowledged by a letter from this department.
        Syracuse University is an Equal Opportunity, Affirmative Action
Employer.
 
Thanks for your help!!
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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Kurt Bouman wrote:
 
>Re:  Susan's questions about an editing-for-pay center:
 
>It seems like such a place would establish some sort of contract:  I will
>pay you, and you will correct my editing errors.  Who would be responsible
>if the editing center failed to edit correctly (according to whatever
>convention they followed) or completely?
 
They'd want nice disclaimers, of course. They could charge by the hour and
have students decide what kind and how thorough an editing to get.  My bet
is that even poor help would be popular as long students knew about what
they were getting and were charged accordingly.  Maybe it could also be
like accountants with tax returns, where the "preparer" would go in and
argue your case to the "authority" if you got a bad "audit" on the basis of
editing.
 
All of which begs the two-headed question whether teachers should be
grading very heavily based on something people can--and often should--just
buy.
 
>Why couldn't an editing center be run *free*?  Like most writing centers?
>What makes editing a skill that must be purchased, but revision a skill we
>help develop for free?
 
Your shift in syntax provides the key: in one case students are buying the
skill itself; in the other case they're buying education toward a
skill--the product that tuition and fees have already purchased.
 
Is the real point that our society as a whole really cares too much about
something that is basically a point of refined manners (at least in any
document that is not going to be published very widely)?  In an ideal
world, wouldn't we have greater success teaching people in positions of
authority to read through error for the underlying value than we could ever
have teaching absolutely everyone to edit like an English teacher?  And
wouldn't that free writing teachers to address the genuine points of
meaning that lie beneath many an error, to teach style and clarity rather
than the essentially negative subject of avoiding error?
 
If all of that is so, do we have any obligation to act in ways that lead
toward that ideal rather than enabling the current paradigm, with all of
its classist and racist effects?
 
 
        **********************************************
        * Keith Rhodes, Coordinator of Composition   *
        * 2693 Colden, Department of English         *
        * Northwest Missouri State University        *
        * 660-562-1860 | krhodes@mail.nwmissouri.edu *
        * http://www.nwmissouri.edu/~krhodes         *
        **********************************************
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The strategy Bill Pedersen outlined in his recent message (see below) is
exactly what we in the Program in English as a Second Language here at Penn
State use with our ESL writers, both grad and undergrad.
 
When I teach ESL writing, I have one-on-one conferences with every one of
my students many times each semester.  I believe this "negotiation between
equals" is the best way to help my students because it is the only way I
can be sure that we are maintaining their intended meaning.  Additionally,
this exchange of ideas in my tiny office enables my students to see that I,
too, struggle with writing and that writing is no easy task.
 
On a further note, it is often a difficult task to try to teach
international students the ways of American academic prose for several
reasons.  First of all, these students will return to their home countries,
and many of them will no longer write well in their native languages
because of the linear model many try to impose on their writing which, in
many cases, is very different from their native language models.  (See
Contrastive Rhetoric).  To make matters worse, they continue to write
poorly in English as well.  There is simply not enough time.
 
Second, often I, at least, feel the imperialistic push when I stand in
front of the writing classroom and say "Do it this way!"  My students are
always so eager to do it the "right" way, and I struggle with that daily.
Who is to say that the western way of doing things is the right way?  Those
of us
still of that ilk might do well to read Silva, T., I. Leki, & J. Carson.
"Broadening the perspective of mainstream composition studies: Some
thoughts from the disciplinary margins."  _Written Communication_, (1997)
14, 398-428.
 
Finally, what's wrong with getting help with editing?  I never submit
*anything* until I have someone whose work I respect look it over for me.
Further, I have been the editor of more than 5 dissertations of nonnative
speakers of English, all in the engineering departments here, and their
advisors and dissertation chairs EXPECT them to get editing help.  After
all, I am certainly no expert on the "High Cycle Fatigue of Squeeze Cast
Al/SiCw Composite" -(Doctoral dissertation of Dr. Sang-beom Kim).  Why
should I expect Dr. Kim to be completely expert in my field?
 
 
Deborah Crusan-Alviani
Penn State University
 
At 12:38 PM 10/20/98 -0700, William A Pedersen wrote:
>I don't see the general perspective toward errors as "laissez faire," as
>our colleague does, because I /think/ that most teach against errors
>anyway.
>
>However........I'd bet an ESL strategy creeps in here:  that one would not
>say, "that's a dangling modifier, and it's stupid!, but would say: "Let me
>read what you've written aloud...(does so)...now, let me change the
>sentence a little bit.....(reads 'more' correct version)...Is that more
>like what you meant? (yes/no)  Well, we would say here (academia or
>wherever) ........(repeats more correct version or versions)."
>
>I think we present the difference in wording as effective/less effective
>rhetorical choices, not as value-laden "better" language. Meaning, thus,
>is a negotiation between equals, with one helping the other for the
>moment.  As long as I understand what the writer was trying to say, I
>don't feel driven to make lots of corrections till the infamous last
>draft.  And yes, by all means, get help, but help that will work through
>your writing with corrections that are useful to what you have written.
>An interactive editing session helps a lot more than red ink and the
>dictum, "Here, edit this, or correct this," or worse, "Make these
>corrections and you'll be alright."
>
>Alviani, dear, back me up here......
>
>Bill
>                since feelings are first
>                whoever pays attention to the grammar of things
>                will never really kiss you
>
>                                        ----e e cummings
>----------------------
>William A Pedersen
>wap@U.Arizona.EDU
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Susan Wyche wrote:
>
> At CSUMB, our tutorial center offers both one-on-one and tutorial
> workshop (small-group) support for students and designated classes.
> But I have been toying with the idea of adding a for-pay editing
> center.
 
At the Free University in Amsterdam (in the The Netherlands) they don't
have a Writing Center but they do have a service like the one you have
in mind. They translate and edit scientific articles, conference papers,
and so on, written by faculty. Also, they provide their services to
"outsiders" (e.g. companies). I'm not sure if they have a website you
can visit but their e-mail adress is
 
vertaalbureau@taalcentrum.vu.nl
 
Maybe they can help you to develop your commercial enterprise.
 
Dr. R. van der Peet
The Active Learning Company
Aanschot 83
5629 GZ Eindhoven
The Netherlands
rvdpeet@iaehv.nl
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This is a multi-part message in MIME format.
--------------FABA2EA2F989F23B5DB3C60F
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
I am sending an attachment of a call for papers that we are holding in
New York in early June 1999.  This is our fifth Pedagogy and Theater of
the Oppressed conference.  We will be converting this to a txt file soon
& I will send out other announcements then.  The attachment is in Word
97.
Irv
 
--------------FABA2EA2F989F23B5DB3C60F
Content-Type: application/msword; name="call99.doc"
Content-Transfer-Encoding: base64
Content-Disposition: inline; filename="call99.doc"
 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Fa6RzYfpYToKjE6s2+jvwZYCpR6xxm+OGJQABSbxK3Iqacph4ALXEm3pJCFG55BGdhXZUQZA
0FcWh3K4kkUdbhNRB63Kii6ek1qHowNY8CnpZrQ21qZMxHF3uGvBdDHI/9lo3Jg56zyJpUkz
cRUvVJNQpOLqZm/AmxsgQZg0B8tRlVoH0WFeJFMh5jPgi62oMa3qxpH/QR+y/JtSVrBcDNsD
X1St3fGePGRDY1SpoV6d482UbWChIxV2NkfqEZiMS+hYDS524vi3KBpSFh0w+VVzB5PYbDS8
AEa9BdnaRQ07y9AjUkcz/ZbwiDQZDEYToaoCK+d1asvJhs+3UrhmgTg3/wb9XcUPaxx1Ey18
MJ/6l6vkZcbR4pVr1GetM+s7VB1xlG4aUUZPjK8ZGaz5JOCTPEV8CTEaUvmaFnJcVaU5QJ2b
UoNAVCVm4Fx5mB2+ehz1dGgjaR1cMM4V9NeMIXXAV44zlS03gcDYPexeiCcWj8RflCqLKmu8
CdRocyC8plRqCs0QGfDWeZkBYW78HuYCfDAJqtcWwEYa8zIcC58E/S86jIkW4FMcLTXGeC3+
FAMGt49eqR0FYtb/RjP9PDdnOTk29cFs5HLl1ew+/E05lRyuh+DkxszRNEAnZobRopgZHsQ2
jPERAkS3s7FxyIHybn01qdlpcImBiAGBHIi1Ob5SIWhbzqWZyJdpBa2MnCeRhYP+Movjhi+m
ObCYQVTEieqPtG/auRnZBQl/Yy6KjH9es08P/N8MXzMaJWAmosG+tlKErPk2eZwWouEV48c3
cpROlKPJy84C4QkwXEZdfaC26EMHgegMtCb/TRaxN60F5IBSMGDGDH3OIixgBYPJBYIzSJdS
Nna752mw5Gu9Ai3WBRitcuSyMxxHDIGtazQdwkyr1jYMdSaK2dEK+1kAWHeAp5zLjkCNyzQr
YJippawdmFwL+C5Ishm+VM4JlERdB02lKVhX4KiANJPRRYVISEFVwNa4Rv4yJXzNUxEyOFxw
iPqtK8d/RzYZa9WCjJmsdcQY2rYUeVpQrcJYZgw/HeC6SYuWSg6iY70hJdXY4od2W/aZS52i
DD/wF0h6IsMRR031RYCUiShPIgSSqoNxTejVzOxsAb8NFItXcq1dunw8IOqOaA/whGcaMm03
DvP9buFtjUqvzERslRwNTOsDqmRohLFR8iKIn5kAnjl3YoqAFQWnlCWrd0CWY6vegstCi/6I
QiDKhwNaLO8lrCU2dJyLB8qs0HRPHJG2oRFc4oRQtiRU0UTIiFrvU6GCpwAe4LqFUXLxOjR1
pkaUHUlFYSdDRdJjCpWzqHMVsBaJlTLyvIBmXhQHMZK11B6sLspm0t2Fu8BVLfFsCWgJhuDc
e3DKfegrjvJqPJI2zodoctQa5lkEuzIPQQr0aRBTInlkn9TYS3DZY0vlRZc1D4TIMLqsDFpc
aSr1SrlzZMya1LoS0BM+Eyjp6aJm2YFg57uoSMAaBq71GIXDaPge+9Z03pEKu5qoK1oTt63a
/7FDmsdwolN2kO0W1JK6RnZ08Idlpemu1fGhaFEao0pMJsUQeUIfx9iLfz4rxmR498woxohm
lWqHNAM7mFApstdNPSbEGHCbG6ohBoclhCgqr+QiAc8SXsszqoQORXuNhq6AsFt2IYcfJehr
cuMAGSeTriR8T4UmF4UkCWEhXtoKcIvqqMrhThKMHvOEzwVW8USWGgKqLHeq5Mt62y9Mv1sT
o45hNJDM7ndkWiqop8LWQxXAYttFvkfz4MSHbOZTHqRdXQRdNPJaa4xzT2rBBxHo9pLINxmG
WXIe8JUATvTAaHDKX71PeSUQVwOrWnqVf7jMPNiRwpyLQenSTtOtpLflcLExK/cvBpUFam77
VjJuQ0HvFXb0xyZGD5M9c2VGBSVrfxEUCpVS/0JLbCsqXJOgi/yVoJtce4WyIhHSVzCpe3jr
QGcY/NZMR6GHUrJ/Pz4J4rEjUuawFN5quQ7qA1UFrBu4SLoqweoqkJtirj53wau4GjyPvPHg
YeDltJXt4WHvjtO2bSf8MF4qOFvHw41DUczxzgKWyTQplQlwiaTjBJc6JEqJjec4n2CY5/N2
Pp9O22nb4el+ddAXTidEiES3+oI/NqtRTN2my5eOxNPH6IcBJUeWCesI17KYfUVfw/viy5EB
m/etEGQtEojOokpGJYVFPIL5dpGBvAkfOmlmmDh9KoSaw8tC7+ESU1xeWs4b/ocneyfMyNFi
WnS4QhZIlZlLe068z9ejvPHOxA8I040f6Fco4wF438/7A6D9GuuEefq/w3f2h23fgAoAxPO5
0HQgoW9rRwd+6K1mF96kCZhQiFpvD78bJmWbpHyAyyLo2VBfWlqD+IpCMXBR8NdqGDVnyelO
VH4xUzVsrR1grKnsLiYESW4QHbHNVEMtx73xzQYZQ6Q0OL0AF/6CvEG8j2ROZ/+tHQMj9/hz
Kkoh4d2DRYOeHS4wOEzjan6SRWR9Mec8DQoToyn8Q21+55eC28r6kvULT/TMBUsIL80QX3bi
KhK758AT6DYUwyX4iPgKhvEo9u2sTPYisogwdIpnHYpM9r3U/MS5+74Ii2WkkNLMEysXjJVO
/IfvRVUXL/GXlIEGgTkr7PXFSh0leKbCSaeXRjEP9TZcAlaEaw7PFB6jyllnSnE9DQy1Z4aZ
ha75ixAmaePu+ojAF+hwYFCYXmwYMstTvfcz/o4SDw9IVagiz3A/zwpZwJcQrudN7+CLKdEU
d3XgjqZ9B5RCEQahRDgPyxUJuyALfoWNaO6BWmSaTDKFqwzMXotRmY8Yn0VMTBofWCiUyO4Y
y467lCiaSIX9ZO8Qc2EcAcek5qiUe2J8Fh72onrcKF8x52BF8Rgnh5N6HvPjNSOLDLvna43m
GB+LuJoVYT09SgWfrt4T/aerRmj05Qxmymk7gzI9k4H1cCbzakPFemrxZg7PLZF/c05Jbhzl
vFyu+6ZKxNngUsHkUbRRynZbYUMXDEbQ/GAKgFnzANZNIQMHB182zUqtqy5OkoVJHCOaxJft
9BVbKkZ6+lroYqLVTLNhf42BsXsMNhg6xcZTWkR0gB0O879vMNlFk0khTh0VvjLDbWnIpDqg
alUqOtbqJCsd11AV27v43K0sNL5yQNe8aPxlPuBrVmLtUKpfDgTxuqK/o7iJjDhhkiafwWPZ
HjZxZM5lP4NrczrtDymVaCi2LE/ythc+yIHbm8ahlmBvzEd8Dep1qlxy4N653HS4jy855glA
eUCvhobJzkdjX4wrflYNNgSronYWZch5L/fpEFMQXDLEkkmpcL5mxdcct+z/ScyfhRM8SxB6
s1bbvnxIsMvIn6XhwXY5KhjJOyimgpS61kV3DjEZUYyusjCBs9StiXeBBJQArnKE4lVFrZgZ
HLulbi7mlb2WK1KhrwBHR/E7i7F2DYJYkPg7l+5N6AlGv+dTtmhMTIdhWeQyEp7MXL8nz6/g
CogKNDg7g92Ci1TRLIFRVU5qUVXXrgmLUcVvxru1ZEE+L9rInpXto3RIh9c3f9UxSkCbw3vO
WkEZXnPNNC4ehFMCVFpcVCpt5+0EsmvWUMnA2Uy1KJ1lajIjeLCqfPE4yObTNGIvpo7rUTUA
RpPIohDjEqey7Vf8xei6EnMysTMrBDZnjLtrkZgZUtr5nlHbXW5RyR4tLPbOfJ7e5TjnIOip
pdZRMdVbcM11MWfFDURFGwnY0rDM49ReQzTgMavryXEPtpSph8K8bBSKg9GdZKCNojMZV38V
siILPWR6Jt/gf5kHkmtPfgLZeK2WEFWj+Zbm7DF9cQ0IPexvawfEcNSgigO2ZkxLLZkVF8US
fdCFk0D8nkBKoPGMFgaSXpey9KpLqPCWB+IRDnOaVe4LIeJt2n43duFxNDG81cgbAmjk32S6
FqODqSA3QYTNH37C30ItQc8p8EZ/2oOH1kXMy8vrYVGkA+s7ZnO/LNUyc3UWXj29hr1ug83q
DYbBQ+VhUglTUTpHTZEJLbkxPjNih4hTAoo0G3ssslP/frwZu+CUUlx97bJqWk8MWd7e4kPP
oemD6ixep5IYCfu+jsQzJ5ECjJJCABZhYvpmYSKlT/h7hYkRgNtFeHNptVLheFODiMwYx+A+
cxsRkIhnmtBMcC3DJL1hdJ4kyxIL6H3VOoszjM0zKMuiYdzMgybGafIsC7iNuawwFdL7RLT0
TqaA7yL2vIN12zYC02cxO47V2MJ247yciEDg6tRTwxYpRY95cEaSYBhdaNyE0rIJNM1OcOia
yY4lRGaS5O+UrB/iz+i39DdHOlQlSGDdtmXnsZqEl1EZ2iT4j1Xqs4oGG7tVWXLyi6low2j1
iRQPB+EZ4Q38ZSUr1UZEXpnHXloO75aSlQKZF+XVKQshzpMPoi63eR8MN/dV2Dm1gIrlcwou
siVXfztG1x821kecqLCDACo676imVMWa8lIu4iRDLpKXUPwRqdhcUI6HECaBVUmbVA9cHBlM
URR4S4LAXPuTN3ikJJYWbqV2I3fVrV5mpiFKZDleEtOXDNsmIR9OmZIkpCm6joXiualPWWcT
dGrbHeXZ6FJMQ9pKkrMWOOHnLh9SyChbyTHhC3H50DJ4xDJ2kQwoy5oms3KTNF8o8jWDjWFB
o0T0GbMgk4PJjQgUPb/h+1Ur4OIgqRrAM9MhJgkxYrKsXrAVCupiubx3NqpryWoOEcZARM8+
+iaCpMUjxYTsKtdLJebH9mSBgOAyss5FzVIeds88NrGimVoJqokiiss8YWcLWmpQ50lYzmLN
EjG6fcx7VsuO5cI2T+7Rx2rDFgoPvWxPcsAwH+V02h5AXzzsmOG1TKLmZkTzYuMRWvzu9Zor
uweq7yoxoqRy7oz67Ufd2YwVyVHywzJhZq6czux65sJZ523DF9lAhmNMq7ulKbf4mWiixf1f
QdjNyRW43Bcclw8NF/ISC3LSYvsypNFKpxazaua5D1pfX8klmuZkPPU7W6HGzd9OQJ3GikST
yyRe+wc8VqFDIUTQD+sH85eH6HLNiwlryw0yvu5hAAlPDWV1nV+CS9wru3SYExKZylfsSKGA
T6NFdLurvO1YooM8H9z7Rc2km2Mkc1tM+CXiePakmpaHyfAtgNHHMZRo6pntOxLpbAaCGX1f
zLxwzF2skMT2LLlKHtjM+st8WV0cg8JnNIPLwMJoxFRZC1F4wxJCHduJ1zVZIozd7k0cQ/WA
H9Z76SdLcQ1+/WjTdeUwpdHwplkYcxYxvbQdpg0lU7SGsli59cCQuMh0Z/1zPsYB1GGcr0ZC
cJ3YkTfTdR9n7zXRtIgD7UmqaDm9EOLYqDBmK1j/so+UqOb1n7OGXeFV2XFystptdM+HpLwo
1rzFmUBvndmjPfjLMR/SpWYlPTwX9ajEWdzXedmtwuihPZBduaGVvAEtp92s4ZN6aI39yyy+
MnssLAUkZT4bXONeqD1Ky+K14V/W4ksUGOQ9k58rF99f5IGpT/fBL7mqSDxfDGcBXFL+hQMc
xf5lmZksSMNChr/D0DSz7REysFoqZ8+xo6ZR7VzHduKwgUZKclHrZBFtLAaiVGewl1HKi3D1
aMRiC7F6m/rCBYiAFRqN8VTUbidqFFOwmQGvwQIJdki5FjpgIr8WkRvWJWBJ7McV8esoajDz
SgHXCaS/aDbShvxwuh+un0JYSEQ9+J9ZrFgRh/s6LbP5lepeFjPg2Q/Lzagou4Ojbgy+ubWY
2bL8Pd2fvi/xuSw8HSO+BNbMbDkNI1FSvg9XtfVsXg+0DCIv2ENBKQ+XVd+RS/qyjoEdfyUe
el40YEDxKJsM+OjkZi/hzEpD6sxmm7jnbP1zKnER8Ym6fBHiHepGQ3vX7hftJIE04rPTipdl
enLnkkhVnJYsnKhxRY0bNvU4OUKXt5HZRdyuyUwOgcvKOJG/qop4wq3avITjYWFH6S1hNq3n
MHrkydNocVbp7rlHG32WOAB9IvE1I72seJSoI5bqyRKNSvB5ho3XLwtUhDfgrzpq3RL5MpMJ
UWwnAOwFMpS9T1qt5gE08RQ9SluYobL4xYKQJp5nsZCFkpe80cQVpyd0RXPPsgrEzIEAZ2UR
9do4mTw4ZV78zZ5mdk4WLq80I4pyJOQWYQ+x6P/dPJqdIjOsiCCptcDjbryEUAduCA1mhXrU
4jxbqeW5zVpjPmtFnRgm5IyKtmPpmRci2WWWYK8oPSLFhYqfjyXj9wquNfJSio6YkJaaxs6E
KvOZ2DaGenJ8PDWNvCWTG/y4WVzJcrlMhyNVWEjJKakRNN6I88Q+MRuRap7Gti7jSfWlsT2Y
BTC2UzlR4HM75RCQ4kSCxjQbKR24Q8R4tnXGoXrZSrG78nvFFQ9gl/i10uAsYNV1P2EhAYXL
HtQuk66UHJmvavjiQ00Z4PI7cuIwlsJZcMALfPd13UTENzEtYQgBLHwjYdCMGmqMHeZzo5Ae
i3Y2Y8/gZoPN9XB+eEBhwIaemW3ivtBqizW6102YcZZarDkc7yjf6QBrrVhMDT1ltkNcBO8N
r7vu6NYn8MwamI4PZziwTHk7KUE6IpUO8C1cUanowoO5y2t80WalBZis12iRLK8NU2PqRc/y
/rHsIjGInTDRyQNAo/xUpBybtthouPBM+gyqwkXVeWyA1Rc28PekmG+wQgo5zFCVGnMS81Za
Kvb8ByjjAJ28N09qbZsoNS5nN1p9twnT1HaoelIfQuzDAJZ5gmL6a8VRVT3+Cnwd8w1I5zun
Akn0bdso0ckXq7XfdkjBhv5zwCxFpQNlcqsaD8Yv4oQyn3lJKCcgVeibP+xZTYtPzrOGJLOS
YcHgpHs+HwauRVd0sZ2hpqzBRQjDkvCoibxmlI16KY0mUoSxPcC53U/E+s3LQ5Mor+irdTT6
WV5dwXPjmHU1qSyXUhks5cwEGWZU647B0/POUV9Z61wpKrKo+Fwo3T2fQTOt4xml2r1DkuPT
sORdDFn0RMGWG8TtY4SqZdBVbHBrAUsPutZXPY/6GAaZyg6CHktJUIpa3NEZLC0kiCVWhMWc
VUIbyARajzwp0jCLsaJefs28TmM+8yqUMwzkwdmUjrtBjAyQHJNPDw/5BPpKogIFTRax/cDs
C2YU4wud6DymXZc2NSrqm2h5OlmSwllKidMiNuhb6xzkqDsJ8h0cgI4p8fEklRuciiiaYUV6
bVJXI2ZuE6czq4EJ9pPlpLfGHG0rSJgexu18dre1UESlchnH7KwlwE3LWVLWr5JmWDV6Iqt7
Uuq0W8+zu1Fix0qSFru3FDV4m6a7cmsSCGhNXGF2XsBnFuNhMqjgwMRv0WgIecsElqgXVchs
VQJcfO0XuEsg4moGvD5ww2gqxAvTsc7BspTqeHhq+eBbZvHIxAmQhCV5NIQvIa052PMnSQaw
m3LaSGqMS28+af1/3dgJva+flyS1AJIHw1pdL00WLBJ4xT0pC0cVH0kz5zlgtMjHQpv4vXML
hrljbNx02SAHAdbFVs0uWso2KWdM9YHco/KCfr65mM0W22jiDY6sQ/Scn6RcGGuEPyekYon3
EODIGDqWcWq0ksVILbpGjg3mMSxFMJzpKiHu14SdfG5lcD1+LUP3enrzz6QcrrFrophiCcBx
qGaR/KbUxx60lhQJeUkUl0LH5kKIQY80J9KQr7A1sTfF6ESTUBbTEC1WaqL1gCY/D3ztBt47
lyksDPVcpBriLQRsigZ1FUx2pAsXebDzZthqVvTBsraHyxlst2BXKN1msCaNX6sco8Y76Npo
jzJdXn7siyXQrl3/nRF7AqQs1R1cykFij0VhC/2xJN+s6ecTSnabMBc08PgwippXwSFFsYgw
DZnk3ZYeMSCLyQxxK8eaUrd+wpfJ++rzsGeFrTwXGSLZY1nTzI+lXR+2NFtbLNlK9nX1kBSt
q6gKF9OUZYLGPavY2NOiq4GDJPRlUBN8CvaYJbv6XlFS1rt6KyUaki84ZjJKign6JAf0uBdu
3VeZFFLSHSfwgyyyU4jM6tUtji1ujFcOkPIa1aETKTNNDtyaxlx4Eypvzta1P/Ror63xGC2/
t1gUCP5wvty8/aap/5aCFc6IaqlpcwiKcDBUxKHnVk1sm2okubUEY4yXmJo3uYRVXfQTwhIl
p7sqZV98+DoHkSSnlaQ7aCkIFwNUlphLaJxsR6mV2rB2uS3OX9qkXEIc3F4OZ512kXLX3/hK
zbrXDPotIE26wErKihRZVlmJPeYtFBTUjU3dsErYjuvNmQhMe5mXMC6TKTa83iIl45RSsmwr
Ue73AC4DDwPNo6OqmXTM69t+XFmKNiF0pcMIF/v5C5OYdAeYjcAoeaw20Pwh6jesfTUrPe0f
tRpcXg3VqHPNiwdPR04se5egviblHynEU9EoZrxU5UwTi0+Th28d/bTEMoc6eq9R4qXQJ6Ec
uCsWeu24j8QLtFFFM7AwXkLUSovHxVulsheKUGtljQV4rfZJeJKJXkp2e/uIAuanEyWJTxxE
C3ZS1gwK52MPR1TGrW0wAfc9oUmNFkKurS80acgPbEudOQKADZfm3iqhUBiz7dB2EEKo5Bqu
2nrAet2tL598yyGGBY0rpBdUfNilkNXWNfaOaauWRpV9Y98Sy6s2MaN8eeaiKw0xmLGCIW8c
2MHP4Q3BF0/TSu0vGU25HYzCt0Im6VYXFZ4DMkYj2bhzPwecwT2BmbOafy2mIcc6RnU7zO5z
i6Oq8ozFKF47QJlKgatht2PvkXTEleStcjDXeTAbZSXY7WAlLElS+ZGW9nLhpdqL6jejpzvM
q9xCy7jRoCe4dNFPyJtLngUzQLY0LJgFUo7B4NWNLJNkaUSxK7diJouAp3ad9Z5TXYSVLTMr
IM385eIelaT41OfP6tPg1i0wQsF41uJszNbVRcPRNOhpcR2Gon2iJlLB759Vp4kdAdqLOo0m
oIkiinNpD1xgKyR7ryFAUCwJF2QnQSznWHR1g+S3s7+ZVQGs+YSBTcutiijCdTsyXgMnQCV1
Qwq1EaOmy7VUTQa6JPOX0z4PaviLdqqjW/OWmOQMGfw7Y+7/JHKCyjMakijHGM8P1OanKDi0
KvYBu+hU3PFhXdpJs3oCXXtos/v1grhqYFWiMo0xL3OgQ0EEfyBaKTXtu1XUty0eNFMKjfX+
V3wIWvVczN4WTvU0kDCpmVLA2WDxLiSa28lqBIy9NLWnYXTVYNj0kVSy4i987kvwUMyTOy5x
6Xzbd7pzJCmuVhC16JM1/riXJIYNFmGR8bh6uAJeYBoJjVmuWpGarr1q+atiZDE/RW4g3oQ6
FQqbGSMYGRO6MmjKW+DK1xLT1miEWnWmWGuxW6QIHS32DYvBdkxKg7eSsYYtEiKFO1UtLf0R
yrQxIeZFdppb0qUtar7EDuLvgC/5vkxFaVxwd8JsNFWtqYzFSGdhSqDIm87fppFFE50oDpss
LAwLJi3mRR9Qa9Sx9ra+rFdkyJLoHa7p53tEuNxY0HiRVQ/p0i0WaFIJkDWgIVJfr3FuQ5Mi
MVXheK2khCzhRbo+FXAs6lSZSJRVEBIGXkykuBqr3HNwrLaGPa+4XkqdJ78xazVl+ibFaVoq
J1VzLUSkJePMENAU6TQMWsuS9Qa45DIJ6niGOCS3V0WXpOAYNlm1wnDRHkRVxYVkwVLCXlTb
Dl6BEN1Dnc8BIuchgZPX22n6P9hJvtAQNVNSIyqrfaGquOQhneKPhAzU+BBbg0TLvkyBDDnP
bDJhVsCW2vVHrGgwgftKK4f2TantvKv93g4MpqwjVMaR5wRaR1e1clgz52K4NhIuWacF4drC
Eh1ONfClpYigaTkVw6VoIHzMVpwsmXGsB+DaMMneUhdwQNTKQr1w4jFL5Zkan02XqWq2idQW
k5vQiySApPSJXySOTkkcngsOteJrtXiuVM7mwIGWqMB39jo4VAQNNSvSpVCopOskMVxbRTAq
rwryZXkgLVvKuvbbbFyJ5xGk+1Lh/yaBoxzLGy3PxaFqmSnNLzAUe7Fa5qYTl4tYhgox3W+v
02TxXilOUzKUjgC4BZO1EkYZuJYsFrROKcmlfRjLMO3L0M5almqDtoAlr9dKku6RzILQogBU
ZMlK/FnDulwp39OIriRTWqA+/7cvmkr1UvBZa26knpe3O2Sk4Vmq9kRuUt3E5Jd4mZlgoSnn
ZHUdpIKwlaLiwPN3ElgXcHSRnhChFdXFv5zAA/d52XFZkuV+CPBtszTKZDlDqQSVIhHZs0xW
88FTXEbJEiqpiG4SjZS/WZYgZ6OuJlQnuQKZDGZJIVFOJMiqXkl4gUYEE3ppmyUKctEMl/BA
Wta9ruds3g1nV5NFQ82KnaSsS21L+auiEM0WkdFJE3+GCdGvdG2uTW0KglbiNqFdJhhLp2ri
ju0kVWkgKmDoSnmh8DfzDKAQPuf9XLQeWy4H7MUK16pqJvaumJtkGz4NlJKQTK6dJFUgfqTq
JRNYUnWrfqHIeU56u6w0qShoTaHeDuumuNrcK6gDPYpj7YpbJ+ncPOjMkQp+zsvyeMnUMg/d
ahqzk2L0ItuYOX1tmcOm5fetFNW+KrezDMXER9FESjaBWcxKV65yF5qR1jRUoDEAeDw3j0ZN
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5ZgLlYVVHB1FJarzlaGlaFTPPhZMJtvgx4FzpKnguCE8kjYp0bBzOSdc0VQaflDUISom2CU0
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DzCATG3W3JrIYms2DVLt4NGayZTVCjlY+xRWinuuHvC1dtwVd5hz9rpdATtp4ZR0FNPyKF3F
YasiaSBUSHra04T7KQR/rGg1kQwZtwxYlv2B1sozYLKPm6tlcesIrCY7DHYm1GjS0IIdYn4E
QzmtcV1QE6vwXGhzs24dJK493U6bG61ZFZgWg5akjQEAShy71koGyh0TbpundUChTM57JbBC
xG+3ozBUCW9gKf5W3pfW0bWmclaL50YJ1+sOTfenSa6whsXys7U9p2NObQlFfrb0ajXBS2PR
SrG1t6J6VI3hReQvwrGM7V0KXu+AVtosmJNuMYvWmlVfMNbWWrQbCRHwA9bvATEEH6aRWl4p
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88maB4bLqlEwWLjv+0y7UmP5xso7l8zzerQNyedKI/5jvVVp56uJ2yGge6rzoJ4yPSCrwufg
8aAxvQDGCMD2KmP4vkYjF0zWmhZeOhU2up4qN6bc13Fnw2TfK/HXiDEPoyoBiwNXozRIkZ70
2toc6Jnjv6tIeEYgujwoV1HzA0Eklkeo0F6Ls3z4K881BJDVuqfIhqovxiqGcWSpNO8Hi5Zs
6nxK8kyAx4BsF97URjuNVKnlGUyFmSSkwCg64yvugUAdmHgvTFQn6wcwrnJIdeVm2otSsS7m
gZbE1PJVONhIdSUXM5SfjJxk4Ipdmm7t1sMN2jhLoeF6wxcJw5V3SKRNcFBMpcq9jJflpdG3
zo0sV3JDlqXYIi/48ihNZ9GMGhWpvoAeQNwbahyKBKuLnHSb7xMOSvrCkP4jnKF+X4QMQ8wG
bWOYvAm31BoTYI2a1OM2hGALz0krRN8qRroEmi+NK60YOkAvz0aG8+hTowuhcaPuaVmpoSHb
C6SNaVsA+PUqrYSprd6gC2IwGViZbleP9pLHvTBJIzgL7uxHGRuKPHAJoG5YoLtoyCI/eYjJ
Wn/RZFEpr8xrvPJmXQwuL9uWBJJ0VMRWftQZdtQAPN0Eex1T0yjeGGkiuGbZKZBotYoir6qZ
8RvjOIxtIXolkGX3PVlin1IzeEKaNnVnl73VhS7ie4nWKIl3JkTg5rXEgIi2hij7CYugG7MI
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C2Bsp3KiwOd2yiEgxYkEjWk2Ujpwh4jxbOuMQ/WylWJ35feKKx7ALvFrpcFZwKrrfsJCAgqX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22wxPZWCuWJPRU0qJkfBilpNpiAKE1T4xDugKjNRGhgA6wKEgJnbTpwRa5gFdUFdykAlep/N
Izq3Q6qFRt3DTQlTr60AQ5xXh8zkl9CRXHfupp934V5ZPRy8xV0kURn4IRkJ87z32p9cEzaw
WLCdQI867yclTIYa68g4ztXaHIP38z1QDhlAcZZShUSDR1oIaauXgq/a1NnuSo8aT1kUxG4H
UTwG2Yw6eBFSwF4GBhHAM/tglGwXagFp5WYDy3gIl3n1LoKfRNuBTpziQTi1TtQa6aobZjVp
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I9kxpr4CYR38R0lsEsNY9SKRy8Wusqjk9ieMHlXJdLvdoA3zXgOapPHdOL1qBGwGIZy2VFDh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DkfKzpGSm+EzYJmdHkLWRe0BjWmoZy6b0qLY1LPqWhWxl3v5ZVcvcllQFtuTifbbU48Ii5xi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CBcIr4XGHmIJUQJWQqM3FSg5XTgGhbFS8XDhB1lykx8w6bOH54vqtD8RHvsRSZB/Wq2GFDkT
XNsq84+x/xMgZl4wDY6OC7JHnGmNh+0RukS3Ao1knqQVYE3GK+7PGPDY/Cmm/wdhzt2rW6Qo
pHIrK455IVwAALAN3PNt2rjpFeYZkfkV8cU/qWwUW5fN1H+Nm77WrHakwWdtbOEUzp91wvKB
xasfVLyBmsPLLdEmhSuhdotmCfANuNupaQiChRpWVDTMtMRmfzQ3xNrmYSdyhd9AMtHMs02+
HrQ7reNIewN8zAnZ50kGGHYBXTzU3raJDpMOIwT1asMpI2ioHAUTElUtDWTCtnhjL3zbnJQP
Ro5I1ja3OK+nDyhL79Cjsh8sYxrFwl+oRVFjSQUMCRBFtLTkpHOH8CHyjmCRTwPNT/zj5qPA
iBBrdODUgLRGhzet9ai23kH2BnSPnyYfTbYmU/0ERGHpeiCusCMNMg48UURseBcbCOP4wyO2
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AABhHwAAAAAAAGEfAAAAAAAAQS4AAAAAAAA5JQAAAAAAALwHAAAAAAAAvAcAAAAAAABcDQAA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--------------FABA2EA2F989F23B5DB3C60F--
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I have found this thread very interesting because it has made me
think of how the statistics department on my campus works.  They
offer both a tutoring lab and a professional service.  If you're a
student working through a stats course or a course in which
statistics is required, you can go the lab and get free tutorial help
with your problems and papers.  If you're a student or faculty member
trying to plan or analyze research, you can go the service and pay by
the hour to have a graduate student (and sometimes a faculty member)
help you with your statistical needs.  Faculty can have the fee for
the professional service waived if you let the statistician be a
co-author of whatever paper you are trying to publish.
 
I don't see why English departments couldn't have a similar
operation:  a tutorial service that aims to help students learn how
to be their own editors and a professional service for people who
don't want to be their own editors and are willing to pay someone
else to edit for them.  Many English types do have expertise in
editing (not all do), and they can either try to teach others what
they know or sell their expertise.  If other departments sell their
expertise, why don't we sell ours?  We admit that not everyone can be
a statistics whiz; why not similarly admit that not everyone can be
an editor, no matter how many lessons we try to teach them on
punctuation, subject-verb agreement, etc.?
 
Having said that, I do want to say that we should TRY to teach
everyone the basics of edited American English just as we try to
teach everyone the basics of math and--in many fields--statistics.
But there may come a point beyond which it's not helpful to venture
except with students who have the talent and interest to learn
advanced editing skills.
 
 
 
 
>
> All of which begs the two-headed question whether teachers should be
> grading very heavily based on something people can--and often should--just
> buy.
>
> >Why couldn't an editing center be run *free*?  Like most writing centers?
> >What makes editing a skill that must be purchased, but revision a skill we
> >help develop for free?
>
> Your shift in syntax provides the key: in one case students are buying the
> skill itself; in the other case they're buying education toward a
> skill--the product that tuition and fees have already purchased.
>
> Is the real point that our society as a whole really cares too much about
> something that is basically a point of refined manners (at least in any
> document that is not going to be published very widely)?  In an ideal
> world, wouldn't we have greater success teaching people in positions of
> authority to read through error for the underlying value than we could ever
> have teaching absolutely everyone to edit like an English teacher?  And
> wouldn't that free writing teachers to address the genuine points of
> meaning that lie beneath many an error, to teach style and clarity rather
> than the essentially negative subject of avoiding error?
>
> If all of that is so, do we have any obligation to act in ways that lead
> toward that ideal rather than enabling the current paradigm, with all of
> its classist and racist effects?
>
>
>         **********************************************
>         * Keith Rhodes, Coordinator of Composition   *
>         * 2693 Colden, Department of English         *
>         * Northwest Missouri State University        *
>         * 660-562-1860 | krhodes@mail.nwmissouri.edu *
>         * http://www.nwmissouri.edu/~krhodes         *
>         **********************************************
>
_______________
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
 
Tel:  (801) 378-4775
Fax:  (801) 378-4720
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Irv,
 
I could not open your attachment. Could you send it as a text file for
those us who don't have Word '97?
 
Thanks.
 
Roni
 
>I am sending an attachment of a call for papers that we are holding in
>New York in early June 1999.  This is our fifth Pedagogy and Theater of
>the Oppressed conference.  We will be converting this to a txt file soon
>& I will send out other announcements then.  The attachment is in Word
>97.
>Irv
>
>Attachment converted: PowerMac:call99.doc (WDBN/MSWD) (000123F9)
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Irv,
    You've got a ready audience here, but few can read your brochure
(comes up as 'noise' in Windows 95).  Can you export the file as
DOS-text or ASCII-text and send it back to the list?  C.P.
 -------------------------------------------------------------------------
From: Roni Keane
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: call for papers
Date: Thursday, October 22, 1998 8:42PM
 
Irv,
 
I could not open your attachment. Could you send it as a text file for
those us who don't have Word '97?
 
Thanks.
 
Roni
 -------------------------------------------------------------------------
>I am sending an attachment of a call for papers that we are holding in
>New York in early June 1999.  This is our fifth Pedagogy and Theater of
>the Oppressed conference.  We will be converting this to a txt file soon
>& I will send out other announcements then.  The attachment is in Word
>97.
>Irv
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I've kept this list around as the ranked rank errors; I assume it came from
the Hairston study, though I've not had the foresight to preserve the source.
 
1.  Nonstandard verb forms
(These movies seem to be reran over and over).
2.  You're/your
3.  Their/there
4.  Sentence fragment.
5.  Subject and verb agreement
6.  Preposition mistakenly placed in a verb phrase
(Could of...  would of..., etc.)
7.  Too/to
8.  where/were
9.  Pronoun agreement
10. Pronoun case (object pronouns as subjects)
(The girl talked about how her and her friends would go out and steal
things.)
11. Run-on sentences
12. Misspelling of definitely
(definately) [I found seven variations of this in one mass assessment]
13. Illogical tense shift
14. it's/its
15. lose/loose
16. wrong word choice
17. dangling modifier
18. comma splice
19. affect/effect
20. non-parallel coordinate structures
(My goals include maintaining a G.P.A. in the 3.0 range and to try to
be happy with my life.)
 
 
        **********************************************
        * Keith Rhodes, Coordinator of Composition   *
        * 2693 Colden, Department of English         *
        * Northwest Missouri State University        *
        * 660-562-1860 | krhodes@mail.nwmissouri.edu *
        * http://www.nwmissouri.edu/~krhodes         *
        **********************************************
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Vis-a-vis the point below: you do all know Helen Fox's wonderful book that
comes out of her long-time experience working with international students,
yes? _Listening to the World_.
>
>Second, often I, at least, feel the imperialistic push when I stand in
>front of the writing classroom and say "Do it this way!"  My students are
>always so eager to do it the "right" way, and I struggle with that daily.
>Who is to say that the western way of doing things is the right way?  Those
>of us
>still of that ilk might do well to read Silva, T., I. Leki, & J. Carson.
>"Broadening the perspective of mainstream composition studies: Some
>thoughts from the disciplinary margins."  _Written Communication_, (1997)
>14, 398-428.
>
 
 Marilyn
                  |
            \     |     /               Marilyn M. Cooper
             \    |    /                Associate Professor of Humanities
    ~         \  x  x /
     ~   ~     x      x                 Department of Humanities
 ----------------------------------     Michigan Technological University
  --      ---  ----   ---    --         1400 Townsend Drive
      ------      --------              Houghton, MI 49931
------       --------    -----  --      internet: mmcooper@mtu.edu
        ---                             office:906-487-3233
               LTB                      fax: 906-487-3559
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I took several of these lists, combined them with the most common "errors"
I've seen in papers here at MTU, and put them into several categories in
our guide for first-year writing. In the introduction to the section I
wrote, "This section briefly explains how to avoid the most common errors
in written forms that college teachers (not just your writing teacher)
notice. These are errors that lots of people -- not just college students
-- make, so you will often see them in print, on signs, in newspapers, on
restaurant menus, and in advertisements. Wanna have some fun? Look for
these errors in handouts from your teachers."
 
The categories I used were:
1)apostrophe (includes 2, 3, and 14, below);
2) comma (including a rule of thumb -- If you're not sure a comma is
needed, leave it out -- since I see much more overuse than underuse of
commas);
3)semicolon (again a rule of thumb -- If you're not sure a semicolon is
needed, use a comma instead -- since I see more overuse of semicolons than
comma splices, and many comma splices are becoming fairly acceptable,
especially ones where the second clause starts with a pronoun);
4)use of "I" in personal writing;
5)gender neutral pronouns;
6)vague pronoun reference;
7) missing endings; and
8)wrong word (includes 2, 3, 7, 8, 14, 15, 19, below, and lots others)
 
A few observations on the list below. 6 is just a spelling error, which
Fowler dates to 1837. I rarely see 5 and 9. I see subject pronouns for
object pronouns a lot more often than the reverse: Just between you and I,
this is a common hypercorrection. I have no idea what an illogical tense
shift is and I don't think I've ever seen one in student writing.
 
>I've kept this list around as the ranked rank errors; I assume it came from
>the Hairston study, though I've not had the foresight to preserve the source.
>
>1.  Nonstandard verb forms
>(These movies seem to be reran over and over).
>2.  You're/your
>3.  Their/there
>4.  Sentence fragment.
>5.  Subject and verb agreement
>6.  Preposition mistakenly placed in a verb phrase
>(Could of...  would of..., etc.)
>7.  Too/to
>8.  where/were
>9.  Pronoun agreement
>10. Pronoun case (object pronouns as subjects)
>(The girl talked about how her and her friends would go out and steal
>things.)
>11. Run-on sentences
>12. Misspelling of definitely
>(definately) [I found seven variations of this in one mass assessment]
>13. Illogical tense shift
>14. it's/its
>15. lose/loose
>16. wrong word choice
>17. dangling modifier
>18. comma splice
>19. affect/effect
>20. non-parallel coordinate structures
>(My goals include maintaining a G.P.A. in the 3.0 range and to try to
>be happy with my life.)
>
>
>        **********************************************
>        * Keith Rhodes, Coordinator of Composition   *
>        * 2693 Colden, Department of English         *
>        * Northwest Missouri State University        *
>        * 660-562-1860 | krhodes@mail.nwmissouri.edu *
>        * http://www.nwmissouri.edu/~krhodes         *
>        **********************************************
 
 Marilyn
                  |
            \     |     /               Marilyn M. Cooper
             \    |    /                Associate Professor of Humanities
    ~         \  x  x /
     ~   ~     x      x                 Department of Humanities
 ----------------------------------     Michigan Technological University
  --      ---  ----   ---    --         1400 Townsend Drive
      ------      --------              Houghton, MI 49931
------       --------    -----  --      internet: mmcooper@mtu.edu
        ---                             office:906-487-3233
               LTB                      fax: 906-487-3559
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>  Some feel
> that we shouldn't have to backfill "basic" skills, and they want
> students to pay for courses that don't count; it's like an impuesto,
> a tax, and at our prices it's a hefty one.  In some schools this
> "skills tax" has clear racial and class implications.
 
This is certainly true at our school, where the vast majority of students
in basic writing classes are students of color.  They have always been
"taxed" by not receiving baccalaureate credit for their basic courses, but
now the administration is trying to levy another tax -- to get us to put the
courses in extended ed, so we can ask the students least able to pay
to shell out extra money for courses they are required to take.
 
>In the end,
> no matter what the market or level, colleges are obligated to teach
> the students they admit, whatever that takes.
 
I absolutely agree.
 
Elise Earthman
SF State
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>>  Some feel
>> that we shouldn't have to backfill "basic" skills, and they want
>> students to pay for courses that don't count; it's like an impuesto,
>> a tax, and at our prices it's a hefty one.  In some schools this
>> "skills tax" has clear racial and class implications.
>
>This is certainly true at our school, where the vast majority of students
>in basic writing classes are students of color.
 
I wonder about something here.  And I'm not trying to put Elise or SFSU on
the spot.  But I wonder what placement methods are being used at SFSU and
other schools where placement is closely associated with race or class.
It's just that I look back over the years and I associate places I've been
where students were placed into fycomp courses by test scores (ACT and SAT)
and remember bw classes filled with students of color.  I look back at
programs where we conducted direct tests of writing (Michigan and here) and
I know--because we do the numbers--that the proportion of students of color
in bw courses is not significantly different from the proportions in the
regular fycomp course.  And I recollect that, at Arkansas Tech University,
when we went from placement by ACT to placement by a very informal direct
test of writing, the Foundational Composition sections suddenly reflected
much more closely the racial makeup of the student body at large.
 
Now, this is a commonsensical notion, if only because we know that MCQ
tests carry significant racial and class bias.  And I remember Ed White's
(White, E. M. & L. Thomas. (1981).  Racial minorities and writing skills
assessment in the California State University and Colleges.  College
English 42: 165-188.) examination of the relative fairness, vis-a-vis race,
of direct testing.  But are there any studies out there that tie specific
placement methods to changes in the racial/gender/class makeup of
composition courses in a sequence or hierarchy of such courses?
 
Just wondering...
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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As long as we are back on a placement thread, can anyone give me
approximate dates when I would have seen posts about "Accuplacer" or some
similarly named instrument so I can search the appropriate spool file in
the WPA archives?
 
Tim McGee
Coordinator of the Rhetoric Program
The College of New Jersey
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We're going to be doing a txt version soon & I'll send it out then.  thanks to
anyone who's interested.  It's going to be a VERY interesting
conference--continuing and changing some of the dynamics of previous
confernces.
 
Here is some of the information in the txt version.
 
June 3 - 5, 1999
New York City
 
A Panel of Liberatory Activists . . .
Moderator Stanley Aronowitz will begin the conference on Thursday evening.
Panelists  will include Donaldo Macedo, Henry Giroux, bell hooks, Michelle
Fine, Gregory Tewksbury, Doug Paterson, and Jan Cohen-Cruz. The panelists will
initiate a dialog with conference attendees that explores the theme of this
year's conference:
How do we transform the theories of Freire and Boal to use in different times
and places?
 
 
---------------
Forum Theatre Workshops!
 
* Forum Theatre:  3 - Day Workshop
May 31 - June 2, 1999
* Introductory Theatre of the Oppressed Workshop
June 3, 1999
Scenarios from the 3-day workshop will open the conference on Friday morning.
Workshop information will accompany conference registration.
Questions?  Contact Doug Paterson at:
paterson@unomaha.edu
 
-------------
We invite proposals on all aspects of emancipatory education and theatre
including power relations in the learning environment, systems of structural
privilege and oppression, and subversive challenge. We encourage proposals
that relate to any oppressed group. For inclusion in the conference, your
proposal must relate in some manner to Paulo Freire's model of liberatory
education or Augusto Boal's approach to interactive theatre.  We welcome
proposals from teachers, theatre artists, and community activists who employ
in their work or research the ideas of Freire and/or Boal. Please make this
connection clear in your proposal. We strongly encourage interactive
presentations.  Proposals must be postmarked or emailed by December 15th.
Email submissions are strongly encouraged.
 
---------------------
Presentation Formats
Unless otherwise noted, all sessions are 90 minutes in length.
Theatre of the Oppressed Workshops. Workshops based directly on the work of
Augusto Boal. Two or two and one-half hours in length.
Pedagogy of the Oppressed Workshops. Experiential activities which include
audience involvement, presentations, and new techniques.
Debates or Dialogues. Discussions of any aspect of liberatory education by two
or more presenters.
Performances. Staged plays, musical arrangements, comedy motifs, dances, etc.
(Length may vary.  Say how much time you need.)
Panels. Pre-formed groups of three or four presentations addressing a specific
area of research or concern.
Paper Discussions. Summaries of research, written and delivered from notes.
(Please don't read.) Each presentation should last approximately 15 minutes,
excluding discussion. Papers will be clustered in groups of three or four,
with time for dialogue
 
--------------------------------
Submit to:
ewissing@email.GC.cuny.edu
subject heading:  PTO Conference
or
Professor Stanley Aronowitz
PhD Dept. of Sociology, Room 1750
City University of New York
33 West 42nd Street
New York, NY  10036
Attn: PTO Conference
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Hi all,
        The English department at the University of Alabama at Birmingham is
interested in developing an undergraduate concentration in "Professional
Writing and Public Discourse" (or something like that), but we have very
little to go on.  Right now, we have very few--actually no--writing courses
between the freshman and graduate levels (sigh), but our faculty are very
willing to push our course proposals through quickly.
        So...those of you who teach in English departments with concentrations in
writing, would you please email me information on the structure of your
concentrations, required courses, electives, etc.  Thanks in advance!
Bruce McComiskey
University of Alabama at Birmingham
mccomisk@uab.edu
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Tim,
    The use of ACCUPLACER, ASSET, AND COMPASS comes up every year both
here and on CBW-L.  If you check for any year, you've got a very good
chance of finding responses.    C.P.
 -------------------------------------------------------------------------
From: Tim McGee
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: "remediation" questions?
Date: Friday, October 23, 1998 3:29PM
 
As long as we are back on a placement thread, can anyone give me
approximate dates when I would have seen posts about "Accuplacer" or some
similarly named instrument so I can search the appropriate spool file in
the WPA archives?
 
Tim McGee
Coordinator of the Rhetoric Program
The College of New Jersey
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The Chronicle of Higher Education is sponsoring an on-line discussion about
a story on the growth in the number of freshman composition instructors who
are not in the field of English. Colleges are hiring more graduate students
from other fields, and this trend is causing some debate on campus. The
story is available free on The Chronicle's Web site and members of this
list are invited to join the on-line discussion on the issues raised in the
story.
 
You can find the story at
http://www.chronicle.com/colloquy/98/froshcomp/background.htm
 
Scott Jaschik
Managing Editor
The Chronicle of Higher Education
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Texas A&M University at Corpus Christi is accepting applications for a
tenure-track, full-time composition generalist, entry level.  There is
an ad in the last Chronicle, but please pass the word on to people who
want to join a department that truly makes good teaching its number-one
priority, and that's not just Texas bushwa.
 
The English program is small and the faculty are a happy lot, and nearly
everybody teaches comp.  The students are diverse in age, class, and
color, most of them coming from the surrounding environs (which
sociologists of class and ethnicity label "the shatter zone"), many of
them the first of their family to enter college.
 
We have an MA in Comp/Rhet.  Drop me an e-mail if you have questions!
 
Job description:  Composition generalist, with demonstrated expertise in
technical writing and interest in K-12 teacher preparation.  Four course
load per semester, Ph.D. preferred, advanced ABD considered.  Send
application letter, vita, and placement file, including three reference
letters and copies of graduate transcripts, to Dr. Robert Wooster,
Chair, Department of Humanities, Texas A&M University--Corpus Christi,
6300 Ocean Drive, Corpus Christi, Texas 78412.  Materials must be
received by December 1, 1998, to receive full consideration.
A&M--Corpus Christi is an Equal Opportunity Employer with a commitment
to diversity.
 
Rich Haswell
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<fontfamily><param>Courier</param><bigger>Here's what I sent to the
Chronicle.  It's the same position I took when the Chronicle reporter,
Robin Wilson, contacted me a couple of weeks ago, though my remarks
weren't included in the story.  I did agree with Christine Farris's
position.
 
 
 
 
There has been a tremendous amount of research and theory building in
the teaching of writing in the last 40 years.  To have people teach
freshman writing who are largely unfamiliar with that research and its
best pedagogical translations is educationally dubious.  Either there
is sophisticated and useful knowledge about teaching writing, or there
isn't. Good will, admission to any sort of PhD program, and the ability
to write are not sufficient creditionals.  Graduate coursework in
rhetorical theory and the teaching of writing, plus a mentored first
teaching experience strike me as the minimal qualification to teach
university writing courses. If PhD students in other fields are willing
to participate in this professional education, fine.  (Note that I'm
distinguishing between qualifications for teaching in a writing in the
disciplines program and in a freshman composition program, but that
distinction is for another time.)
 
 
The real problem here is that universities have been unable or
unwilling to hire the kind of expert tenure line faculty needed to
staff writing courses.  The real tragedy is watching writing directors
having to devise justifications for the practice of hiring people who
do not have the best credentials.  The likely outcome is that the
teaching of writing will become even more marginalized than it already
is.  At some point, universities that go this road are going to have to
ask whether it's worth it to require freshman composition under these
conditions, and when they answer "no," it will be students who suffer.
 
 
 
</bigger></fontfamily>>The Chronicle of Higher Education is sponsoring
an on-line discussion about
 
>a story on the growth in the number of freshman composition
instructors who
 
>are not in the field of English. Colleges are hiring more graduate
students
 
>from other fields, and this trend is causing some debate on campus.
The
 
>story is available free on The Chronicle's Web site and members of
this
 
>list are invited to join the on-line discussion on the issues raised
in the
 
>story.
 
>
 
>You can find the story at
 
>http://www.chronicle.com/colloquy/98/froshcomp/background.htm
 
>
 
>Scott Jaschik
 
>Managing Editor
 
>The Chronicle of Higher Education
 
 
 
Doug Hesse                        /     Director of Graduate Studies
 
Professor of English          /     Vice President, WPA
 
Illinois State University     /    309-438-3667; fax 309-438-5414
 
Normal IL 61790-4240      /    ddhesse@ilstu.edu
 
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
 
http://www.cas.ilstu.edu/english/html_sources/grad1.html
 
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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In light of some suggestions in a related thread, I have been wondering
what book teachers might use in a course that seeks to combine the writing
of creative non-fiction with an examination of the historical and cultural
roles of such writing.  At our school, there is one central textbook for
each class that is purchased by the school and rented to students, beyond
which we can require purchase of other books.  Still, the wish of the grand
poobahs is that we would limit outside purchases as much as possible.  So
is there a "one-book" solution to my two (or three?) sided problem?  My
ideal book would combine creative non-fiction from past and present with
good advice about how to go about writing it.
        **********************************************
        * Keith Rhodes, Coordinator of Composition   *
        * 2693 Colden, Department of English         *
        * Northwest Missouri State University        *
        * 660-562-1860 | krhodes@mail.nwmissouri.edu *
        * http://www.nwmissouri.edu/~krhodes         *
        **********************************************
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Last week I asked WPA listserv folks to respond to a short, informal
survey asking if their schools require a C or better in first-year
composition and in general education courses.
 
The results are located at www.usi.edu/libarts/english/wpasurv.htm.
 
Thanks to all who responded.
Laurence
 
 
Laurence E. Musgrove
Director of Composition
University of Southern Indiana
lemusgro.ucs@smtp.usi.edu
http://www.usi.edu/libarts/english/musgrove.htm
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I don't have an answer to Keith Rhodes' question about the ideal book for
his needs, but I sure am curious about the general desire in our field to
find and create ideal books - rhetorics, readers, handbooks - (not that
we shouldn't I guess).  I don't mean to critique anyone specifically; I'm
just wondering about this because a number of committees here are looking
at texts, and I'm attempting to write one myself.  I just wonder if our
commonsense about reading and audience analysis goes out the window when
such searches and writing begin. Publishers market books to teachers,
teachers select books for students.  Sure we know best about teaching
writing, but I don't get the sense that we always do a good job of
addressing the real audience/readers of these texts.   My sense is that
we tend to give students more than they can adequately read and learn
from.  Maybe I'm mistaken, but the institutional pressures for common
texts and publishers' desires to fulfill institutional desires join to
create some questionable results for student learning.  Anyone else
wonder about this?
 
Laurence
 
Laurence E. Musgrove
Director of Composition
University of Southern Indiana
lemusgro.ucs@smtp.usi.edu
http://www.usi.edu/libarts/english/musgrove.htm
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Keith:
 
 
Two brief suggestions.  Phil Gerard's "Creative Nonfiction" is a short rhetoric/history geared largely towards Creative nonfiction courses (as opposed, I assume, to FYC).
 
 
Allyn & Bacon have a new book called "The Fourth Genre: Contemporary writers of/on Creative Nonfiction" which is light on rhetoric but has a nice selection of readings and some interesting "why/how I write essays."
 
 
Cheers;
 
 
Kelly Lowe
Mount Union College
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I have found two useful books in Creative non-Fiction:
 
The Art of Writing Non-Fiction--  Fontaine and Glavin
The first half amounts to a guidebook for freelance writing--
research, interviewing, organizing, selling your work, etc.
The second half has some practical advice on writing: "the uses of
indirection," "mobilizing the readers experience." Not a bad book.
 
Writing Creative Nonfiction-- Theodore Cheney
A very "writerly" book, with lengthy chapters on narrative structure,
developing characters, dialogue, points of view.  A very good chapter
called "Authority Through Realistic Detail," which gets beyond the
generic call for "more detail" by connecting details to readers--
what Cheney calls "associative memory."
 
Both books offer some discussion of the genre (if that's what creative
non-fiction is), and both quickly set it in some social/historical
context. But there's not much reflection or reflexivity in either.
 
A books that offers a broader look at one subgenre (!!??) of creative
non-fiction is Zinsser's Inventing the Truth:  The Art and Craft
of Memoir.  It includes essays on writing memoir from the usual
suspects (one of the troubling things about the genre-- is the goal to
all sound like Annie Dillard??).  Like most of Zinsser's books,
this one offers lots of advice and reflection but fairly little
detailed work with "craft."
 
Richard Jenseth
St. Lawrence University
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> I wonder about something here.  And I'm not trying to put Elise or SFSU on
> the spot.  But I wonder what placement methods are being used at SFSU and
> other schools where placement is closely associated with race or class.
 
 
Bill, this is a good question.  In the CSU system, students are placed
into remedial classes via the statewide English Placement Test, which
combines an objective test with an essay.  On our campus, students
are placed in basic classes by having a certain score on the objective
portion, unless their essay score is high enough to place them in a
higher category.
 
Actually, since we have a high proportion of students of color on our
particular campus (I don't have the figures, but could try to find them
out), the proportion of those students in our remedial classes is not as
out of line as it might be somewhere else (though it's definitely higher).
We also draw a good chunk of our student population from the San
Francisco Unified school system, which has a large minority population
and which is also not doing as well as it could/should in preparing
students for college.  But you are right to be asking that question.
 
Elise Earthman
SF State
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The errors listed below by Keith Rohdes and Marilyn Cooper are useful.
Telling students about them and to avoid them is useful.  But only students
who have a certain degree of fluency with academic discourse will be able
to self-edit for these errors, even after studying examples.
 
Certainly they should be held accountable for errors like these and one
would think that it would be fairly easy to check a paper over for them and
to correct them.  And it IS easy for some students, whose literacy
background enables them to objectify their own prose enough so that they
can SEE what they have written.  Most of the students I've worked
with--most but certainly not all--who come from educationally
underprivileged backrounds--defined as limited experience with writing and
more importantly with reading--are so focused on the cognitive demands and
so unfamiliar with the conventions that one-on-one work is needed to
address first the global issues and then the sentence level ones.
 
Other errors, like the apostrophe, especially for "it's," are *very*
difficult to eradicate because they serve no necessary function--we know
from context and syntax which "its" is being employed.  Generally, "errors"
that don't affect meaning--that do not confuse the reader--like comma
splices and certain kinds fragments are harder for students to recognize
while they are trying to get their meaning across.  Some errors, like the
singular use of "they" to refer to a group unfortuately represented by a
singular noun in the sentence, merely reflect common oral usage and an
attempt to avoid wordy phrasing:  [I've got one from a student paper right
here:]  "So instead *the student* tries to get *their* thoughts down on the
paper forgetting about the technical grammar part."
 
With certain students then, a brief grammar review or an editing list works
well.  For a whole other group, correcting these errors is a much bigger
job.  Sometimes you have both kinds of students in the same class,
sometimes because of assessment instruments and the structure of a given
comp program most of the class will need individualized attention on error
both from the instructor and a tutor, in addition to having some class time
devoted to the subject, but after enough fluency has been gained so the
draft is ready for this kind of attention.
 
Constance Weaver's _Teaching Grammar in Context_ is very good on the
subject, especially Chapter 4 "Toward a Perspective on Error," where she
not only reviews the Hairston study and others but looks at the errors
business people find most distracting.  What they find distracting shortens
the list considerably and narrows the number of grammatical concepts needed
to be taught quite a bit.
 
But grammatical concepts, "simple" ones like recognizing a subject, verb,
or a complete sentence, are VERY difficult for native speakers to
understand because this knowledge is gained by the time a child is six or
seven and employed effectively in speech.  Unfortunately, speech patterns
may not match up well with the conventions of college level prose.  When
they don't, there is a disconnection between home/street dialect and the
school dialect.  When they do match up pretty well, as with most of us,
then we rely on our grammatical ears and we've read and written enough so
that when a grammar question does come up, we are able to perceive the
convention because we are not as focused on fluency and the critical
thinking skills entailed.  We can see this at work in ourselves when we are
drafting difficult pieces--most of us produce first drafts riddled with
errors we otherwise never make, yes?
 
For these reasons, most students need A LOT of help making sense of the
"rules" we find in handbooks or perceiving the errors on lists.  But it
really depends on who your students are and where they come from.
 
dw
>
>--Boundary_(ID_WOevKTSun0M2SPSCL9xRaw)
>Date: Thu, 22 Oct 1998 22:37:18 -0500
>From: Keith Rhodes <krhodes@MAIL.NWMISSOURI.EDU>
>Subject: irritating errors
 
>
>I've kept this list around as the ranked rank errors; I assume it came from
>the Hairston study, though I've not had the foresight to preserve the source.
>
>1.  Nonstandard verb forms
>(These movies seem to be reran over and over).
>2.  You're/your
>3.  Their/there
>4.  Sentence fragment.
>5.  Subject and verb agreement
>6.  Preposition mistakenly placed in a verb phrase
>(Could of...  would of..., etc.)
>7.  Too/to
>8.  where/were
>9.  Pronoun agreement
>10. Pronoun case (object pronouns as subjects)
>(The girl talked about how her and her friends would go out and steal
>things.)
>11. Run-on sentences
>12. Misspelling of definitely
>(definately) [I found seven variations of this in one mass assessment]
>13. Illogical tense shift
>14. it's/its
>15. lose/loose
>16. wrong word choice
>17. dangling modifier
>18. comma splice
>19. affect/effect
>20. non-parallel coordinate structures
>(My goals include maintaining a G.P.A. in the 3.0 range and to try to
>be happy with my life.)
 
 
>--Boundary_(ID_WOevKTSun0M2SPSCL9xRaw)
>Date: Fri, 23 Oct 1998 09:38:33 -0500
>From: Marilyn Cooper <mmcooper@MTU.EDU>
>Subject: Re: irritating errors
 
>
>I took several of these lists, combined them with the most common "errors"
>I've seen in papers here at MTU, and put them into several categories in
>our guide for first-year writing. In the introduction to the section I
>wrote, "This section briefly explains how to avoid the most common errors
>in written forms that college teachers (not just your writing teacher)
>notice. These are errors that lots of people -- not just college students
>-- make, so you will often see them in print, on signs, in newspapers, on
>restaurant menus, and in advertisements. Wanna have some fun? Look for
>these errors in handouts from your teachers."
>
>The categories I used were:
>1)apostrophe (includes 2, 3, and 14, below);
>2) comma (including a rule of thumb -- If you're not sure a comma is
>needed, leave it out -- since I see much more overuse than underuse of
>commas);
>3)semicolon (again a rule of thumb -- If you're not sure a semicolon is
>needed, use a comma instead -- since I see more overuse of semicolons than
>comma splices, and many comma splices are becoming fairly acceptable,
>especially ones where the second clause starts with a pronoun);
>4)use of "I" in personal writing;
>5)gender neutral pronouns;
>6)vague pronoun reference;
>7) missing endings; and
>8)wrong word (includes 2, 3, 7, 8, 14, 15, 19, below, and lots others)
>
>A few observations on the list below. 6 is just a spelling error, which
>Fowler dates to 1837. I rarely see 5 and 9. I see subject pronouns for
>object pronouns a lot more often than the reverse: Just between you and I,
>this is a common hypercorrection. I have no idea what an illogical tense
>shift is and I don't think I've ever seen one in student writing.
>
 
Donald Wolff, Dir.
Oregon Writing Project
Loso Hall
Eastern Oregon University
La Grande, OR 97850
(541) 962-3527
dwolff@eou.edu
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Donald Wolff's post was very helpful--thanks! I was reminded, reading it,
of one of my current teaching challenges: getting a (my) thirteen-year old
son through a tough French course. Bright enough kid, good with language,
has learned another before (Finnish). But it's amazing to see the
persistence of certain "errors," and the exotic nature of the demands
French makes on him (all those accents, hyphens, fem. and masc. articles,
etc.). As Donald suggests, you can see the cognitive demands written on
his face as he works through this stuff--slowly, slowly gaining control,
 all the while being pushed to where he's just over his head.
 
Steve North
SUNY Albany
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SU of New York, Buffalo
Composition Program, Dept. of English
 
Theory and Practice of Composition: Assistant/Associate Professor
 
This faculty position provides regular opportunities to teach graduate
seminars in composition and rhetorical theory.   This professor will also
work with the English Department's Composition Committee on the curricula
of our composition courses and the Practicum in Teaching, and may organize
workshops in pedagogy for composition (including
writing-in-the-disciplines) and literature courses.  A theoretical
grounding in literary or historical practice would be an advantage; we seek
someone who can enter into the discourse of the literature faculty as well
as that of the Composition Program.  Experience with computer-mediated
writing is highly desirable.  Position is tenured or tenure-track, but
junior applicants are expected to have a minimum of 3-years experience in
the profession.  Teaching would begin in Fall, 1999; teaching load is two
courses per semester.  Salary is commensurate with credentials.  Send vita,
summary description of your work,  and at least three letters of
recommendation, by 6 December 1998, to Chair, Composition Search Committee,
Department of English, SUNY at Buffalo, 306 Clemens Hall, Amherst, NY
14260-4610.  SUNY/Buffalo is an AA/EO employer.  Prospective applicants are
invited to visit the Department's web sites at
http://wings.buffalo.edu/academic/department/AandL/english/
and
http://www.acsu.buffalo.edu/~mclark/cp.html
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                   Please forgive me the list's use
----------------------------------------------------------------------------
Dr. Covington,
              Our 'crack' voicemail system ate your message and the last 4
digits of your phone number.  Could you write to me at <cpryor@md.cc.md.us>
or <cpryor@dgs.dgsys.com> if you please.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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I quoted the preface to the "grammar" section in our first-year writing
guide because it puts such "errors" in context. How important are errors
that occur in published prose, including in the published writing of
academics? (I saw a possessive its spelled "it's" in this Sunday's New York
Times -- in a news article, not an ad.) And especially, as Donald Wolff
points out, how important are errors that cause no comprehension problem?
So important that we have to spend a great deal of the little time we have
in writing courses focusing on them? I think not.
 
I agree completely with Donald Wolff -- the brief discussions of errors in
handbooks (including my version in our guide) are useless with students who
don't already have a great deal of sophistication about their writing.
Eradicating these errors (if they *are* errors, which I don't always
concede) would take an inordinate amount of time and effort, and may not
even be possible.
 
 Marilyn
                  |
            \     |     /               Marilyn M. Cooper
             \    |    /                Associate Professor of Humanities
    ~         \  x  x /
     ~   ~     x      x                 Department of Humanities
 ----------------------------------     Michigan Technological University
  --      ---  ----   ---    --         1400 Townsend Drive
      ------      --------              Houghton, MI 49931
------       --------    -----  --      internet: mmcooper@mtu.edu
        ---                             office:906-487-3233
               LTB                      fax: 906-487-3559
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Keith,
I'm teaching just this course this semester and have been using (for
several years) Sandra Fehl Tropp's _Shaping the Tradition: Art and
Diversity in the Essay_.  I like the historical orientation, the fact that
each essayist is represented by several essays, and the biographical and
stylistic introductions to each writer.  It doesn't do everything you
mention, especially not advice to students on writing their own essays.
But we manage without a separate text for essays and some critical writing,
moving toward essayistic critique.  Another good text is _In Depth_ by Carl
Klaus, Chris Anderson, and Rebecca Faery, but it's less historically
oriented.
 
jean sanborn
 
>In light of some suggestions in a related thread, I have been wondering
>what book teachers might use in a course that seeks to combine the writing
>of creative non-fiction with an examination of the historical and cultural
>roles of such writing.  At our school, there is one central textbook for
>each class that is purchased by the school and rented to students, beyond
>which we can require purchase of other books.  Still, the wish of the grand
>poobahs is that we would limit outside purchases as much as possible.  So
>is there a "one-book" solution to my two (or three?) sided problem?  My
>ideal book would combine creative non-fiction from past and present with
>good advice about how to go about writing it.
>        **********************************************
>        * Keith Rhodes, Coordinator of Composition   *
>        * 2693 Colden, Department of English         *
>        * Northwest Missouri State University        *
>        * 660-562-1860 | krhodes@mail.nwmissouri.edu *
>        * http://www.nwmissouri.edu/~krhodes         *
>        **********************************************
 
 
Jean Donovan Sanborn
Professor, English Dept
Director, Farnham Writers' Center
Colby College
5291 Mayflower Hill
Waterville, ME 04901
jmsanbor@colby.edu
207/872-3303
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To Scott Jaschik: I appreciate your letting this list know about the
discussion.  But I am concerned about the way it is phrased in your post.
Way back in the '50s, Harvard's comp program was staffed by grad students
from all over the university, and you can surely find a tradition of that.
There was no problem, because the training program for the TAs was careful
and comprehensive.  The problem behind the issue is not whether TAs should
be from English or not (many English BAs know nothing about composition or
the research behind it) but whether wholly untrained teachers should be
teaching first-year courses and whether comp teachers should be working
under less than professional conditions. As a long-time CHE subscriber,
and occasional contributor, I am surprised that I have not seen anything
about this in the hard pages.  Has it been there?  --Ed White
 
On Mon, 26 Oct 1998, Scott Jaschik wrote:
 
> The Chronicle of Higher Education is sponsoring an on-line discussion about
> a story on the growth in the number of freshman composition instructors who
> are not in the field of English. Colleges are hiring more graduate students
> from other fields, and this trend is causing some debate on campus. The
> story is available free on The Chronicle's Web site and members of this
> list are invited to join the on-line discussion on the issues raised in the
> story.
>
> You can find the story at
> http://www.chronicle.com/colloquy/98/froshcomp/background.htm
>
> Scott Jaschik
> Managing Editor
> The Chronicle of Higher Education
>
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I've used John Warnock's *Representing Reality: Readings in Literary
Nonfiction* in my advanced compostion course with excellent results. It's
a smart, provocative anthology, with work from Thucydides to Studs Terkel
under the "History" category, and Marco Polo to William Least Heat Moon
under "Travel Writing". It also provides "Points of Departure", which are
fun and wonderfully usable writing suggestions. The book's best feature
may be the introductions to each chapter; they are essays themselves on
fact and fiction, reality and representation. The hitch? It's out of
print. I've always been able to get backcopies from St. Martin's however.
 
-----------------------
Daphne Desser
University of Arizona
English Department
http://www.u.arizona.edu/~ddesser
 
 
On Sat, 24 Oct 1998, Keith Rhodes wrote:
 
> In light of some suggestions in a related thread, I have been
> wondering what book teachers might use in a course that seeks to combine the writing
> of creative non-fiction with an examination of the historical and cultural
> roles of such writing.  At our school, there is one central textbook for
> each class that is purchased by the school and rented to students, beyond
> which we can require purchase of other books.  Still, the wish of the grand
> poobahs is that we would limit outside purchases as much as possible.  So
> is there a "one-book" solution to my two (or three?) sided problem?  My
> ideal book would combine creative non-fiction from past and present with
> good advice about how to go about writing it.
>         **********************************************
>         * Keith Rhodes, Coordinator of Composition   *
>         * 2693 Colden, Department of English         *
>         * Northwest Missouri State University        *
>         * 660-562-1860 | krhodes@mail.nwmissouri.edu *
>         * http://www.nwmissouri.edu/~krhodes         *
>         **********************************************
>
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Keith et al.,
 
I regularly teach a course in our M.A.in Writing program entitled "The
Essay:  History, Theory, and Practice."  Believe it or not, anthologies
that carry entire essays, in contrast to excerpts (or "exurps," as one of
my first-year students spelled it last week), are relatively difficult to
find.  John Gross' edited collection, The Oxford Book of Essays, has most
snippets.  Philip Lopate's collection, The Art of the Personal Essay, has
fuller selections, but Lopate has a rather odd definition of the essay
that excludes lots of very important pieces--for example, the Victorian
essay is almost completely ignored.  Mayfield has a collection edited by
Peter Marx called Modern and Classical Essayists:  12 Masters, which
contains four essays by a dozen writers from Montaigne to the present.
I've taught a good many secondary source texts in the course.  Graham
Good's The Observing Self:  Rediscovering the Essay is quite good, but I
think it's out of print.  Alexander Butrym's Essaying the Essay from U. of
Georgia Press contains some excellent pieces, including a very good
article by our own Doug Hesse written when he was but a lad.  Paul
Heilker's book, The Essay, from NCTE, and Janis Forman's What Do I Know
from Boynton/Cook are worth a good look.
 
David Jolliffe
DePaul, Chicago
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;odfpauhvpiue
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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> ;odfpauhvpiue
>
> -- David E. Schwalm, Vice Provost and Dean of East College
 
 
pooey 2 U 2, Dave ;-)
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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>
> ;odfpauhvpiue
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
 
 
Hmmmm, let's see, how can we have fun with this?
 
(1)  Put together the letters to spell the name of a famous
Rhetor.
 
(2)  Put together the letters to make the chemical formula for
Dimethyl-monoflouride-dihydride.
 
(3)  Tell Vanna that we'd like to buy a vowel.
 
(4)  Say "Gesundheit" to David.
 
Sorry, it's been a long day....  :)
 
 
-----------------------------------------------------------------
Bob Hogue                  Computer Science & Information Systems
e-mail: bob@cis.ysu.edu    Youngstown State University
Phone: 330-742-1775        Youngstown, OH  44555-3134
For PGP Public Key:        http://www.cis.ysu.edu/~bob/
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"Graduate coursework in
rhetorical theory and the teaching of writing, plus a mentored first
teaching experience strike me as the minimal qualification to teach
university writing courses."
 
There are highly effective teachers of writing who haven't taken such
graduate coursework.  Indeed, such coursework can be a serious
distraction from teaching writing.  Aside from some sensitivity to a few
concepts like audience and context I find little in modern rhetorical
theory of use - at least as I understand the term - for a basic course
even at the law school level.
 
Graduate coursework in the teaching of writing seems to me to be an
anti-qualification - like graduate coursework in educational theory for
el ed teachers.  Surely some knowledge about teaching is useful,
necessary even, and some knowledge about teaching writing is useful,
necessary even.   But the third qualification listed seems to cover it -
a mentored first teaching experience.
 
I find that with regular group meetings for new  and experienced
instructors and some individual meetings with new instructors and a
written instructors manual (which covers some of the useful territority
of cognitive learning theory, rhetoric, and teaching methods) and with
hiring good people with desire other characteristics are less important
and, based on a few bad experiences, can be downright
counterproductive.  No one knows more about everything you do than a
grad student expert in some arcane field - just ask him or her.
 
Of course there are exceptions.
 
But perhaps my pessimism and distain for grad school as preparation for
doing or teaching is no longer warranted - despite all the anecdotal and
experiential evidence I continue to accumulate as my kids work their way
through school.  Or perhaps there is magic about first year comp
students and teachers that is different from law school teachers and HS
teachers.  But I doubt it.
 
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
United States of America
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
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Over the past several months, as our department has debated the question of
"who should teach freshman comp," I have often stood firm on the claim that
those with graduate coursework in rhetorical theory and the teaching of
writing are naturally best qualified. My main reasoning is that what is
accepted as true in other fields ought to be accepted as true in rhet/comp.
No one in my department argues that "anyone" can teach Chaucer. I admit,
though, that it's hard to stand firm when people fire back with, "But some
of our best composition adjuncts have no such coursework!"
 
FY comp seems unique among college courses in having so many people teaching
it without the graduate qualifications demanded for other college courses.
This is due, of course, to the marginalized position FYC has held over the
years. But now we have graduate programs, lots of research, lots of theory,
journals, conferences, and all the other trappings of a discipline--and yet
we still can't persuade people that this graduate work is necessary for
teaching writing on the college level.
 
I'm left with questions: How *little* training is really necessary to teach
effectively in other fields? (How many of us could "pass" as teachers of a
100-level history or economics or chemistry course?) At what level does all
the graduate coursework in rhet/comp become necessary--at the upper-division
level? at the graduate level? What exactly is the PhD candidate in rhet/comp
training for--a career as a scholar/researcher, a career as a teacher of
writing, a career as a teacher of rhet/comp theory? Are we heading (back?)
toward a time when lower-division faculty need only bachelor's and master's
degrees, while the upper-division and grad faculty need the PhDs?
 
What we need is a test, so we can prove our case. If somehow just one school
in the country could staff its entire FYC program with PhDs in rhet/comp,
maybe we could see if the writing of the students becomes demonstrably
better. (But then, do we even know what it means to write demonstrably
better--sometimes I wonder.)
 
Maybe a big problem here is that we haven't yet persuasively identified what
it means to teach FYC "effectively"--deeply, fully, with demonstrable
results. Or have we?
 
Groping in Grand Rapids,
 
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: www.gvsu.edu/~gillesr
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A handful of thoughts about this thorny issue:  First of all, when you're
working with a relatively homogeneous population of generally
well-prepared first-year students, as I believe is the case at
Illinois-Urbana and Iowa, you're probably on relatively safe ground
putting TAs from other disciplines in the freshman composition classroom.
But at institutions that serve a significant number of under-prepared
students, particularly those for whom English is not the first language, I
think you're inviting disaster if you're not hiring people with some
background in linguistics and language-culture relationships.  Second, I
certainly hope the U of I doesn't let parents of incoming students see the
Chronicle article.  I realize that state universities are a bargain, but
if I were paying the tuition bill, I would be extremely distressed to see
that my son's or daughter's freshman comp teacher was hired the day before
classes began out of a pool of people whose highest degree was a B.A. and
who were studying art history.  Third, I respond to the call for jury duty
every time I'm called, I have never missed voting in an election since I
came of age, I pay my taxes, and I have never been in serious legal
trouble.  May I teach Intro to Political Science, please?  I need the
money.  Better yet, may I teach first-year law students?  The money's
probably better there.
 
David Jolliffe
DePaul, Chicago
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At 09:14 AM 10/27/98 -0500, you wrote:
>No one in my department argues that "anyone" can teach Chaucer. I admit,
>though, that it's hard to stand firm when people fire back with, "But some
>of our best composition adjuncts have no such coursework!"
>
 
By the same token, some of our *worst* composition adjuncts (and English
professors teaching composition) have no such coursework.
 
The difference between composition classes and most other classes is that we
aren't teaching only some set of facts that teachers must first learn before
they can pass the information along to students.  Comp classes are also
about teaching an *activity*, and that teaching is done in a
social/interactive setting.  Comp classes ought to help students become more
aware of how they use that activity and how that activity is used in the
world.  Some people, those sterling adjuncts that Roger mentions, regardless
of the coursework they've taken, seem to be able to accomplish at least part
of the goal of comp classes.  Maybe they're typically the ones who excell at
the social/interactive part of the pedagogy--not an unimportant part, I
think--and are able to successfully engage students in the activity.
 
Don Bushman
UNC-Wilmington
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>I regularly teach a course in our M.A.in Writing program entitled "The
>Essay:  History, Theory, and Practice."  Believe it or not, anthologies
>that carry entire essays, in contrast to excerpts (or "exurps," as one of
>my first-year students spelled it last week), are relatively difficult to
>find.
 
 
Chuck Anderson gave an interesting presentation at 4C's about seven years
ago in which he analyzed how essays were edited/excerpted for anthologies.
I'm not sure if Chuch ever published the piece.  He's at Arkansas-Little
Rock.
 
 
 
Doug Hesse                        /     Director of Graduate Studies
Professor of English          /     Vice President, WPA
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
http://www.cas.ilstu.edu/english/html_sources/grad1.html
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Good morning, and a great time for housekeeping. One of our colleagues at GVSU
has WPA-L set to "digest." The GVSU system, however, refuses to accept the
digest file if it is too big--which it often is. This rejected file then comes
back to me and overwhelms my mailbox. The folks at the home of directed self
placement should not need any more instructions than this :)
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Steve Jamar writes:
"Graduate coursework in the teaching of writing seems to me to be an
anti-qualification - like graduate coursework in educational theory for
el ed teachers."
I was an adjunct FYC teacher for 5 years, and now I am a first-year
Rhetoric and Composition student. Mr. Jamar brings up an interesting
idea--that advanced training may make a person overqualified to deal with
beginners. In part, that was my impression, too--since I was an effective
adjunct, I wondered if further training would make me a better teacher. It
does. Rhet-Comp studies are often centered on teaching FYC, and this field
has an interconnectedness that I have never before seen in any field. What
is discussed in literacy class and rhetoric class goes directly into the
FYC class that I teach. While I recognize that many people without
training do a good job, rhet-comp people are writing the texts and running
the conferences that energize this field. I don't know of another field
which makes first-year instruction such a priority.
 
----------------------
 
Susan N Smith
snsmith@U.Arizona.EDU
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I think this message was misdirected.  I sent out a query
asking if anyone knows of a website that lists all
institutions of higher ed that offer undergrad and grad
level rhetoric composition majors, degrees, or
concentrations.
 
 
On Tue, 27 Oct 1998 09:21:31 -0600 Doug Hesse
<ddhesse@ILSTU.EDU> wrote:
 
> >I regularly teach a course in our M.A.in Writing program entitled "The
> >Essay:  History, Theory, and Practice."  Believe it or not, anthologies
> >that carry entire essays, in contrast to excerpts (or "exurps," as one of
> >my first-year students spelled it last week), are relatively difficult to
> >find.
>
>
> Chuck Anderson gave an interesting presentation at 4C's about seven years
> ago in which he analyzed how essays were edited/excerpted for anthologies.
> I'm not sure if Chuch ever published the piece.  He's at Arkansas-Little
> Rock.
>
>
>
> Doug Hesse                        /     Director of Graduate Studies
> Professor of English          /     Vice President, WPA
> Illinois State University     /    309-438-3667; fax 309-438-5414
> Normal IL 61790-4240      /    ddhesse@ilstu.edu
> http://www.cas.ilstu.edu/english/hesse/welcome.html
>
> http://www.cas.ilstu.edu/english/html_sources/grad1.html
> http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
 
--
Martin, Janette M
marti2jm@jmu.edu
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From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
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In-Reply-To:  note of 10/27/98 07:58
 
We're basically struggling with the fact that lots of people can do what we
teach, and they can do it pretty well. And, in all probability, they (and we)
did not learn to write from a writing course but from some combination of
instruction, trial and error, practice--basically from writing a lot.
Generally, when we talk about "teaching someone to write," we are talking
about ACCELERATING the learning process in some way, going about it
systematically so as to produce greater gains in skill in a shorter period of
time than we would get from the trial and error/experential process alone.
This is what we mean by "formal education." Accordingly, through a process of
reflecting, self-awareness, and textual analysis, we attempt to extract and
teach the formal characteristics of the process and products of writing. This
is where we get "rhetorics" and "pedagogies." At the risk of being painfully
obvious, the idea is that learning is a process of extracting generalization
from trial and error and then applying those generalizations to future tasks,
adjusting them to novelties, and so on. We can accelerate learning by
short-circuiting the process of arriving at generalizations and then moving
ahead with the process of applying them to new and different situations. So,
if someone is going to "teach writing" or "accelerate the student's process of
learning to write," simply being a good or competent writer is not enough. One
must understand formal characteristics of various kinds of writing and
have some understanding of classroom strategies that have some sort of track
record of success. They should know what they are doing.
 
Incidentally, it may well be that this model of writing instruction may work
best to hone the strategic skills of students who are already basically sound
writers and that achieving "basic soundness" is best done through
"unaccelerated" experiential processes.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I replied to Keith's request about creative nonfiction texts the other day,
but somehow the reply got lost so I'll cut to the chase this time and omit
all my reasons for liking this book: Sandra Fehl Tropp's _Shaping
Tradition: Art and Diversity in the Essay_.
 
jean sanborn
 
Jean Donovan Sanborn
Professor, English Dept
Director, Farnham Writers' Center
Colby College
5291 Mayflower Hill
Waterville, ME 04901
jmsanbor@colby.edu
207/872-3303
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Subject:      Who should teach FYC
 
After five years on this side of the hiring and supervising line, my brain is
bubbling with three rules:
 
People who teach FYC should
 
a) love teaching the language arts (NOT just literature);
b) see FYC's "political" importance (both on campus and in culture);
c) have an "education" in rhetoric (whether formally through a grad. program or
informally through self-education).
 
I have seen senior faculty who earned Ph.D.'s in literature who are GREAT FYC
teachers. I think that this is because they match A, B, and C (in the case of C,
mostly self-education).
 
I have seen other faculty who meet A and B, but not C. I think that they are not
as good as they could be because, for instance, they have never systematically
considered the link between style and persuasion, and thus cannot teach it.
 
Too, I have seen at least one wolf in sheepskin. This faculty member was trying
to secure a position teaching comp. and general lit. This person had the comp.
education and experience and played it well in the letter of applic. and c.v.
Yet, the on-campus interview phase of the process revealed that, well, she had
C, but not A or B. She was using C to get to where she wanted, which was OUT of
the FYC classroom.
 
Brad Stull
 
 
 
 
 
BTS
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
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It's interesting to see that most of the texts suggested for a creative
non-fiction writing course are focused on the essay.  When I've taught our
two upper-level non-fiction writing courses at Mason, I've selected texts
with wider applications (even though I *love* writing and teaching the
personal essay/reflective essay genre).  I've used Lynn Bloom's Fact and
Artifact and like the nuts and bolts approach though tudents sometimes
find it a little too prescriptive.
 
Terry Myers Zawacki
Director, University Writing Center
English Department Faculty
George Mason University
Fairfax, VA  22030   (703)993-1187
tzawacki@gmu.edu
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I believe that this debate is . . . well, let's say distorted by the terms
in which it has been cast. I teach writing, not fy comp: i.e., I teacah fy
students, sophs, juniors, seniors, grad students, ESL students, workplace
people . . . lots of people in lots of contexts. By virtue of training,
research, and experience, I behave/teach in all those contexts in ways
demonstrably different from people w/o that training, research, background
and experience. Just to suggest one difference: Rich Haswell argues
eloquently in Gaining Ground that most people--including (or esp.) English
teachers--are in some ways not qualified to read student writing. They
bring to that act all sorts of myths, prejudices, ignorances, and so on;
they've been trained to approach texts, alright, but not the texts of
developing writers, and not with an eye toward engaging those students in
an enriching exchange.
 
Now, if all we're talking about is whether your average academic, with 6
months training/prep, could not construct a plausible entry-level course
in any discipline--could do, in essence, what TAs do in lots of
disciplines every year--I'd say sure, they can pass. They can get by.
Indeed, I have taught some in Anthropology on that basis, and oculd
imagine doing (say) Euro Civ or Intro to Poli Sci. Lots of college
students are going to learn more or less in spite of whatever experiences
their instructor embodies, no?
 
I'd say the same, I think, regarding Steve Jamar's (baiting?) comments:
i.e., bar exams notwithstanding, in 6 months I could learn to do a variety
of tasks lawyers do.
 
So I guess I'd say this: if something imagined to be FY Comp can in fact
be taught by anybody anytime more or less just as well, then we'd better
rethink what FY Comp is, not who should teach it.
 
Steve North
SUNY Albany
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I'm trying to track down a reader to see if it's still being published.
It's an environmental reader called  _Being in the World_ (eds. Slovic and
Dixon) that was published in 1993 by Macmillan. (I can't keep up with what
publishing companies still exist and which have been sbsumed.)  Anybody out
there know whether this book is still available and, if so, who publishes
it?  Please reply off-list.
 
Don Bushman
bushmand@uncwil.edu
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Marilyn Cooper makes a very good point about how we should spend our time,
but I wonder if faculty from across the disciplines are as sanguine about
"minor" errors as we are.  Perhaps they are.  I was just in a norming
session with one of our history professors is has a reputation for
demanding a lot of writing and having high standards, who commented that a
paper was acceptable even if it had a several comma splices.  That made be
adjust my thinking in correcting papers I receice, so that I mark comma
splices and encourage students to eradiacte them but don't take off much
for them.  The same with pronoun agreement, a real pet peeve of mine.  I
just have to watch out that I'm not imposing higher standards than my
colleagues so that I reamoin part of the context here.  It's just the way I
think.
 
From a WPA and Writing Center point of view, however, it might be
interesting to find out through a workshop or even through local email how
concerned faculty across the disciplines are about ewrror.  One could
produce a student text with minor errors and find out which ones really
irritate the faculty and then let students know abnout those and address
them in comp classes through minilessons.  That would help establsih a kind
of short, specific handbook for a given college, which I believe is exactly
what Marilyn Cooper has done.
 
Then one could also show faculty across the curriculum how to do the same
in their classes so students see a united front on, say, "its/it's," if it
is all that important to them.  And the said faculty would then have a way
of addressing other disciplinary features of their own discourse, say
citing sources, briefly but effectively in class, always remembering what
Mina Shaughnessy said--if reasonably intelligent people have trouble
mastering "simple" procedures, then perhaps they're not so simple after
all.
 
If faculty are not that concerned, then let students know about errors like
"its"--that mark them as not quite completely college trained--and go on
about the more substantive composition matters.  And of course students may
not want to appear to be "completely college trained" or may not find that
an inspiring goal or may have other priorities like work and family in
addition to school, so that correcting these errors drifts down their list
of priorities.
 
Okay, okay, I'll stop going on about this now.
 
dw
 
 
Donald Wolff, Dir.
Oregon Writing Project
Loso Hall
Eastern Oregon University
La Grande, OR 97850
(541) 962-3527
dwolff@eou.edu
=========================================================================
Date:         Tue, 27 Oct 1998 08:55:41 -0900
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Trish Jenkins <aftmj@UAA.ALASKA.EDU>
Subject:      Re: who should teach freshman comp?
In-Reply-To:  <WPA-L%98102709071635@ASUVM.INRE.ASU.EDU>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
 
Regarding WHO should (and should NOT) teach fresh comp... Don't we have to
talk about the purpose and content of fresh comp first?  Doesn't the
answer (who should teach) depend on our view of this course?
 
Certainly some of the ways to teach it could probably be done quite well
by those with little or no training in R and C, though what runs through
my mind are words of Jim Berlin about teachers knowing the theory that
underlies their teaching --and knowing the consequences of that theory.
 
Thus if fresh comp is a service course to the university, maybe anybody
can teach it. What if it is not?
 
Trish Jenkins
University of Alaska Anchorage
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Roger's questions about teaching in other fields hit home for me, since I'm
masquerading (badly) as a linguist this semester, teaching a 400-level course
called History and Structure of English.  I'm painfully aware of how thin my
training in this area is--after completing a second field in linguistics at the
doctoral level, no less.  In contrast, I guess, I'm hyper-aware this semester of
how complicated and difficult it is to do a good job teaching my freshman comp
class, and how grateful I am for all the study and practice I have put into
rhet/comp as a foundation for that very challenging teaching assignment.
 
I was so angered by the off-hand characterization of teaching comp in the
Chronicle article--it's just a matter of correcting errors in grammar and
punctuation, no wonder tenure-line faculty don't want to do it, remarks the
reporter.  What incredible ignorance.
 
Karin
 
 
Roger Gilles wrote, in part:
 
> I'm left with questions: How *little* training is really necessary to teach
> effectively in other fields? (How many of us could "pass" as teachers of a
> 100-level history or economics or chemistry course?) At what level does all
> the graduate coursework in rhet/comp become necessary--at the upper-division
> level? at the graduate level? What exactly is the PhD candidate in rhet/comp
> training for--a career as a scholar/researcher, a career as a teacher of
> writing, a career as a teacher of rhet/comp theory? Are we heading (back?)
> toward a time when lower-division faculty need only bachelor's and master's
> degrees, while the upper-division and grad faculty need the PhDs?
 
--
Karin Evans, Ph.D.
Assistant Professor of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL  60126-3296
630-617-3134
http://www.elmhurst.edu/~karine/default.html
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Steve and others,
 
Seems to me we have several related but separable issues here.  First,
there is the question of preparation, status, and support.  FY comp
is often treated as a "service" course, neglected, and forced to
misuse its faculty.  To me issues like class size, time for training,
support, good facilities, and decent pay are more critical to sucess
in a program than a uniform requirement for background or training.
I know that many people see the issues as related-- only when comp
is recognized as a discipline with special expertise will writing
teachers gain the status required to demand the resources.  I'm not
convinced by that particular equation.
 
 
Which leads to the second issue: who among us is "qualified" or
"best suited" to teach writing (in the fy or beyond)?  It seems odd
at a time when I'm trying to convince faculty across the disciplines
to get involved in writing instruction to say I'm the only one qualified
to do it.  It seems schizophrenic to say that by virtue of my years
of specialized training I'm qualified to teach writing, but that you
should come to a two (or one) day "workshop" before you teach a
writing-intensive course. If only folks with degrees in comp/rhetoric
are qualified, then I'm in trouble, because there are only two of us
on our campus. Perhaps we need to rethink more than fy composition.
 
 
Richard Jenseth
St. Lawrence University
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<center>APOLOGIES FOR CROSS LISTINGS AND LENGTH</center>
 
 
Jerry Nelms, Acting Chair of our Department, has asked that I write to you
requesting information, thoughts, etc. concerning the following:
 
 
We're (SIUC) discussing the possibility of developing a centralized location for
Communications Across the Curriculum, for increased computer instruction for
composition, and for the overall integration of the Writing Center, CAC, and
computerized writing instruction.  The <bold>centralized location</bold> would mean our
"taking over" a computer complex consisting of three classrooms and
additional space (rooms) with computers already set up.  The <bold>integration
</bold>would involve situating CAC, Writing Studies (the fyc program), the Writing
Center, and Technology and Learning Center under an umbrella which is
cooperative and integrative while remaining structurally related to the
appropriate administrative unit (Writing Studies and the Writing Center to the
Department of English and CAC and Technology and Learning to the Vice
Chancellor of Academic Affairs).  In this way, the four units (Writing Studies,
CAC, Writing Center, Technology and Learning) could work together to fulfill
their individual responsibilities and, more importantly, to the benefit of SIUC
students.
 
 
Several factors have prompted this consideration and both the College Dean
and the Provost seem interested.  Nevertheless, we do need to write a formal
proposal to argue the viability and reasonableness of such an endeavor.  Is it
possible that any of you or your institutions considered this kind of centralized
location and integration?  If so, would you be willing to share your arguments,
proposals, etc., with me/us?
 
 
Thank you in advance for your input.  Please feel free to respond directly to me
off-list if you prefer (unless others on-list want to enter the discussion?).
 
 
Lisa J. McClure
 
lisam@siu.edu
 
 
 
<nofill>
Dr. Lisa J. McClure
Associate Professor & Area Head, Rhetoric & Composition
Department of English
Southern Illinois University @ Carbondale
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Being in the World is published by Macmillan.  It was published in
1993, and I'm not sure if there was a second edition, or if the
first one is still available.
 
 
Richard Jenseth
St. Lawrence University
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Lisa,
 
Can you explain, briefly, what the technology and learning center is?
In the early 90s, the University of Wyoming decided to centrally locate (1)
a new Center for Teaching Excellence, which is a faculty development center
for the teaching mission of the university, (2) the instructional media
service and the computer instruction service,  (3) the classroom
coordinator's office, and (4) the writing center.  Since then, we have added
the Freshman Program office ( coordinator for the required freshman
orientation course.)  It has been a wonderful integration, mutually
beneficial to all.
The central location--with an administrative secretary, an all-purpose room
that can accommodate all kinds meetings, a work space for xeroxing and
collating--has allowed us to do many things we could never have done
otherwise.  Perhaps most important, the collegiality of several people
working together outside of the traditional department structure has
resulted in many innovative and productive programs.
One more argument--the central location acts as a catalyst for making
temporary and sometimes permanent associations with all kinds of programs
that do not literally move to "our" space--but the combining of resources
this way yields even more productive programs.
 
Jane Nelson, Director
University of Wyoming Writing Center
jnelson@uwyo.edu
 
> ----------
> From:         Dr. Lisa J. McClure[SMTP:lisam@SIU.EDU]
> Sent:         Tuesday, October 27, 1998 11:17 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Greetings and Questions from C'dale
>
> APOLOGIES FOR CROSS LISTINGS AND LENGTH
>
>
> Jerry Nelms, Acting Chair of our Department, has asked that I write to you
> requesting information, thoughts, etc. concerning the following:
>
> We're (SIUC) discussing the possibility of developing a centralized
> location for Communications Across the Curriculum, for increased computer
> instruction for composition, and for the overall integration of the
> Writing Center, CAC, and computerized writing instruction.  The
> centralized location would mean our "taking over" a computer complex
> consisting of three classrooms and additional space (rooms) with computers
> already set up.  The integration would involve situating CAC, Writing
> Studies (the fyc program), the Writing Center, and Technology and Learning
> Center under an umbrella which is cooperative and integrative while
> remaining structurally related to the appropriate administrative unit
> (Writing Studies and the Writing Center to the Department of English and
> CAC and Technology and Learning to the Vice Chancellor of Academic
> Affairs).  In this way, the four units (Writing Studies, CAC, Writing
> Center, Technology and Learning) could work together to fulfill their
> individual responsibilities and, more importantly, to the benefit of SIUC
> students.
>
> Several factors have prompted this consideration and both the College Dean
> and the Provost seem interested.  Nevertheless, we do need to write a
> formal proposal to argue the viability and reasonableness of such an
> endeavor.  Is it possible that any of you or your institutions considered
> this kind of centralized location and integration?  If so, would you be
> willing to share your arguments, proposals, etc., with me/us?
>
> Thank you in advance for your input.  Please feel free to respond directly
> to me off-list if you prefer (unless others on-list want to enter the
> discussion?).
>
> Lisa J. McClure
> lisam@siu.edu
>
>
>
> Dr. Lisa J. McClure
> Associate Professor & Area Head, Rhetoric & Composition
> Department of English
> Southern Illinois University @ Carbondale
>
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To chime in with what Susan is saying, I too found that much of my grad
education in rhet/comp (including the highest-flying rhet theory) had
connections to my everyday teaching, and those connections are inherent in
the discipline.  Sometimes the connection between your latest
understanding of the Sophists or some particularly obtuse point from
Foucault and the teaching of first-year comp isn't made for you by a
teacher, and you are left to your own devices to forge a connection--but
we see examples in all the literature in our field of such connections,
and I think that my teaching has been enriched by the "deep background" of
rhetorical theory.  I don't think that our grad rhet/comp educations are
there to "show us how" to do it--it's also inherent in the field that you
don't get clear directions like that--instead you get a kind of tool kit
to build your own toy, and fine tool kit it's been for me.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Tue, 27 Oct 1998, Susan N Smith wrote:
 
> Steve Jamar writes:
> "Graduate coursework in the teaching of writing seems to me to be an
> anti-qualification - like graduate coursework in educational theory for
> el ed teachers."
> I was an adjunct FYC teacher for 5 years, and now I am a first-year
> Rhetoric and Composition student. Mr. Jamar brings up an interesting
> idea--that advanced training may make a person overqualified to deal with
> beginners. In part, that was my impression, too--since I was an effective
> adjunct, I wondered if further training would make me a better teacher. It
> does. Rhet-Comp studies are often centered on teaching FYC, and this field
> has an interconnectedness that I have never before seen in any field. What
> is discussed in literacy class and rhetoric class goes directly into the
> FYC class that I teach. While I recognize that many people without
> training do a good job, rhet-comp people are writing the texts and running
> the conferences that energize this field. I don't know of another field
> which makes first-year instruction such a priority.
>
> ----------------------
>
> Susan N Smith
> snsmith@U.Arizona.EDU
>
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Does anybody know of any research on the connection between tutoring (esp.
writing center tutoring, esp. peer tutoring in a writing center) and
success rates in first-year comp or retention generally?
 
To tip my hand, I'd like to be able to claim that offering students an
incentive (like a tiny amount of course credit, maybe a one-credit "lab"
thing) will help us get them through comp successfully, and may even help
retention more generally, esp. at-risk students in developmental classes
at our open-admissions university.  I tried this at my previous school
(where I was both comp director and writing center director), and while
the program's logistics worked well, and I saw anecdotal evidence of
success, I didn't stick around long enough to do any real measurements.
 
Can anybody help me out?
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
=========================================================================
Date:         Tue, 27 Oct 1998 14:12:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: Who should teach FYC
In-Reply-To:  <9810271620.AA13645@niagara.rivier.edu>
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Content-Type: TEXT/PLAIN; charset=US-ASCII
 
This is very cool, Brad.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Tue, 27 Oct 1998, Brad Stull wrote:
 
> After five years on this side of the hiring and supervising line, my brain is
> bubbling with three rules:
>
> People who teach FYC should
>
> a) love teaching the language arts (NOT just literature);
> b) see FYC's "political" importance (both on campus and in culture);
> c) have an "education" in rhetoric (whether formally through a grad. program or
> informally through self-education).
>
> I have seen senior faculty who earned Ph.D.'s in literature who are GREAT FYC
> teachers. I think that this is because they match A, B, and C (in the case of C,
> mostly self-education).
>
> I have seen other faculty who meet A and B, but not C. I think that they are not
> as good as they could be because, for instance, they have never systematically
> considered the link between style and persuasion, and thus cannot teach it.
>
> Too, I have seen at least one wolf in sheepskin. This faculty member was trying
> to secure a position teaching comp. and general lit. This person had the comp.
> education and experience and played it well in the letter of applic. and c.v.
> Yet, the on-campus interview phase of the process revealed that, well, she had
> C, but not A or B. She was using C to get to where she wanted, which was OUT of
> the FYC classroom.
>
> Brad Stull
>
>
>
>
>
> BTS
>
>                _______________________________________________
>
>
>                                 Rivier College
>                A Catholic, Liberal Education for Social Justice
>
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Date:         Tue, 27 Oct 1998 14:08:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jennifer Krasula <jennifer.krasula@AWL.COM>
Subject:      Developmental Reading Course
MIME-Version: 1.0
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This is a multi-part message in MIME format.
 
------=_NextPart_000_021F_01BE01B3.54E01D20
Content-Type: text/plain;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
Hello!  It's Jennifer Krasula from the Basic Skills Division at Addison =
Wesley Longman again!  As part of our development process, we are always =
interested in getting feedback from instructors within the fields of =
developmental reading and writing.
=20
I am currently interested in hearing from instructors of developmental =
reading who teach novels in their classes.  If you use novels instead of =
or in addition to textbooks and would be willing to give us some =
information about your course structure, please contact me at =
<jennifer.krasula@awl.com> or at (212) 782-3361.
=20
Thank you for your time!
=20
Sincerely,
Jennifer Krasula
Editorial Assistant, Basic Skills
Addison Wesley Longman
jennifer.krasula@awl.com
 
------=_NextPart_000_021F_01BE01B3.54E01D20
Content-Type: text/html;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
<!DOCTYPE HTML PUBLIC "-//W3C//DTD W3 HTML//EN">
<HTML>
<HEAD>
 
<META content=3Dtext/html;charset=3Diso-8859-1 =
http-equiv=3DContent-Type>
<META content=3D'"MSHTML 4.72.3110.7"' name=3DGENERATOR>
</HEAD>
<BODY bgColor=3D#ffffff>
<DIV>
<DIV>
<DIV><FONT color=3D#000000 size=3D2>Hello!&nbsp; It's Jennifer Krasula =
from the=20
Basic Skills Division at Addison Wesley Longman again!&nbsp; As part of =
our=20
development process, we are always interested in getting feedback from=20
instructors within the fields of developmental reading and =
writing.</FONT></DIV>
<DIV><FONT color=3D#000000 size=3D2></FONT>&nbsp;</DIV>
<DIV><FONT color=3D#000000 size=3D2>I am currently interested in hearing =
from=20
instructors of developmental reading who teach novels in their =
classes.&nbsp; If=20
you use novels instead of or in addition to textbooks and would be =
willing to=20
give us some information about your course structure, please contact me =
at=20
&lt;<A =
href=3D"mailto:jennifer.krasula@awl.com">jennifer.krasula@awl.com</A>&gt;=
=20
or at (212) 782-3361.</FONT></DIV>
<DIV><FONT color=3D#000000 size=3D2></FONT>&nbsp;</DIV>
<DIV><FONT color=3D#000000 size=3D2>Thank you for your =
time!</FONT></DIV>
<DIV><FONT color=3D#000000 size=3D2></FONT>&nbsp;</DIV>
<DIV><FONT color=3D#000000 size=3D2>Sincerely,</FONT></DIV></DIV></DIV>
<DIV><FONT color=3D#000000 size=3D2>Jennifer Krasula<BR>Editorial =
Assistant, Basic=20
Skills<BR>Addison Wesley Longman<BR><A=20
href=3D"mailto:jennifer.krasula@awl.com">jennifer.krasula@awl.com</A></FO=
NT></DIV></BODY></HTML>
 
------=_NextPart_000_021F_01BE01B3.54E01D20--
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Lisa J. McClure" <lisam@SIU.EDU>
Subject:      Re: Greetings and Questions from C'dale
In-Reply-To:  <92684B9D01E8D111847E00AA00DD8FA5024050BE@telegraph.uwyo.edu>
MIME-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Jane,
 
Thank you for your prompt response.  You're describing exactly what we're
thinking.  The technology and learning center is a proposed outgrowth of our
computers and composition "program"--using technology to enhance pedagogy
as well as developing curricular theory concerning technology and learning.
Although (thanks to Bruce Appleby, Tom Miller, and Steve Bernhardt) we had
one of the first campus on which computers were used in composition courses,
we still seem to have trouble truly integrating the technology and writing
instruction (esp. considering that our fyc program is entirely staffed by GTAs).
This "center" would help develop pedagogy, courses, and train teachers, much
of what you discuss below.  It seems to me to be a perfect "extension" of CAC.
 
>
> Can you explain, briefly, what the technology and learning center is?
> In the early 90s, the University of Wyoming decided to centrally locate (1)
> a new Center for Teaching Excellence, which is a faculty development center
> for the teaching mission of the university, (2) the instructional media
> service and the computer instruction service,  (3) the classroom
> coordinator's office, and (4) the writing center.  Since then, we have added
> the Freshman Program office ( coordinator for the required freshman
> orientation course.)  It has been a wonderful integration, mutually
> beneficial to all.
> The central location--with an administrative secretary, an all-purpose room
> that can accommodate all kinds meetings, a work space for xeroxing and
> collating--has allowed us to do many things we could never have done
> otherwise.  Perhaps most important, the collegiality of several people
> working together outside of the traditional department structure has
> resulted in many innovative and productive programs.
> One more argument--the central location acts as a catalyst for making
> temporary and sometimes permanent associations with all kinds of programs
> that do not literally move to "our" space--but the combining of resources
> this way yields even more productive programs.
>
> Jane Nelson, Director
> University of Wyoming Writing Center
> jnelson@uwyo.edu
>
> > ----------
> > From:         Dr. Lisa J. McClure[SMTP:lisam@SIU.EDU]
> > Sent:         Tuesday, October 27, 1998 11:17 AM
> > To:   WPA-L@ASUVM.INRE.ASU.EDU
> > Subject:      Greetings and Questions from C'dale
> >
> > APOLOGIES FOR CROSS LISTINGS AND LENGTH
> >
> >
> > Jerry Nelms, Acting Chair of our Department, has asked that I write to you
> > requesting information, thoughts, etc. concerning the following:
> >
> > We're (SIUC) discussing the possibility of developing a centralized
> > location for Communications Across the Curriculum, for increased computer
> > instruction for composition, and for the overall integration of the
> > Writing Center, CAC, and computerized writing instruction.  The
> > centralized location would mean our "taking over" a computer complex
> > consisting of three classrooms and additional space (rooms) with computers
> > already set up.  The integration would involve situating CAC, Writing
> > Studies (the fyc program), the Writing Center, and Technology and Learning
> > Center under an umbrella which is cooperative and integrative while
> > remaining structurally related to the appropriate administrative unit
> > (Writing Studies and the Writing Center to the Department of English and
> > CAC and Technology and Learning to the Vice Chancellor of Academic
> > Affairs).  In this way, the four units (Writing Studies, CAC, Writing
> > Center, Technology and Learning) could work together to fulfill their
> > individual responsibilities and, more importantly, to the benefit of SIUC
> > students.
> >
> > Several factors have prompted this consideration and both the College Dean
> > and the Provost seem interested.  Nevertheless, we do need to write a
> > formal proposal to argue the viability and reasonableness of such an
> > endeavor.  Is it possible that any of you or your institutions considered
> > this kind of centralized location and integration?  If so, would you be
> > willing to share your arguments, proposals, etc., with me/us?
> >
> > Thank you in advance for your input.  Please feel free to respond directly
> > to me off-list if you prefer (unless others on-list want to enter the
> > discussion?).
> >
> > Lisa J. McClure
> > lisam@siu.edu
> >
> >
> >
> > Dr. Lisa J. McClure
> > Associate Professor & Area Head, Rhetoric & Composition
> > Department of English
> > Southern Illinois University @ Carbondale
> >
 
 
Dr. Lisa J. McClure
Associate Professor & Area Head, Rhetoric & Composition
Department of English
Southern Illinois University @ Carbondale
=========================================================================
Date:         Tue, 27 Oct 1998 13:25:01 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Dunbar-Odom <Donna_Dunbar-Odom@TAMU-COMMERCE.EDU>
Subject:      Re: Who should teach FYC
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I liked Brad Stull's 3 rules.  I, too, know many people whose dissertations
were in Victorian lit or early American lit or some such and are now
wonderful teachers of comp. and key people in our field.
 
I'll also say that if someone gave me a book and a syllabus and that
person's goal was only to have me serve more of a bureaucratic rather than a
pedagogical function in order to move students through the introductory
course chute like so many cattle, I probably could "teach" history or
economics or any of the humanities--if you call that teaching.  The question
is what kind of job we want to do in these classes, and most of us in comp
have far higher goals for our students than for them to endure being herded
through "grunt" courses.  I'm probably being unfair to other fields, but I
remember my husband's experience as a TA teaching art history--he was handed
a book and a syllabus and was never observed by anyone other than his
students again.  No one in that department cared in any way about what
either he or his students got out of the semester as long as he turned in
grades at the end and no serious complaints arose.
 
Donna D-O
 
At 11:20 AM 10/27/98 -0500, Brad Stull wrote:
>People who teach FYC should
>
>a) love teaching the language arts (NOT just literature);
>b) see FYC's "political" importance (both on campus and in culture);
>c) have an "education" in rhetoric (whether formally through a grad. program or
>informally through self-education).
>
>
Donna Dunbar-Odom
Director, First-Year Composition
Associate Professor of English
Dept. of Literature and Languages
Texas A&M - Commerce
(formerly East Texas State University)
Commerce, TX 75429
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Date:         Tue, 27 Oct 1998 14:27:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         jean donovan sanborn <jmsanbor@COLBY.EDU>
Subject:      creative nonfiction
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Is there a black hole on the list?  I've sent a message twice that has
neither made the list nor been returned.  Last try.
 
A creative nonfiction text that I think works well, with historical
orientation and numerous essays from each writer: Sandra Fehl Tropp:
_Shaping Tradition: Art and Diversity in the Essay_.
 
Cheers,
jean sanborn
 
 
Jean Donovan Sanborn
Professor, English Dept
Director, Farnham Writers' Center
Colby College
5291 Mayflower Hill
Waterville, ME 04901
jmsanbor@colby.edu
207/872-3303
=========================================================================
Date:         Tue, 27 Oct 1998 12:43:55 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         John Edlund 07-22-92 <jedlund@CALSTATELA.EDU>
Subject:      Re: who should teach freshman comp?
 
In-Reply-To: Re: who should teach freshman comp?, From: "Steve North, SUNY
 
I direct a university writing center at a state school where about 75% of the
students are non-native speakers of one sort or another.  We employ about 30
upper-division and graduate students as tutors.  About half are English
majors, and the rest come from all over the university.  About a third of
them are non-native speakers themselves.  In hiring them, my most important
criteria are:
 
1) good "people" skills
2) above-average writing skills
3) good insight into writing problems
 
I determine these things through writing samples, responses to student
papers, and interviews.  In general, I would say the person is more important
than the major. Having said that, certain majors tend to attract certain
sorts of people.  Philosophy majors seem to be the most inclined to tell
people what they should think.  Biology majors seem to be most comfortable
switching back and forth from structured approaches to more holistic ones,
and make pretty good tutors.  Psych majors are pretty good too.  English
majors write well, but tend to want to work in the imperative mode telling
students "Do this, move this, change this," modeling the way they have
been taught.
 
I even have a mechanical engineer from Nigeria working for us.  He's a great
tutor, but I think he is an anomoly.
 
After they are hired, of course, they get lots of training based on my
rhet/comp background, and lots of guidance and supervision. I think a strong
background in the composition literature is essential for running a program
like this. But the best of these tutors, whatever their major, would make
wonderful comp instructors.
 
John Edlund, CSULA
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Date:         Tue, 27 Oct 1998 15:40:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marcy Trianosky <mtrianosky@HOLLINS.EDU>
Subject:      Re: QUERY:  tutoring and retention
Mime-Version: 1.0
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Clyde,
 
This question has come up many times on the Writing Center list-serve,
WCenter. Do you know how to access the archives?  I'm sure a search there,
or a post to the list, would prove very fruitful.  If you need the e-mail
addresses for either the archives or the list, let me know and I'll dig them
out.
 
Marcy
 
 
At 02:11 PM 10/27/98 -0500, you wrote:
>Does anybody know of any research on the connection between tutoring (esp.
>writing center tutoring, esp. peer tutoring in a writing center) and
>success rates in first-year comp or retention generally?
>
>To tip my hand, I'd like to be able to claim that offering students an
>incentive (like a tiny amount of course credit, maybe a one-credit "lab"
>thing) will help us get them through comp successfully, and may even help
>retention more generally, esp. at-risk students in developmental classes
>at our open-admissions university.  I tried this at my previous school
>(where I was both comp director and writing center director), and while
>the program's logistics worked well, and I saw anecdotal evidence of
>success, I didn't stick around long enough to do any real measurements.
>
>Can anybody help me out?
>
>-------------------------------------------------------------------------------
>Dr. Clyde Moneyhun                      Composition Program
>(330) 742-1649                          English Department
>camoneyh@cis.ysu.edu                    Youngstown State University
>http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>        Get up off of that thing and dance 'til you feel better.
>                                        -- James Brown
>
>-------------------------------------------------------------------------------
>
---------------------
Marcy Trianosky                         Hollins University
Director, The Writing Center            P. O. Box 9526
Phone:  (540) 362-6576                  Roanoke, VA  24020
FAX:    (540) 362-6642
e-mail: MTRIANOSKY@HOLLINS.EDU
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Clay Bond <bondc@KIVA.NET>
Subject:      Re: Fewer Errors
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Donald Wolff wrote:
>
> Marilyn Cooper makes a very good point about how we should spend our time,
> but I wonder if faculty from across the disciplines are as sanguine about
> "minor" errors as we are.
 
For what it's worth, a friend and colleague for her dissertation found
that
across departments, schools and colleges at IU, professors did not
penalize
non-native speakers for surface errors as much as native speakers.
=========================================================================
Date:         Tue, 27 Oct 1998 14:10:44 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward A Kearns <eakearn@BENTLEY.UNCO.EDU>
Subject:      Graduation Assessments
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I am asking colleagues for some help.  My university will be considering
alternatives to our current English Essay Exam -- an exam all students
must pass if they wish to graduate from the University of Northern
Colorado.  The exam exists separately from course work of any kind.
 
Would you all mind giving me answers to the following: 1) does your
institution have a similar degree requirement -- an exam, portfolio
assessment, whatever, separate from course work?  2) Do you have any
upper-division "sampling' assessment -- i.e., do you use portfolios,
tests, etc. on a sample basis for program accountability?
 
Please reply directly, rather than to the whole list.  Thank you very much
ahead of time.
 
Ed Kearns
English Department
University of Northern Colorado
=========================================================================
Date:         Tue, 27 Oct 1998 16:21:10 EST5EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth VanderLei <bvlei@LEGACY.CALVIN.EDU>
Organization: Calvin College
Subject:      black hole
MIME-Version: 1.0
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Jean:  Your messages have made it on the list.  You may have a mail
system like mine which doesn't mail you a copy of your own post.
You're talking, but you can't hear yourself.
 
Elizabeth Vander Lei
Department of English
Calvin College
3201 Burton St SE
Grand Rapids, MI 49546
616.957.6434
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Date:         Tue, 27 Oct 1998 14:02:05 +0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donald Wolff <dwolff@EOSC.OSSHE.EDU>
Subject:      Creative Nonfiction
Mime-Version: 1.0
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A friend of mine who teaches and publishes creative nonfiction has this to
offer:
 
Donaldo--
 
Id recommend one of the two text books by Lee Gutkind--they are both at
home so I can't get isbm #s or even the correct titles, but you could tell
this Rhodes that Gutkind has 2 texts, one for highschoolers and under and one
more for college and others, and this one would have more of the historical
stuff as well as the how to, which is the main focus of both books of
course.  Gutkind is the Editor of the important magazine CREATIVE
NONFICTION and runs the MFA in nonfiction at the Univ. of Pittsburg and
also has another MFA at another ease coast college that sounds like
Glouster or somethin--He's the Man in creative nonfiction!
 
cb
=========================================================================
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: QUERY: vita information
In-Reply-To:  <1.5.4.32.19981027204028.006aa6cc@diana.hollins.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
A graduate student just gave me a copy of Eleanor H. Green's "The Job
Search: Observations of a Reader of 177 Letters of Application," (ADE,
1996).  Towards the close of the essay, she states "[s]ome applicants did
not include phone numbers for references in either the letter or the
resume."
 
My question to the list is this: Are phone numbers of references standard
information on a vita?
 
Thank you in advance for any replies.
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
=========================================================================
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: QUERY: vita information
In-Reply-To:  <Pine.OSF.3.96.981027140302.15171B-100000@pollux.nevada.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I had always assumed that one just gave the name, title, and affiliation.
Since the MLA directory has the telephone numbers of department
offices--and since English departments have access to this
directory--I've always thought it unnecessary to include these.  As a
result, I haven't worried about it when they weren't included on resumes.
(And more to the point, I also assumed that names of references would be
included in the applicant's cover letter, not the resume.)  Hmmm.  All
this just shows that perhaps I *don't* know . . .!
 
Regards,
DH
 
 
On Tue, 27 Oct 1998, SUSAN TAYLOR wrote:
 
>
> My question to the list is this: Are phone numbers of references standard
> information on a vita?
>
>
 
Deborah H. Holdstein, Ph.D
Professor of English and Rhetoric
Division of Liberal Arts
College of Arts and Sciences
Governors State University
University Park, Illinois 60466
Office Phone:  708.534.4586
Fax:           708.534.7895
=========================================================================
Date:         Tue, 27 Oct 1998 15:23:06 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Re: QUERY: vita information
In-Reply-To:  <Pine.OSF.3.96.981027140302.15171B-100000@pollux.nevada.edu >
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I tell my graduate students on the job market to certainly include on the
vita the phone numbers of the references.  As chair of several search
committees, I really appreciated those vita that gave me easy access to
phone numbers--and most people call references of, say, those candidates
who have been selected for campus visits--and whose letters of
recommendation have of course already been read--for additional
information.  The search committee doesn't "write" those people at this
stage.
 
 
At 02:06 PM 10/27/98 -0800, you wrote:
>A graduate student just gave me a copy of Eleanor H. Green's "The Job
>Search: Observations of a Reader of 177 Letters of Application," (ADE,
>1996).  Towards the close of the essay, she states "[s]ome applicants did
>not include phone numbers for references in either the letter or the
>resume."
>
>My question to the list is this: Are phone numbers of references standard
>information on a vita?
>
>Thank you in advance for any replies.
>
>_____________________________________________________________________________
>
>Susan L. Taylor                         University of Nevada Las Vegas
>Writing Program Administrator           4505 Maryland Parkway
>Phone: (702) 895-3612                   PO Box 455011
>Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
>
>     "When I dare to be powerful - to use my strength in the service of
>      my vision, then it becomes less and less important, whether I am
>      afraid." -----  Audre Lorde
>
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bruce McComiskey <mccomisk@UAB.EDU>
Subject:      Thanks
Mime-Version: 1.0
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I would like to thank Karin Evans, Doug Hesse, Tim Peeples, Robert Royer,
and Jane Frick for their helpful replies to my query about undergraduate
writing concentrations.
Bruce McComiskey
=========================================================================
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Steve N's comments make great sense and they apply not only to teaching and
lawyering but probably to almost any job.  An obstetrician of my
acquaintance likes to say that anyone could do his job with a week's
training--ninety percent of the time.  All the extra training and research
are for the other ten percent.  That gives a patina of rationality to
traditional American anti-intellectualism, which Steve J's baiting comments
echo, and, indeed, my grad students who are teachers also echo.  Remember
Spiro Agnew and his contempt for "pointy headed professors"?  Hey, if
you're so smart why ain't you rich?  The argument for learning as important
is always a tough one, never more so than when it is counterintuitive, as
with "grammar" and teaching writing.  Sometimes I think our professionalism
is most easily defended because almost nobody else wants our job.  --Ed White
 
>Now, if all we're talking about is whether your average academic, with 6
>months training/prep, could not construct a plausible entry-level course
>in any discipline--could do, in essence, what TAs do in lots of
>disciplines every year--I'd say sure, they can pass. They can get by.
>Indeed, I have taught some in Anthropology on that basis, and oculd
>imagine doing (say) Euro Civ or Intro to Poli Sci. Lots of college
>students are going to learn more or less in spite of whatever experiences
>their instructor embodies, no?
>
>I'd say the same, I think, regarding Steve Jamar's (baiting?) comments:
>i.e., bar exams notwithstanding, in 6 months I could learn to do a variety
>of tasks lawyers do.
>
>
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Dear Ed:
 
RE:  Writing Assessment for Graduation
 
        The University of Arizona is currently redeveloping its fifteen year-old
mid-career assessment with the consulting assistance of Ed White, who I'm
sure will be happy to answer your specific questions.  One of the options
we are entertaining is a portfolio option for Honors students and perhaps a
portfolio workshop for students who fail the test twice.  We have looked
closely at the Washington State University portfolio model, which has a
track record and much to recommend it that we can adapt to our
institutional needs.
 
        Bill Condon and the other faculty there have provided us very useful
information and answers to our questions.  Our University Composition Board
director Marvin Diogenes can give you the historical perspective on our
existing test--and may do so in a direct response to your post.
 
 
Yvonne Merrill, WAC Coordinator
University Composition Board
University of Arizona
 
At 02:10 PM 10/27/98 -0700, you wrote:
>I am asking colleagues for some help.  My university will be considering
>alternatives to our current English Essay Exam -- an exam all students
>must pass if they wish to graduate from the University of Northern
>Colorado.  The exam exists separately from course work of any kind.
>
>Would you all mind giving me answers to the following: 1) does your
>institution have a similar degree requirement -- an exam, portfolio
>assessment, whatever, separate from course work?  2) Do you have any
>upper-division "sampling' assessment -- i.e., do you use portfolios,
>tests, etc. on a sample basis for program accountability?
>
>Please reply directly, rather than to the whole list.  Thank you very much
>ahead of time.
>
>Ed Kearns
>English Department
>University of Northern Colorado
>
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Trish's post reminds me of a day I spent in court testifying for a local
community college district which was trying to preserve its very good
writing staff.  Cutbacks were necessary and the faculty union was demanding
that only seniority should by used, regardless of field.  That meant that
some very old teachers of dance and macrame were going to wind up teaching
writing.  The union lawyer kept me on the stand for eight hours, trying to
make the case that NO training was necessary to teach CC English.  I kept
making the case that it was more desirable that a college teacher know
something, preferably a lot, about the subject he/she was teaching.  The
judge went with me and a bunch of writing teachers kept their jobs.
                                                        --Ed White
 
 
At 08:55 AM 10/27/98 -0900, you wrote:
>Regarding WHO should (and should NOT) teach fresh comp... Don't we have to
>talk about the purpose and content of fresh comp first?  Doesn't the
>answer (who should teach) depend on our view of this course?
>
>Certainly some of the ways to teach it could probably be done quite well
>by those with little or no training in R and C, though what runs through
>my mind are words of Jim Berlin about teachers knowing the theory that
>underlies their teaching --and knowing the consequences of that theory.
>
>Thus if fresh comp is a service course to the university, maybe anybody
>can teach it. What if it is not?
>
>Trish Jenkins
>University of Alaska Anchorage
>
>
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Hello Bruce--
In response to your post, I work at James Madison Univ. in
Harrisonburg, VA.  Our Writing Program, which coordinates
first year comp. courses, recently broke away from the
English Dept. to become an entity unto itself, primarily
under the wing of the Gen. Ed. program.  I'm on the
curriculum committee and have been trying to find a website
listing all higher ed institutions that have majors,
minors, and concentrations in writing/rhet-comp.  We hope
to grow and, like you, develop concentrations or majors of
our own. We are in the research phase, looking at what
other institutions have done in this respect and the
courses they offer. Please keep in touch on your
development, and if you have anything on the web, let me
know.
 
I found many useful listings, including one on Public
Discourse, at Carnegie Mellon's website:
 
        http://english-www.hss.cmu.edu/brochure/
 
Have you visited the site at Univ. Texas?
 
        http://www.drc.utexas.edu/index.html
                [div. of rhet comp]
 
JMU's Writing Program is working on a website, but we don't
have anything yet.  I'll let you know if you want when we
do get something up.
 
Best regards.
 
 
 
 
On Fri, 23 Oct 1998 15:43:02 -0500 Bruce McComiskey
<mccomisk@UAB.EDU> wrote:
 
> Hi all,
>         The English department at the University of Alabama at Birmingham is
> interested in developing an undergraduate concentration in "Professional
> Writing and Public Discourse" (or something like that), but we have very
> little to go on.  Right now, we have very few--actually no--writing courses
> between the freshman and graduate levels (sigh), but our faculty are very
> willing to push our course proposals through quickly.
>         So...those of you who teach in English departments with concentrations in
> writing, would you please email me information on the structure of your
> concentrations, required courses, electives, etc.  Thanks in advance!
> Bruce McComiskey
> University of Alabama at Birmingham
> mccomisk@uab.edu
 
--
Martin, Janette M
marti2jm@jmu.edu
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As a faculty member from outside the discipline, I've been very
interested in this thread because this Winter I will likely be
teaching <gulp> my first solo section of the Comp II course.
This is an outgrowth of a number of team-taught sections that
I've done in the past couple of years, most recently with Clyde
Moneyhun (hi, Clyde :)
 
I have always enjoyed writing, but I can see now that if I had
been assigned to teach this course (or any "writing-intensive"
course) without the experience of working with those who have a
real background in the field, I'd have been off base from the
start.
 
First, I'd have almost certainly spent most of my time correcting
grammar errors.  I still think that's an important part of the
process (probably comes from having written computer programs,
where syntax is absolutely essential).  But I likely would have
emphasized grammar at the risk of diminishing the importance of
the message and content of the writing.
 
Second, although I would have had some (small) concept of
audience, I would not have expected the students to spend much
time thinking about it.  If the students thought of audience at
all, they'd have thought that I was the only audience they'd need
to consider.  Not a good idea.
 
Finally, I'd have had very little concept of writing as a
process.  It would have been a linear task:  Here's the
assignment, go work on it, and give me the finished product by X
date.  I'll look at it and give you your (only) grade on it.
 
So, to those who feel that "anyone can teach writing" (I've heard
that a lot lately around here), I'd say that such an attitude (1)
equates the degree of difficulty of teaching writing to that of
learning to boil water; (2) risks the wholesale outsourcing of
one of the most essential elements of any education to those who
might have no idea as to the current state of the discipline; and
(3) is grossly disrespectful of the years that (true) composition
teachers have spent in studying the field.
 
Just a view from someone who always wanted to be an English major
but somehow ended up as a computer nerd....  :)
 
 
-----------------------------------------------------------------
Bob Hogue                  Computer Science & Information Systems
e-mail: bob@cis.ysu.edu    Youngstown State University
Phone: 330-742-1775        Youngstown, OH  44555-3134
For PGP Public Key:        http://www.cis.ysu.edu/~bob/
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Whether you geT copied on your own messages or not is a setting for listserv
rather than a feature of your local system. If you do not get your own
messages and would like to, send this message to LISTSERV@ASUVM.INRE.ASU.EDU
 
SET WPA-L REPRO
 
If you do get your own messages and would rather not, send this message
 
SET WPA-L NOREPRO
 
It might be interesting to study the defferent characteristics of REPRO and
NOREPRO people.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I am a first year graduate student in English teaching one section of
Fresman Comp.  After reading the thread on teaching FYC I must add my two
cents.  Ideally, FYC should be taught by those with Ph.D's, not necessarily
rhet/comp. only.  However, in the fiscal interests of most universities,
staffing twenty sections of FYC with professors is much less enticing than
the minimal salaries offered to graduate students.  In the abstact it would
be wonderful to offer the FYC programs to those with the most training in
writing, either theoretical or practical.  Unfortunately, to reach that
ideal would require forcing university administrators and "society" at-large
to re-examine how important FYC is and should be.  If it's important enough,
maybe we'd be willing to pay for it.  I, however, don't see that commitment
forthcoming.
 
Matthew Dyer
University of Wyoming
 
-----Original Message-----
From: Scott Jaschik <scott.jaschik@CHRONICLE.COM>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Monday, October 26, 1998 5:44 AM
Subject: who should teach freshman comp?
 
 
>The Chronicle of Higher Education is sponsoring an on-line discussion about
>a story on the growth in the number of freshman composition instructors who
>are not in the field of English. Colleges are hiring more graduate students
>from other fields, and this trend is causing some debate on campus. The
>story is available free on The Chronicle's Web site and members of this
>list are invited to join the on-line discussion on the issues raised in the
>story.
>
>You can find the story at
>http://www.chronicle.com/colloquy/98/froshcomp/background.htm
>
>Scott Jaschik
>Managing Editor
>The Chronicle of Higher Education
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John,
     Sometimes nepotism is the key.
 
     One of our adjuncts is a graduate of our own Technical Writing
Certificate program.  During the day, she manages a group a physicists who
each publish
four times a year and who each must submit to five levels of peer review at
the National Institutes of Standards and Testing.  As an experienced
technical
writer, she now teaches technical writing for us and for University of
Maryland/University College.  But on Monday night she becomes an EN101
instructor, and our the non-traditionals love her.  Her highest degree is,
of course, a BA.
 
Chet Pryor / Professor and Testing Coordinator / Montgomery
College-Germantown
 
----------------------------------------------------------------------------
---
From: John Edlund 07-22-92
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: who should teach freshman comp?
Date: Tuesday, October 27, 1998 2:43PM
 
In-Reply-To: Re: who should teach freshman comp?, From: "Steve North, SUNY
 
I direct a university writing center at a state school where about 75% of
the
students are non-native speakers of one sort or another.  We employ about 30
upper-division and graduate students as tutors.  About half are English
majors, and the rest come from all over the university.  About a third of
them are non-native speakers themselves.  In hiring them, my most important
criteria are:
 
1) good "people" skills
2) above-average writing skills
3) good insight into writing problems
 
I determine these things through writing samples, responses to student
papers, and interviews.  In general, I would say the person is more
important
than the major. Having said that, certain majors tend to attract certain
sorts of people.  Philosophy majors seem to be the most inclined to tell
people what they should think.  Biology majors seem to be most comfortable
switching back and forth from structured approaches to more holistic ones,
and make pretty good tutors.  Psych majors are pretty good too.  English
majors write well, but tend to want to work in the imperative mode telling
students "Do this, move this, change this," modeling the way they have
been taught.
 
I even have a mechanical engineer from Nigeria working for us.  He's a great
tutor, but I think he is an anomoly.
 
After they are hired, of course, they get lots of training based on my
rhet/comp background, and lots of guidance and supervision. I think a strong
background in the composition literature is essential for running a program
like this. But the best of these tutors, whatever their major, would make
wonderful comp instructors.
 
John Edlund, CSULA
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SUSAN TAYLOR wrote:
>
> My question to the list is this: Are phone numbers of references standard
> information on a vita?
 
Yes, ma'am.  My students are seriously docked if they don't
include phone numbers on their resumes--that is, if they
include references on their resumes.
 
Current thinking on this is: if your resume would be too long
with references, use a "refs available on request" line, since
search and screen committees usually do not check references
for every application they get, only those who make a short list.
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Deborah Holdstein wrote:
>
> I had always assumed that one just gave the name, title, and affiliation.
> Since the MLA directory has the telephone numbers of department
> offices--and since English departments have access to this
> directory--I've always thought it unnecessary to include these.
 
I don't think it's a good idea to make prospective employers do
the work.
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I missed Keith's request (so i'm reading the shadow of his request in Jean's
reply and assuming that he's interested in anthologies of some sort of
"creative nonfiction"--an interesting label for a genre).
 
Try Life Writing, Horner was the editor.  Excellent collection of different
genres of personal writing, running from diaries to familiar essays (there
are of course a multiplicity of personal genres within that bracket).
 
Irv
 
-----Original Message-----
From: jean donovan sanborn <jmsanbor@COLBY.EDU>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Tuesday, October 27, 1998 11:10 AM
Subject: Re: creative non-fiction textbook
 
 
>I replied to Keith's request about creative nonfiction texts the other day,
>but somehow the reply got lost so I'll cut to the chase this time and omit
>all my reasons for liking this book: Sandra Fehl Tropp's _Shaping
>Tradition: Art and Diversity in the Essay_.
>
>jean sanborn
>
>Jean Donovan Sanborn
>Professor, English Dept
>Director, Farnham Writers' Center
>Colby College
>5291 Mayflower Hill
>Waterville, ME 04901
>jmsanbor@colby.edu
>207/872-3303
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Hello,
 
    We are in the process of creating an undergraduate major in
Comp & Rhetoric. Last year, we became a free-standing department,
separate from the Department of Literature. I am heading the task
\force in charge of proposing the new comp/rhetoric major to the
administration, but of course, we need a LOT of justification,
including supporting evidence that a comp/rhetoric major can lead
to post-graduate employment and that such a major can attract
students, etc. etc.
   I would appreciate any information you might have.
 
   Best regards,
 
 
   Ellie Agnew
   Dept. of Writing and Linguistics
   Georgia Southern University
   EAGNEW@GSVMS2>CC>GASOU.EDU
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Hmmm.  I thought standard practice was to include names of references as
the last item on the vita.  I always give not only name/title/affiliation,
but also at least a phone number, to make it easier for folks to make
calls if they want to.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Tue, 27 Oct 1998, Deborah Holdstein wrote:
 
> I had always assumed that one just gave the name, title, and affiliation.
> Since the MLA directory has the telephone numbers of department
> offices--and since English departments have access to this
> directory--I've always thought it unnecessary to include these.  As a
> result, I haven't worried about it when they weren't included on resumes.
> (And more to the point, I also assumed that names of references would be
> included in the applicant's cover letter, not the resume.)  Hmmm.  All
> this just shows that perhaps I *don't* know . . .!
>
> Regards,
> DH
>
>
> On Tue, 27 Oct 1998, SUSAN TAYLOR wrote:
>
> >
> > My question to the list is this: Are phone numbers of references standard
> > information on a vita?
> >
> >
>
> Deborah H. Holdstein, Ph.D
> Professor of English and Rhetoric
> Division of Liberal Arts
> College of Arts and Sciences
> Governors State University
> University Park, Illinois 60466
> Office Phone:  708.534.4586
> Fax:           708.534.7895
>
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I am not disputing the value of expertise for teaching FYC
or first year legal writing or anything else.  As I have
gained experience in teaching and as I have become more
knowledgeable about various means of persuasion and as I
have learned more about learning theory and educational
techniques and learning styles both my program design and my
personal teaching skills have improved.
 
In our third semester writing course I formerly required
Aristotle's Rhetoric as the basic text.  However, what I
learned over a few years was that very few people could
teach from it effectively.  This was due in part to a lack
of training in rhetoric and the forms and means of
persuasion.  But it was also do in part to a mismatch
between the needs of our students for more concrete
reinforcement and deepening of skills learned in the first
year and the broader, more abstract perspective presented by
Aristotle.
 
The course is still haunted (sorry - but it is near
Halloween after all . . .) by the shade of Aristotle, but
now we use a much simpler book on persuasive writing which
focuses more on concrete techniques, which both teachers and
students like better and which is yielding better results
over all.
 
I would love to teach that upper level course where we study
Aristotle and Joe Williams and where we would focus on
theories of writing and persuasion and all the rest.  But
that is not going to get most of the students from where
they are when they come to me to where they need to be to be
effective lawyers.
 
I agree with John Edlund that the attributes of good writing
teachers are:
 
1) good "people" skills
2) above-average writing skills
3) good insight into writing problems
 
Especially hard to find is (3).
 
I don't care if someone can tell me the difference between a
gerund and a participle.  (Both "ing" words aren't they?)  I
do care that they can spot the problems with student writing
and explain to them why it is wrong (really why - not just
grammatical rule why (except for subject-verb agreement and
other absolutely arbitrary but absolute conventions)), but
why the audience won't get it and can explain to them how to
fix it.  The more grammar words I use in a conference, the
less effective the results.  The more I focus on what is
intended to be said and how to say it more effectively and
accurately, the better the results.  Passive voice is not
the problem by itself - the problem is that it is passive,
not active, indirect, not sharp - passive voice is just a
label.  Once the students see the difference, they can see
the passive voice- they cannot see it if they are not told
why it is less effective (generally, though not always) than
the active voice.
 
We have a 3-year cap on LRW instructors.  I am probably
going to succeed at removing it this year because of the
idea of expertise makes better teachers.  But it is would
not be grad school work that makes them good teachers -
though it can make a good teachers better.
 
But so can reading Scientific American, the New York Times,
Poetry, or just about any other life experience.
 
As to politics - to upgrade status one needs to upgrade
"qualifications" of the people.  But a Harvard Law degree is
not a good indicator of being a good teacher or a good
writer or a good writing teacher.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
"Lawmakers ought not to be law-breakers."
 
Chaucer, "The Man of Law's Tale,"  The Canterbury Tales, c.
1386
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I've been recently on the job market, and I'm told that standard practice is to
include names, positions, affiliations, phone numbers *and email addresses* on the
last page of the vita. A wonderful little book called *The Academic Job Search
Handbook*, out in its second edition, confirms that this is the way to go in
virtually all cases; in no cases did its authors suggest, nor was I ever told, to
include names of references in the cover letter, unless one is dropping names for a
purpose. Seems to me that reader's convenience is the priority here; including all
that basic info on the same page means that nobody has to do a lick of extra effort
to call or email someone's references.
 
A side note, though, is to ask that recommenders include their phone numbers and/or
email addresses in their letters as well.
 
Dr. Clyde Moneyhun wrote:
 
> Hmmm.  I thought standard practice was to include names of references as
> the last item on the vita.  I always give not only name/title/affiliation,
> but also at least a phone number, to make it easier for folks to make
> calls if they want to.
>
> -------------------------------------------------------------------------------
> Dr. Clyde Moneyhun                      Composition Program
> (330) 742-1649                          English Department
> camoneyh@cis.ysu.edu                    Youngstown State University
> http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>         Get up off of that thing and dance 'til you feel better.
>                                         -- James Brown
>
> -------------------------------------------------------------------------------
>
 
 
 
--
************************************************************
Megan O'Neill, PhD
Director of Composition
Department of English
Creighton University
Omaha, NE 68178
 
phone: 402.280.2519
mailto: moneill@creighton.edu
http://mockingbird.creighton.edu/english/oneill/oneill.htm
 
"The secret to life is enjoying the passage of time."
  --James Taylor
************************************************************
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Ellie:
 
Could you explain a little further? You became a separate department
but you don't yet have a major? I'm curious to know more. At this
point, without the c/r major, what is the function of your
free-standing department?
 
We have written a prospectus for a separate writing department we are
ready to send to the rest of the university. Our thinking has been
that we would take with us the existing creative writing and
professional writing majors (n.90). But we are getting a little
resistance from Literature faculty who don't so much mind (unloading)
composition and professional writing but they balk at the idea of no
longer having cw in the ENG department. Interesting (see Scholes'
Rise and Fall of English for explanation?).
 
Our homepage has a little information about our existing pw emphsis
area, but our prospectus for a new department outlines in a bit more
detail just what a twenty-eight credit writing major would look like.
I could send it if you would you like to see it?
 
Dan
 
EAGNEW@GSVMS2.CC.GASOU.EDU wrote:
 
> Hello,
>
>     We are in the process of creating an undergraduate major in
> Comp & Rhetoric. Last year, we became a free-standing department,
> separate from the Department of Literature. I am heading the task
> \force in charge of proposing the new comp/rhetoric major to the
> administration, but of course, we need a LOT of justification,
> including supporting evidence that a comp/rhetoric major can lead
> to post-graduate employment and that such a major can attract
> students, etc. etc.
>    I would appreciate any information you might have.
>
>    Best regards,
>
>    Ellie Agnew
>    Dept. of Writing and Linguistics
>    Georgia Southern University
>    EAGNEW@GSVMS2>CC>GASOU.EDU
 
--
Dan Royer
Assistant Professor of English
and Director of Composition
 
2343 Mackinac Hall
Grand Valley State University
Allendale, MI 49401
616-895-3488 w
 
1437 Kenan Ave. NW
Grand Rapids, MI 49504
616-364-8263 h
 
http://www.gvsu.edu/royerd (my homepage)
http://www.gvsu.edu/royerd/pp  (Process Papers)
http://www.gvsu.edu/english  (GVSU English Department)
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Bob:
 
As your team-teaching partner who has seen you in action in a writing
classroom, I would say that you have not only the "education" in comp
pedagogy that have received from team-teaching, reading, attending (and
presenting at!) CCCC, WPA, etc.--not only the third of Brad Stull's three
criteria for "people who should teach FYC"-- you also have the first two:
Love for teaching language arts (love for teaching generally, actually, in
your case, Bob), and a clear view of the political import of the teaching
we do.
 
Clyde
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Tue, 27 Oct 1998, Bob Hogue wrote:
 
> As a faculty member from outside the discipline, I've been very
> interested in this thread because this Winter I will likely be
> teaching <gulp> my first solo section of the Comp II course.
> This is an outgrowth of a number of team-taught sections that
> I've done in the past couple of years, most recently with Clyde
> Moneyhun (hi, Clyde :)
>
> I have always enjoyed writing, but I can see now that if I had
> been assigned to teach this course (or any "writing-intensive"
> course) without the experience of working with those who have a
> real background in the field, I'd have been off base from the
> start.
>
> First, I'd have almost certainly spent most of my time correcting
> grammar errors.  I still think that's an important part of the
> process (probably comes from having written computer programs,
> where syntax is absolutely essential).  But I likely would have
> emphasized grammar at the risk of diminishing the importance of
> the message and content of the writing.
>
> Second, although I would have had some (small) concept of
> audience, I would not have expected the students to spend much
> time thinking about it.  If the students thought of audience at
> all, they'd have thought that I was the only audience they'd need
> to consider.  Not a good idea.
>
> Finally, I'd have had very little concept of writing as a
> process.  It would have been a linear task:  Here's the
> assignment, go work on it, and give me the finished product by X
> date.  I'll look at it and give you your (only) grade on it.
>
> So, to those who feel that "anyone can teach writing" (I've heard
> that a lot lately around here), I'd say that such an attitude (1)
> equates the degree of difficulty of teaching writing to that of
> learning to boil water; (2) risks the wholesale outsourcing of
> one of the most essential elements of any education to those who
> might have no idea as to the current state of the discipline; and
> (3) is grossly disrespectful of the years that (true) composition
> teachers have spent in studying the field.
>
> Just a view from someone who always wanted to be an English major
> but somehow ended up as a computer nerd....  :)
>
>
> -----------------------------------------------------------------
> Bob Hogue                  Computer Science & Information Systems
> e-mail: bob@cis.ysu.edu    Youngstown State University
> Phone: 330-742-1775        Youngstown, OH  44555-3134
> For PGP Public Key:        http://www.cis.ysu.edu/~bob/
>
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Hi, y'all--
 
I just wanted to let you know that our Composition Program webpage is up
and running.  The URL is www.gmu.edu/departments/english/composition
 
Check us out and comment, if you like.  What you will see is, for the most
part, pitched to students.  The part directed to faculty is being linked
to our WAC page.  Some concern was expressed about student accessibility
to issues we thought were more related to faculty.
 
Enjoy!
 
Ruth
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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John Trimbur gave a thought-provoking talk about the idea of a "writing
department" with a "writing major" etc. at last summer's WPA.  This was in
the context, I believe (somebody else who heard the talk please chime in),
of an argument in favor of abolishing first-year comp as a universal
requirement.  What I took away was the idea of "writing" as a "subject"
discipline like any other, not just a "skills" seminar.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Wed, 28 Oct 1998 EAGNEW@gsvms2.cc.gasou.edu wrote:
 
> Hello,
>
>     We are in the process of creating an undergraduate major in
> Comp & Rhetoric. Last year, we became a free-standing department,
> separate from the Department of Literature. I am heading the task
> \force in charge of proposing the new comp/rhetoric major to the
> administration, but of course, we need a LOT of justification,
> including supporting evidence that a comp/rhetoric major can lead
> to post-graduate employment and that such a major can attract
> students, etc. etc.
>    I would appreciate any information you might have.
>
>    Best regards,
>
>
>    Ellie Agnew
>    Dept. of Writing and Linguistics
>    Georgia Southern University
>    EAGNEW@GSVMS2>CC>GASOU.EDU
>
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Bob Hogue wrote:
>I have always enjoyed writing, but I can see now that if I had
>been assigned to teach this course (or any "writing-intensive"
>course) without the experience of working with those who have a
>real background in the field, I'd have been off base from the
>start.
 
I've lurked on this conversation for a while, and after reading Bob's
comments -- which remind me a great deal of Mina Shaughnessy --  I wanted
to respond.  My teaching career has put into practice what Bob recounts as
a hypothetical situation.
 
When I began teaching after graduate school (Grad. Assistants who are not
in terminal degree programs cannot teach FYC or any course in Georgia), I
focused on what I knew I knew, GRAMMAR and MECHANICS.  In fact, my mentor
noted after reading a set of graded papers that I didn't make many comments
about structure or tone or audience or purpose, in short, about the
rhetorical principles involved in composition.  The reason was obvious -- I
didn't "know" any of those principles objectively, only as they applied to
my own writing.  I hadn't made that connection yet.  Therefore, I feel that
my students lost out on something that first year as I worked from being a
Grammar-Nazi to being concerned about the role that grammar and mechanics
play in a larger picture of clear communication.
 
It seems that just this year -- after participating in a Summer Writing
Project -- that I've come to understand, in any "teachable" way, a notion
of audience.  I didn't really know how to teach my students to write for an
audience that wasn't me. It's still difficult because they ultimately
cannot forget that I'm a reader of some sort for their
essays/journals/responsive pieces/quizzes -- and I don't think that they
should necessarily, but when the reality of most writing is that a teacher
ISN'T the primary audience, I feel that my students need to learn how to
write to someone besides me.  I found out how to lead these students to
that point through the rhet/comp theory I read this past summer.
 
I think in some ways, sure, anyone can stand in front of a FYC class, take
up writing from students, mark it / respond to it, and return it.
Unfortunately, I feel ethically bound to offer my students the best that I
can, which means being properly trained instead of assuming that just
because I could produce A papers as an English major that I could get my
students to be better writers.  I wouldn't begin to teach any literature to
my students that I hadn't read, hadn't thought about in context, for which
I hadn't done some degree of research to see what opinions existed besides
my own.  I'm troubled that we think teachers of comp (regardless of the
level) should be less responsible to their students or the evolution of the
discipline than that.
 
Will
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
William P. Banks
Assistant Director -- University Writing Center
Department of Writing and Linguistics
Georgia Southern University
P O Box 8048
Statesboro, GA 30460-8048
(912) 871-1865
 
http://www2.gasou.edu/facstaff/wbanks
 
"To love another person is to see the face of God."  _Les Miserables_
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I wish you would invite responses to the whole list, Ed.  I, at least, would
be very interested to hear about a range of options for institutional
graduation assessment.  At the moment, following a state mandate, VMI
requires each major *department* to assess its graduates--in English, we use
the portfolio, while others have adopted standardized tests in their fields.
Many of us expect, however, that we're going to be "urged" to develop some
comprehensive assessment of writing ability as well.
 
Rob McDonald
Virginia Military Institute
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This article made me think of something that I think I heard David Jolliffe
say years ago (correct me if I'm wrong, David): "The subject of composition
is composition."  He wasn't talking about _teaching_ (I believe the context
was a discussion about course content), but I keep coming back to the idea
over and over again.  It's particularly applicable here.  The best
compositionists are people who have studied composition - composition is
communication, it's pedagogy, it's reading, it's theoretical approaches to
writing and reading... it's many things.  But it's not necessarily
literature.  My Ph.D. is in Mass Communication; I've never taught anything
_except_ composition -- from basic writing to graduate courses -- in my ten
years in the post-secondary classroom; my research is on the relationships
between ideas of literacy (represented in several fields, _including_
composition, of course!) and culture during various time periods.  On the
other hand, I have colleagues in literature who espouse some of the most
regressive methods of composition instruction I've encountered in a long
time... the kinds of horror stories that we all know well.  My point:
training to teach composition doesn't necessarily have to _be_ English  -
as Joe Harris said in the article, the allegiance btwn comp and English is,
in part, "historical accident."  Besides - the current-traditionalists who
were, in  part, responsible for that "historical accident" saw comp. as a
means by which students could be taught to reproduce aesthetic
sensibilities tied to a particular vision of culture that I don't think
many of us participate in today - surely, this isn't the
English/composition link that we want to see perpetuated.  Yet, articles
like this one in _The Chronicle_, as Karin E. pointed out, perpetuate just
this approach to the teaching of composition.
-Linda
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I've always asked my referees about what information they want listed on my
vita and I insist on my students doing the same.  Stuart
 
At 08:00 AM 10/28/98 -0600, Megan O'Neill wrote:
>I've been recently on the job market, and I'm told that standard practice is to
>include names, positions, affiliations, phone numbers *and email addresses*
on the
>last page of the vita. A wonderful little book called *The Academic Job Search
>Handbook*, out in its second edition, confirms that this is the way to go in
>virtually all cases; in no cases did its authors suggest, nor was I ever
told, to
>include names of references in the cover letter, unless one is dropping
names for a
>purpose. Seems to me that reader's convenience is the priority here;
including all
>that basic info on the same page means that nobody has to do a lick of
extra effort
>to call or email someone's references.
>
>A side note, though, is to ask that recommenders include their phone
numbers and/or
>email addresses in their letters as well.
>
>Dr. Clyde Moneyhun wrote:
>
>> Hmmm.  I thought standard practice was to include names of references as
>> the last item on the vita.  I always give not only name/title/affiliation,
>> but also at least a phone number, to make it easier for folks to make
>> calls if they want to.
>>
>>
-------------------------------------------------------------------------------
>> Dr. Clyde Moneyhun                      Composition Program
>> (330) 742-1649                          English Department
>> camoneyh@cis.ysu.edu                    Youngstown State University
>> http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>>
>>         Get up off of that thing and dance 'til you feel better.
>>                                         -- James Brown
>>
>>
-------------------------------------------------------------------------------
>>
>
>
>
>--
>************************************************************
>Megan O'Neill, PhD
>Director of Composition
>Department of English
>Creighton University
>Omaha, NE 68178
>
>phone: 402.280.2519
>mailto: moneill@creighton.edu
>http://mockingbird.creighton.edu/english/oneill/oneill.htm
>
>"The secret to life is enjoying the passage of time."
>  --James Taylor
>************************************************************
>
 
 
"Question Celebrity"
    * * *
Stuart C. Brown
Writing Program Director &
Associate Department Head
Department of English, Box 3E
New Mexico State University
Las Cruces, NM 88003
(505) 646-2413
http://www.nmsu.edu/~english/
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Folks--
 
I think any of you interested in Writing Depts., majors, minors, etc.
might want to check out our departmental web site at
 
http://www.ualr.edu/~rwdept/
 
I've also done a poor job of maintaining a website for Free Standing
Writing Programs.
 
http://www.ualr.edu/~bmmaid/freewrit.html
 
At least it's up there.  The good news about the website is I'm going to
*have* to redo it within the next few months to make it ADA compliant.
Any input you have will be greatly appreciated.
 
I don't usually plug this in the fall, but for the last five years or so
at CCCC, we've discussed all these issues and more at the Independent
Writing Unit SIG.  You're all invited.  We've got a great program this
year.
 
Barry Maid
Department of Rhetoric and Writing
bmmaid@ualr.edu
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In a message dated 10/27/98 2:06:50 PM Eastern Standard Time,
camoneyh@CIS.YSU.EDU writes:
 
<<  I too found that much of my grad
 education in rhet/comp (including the highest-flying rhet theory) had
 connections to my everyday teaching, and those connections are inherent in
 the discipline.   >>
 
 
Why is it that all we learn in grad school has to have direct application in
our classroom?  If we become doctors of *philosophy* doesn't that push us to
look at our teaching and professional work in a larger perspective?
 
When I discuss with pre-service teacher in my comp theory course the many
social and environmental factors that influence writers, they respond "I can't
change the places my students come from.  Why do I need to know this?  this
social construction stuff is hard."  They want practical knowledge.  I try to
show them that looking at the larger picture will give them insight into the
success and failure of their students, even though it doesn't always tell them
what pedagogy to use.
 
Liz Bryant
Ohio State-Mansfield
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Hi, everyone,
 
I have been following this strand with interest.  I have decided to join
in and talk a bit about my preparation because I have learned that
theory concerning the acquisition of language is even more important to
me when I teach developmental classes than when I teach higher-level
courses.
 
I began my teaching in the high schools.  While my BA was in English, I
had taken enough education courses to be certified.  What those
education courses did for me was help me with the "hows" of teaching.
Thus, I built good relationships with students, understood some good
pedagogical techniques, and was a good classroom manager.  These skills
helped me even when I was teaching 150 students a year in classes of 30.
They would have been even more helpful if my numbers had been better.
 
What I didn't get enough information on was the teaching of writing,
language theory and so on.  Thus, I had a hard time figuring out how to
help my basic writers.  I tried a number of different things and decided
my students just couldn't get it.  I then decided to go back to school.
I was granted a TA position and hit the classroom.  I received very good
comments from students basically because I have great
classroom/community management skills--not because I was such a great
teacher of writing.  I realized this as I chalked up the rhetoric and
composition course work.  I also realized that I was the one--not the
students--who just weren't getting it.
 
Now that I have my Ph.D. with a minor in rhetoric and composition, I
wish I could go back to my high school career and my early TA years and
rewrite them.  If I had the knowledge I have today, I would have been a
much better teacher.
 
Now that I am teaching in a community-college system, I value the
rhetoric and composition background even more highly than I did as a TA
at a state school where my students were all relatively well prepared.
It has helped me to create developmental writing courses based on sound
theoretical notions concerning how people take on language.  I ignore
the course descriptions that basically instruct me to teach grammar,
then sentences, and then paragraphs because it does not mesh with what I
have studied.  My students do extremely well in these courses--they get
it.
 
Maybe we actually need the informal or formal studies of rhetoric and
composition for teachers all the way down to grade one?  If I had been
more prepared as a composition teacher in high school, I would have
better prepared my students for college.  In my school district, a BA is
all that is necessary for teaching the developmental courses.  I would
suggest these students are actually the ones who need teachers with
strong rhetoric and composition/language acquisition backgrounds the
most.  And as it stands in my district, formal rhetoric and composition
background is relatively scarce since it is not a factor in most hiring
processes.  I find this interesting since 74% of our courses are writing
courses.  We then are hoping that our English faculty are so interested
in the teaching of writing that they have done/will do a lot of informal
study.
 
 
Nancy Reichert
Montgomery College
Conroe, TX
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Roger Gilles wrote:
 
>Maybe a big problem here is that we haven't yet persuasively identified what
>it means to teach FYC "effectively"--deeply, fully, with demonstrable
>results. Or have we?
 
That is _the_ issue, isn't it?  It's the one the Outcomes Statement group
continues to refine, but even yet it seems a struggle to do so.  It's
amazing how much is going on when someone writes well.  Comp theory is
perhaps not yet sufficient to address all the concerns that it may be
necessary to address.  I don't entirely agree with Steve Jamar, knowing how
much difference there is between the results I used to get when I was a
more highly evaluated rookie grad student and what I get now that my
disciplinary knowledge has deepened.  It's hard to come up with a shared
vocabulary to discuss it, though; and part of that does seem to point to a
lot of questionable effort in our "professionalizing".  I absolutely
believe that a graduate program ought to be able to generate much more
effective composition teachers and composition programs.  I have no doubt
our graduate programs as a whole have done quite a bit of the latter
(ironically strengthening the evidence that "anybody can teach comp").
Still, at conferences I do find that a number of graduate students and
perhaps even graduate programs seem to have such a strong interest in
theoretical specialization that the students wouldn't have much over a good
amateur non-specialist writing teacher.  Maybe we ourselves need to face
and define the separate concerns of generating theory and generating
practitioners so that our claims for being able to do the latter are not
undermined in the public eye by the activities of those who mainly do the
former.
 
 
 
        **********************************************
        * Keith Rhodes, Coordinator of Composition   *
        * 2693 Colden, Department of English         *
        * Northwest Missouri State University        *
        * 660-562-1860 | krhodes@mail.nwmissouri.edu *
        * http://www.nwmissouri.edu/~krhodes         *
        **********************************************
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Good point, Liz.  At least some of us actually enjoy high theory for it's
own sake, though I don't mean to be snobby about it or anything.  One end
of the spectrum of "rhet/comp" is, after all, rhet theory.  One of the
coolest things about CCCC is that it does, in its own way, still embrace
both ends of the theory/practice continuum.  One CCCC a couple of years
ago I stayed in the same room for two panels that were back-to-back.  The
first one was about practical issues in portfolio assessment.  The second
one was perspectives on Cixous's The Laugh of the Medusa.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Wed, 28 Oct 1998, Liz Bryant wrote:
 
> In a message dated 10/27/98 2:06:50 PM Eastern Standard Time,
> camoneyh@CIS.YSU.EDU writes:
>
> <<  I too found that much of my grad
>  education in rhet/comp (including the highest-flying rhet theory) had
>  connections to my everyday teaching, and those connections are inherent in
>  the discipline.   >>
>
>
> Why is it that all we learn in grad school has to have direct application in
> our classroom?  If we become doctors of *philosophy* doesn't that push us to
> look at our teaching and professional work in a larger perspective?
>
> When I discuss with pre-service teacher in my comp theory course the many
> social and environmental factors that influence writers, they respond "I can't
> change the places my students come from.  Why do I need to know this?  this
> social construction stuff is hard."  They want practical knowledge.  I try to
> show them that looking at the larger picture will give them insight into the
> success and failure of their students, even though it doesn't always tell them
> what pedagogy to use.
>
> Liz Bryant
> Ohio State-Mansfield
>
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Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
As someone who has been involved in more searches than I care to remember,
I want to second the point made here.  Think about the reader of the
application and make it as easy as possible on that person.
 
Also, a special plea to grad students who are on the market for the first
time.  Don't take most of your letter describing your dissertation.
Instead, tell your potential employer how your talents and educational
background fit the particular job you are applying for.  The diss. is
what's most on *your* mind, but in fact, most potential employers aren't
interested in that so much as how you can do the job that they are
advertising.  Craft each letter according to the job description.
 
Sorry to pontificate--I'm just fresh from wading through hundreds of these
applications last year, so it's on my mind.
 
Sue McLeod
 
>I've been recently on the job market, and I'm told that standard practice
>is to
>include names, positions, affiliations, phone numbers *and email
>addresses* on the
>last page of the vita. A wonderful little book called *The Academic Job Search
>Handbook*, out in its second edition, confirms that this is the way to go in
>virtually all cases; in no cases did its authors suggest, nor was I ever
>told, to
>include names of references in the cover letter, unless one is dropping
>names for a
>purpose. Seems to me that reader's convenience is the priority here;
>including all
>that basic info on the same page means that nobody has to do a lick of
>extra effort
>to call or email someone's references.
 
>
>
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Sorry about trop de Tropp.  Thanks to all of you who explained the system
to me, shining light into the black hole.
 
Cheers,
jean
 
Jean Donovan Sanborn
Professor, English Dept
Director, Farnham Writers' Center
Colby College
5291 Mayflower Hill
Waterville, ME 04901
jmsanbor@colby.edu
207/872-3303
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Hampden-Sydney College has a free-standing Rhetoric Program, the director
of which reports to the dean of the faculty.  The program, primarily a
composition program (two semesters required of almost all students; a
for-credit, optional basic writing course that stretches the course
sequence to three for those who choose it), also includes a writing
proficiency exam (required of all) and a public speaking course (optional).
The program is staffed by some folks specifically hired in rhetoric
(several adjuncts), as well as by faculty in English and Classics
(regularly) and in Modern Languages, Political Science, Chemistry, Fine
Arts, Economics (occasionally).  The program here recruits faculty from
other disciplines to teach writing; the directors of the program conduct
workshops to train these faculty to teach writing.
 
 
Lowell T. Frye
Associate Professor of Rhetoric & Humanities
Hampden-Sydney College
Hampden-Sydney, VA   23943
lowellf@tiger.hsc.edu
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Including the phone numbers for references on the CV is a great help to
search commmittee members.  Because search committees have such
time-consuming tasks, attending to little details such as including
references' phone numbers and e-mail addresses is greatly appreciated.
Also, because Affirmative Action offices want search committees to get an
applicants' permission before calling references, I encourage folks to put a
line on the CV that reads something like this: "You have my permission to
call any of the references listed here."  Of course, a careful search chair
may still wish to confirm that he or she has permission to call references.
Best,
Duane
 
> -----Original Message-----
> From: Deborah Holdstein [SMTP:gas54r0@UXA.ECN.BGU.EDU]
> Sent: Tuesday, October 27, 1998 3:27 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: QUERY: vita information
>
> I had always assumed that one just gave the name, title, and affiliation.
> Since the MLA directory has the telephone numbers of department
> offices--and since English departments have access to this
> directory--I've always thought it unnecessary to include these.  As a
> result, I haven't worried about it when they weren't included on resumes.
> (And more to the point, I also assumed that names of references would be
> included in the applicant's cover letter, not the resume.)  Hmmm.  All
> this just shows that perhaps I *don't* know . . .!
>
> Regards,
> DH
>
>
> On Tue, 27 Oct 1998, SUSAN TAYLOR wrote:
>
> >
> > My question to the list is this: Are phone numbers of references
> standard
> > information on a vita?
> >
> >
>
> Deborah H. Holdstein, Ph.D
> Professor of English and Rhetoric
> Division of Liberal Arts
> College of Arts and Sciences
> Governors State University
> University Park, Illinois 60466
> Office Phone:  708.534.4586
> Fax:           708.534.7895
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Our university human resources person told our search committee last year
that the act of listing references means that the search committee can call
them.  If a name is not listed but the search committee has a name they'd
like to contact, then they must receive permission from the candidate.
 
 
At 09:25 AM 10/28/98 -0700, you wrote:
>Including the phone numbers for references on the CV is a great help to
>search commmittee members.  Because search committees have such
>time-consuming tasks, attending to little details such as including
>references' phone numbers and e-mail addresses is greatly appreciated.
>Also, because Affirmative Action offices want search committees to get an
>applicants' permission before calling references, I encourage folks to put a
>line on the CV that reads something like this: "You have my permission to
>call any of the references listed here."  Of course, a careful search chair
>may still wish to confirm that he or she has permission to call references.
>Best,
>Duane
>
>> -----Original Message-----
>> From: Deborah Holdstein [SMTP:gas54r0@UXA.ECN.BGU.EDU]
>> Sent: Tuesday, October 27, 1998 3:27 PM
>> To:   WPA-L@ASUVM.INRE.ASU.EDU
>> Subject:      Re: QUERY: vita information
>>
>> I had always assumed that one just gave the name, title, and affiliation.
>> Since the MLA directory has the telephone numbers of department
>> offices--and since English departments have access to this
>> directory--I've always thought it unnecessary to include these.  As a
>> result, I haven't worried about it when they weren't included on resumes.
>> (And more to the point, I also assumed that names of references would be
>> included in the applicant's cover letter, not the resume.)  Hmmm.  All
>> this just shows that perhaps I *don't* know . . .!
>>
>> Regards,
>> DH
>>
>>
>> On Tue, 27 Oct 1998, SUSAN TAYLOR wrote:
>>
>> >
>> > My question to the list is this: Are phone numbers of references
>> standard
>> > information on a vita?
>> >
>> >
>>
>> Deborah H. Holdstein, Ph.D
>> Professor of English and Rhetoric
>> Division of Liberal Arts
>> College of Arts and Sciences
>> Governors State University
>> University Park, Illinois 60466
>> Office Phone:  708.534.4586
>> Fax:           708.534.7895
>
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Ellie:  You will probably hear from others from UALR, we have gone through
the same process you describe below, breaking from the English Dept. five
or so years ago and establishing our own major and MA program.  If we can
help in any way by providing information, I'd be glad to do so.  You can
find much of our information on the web, the general home page is
www.UALR.edu, and our department is the department of Rhetoric and Writing.
 
Best of luck!
 
Julia
 
At 07:41 AM 10/28/98 -0500, you wrote:
>Hello,
>
>    We are in the process of creating an undergraduate major in
>Comp & Rhetoric. Last year, we became a free-standing department,
>separate from the Department of Literature. I am heading the task
>\force in charge of proposing the new comp/rhetoric major to the
>administration, but of course, we need a LOT of justification,
>including supporting evidence that a comp/rhetoric major can lead
>to post-graduate employment and that such a major can attract
>students, etc. etc.
>   I would appreciate any information you might have.
>
>   Best regards,
>
>
>   Ellie Agnew
>   Dept. of Writing and Linguistics
>   Georgia Southern University
>   EAGNEW@GSVMS2>CC>GASOU.EDU
>
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Theresa,
Our Affirmative Action officer advises that we get permission before calling
even those folks listed on the CV.  She's mentioned cases that convince me
to be that cautious. Perhaps I think too much about worst-case scenarios,
though.
Best,
Duane
 
> -----Original Message-----
> From: Theresa Enos [SMTP:enos@U.ARIZONA.EDU]
> Sent: Wednesday, October 28, 1998 10:02 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: QUERY: vita information
>
> Our university human resources person told our search committee last year
> that the act of listing references means that the search committee can
> call
> them.  If a name is not listed but the search committee has a name they'd
> like to contact, then they must receive permission from the candidate.
>
>
> At 09:25 AM 10/28/98 -0700, you wrote:
> >Including the phone numbers for references on the CV is a great help to
> >search commmittee members.  Because search committees have such
> >time-consuming tasks, attending to little details such as including
> >references' phone numbers and e-mail addresses is greatly appreciated.
> >Also, because Affirmative Action offices want search committees to get an
> >applicants' permission before calling references, I encourage folks to
> put a
> >line on the CV that reads something like this: "You have my permission to
> >call any of the references listed here."  Of course, a careful search
> chair
> >may still wish to confirm that he or she has permission to call
> references.
> >Best,
> >Duane
> >
> >> -----Original Message-----
> >> From: Deborah Holdstein [SMTP:gas54r0@UXA.ECN.BGU.EDU]
> >> Sent: Tuesday, October 27, 1998 3:27 PM
> >> To:   WPA-L@ASUVM.INRE.ASU.EDU
> >> Subject:      Re: QUERY: vita information
> >>
> >> I had always assumed that one just gave the name, title, and
> affiliation.
> >> Since the MLA directory has the telephone numbers of department
> >> offices--and since English departments have access to this
> >> directory--I've always thought it unnecessary to include these.  As a
> >> result, I haven't worried about it when they weren't included on
> resumes.
> >> (And more to the point, I also assumed that names of references would
> be
> >> included in the applicant's cover letter, not the resume.)  Hmmm.  All
> >> this just shows that perhaps I *don't* know . . .!
> >>
> >> Regards,
> >> DH
> >>
> >>
> >> On Tue, 27 Oct 1998, SUSAN TAYLOR wrote:
> >>
> >> >
> >> > My question to the list is this: Are phone numbers of references
> >> standard
> >> > information on a vita?
> >> >
> >> >
> >>
> >> Deborah H. Holdstein, Ph.D
> >> Professor of English and Rhetoric
> >> Division of Liberal Arts
> >> College of Arts and Sciences
> >> Governors State University
> >> University Park, Illinois 60466
> >> Office Phone:  708.534.4586
> >> Fax:           708.534.7895
> >
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> On Wed, 28 Oct 1998, Nancy Reichert wrote:
>
> Nancy Reichert
> Montgomery College
> Conroe, TX
--------------------------------------------------------------------------
Nancy,
      Now that we have four _different_ Montgomery Colleges on the list
(Pennsylvania, North Carolina, Maryland, and Texas) I bid you welcome to
the club.  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Steve Jamar agrees with John Edlund that the attributes of good writing
>teachers are:
>
>1) good "people" skills
>2) above-average writing skills
>3) good insight into writing problems
 
I agree, but offer this variation:
 
1)   intellectual curiosity
2)   good listening and reading skills
3)   a vocabulary for articulating what is observed in the text
4)   an ability to pose questions that keep the writer on her edge of
competency
5)   an ability to reflect on and revise one's own teaching
 
(I'm trying to suggest attributes that look out to the world, to the
writer's intention and abilities, to the text, to analytic categories, and
to the teaching)
 
Theoretically, I think that people from any number of backgrounds could
develop these skills.  However, I don't think any other discipline is as
committed as rhet/comp to keeping alive the questions that must be asked by
effective teachers of writing.  If there isn't an organ to keep the
questions alive, then we're in trouble.  For this reason, I support keeping
FYC staffed by rhet/comp people.
 
I don't for a minute, though, think that any one discipline in the modern
university can automatically produce the "ideal" writing teacher who, like
the ideal rhetorician, knows something about rhetoric and a lot about other
things, too.  The most famous rhetoricians were never JUST rhetoricians. .
. they were widely read and influential in other disciplines.  I think it's
sort of a paradox that rhet/comp offers as a "specialty" a field that is
inherently interdisciplinary.  (This is not a criticism. . . it's just the
way it is.)
 
 
 
 
 
************************************************
Marty Patton
Campus Writing Program
University of Missouri-Columbia
(573) 884-6221
 
http://www.missouri.edu/~writmdp
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> I am a first year graduate student in English teaching one section of
> Fresman Comp.  After reading the thread on teaching FYC I must add my two
> cents.  Ideally, FYC should be taught by those with Ph.D's, not necessarily
> rhet/comp. only.
 
I disagree.  Those with Ph.D.'s in Rhet/Comp or English Ed or whatever
are prepared to do so much more than teach freshman comp, that it is a
waste of their energy and ability to assign them to teach 4 sections of
FYC (which is what our administration would like to do -- hire newly
minted Ph.D.'s in English to teach FYC).  People with doctorates in the
field need to be doing research, developing theory, and preparing
graduate students to enter the field, along with regularly teaching SOME
comp in order to 1) have a lab class to test their ideas, and 2) to keep
current on what's going on in comp classrooms.  Giving someone with a
Ph.D. 100 students who write 8 papers each in a semester doesn't
leave her any time to do anything BUT teach comp, and IMHO this is a
waste of a good education.
 
We have an MA program in the teaching of composition, along with a
shorter (4-course) certificate program, and we believe that the
appropriate degree for teaching comp is the MA, not the Ph.D.  Our
program focuses instructors on comp theory, pedagogical grammar (i.e.
what grammar is appropriate to teach), and the pedagogy of writing, and
we have special elective courses in basic writing, in literary pedagogy,
and in the teaching of reading.  Our graduates are beautifully prepared
to teach composition either at community colleges or in the lower
division of 4-year colleges, but are not allowed to be permanent on our
faculty, because they don't have doctorates.  We have, at SFSU,
"temporary" faculty who have been with us for 20 years, that we are
unable to offer permanent positions to -- and at 4 classes, they are still
considered part-time (our TT faculty teach 4 classes + 1 for committee
work etc.).  Despite the fact that all of our MA level lecturers participate
in our training program by taking observers and apprentice teachers in
their classrooms, they are not considered full members of the university,
and this is a shame.
 
I'm interested to hear from others who have MA in Comp programs --
 
Elise Earthman
SF State
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Linda et al.,
 
You did remember almost exactly the phrase I used in a talk I
gave at CCCC in St. Louis (whenever that was): "The content of composition
is composition."  I was trying to finish a book about sentence at the
time, and I still might finish it someday.  But for the sentence to make
sense, I see in retrospect, we (all of us) need to talk long and carefully
about the "composition" is.
 
Enigmatically and perplexed still,
 
David Jolliffe
DePaul, Chicago
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Donald Wolff wrote:
 
>From a WPA and Writing Center point of view, however, it might be
>interesting to find out through a workshop or even through local email how
>concerned faculty across the disciplines are about ewrror.
 
I seem to recall back when I first got on this list ('94-95) somebody
summarizing results of a great study along this lines, where faculty
self-reports were compared to actual grading on a number of factors.  I'm
not sure if this was ever published, and all I remember about who did it is
that I thought it came from Rhode Island.  My recollection is that one
thing they found was that faculty will say they value error-free prose more
strongly than they demonstrate in their grading.
 
Any chance the original researchers might still be on this list?
 
 
        **********************************************
        * Keith Rhodes, Coordinator of Composition   *
        * 2693 Colden, Department of English         *
        * Northwest Missouri State University        *
        * 660-562-1860 | krhodes@mail.nwmissouri.edu *
        * http://www.nwmissouri.edu/~krhodes         *
        **********************************************
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On Wed, 28 Oct 1998, Duane Roen wrote:
 
> Theresa,
> Our Affirmative Action officer advises that we get permission before calling
> even those folks listed on the CV.  She's mentioned cases that convince me
> to be that cautious. Perhaps I think too much about worst-case scenarios,
> though.
> Best,
> Duane
 
This seems really odd.  Should not my including a list of references (with
phone numbers) in response to an advertisement that requested a list of
three current references (with phone numbers) be considered permission
enough?  Perhaps this is similar to our AA requiring that we not advertise
any approved positions on the net because we have no way of assuring that
all people who read the advertisement represent a fair cross-section of
qualified candidates.
 
--
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
Dr. Robert D. Royar  Morehead State University  r.royar@morehead-st.edu
                      Writing Center Director
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
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I take issue that teaching four FY comp classes is a "waste" of my "energy
and ability."  I focused much of my "energy" while working on my PhD to be
a good FY comp instructor--both in grasping the theory and the
practice--and do not consider the fact that I am teaching four sections of
this class a waste by any means.  Yes, it's a challenge, and the paper load
is enormous, but for one who is creative and determined to be a successful
composition instructor, there are ways to handle this load in a way that is
productive for both instructor and students.  And I am making the time to
do research in a wider scope than having one class as my "lab" of guinea pigs.
 
Kim Dozier
 
At 10:01 AM 10/28/98 -0700, you wrote:
>I disagree.  Those with Ph.D.'s in Rhet/Comp or English Ed or whatever
>are prepared to do so much more than teach freshman comp, that it is a
>waste of their energy and ability to assign them to teach 4 sections of
>FYC (which is what our administration would like to do -- hire newly
>minted Ph.D.'s in English to teach FYC).  People with doctorates in the
>field need to be doing research, developing theory, and preparing
>graduate students to enter the field, along with regularly teaching SOME
>comp in order to 1) have a lab class to test their ideas, and 2) to keep
>current on what's going on in comp classrooms.  Giving someone with a
>Ph.D. 100 students who write 8 papers each in a semester doesn't
>leave her any time to do anything BUT teach comp, and IMHO this is a
>waste of a good education.
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I would agree that those with Ph.D's in Rhet/Comp are eminently qualified to
do much more than teach FYC, but that shouldn't absolve them from setting
foot inside a FYC classroom.  But are professors supposed to teach or to
research?  Both, I think.  Does that mean, then, that the only classes
Ph.D's can teach are those that they are fully qualified to handle, such as
graduate level courses in Rhet/Comp or whatever their specialty? That seems
to illustrate an unfair disrespect of teaching FYC.  Is FYC that easy to
teach?  Are the concepts so simply passed on to the willing and open minds
of the first year students.  My experience says no.  Teaching FYC has been
the most challenging experience of my admittedly dull life, and I look
forward to my next section so I may see how the changes I have made this
semester will work on a brand new set of students.  As much as I love
teaching, however, I am not under any illusions concerning my effectiveness.
As I learn more from my graduate composition course my class flows smoother
and smoother.  The more I learn the better I become as a teacher.  I would
think that those who know the most (Doctor's of Philosophy) could teach the
best.
 
Thank you for letting me engage in discussion on this issue.  We learn from
doing.
 
Matthew Dyer
University of Wyoming
 
 
From: Elise Earthman <earthman@ATHENA.SFSU.EDU>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Wednesday, October 28, 1998 11:12 AM
Subject: Re: who should teach freshman comp?
 
 
>> I am a first year graduate student in English teaching one section of
>> Fresman Comp.  After reading the thread on teaching FYC I must add my two
>> cents.  Ideally, FYC should be taught by those with Ph.D's, not
necessarily
>> rhet/comp. only.
>
>I disagree.  Those with Ph.D.'s in Rhet/Comp or English Ed or whatever
>are prepared to do so much more than teach freshman comp, that it is a
>waste of their energy and ability to assign them to teach 4 sections of
>FYC (which is what our administration would like to do -- hire newly
>minted Ph.D.'s in English to teach FYC).  People with doctorates in the
>field need to be doing research, developing theory, and preparing
>graduate students to enter the field, along with regularly teaching SOME
>comp in order to 1) have a lab class to test their ideas, and 2) to keep
>current on what's going on in comp classrooms.  Giving someone with a
>Ph.D. 100 students who write 8 papers each in a semester doesn't
>leave her any time to do anything BUT teach comp, and IMHO this is a
>waste of a good education.
>
>We have an MA program in the teaching of composition, along with a
>shorter (4-course) certificate program, and we believe that the
>appropriate degree for teaching comp is the MA, not the Ph.D.  Our
>program focuses instructors on comp theory, pedagogical grammar (i.e.
>what grammar is appropriate to teach), and the pedagogy of writing, and
>we have special elective courses in basic writing, in literary pedagogy,
>and in the teaching of reading.  Our graduates are beautifully prepared
>to teach composition either at community colleges or in the lower
>division of 4-year colleges, but are not allowed to be permanent on our
>faculty, because they don't have doctorates.  We have, at SFSU,
>"temporary" faculty who have been with us for 20 years, that we are
>unable to offer permanent positions to -- and at 4 classes, they are still
>considered part-time (our TT faculty teach 4 classes + 1 for committee
>work etc.).  Despite the fact that all of our MA level lecturers
participate
>in our training program by taking observers and apprentice teachers in
>their classrooms, they are not considered full members of the university,
>and this is a shame.
>
>I'm interested to hear from others who have MA in Comp programs --
>
>Elise Earthman
>SF State
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William Banks wrote:
 
>  Therefore, I feel that
> my students lost out on something that first year as I worked from being a
> Grammar-Nazi to being concerned about the role that grammar and mechanics
> play in a larger picture of clear communication.
 
Steve Jamar wrote:
 
>In our third semester writing course I formerly required Aristotle's
>Rhetoric as the basic text.  However, what I learned over a few years
>was that very few people could teach from it effectively.  This was due
>in part to a lack of training in rhetoric and the forms and means of
>persuasion.  But it was also do in part to a mismatch between the
>needs of our students for more concrete reinforcement and deepening
>of skills learned in the first year and the broader, more abstract
>perspective presented by Aristotle.
 
I feel that both of these honest comments support the view that FYC is
most effectively taught by people who have some background in comp
theory and pedagogy.  Sure, many people can *learn* to be effective
comp teachers, as both Bill and Steve clearly have, but why should
students have to sit through classes with teachers-in-training who have
no preparation and thus are learning as they go?  Our comp instructors
do not enter the classroom until they have completed at least three
courses of a four-course sequence and have served an apprenticeship
under an experienced master teacher, and in their first semester they
are enrolled in a 3-unit supervision course.  While their students are still
being taught by someone in her salad days, who still has a lot to learn
about the whole business of teaching, they do *not* suffer from being
taught by either the grammar-police or someone who believes that they
will learn to write by reading Aristotle.  Why should freshman students
have to endure the mistakes of unprepared instructors, however well-
intentioned they are?
 
Elise Earthman
SF State
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At 12:15 PM 10/28/98 -0600, Keith Rhodes wrote:
>I seem to recall back when I first got on this list ('94-95) somebody
>summarizing results of a great study along this lines, where faculty
>self-reports were compared to actual grading on a number of factors.  I'm
>not sure if this was ever published, and all I remember about who did it is
>that I thought it came from Rhode Island.  My recollection is that one
>thing they found was that faculty will say they value error-free prose more
>strongly than they demonstrate in their grading.
>
>Any chance the original researchers might still be on this list?
>
Keith, you could be remembering some work that Bob Schwegler (U. Rhode
Island) and Chris Anson (U Minn.) did on social construction of error.  Bob
and I were on a panel at an NCTE-sponsored conference at Colgate in August
1995, and Bob spoke at that time about research on errors ranging from
those that impede meaning to those that merely annoy and reader responses
to them.
 
Bob?  Chris?
 
 
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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> I take issue that teaching four FY comp classes is a "waste" of my "energy
> and ability."  I focused much of my "energy" while working on my PhD to be
> a good FY comp instructor--both in grasping the theory and the
> practice--and do not consider the fact that I am teaching four sections of
> this class a waste by any means.
 
Boy, Kim, I didn't mean to offend you or anyone else.  I have no doubt
that you are an excellent teacher of composition, as would be most
people who spent all that time in a Ph.D. program thinking about comp.
But surely in your doctoral program you learned a lot more than the nuts
and bolts of teaching comp, and do you have all the time you need to be
doing the reading and writing you'd like to do, with 800 papers to grade
each semester?
 
At SFSU we have a 4-course load, 5 courses with committee work and
so on, and it would be literally impossible for any of us to carry that kind
of a teaching load in comp classes only and still be able to run our
program and do research and write and still have a life outside the
university.  Our school is upping the stakes higher and higher in terms
of retention, promotion, and tenure and is now gleefully turning down the
applications of those who haven't published sufficiently.  We're also
struggling under the merit pay system, and if you haven't published
enough, you just aren't meritorious enough to deserve a raise.  If you are
able to get yourself through the RTP process at your school while
teaching comp over the long haul, I congratulate you.  We have found
that doing it while running a service department and a graduate program
with a 4-course teaching load is next to impossible.
 
I do apologize if my post pushed anyone's buttons -- that certainly
wasn't my intention.
 
Elise Earthman
SF State
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I want to point out that my three attributes here were for hiring writing
center _tutors_, not FYC teachers.  Aristotle points out that we are _all_
rhetoricians by nature, but some of us have more natural ability than others.
I'm looking for those who have natural talent, that can be enhanced with some
rhetorical training.  Certainly they need a vocabulary to talk about
rhetorical issues, but I can work on that.  I've found, however, that if they
don't have my original three qualities to begin with, no amount of training
will help.  On occasion I will take a chance on someone who has real
strengths in one area, but problems in others.  I'd say my success rate with
projects like this is about 50%, but the successes often turn out to be
wonderful tutors, although not without a struggle.
 
John Edlund
 
>Steve Jamar agrees with John Edlund that the attributes of good writing
>>teachers are:
>>
>>1) good "people" skills
>>2) above-average writing skills
>>3) good insight into writing problems
>
>I agree, but offer this variation:
>
>1)   intellectual curiosity
>2)   good listening and reading skills
>3)   a vocabulary for articulating what is observed in the text
>4)   an ability to pose questions that keep the writer on her edge of
>competency
>5)   an ability to reflect on and revise one's own teaching
>
>(I'm trying to suggest attributes that look out to the world, to the
>writer's intention and abilities, to the text, to analytic categories, and
>to the teaching)
>
>Theoretically, I think that people from any number of backgrounds could
>develop these skills.  However, I don't think any other discipline is as
>committed as rhet/comp to keeping alive the questions that must be asked by
>effective teachers of writing.  If there isn't an organ to keep the
>questions alive, then we're in trouble.  For this reason, I support keeping
>FYC staffed by rhet/comp people.
>
>I don't for a minute, though, think that any one discipline in the modern
>university can automatically produce the "ideal" writing teacher who, like
>the ideal rhetorician, knows something about rhetoric and a lot about other
>things, too.  The most famous rhetoricians were never JUST rhetoricians. .
>. they were widely read and influential in other disciplines.  I think it's
>sort of a paradox that rhet/comp offers as a "specialty" a field that is
>inherently interdisciplinary.  (This is not a criticism. . . it's just the
>way it is.)
>
>
>
>
>
>************************************************
>Marty Patton
>Campus Writing Program
>University of Missouri-Columbia
>(573) 884-6221
>
>http://www.missouri.edu/~writmdp
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For anyone in the upper midwest region who plans to attend 4C's--Northwest
currently has fares from Minneapolis to Atlanta for $128 round trip (not easily
beaten) with a Sat. stay. Thanks to Carol Rutz for the alert.
 
Chris
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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Elise Earthman wrote:
>
> I disagree.  Those with Ph.D.'s in Rhet/Comp or English Ed or whatever
> are prepared to do so much more than teach freshman comp, that it is a
> waste of their energy and ability to assign them to teach 4 sections of
> FYC (which is what our administration would like to do -- hire newly
> minted Ph.D.'s in English to teach FYC).=20
 
 I respectfully disagree. It's not an either/or situation, i.e. Ph.D.'s
teach no comp or four sections of comp.  As my grad students and I
discover every year, teaching composition is perhaps the hardest job on
campus with the most ambiguity.  And so, as the clich=E9 has it, we put
some of the least experienced teachers in the classroom.
 
Please note that I did not assert that they were the least prepared.  If
any of my senior colleagues who presume to tell me how comp should be
taught because they "know what good writing is" has seen the inside of a
comp classroom in the last decade, it must have been in a universe other
than the one I inhabit.
 
 People with doctorates in the
> field need to be doing research, developing theory, and preparing
> graduate students to enter the field
 
        A wonderful story about Richard Feynmann.  Someone once asked him if he
understood quantum field theory.  He said that he would take a week to
see if he could prepare a freshman-level lecture that would explain the
theory.  At the end of the week, he returned and admitted that he didn't
understand the theory; he couldn't prepare the lecture.
 
 
, along with regularly teaching SOME
> comp in order to 1) have a lab class to test their ideas, and 2) to kee=
p
> current on what's going on in comp classrooms. =20
 
Not to mention staying in contact with students who are mot graduates
and do not inhabit nosebleed altitudes of theory.
 
 
Giving someone with a
> Ph.D. 100 students who write 8 papers each in a semester doesn't
> leave her any time to do anything BUT teach comp, and IMHO this is a
> waste of a good education.
 
Hell, giving anybody a schedule like that is dumb.  I hope you're not
implying that it's okay to lay such a schedule on part-time lecturers
without Ph.D.'s but not on Ph.D.'s.  That's a frightening kind of
elitism, near on to slavery.
>=20
> We have an MA program in the teaching of composition, along with a
> shorter (4-course) certificate program, and we believe that the
> appropriate degree for teaching comp is the MA, not the Ph.D. =20
 
        See above.  It's a terribly challenging course. The appropriate
qualifications have nothing to do with a degree.  They have to do with
talent, skill, experience, and love of the subject.  The above smacks of
the sort of reasoning manifested by a professor who, when she was told
that due to increased enrollment and budget cutbacks she would have to
teach a section of FYC each year, replied, "My mind is too fine an
instrument to teach that course."
 
Puhleeeze!
Our
> program focuses instructors on comp theory, pedagogical grammar (i.e.
> what grammar is appropriate to teach), and the pedagogy of writing,
 
Interesting.  It looks just like our training program.
 
I've proposed an M.A. in comp and had it shot down every time because
(a) it was not literature-based  (i.e. those who study and teach comp
have simple minds, incapable of understanding and appreciating the best
that has been thought and said, and (b) because the lit profs were
afraid that we'd get more applicants for the comp program than for the
lit program.
 
By the way, lest you think I am a bitter comp specialist, I have a Ph.D
in American lit and keep my hand in there.  It's just that I found comp
theory and pedagogy more interesting on the whole.
 
David Kann
Writing Director
Cal Poly, San Luis Obispo
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This discussion really goes right to the heart of faculty culture and values.
It is better to be at ASU than Mesa Community College, and it is better to be
at Stanford than ASU. But you can deal with the disappointment of being at ASU
if you can teach graduate students as much as possible, undergraduate majors
in a pinch, and lower division students as seldom as possible. It is even
better if you have a cadre of adjunct faculty and non-tenure line lecturers
whose "job" it is to teach those lower division students at ASU so that you
can enjoy your tenured status without guilt and with some satisfaction in
knowing that, even if you are not at the top (i.e. Stanford--or Harvard east
of the Mississippi), you have a layer of lecturers and the whole system of
community colleges between you and the bottom. Is that crude enough? This
particular shoe obviously does not fit everyone, but it fits all too many. And
it is making it very difficult to address the educational tasks that we are
all facing. Teaching FYC epitomizes the task of providing effective higher
education for a much broader range of students with a much broader range of
abilities than the students we fantasize about. As long as faculty continue to
measure their personal worth by the status of their school and the number of
grad students they teach, we will go the way of buggy whips. Every person on
this list knows that our finest and most sophisticated thinkers can find a
satisfying lifetime or two of teaching and scholarship in the FYC classroom.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Yvonne:
Thanks so much for your information on Graduation Writing Assessments.
 
Ed Kearns
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> I would agree that those with Ph.D's in Rhet/Comp are eminently qualified to
> do much more than teach FYC, but that shouldn't absolve them from setting
> foot inside a FYC classroom.
 
I certainly wouldn't "absolve" anyone from teaching comp, nor would I
look at it in that way at all  -- I think it's essential that anyone teaching
in a graduate program in comoposition or running a composition
program should regularly teach composition classes.  I'm sure my use
of the term "lab class" was an unhappy choice -- what I mean is that
this is a place to put into practice those things you're teaching to others
or expecting them to do as you supervise their teaching of
undergraduate students.
 
> But are professors supposed to teach or to
> research?  Both, I think.  Does that mean, then, that the only classes
> Ph.D's can teach are those that they are fully qualified to handle, such as
> graduate level courses in Rhet/Comp or whatever their specialty?
 
Not in the least.  But to me, it's effective use of resources.  Where can I
most effectively place my efforts and expertise -- in teaching one class
of 25 freshmen, or a graduate seminar of 15 students who will then go
on to community college positions where they each teach -- effectively
and skilfully -- many more than 25 students each semester?  Or doing
research/writing articles that will be published or presented in a national
forum that will then guide others in the preparation of effective
composition teachers?
 
> I would
> think that those who know the most (Doctor's of Philosophy) could teach the
> best.
 
Yes and no.  Some of the least effective teaching I've seen has been in
doctoral programs (anyone agree?  ;-) or in schools of education where
those Ph.D.'s who teach there *never* teach a course in their discipline
again (that is, they were English or Chemistry or Music teachers at
some point, usually in high school, but after they get their Ph.D.'s they
only teach students working on their credentials).  That is the best
argument for Ph.D.'s in comp regularly teaching FYC -- they've got to
keep in touch with what's actually happening in the classroom in order
to keep their graduate level teaching fresh.  But a full schedule of comp?
 I still argue no.
 
Fire away.  =-)
 
Elise Earthman
SF State
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The complicity of English Departments (and of us all) in the money-saving
measures Matthew Dyer mentions does more to denigrate FYC teaching than
any other particular thing I can think of.  No wonder people get the fuzzy
minded notion that anyone can teach writing (but of course freshman
LITERATURE is another matter).  I'm afraid it's part of Universities'
on-going hypocricy toward teaching in general.
 
--Ed Kearns
 
 
On Tue, 27 Oct 1998, Matthew Dyer wrote:
 
> I am a first year graduate student in English teaching one section of
> Fresman Comp.  After reading the thread on teaching FYC I must add my two
> cents.  Ideally, FYC should be taught by those with Ph.D's, not necessarily
> rhet/comp. only.  However, in the fiscal interests of most universities,
> staffing twenty sections of FYC with professors is much less enticing than
> the minimal salaries offered to graduate students.  In the abstact it would
> be wonderful to offer the FYC programs to those with the most training in
> writing, either theoretical or practical.  Unfortunately, to reach that
> ideal would require forcing university administrators and "society" at-large
> to re-examine how important FYC is and should be.  If it's important enough,
> maybe we'd be willing to pay for it.  I, however, don't see that commitment
> forthcoming.
>
> Matthew Dyer
> University of Wyoming
>
> -----Original Message-----
> From: Scott Jaschik <scott.jaschik@CHRONICLE.COM>
> To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
> Date: Monday, October 26, 1998 5:44 AM
> Subject: who should teach freshman comp?
>
>
> >The Chronicle of Higher Education is sponsoring an on-line discussion about
> >a story on the growth in the number of freshman composition instructors who
> >are not in the field of English. Colleges are hiring more graduate students
> >from other fields, and this trend is causing some debate on campus. The
> >story is available free on The Chronicle's Web site and members of this
> >list are invited to join the on-line discussion on the issues raised in the
> >story.
> >
> >You can find the story at
> >http://www.chronicle.com/colloquy/98/froshcomp/background.htm
> >
> >Scott Jaschik
> >Managing Editor
> >The Chronicle of Higher Education
>
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I can't keep still any longer about the connection between who should
teach freshman comp and some of my colleagues' attitudes toward such
things as "subject-verb agreement and other absolutely arbitrary but
absoute conventions," or encouraging students to buy editing services, or
referring cavilierly to "surface errors."  I find myself especially
irritated at the smugness behind those who would teach the "higher" or
"deeper" elements of writing, but not dirty their fingers with superficial
items such as agreement.  Nearly all of these folks, of course, write
impeccably CORRECT prose themselves.  Presumably they proof-read and edit
their own e-mail stuff, and even if they could afford to pay someone to do
that, they have learned HOW to do it by themselves.
 
Certainly many corporate executives regard these "surface errors" as
serious.  And surely sensible people would agree that multiple erorrs in,
vareus thngs such, as speling grammer and punctuation.  These gets in the
ways of them thngs high end deep.
 
It seems to me that soft-selling, let alone denigrating, "surface"
elements of language leads to the notion that most anyone can teach
writing.  Further, the ease with which some folks so quickly apply their
labels is troubling.
 
I'll side with George Orwell: The language ".. becomes ugly and inaccurate
because our thoughts are foolish, but the slovenliness of our language
makes it easier for us to have foolish thoughts."
 
A final aside: people who write, "A student needs to sign up for their
courses early" are simply lazy.  Why not say,"Students need to sign up for
their courses early."  In other words, take the time to figure out what
YOU mean to say, then say it.
 
Ed Kearns
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David Kann wrote:
 
>  I respectfully disagree. It's not an either/or situation, i.e. Ph.D.'s
> teach no comp or four sections of comp.  As my grad students and I
> discover every year, teaching composition is perhaps the hardest job on
> campus with the most ambiguity.  And so, as the clichi has it, we put
> some of the least experienced teachers in the classroom.
 
I hope some of my later posts have made my position a little clearer
(boy, I didn't mean to stir up a hornet's nest, but clearly have -- ).  I too
think it's not an either/or situation, and people who are teaching in
graduate programs in comp or running comp programs MUST teach
comp on a regular basis, for exactly the reasons you mention.
 
> , along with regularly teaching SOME
> > comp in order to 1) have a lab class to test their ideas, and 2) to keep
> > current on what's going on in comp classrooms.
>
> Not to mention staying in contact with students who are mot graduates
> and do not inhabit nosebleed altitudes of theory.
 
Exactly.  That was my point in another post about people in colleges of
ed who never teach an undergraduate or high school student again.
 
> Giving someone with a
> > Ph.D. 100 students who write 8 papers each in a semester doesn't
> > leave her any time to do anything BUT teach comp, and IMHO this is a
> > waste of a good education.
>
> Hell, giving anybody a schedule like that is dumb.  I hope you're not
> implying that it's okay to lay such a schedule on part-time lecturers
> without Ph.D.'s but not on Ph.D.'s.  That's a frightening kind of
> elitism, near on to slavery.
 
Of course it is, but it's what many of our part-timers do, teaching 5 and
even 6 courses in several different part-time positions, a situation I
deplore.  Our administration wants us to hire Ph.D.'s to teach 4 comp
classes; we say that we have excellent part-time faculty doing that
already, who should be full-time and permanent and paid equitably for
the work they do, but because they have MA's and not Ph.D.'s, at the 4-
year level they will always be "hangers on."  We can say that teaching
4 comp classes is "dumb," and that nobody should have to do it, but it's
what a lot of people do, and I'm suggesting that we honor them for the
work they're doing and give them a "real" job instead of making them
piece a living together out of several different appointments, or insisting
that they remain underpaid and temporary if they're teaching 4 classes
at a place like SFSU (as I said, we have "temporary" employees with 20
years of service in our program).
 
> >
> > We have an MA program in the teaching of composition, along with a
> > shorter (4-course) certificate program, and we believe that the
> > appropriate degree for teaching comp is the MA, not the Ph.D.
>
>         See above.  It's a terribly challenging course. The appropriate
> qualifications have nothing to do with a degree.  They have to do with
> talent, skill, experience, and love of the subject.  The above smacks of
> the sort of reasoning manifested by a professor who, when she was told
> that due to increased enrollment and budget cutbacks she would have to
> teach a section of FYC each year, replied, "My mind is too fine an
> instrument to teach that course."
 
David, I'm not sure what you're arguing here.  I don't think that anywhere
I've suggested that my mind is too fine to teach composition because I
have a doctorate -- on the contrary, I have a doctorate in the teaching of
writing (not lit) because that's what I chose to do with my life, and I'm
proud of all the teachers I've prepared to teach well at both the high
school and college levels *and* of the composition teaching that I
regularly do -- what are we arguing about here?  I think that people with
an MA in the teaching of composition can be beautifully prepared to
face the challenges of teaching comp but at the university level we say
that because they don't have the advanced degree, that they're not good
enough to have a permanent job with us.  Maybe on some of your
campuses, you don't have long-term part-timers with MA's, so your
issues are different than ours.  We don't have anyone with a Ph.D. who
teaches a full schedule of comp.
 
I hope my position is a little clearer --
 
Elise Earthman
SF State
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I have to say that what Elise describes--both the view that FYC is at best
"lab work" for a research-minded PhD in rhet/comp and the idea that MA
programs can supply the nation with a new class of lower-division FYC
teachers--confirms some of my worst fears about the future of our
profession.
 
In this nightmarish future, tenure-line PhD's in rhet/comp will research and
theorize and teach in graduate programs that produce non-tenure-line MA's
and PhD's who will teach all the "service" courses (basic writing, FYC,
junior-level comp, business writing, etc.). The tenure-line PhD's will say
they'd love to teach composition, but they never seem to get the chance,
what with all the grad courses they have to teach. The non-TT MA's will say
that they'd love to research and theorize, but they never seem to get the
chance, what with all the student writing they see every week.
 
Oh, wait a minute--this is already happening. The rhet/comp PhD programs
pave the way by radically separating the work of the tenure-line
"specialists" from the work of the TA/adjunct "apprentices." Some schools
even set up elaborately tiered systems to provide stability for the dozens
of non-TT "pedagogy" people they hire to teach all of these service courses.
Two-year and regional four-year schools look at the "flagship" schools and
see that "anyone" can teach college writing, so they in turn start hiring
non-TT MAs and PhDs to teach their writing courses. People who don't teach
much writing  do all of the theorizing, and people who do almost all of the
teaching do almost none of the theorizing. One fine mess.
 
I'm oversimplifying in a cranky fall-day way, I know. But I wish we could
view the PhD in rhet/comp as preparation for a career as a
teacher/researcher whose main focus is, by virtue of its dominant place in
our academic culture, the required writing class--at whatever level. This is
a class that has suffered through a shaky history, but that has the
potential to be one of the most liberating and intellectually interesting
courses offered at the university, with far-ranging impact on the lives of
its students. We need to reclaim that class as the center of our
professional lives, and the way to begin is for everyone in tenure-track
positions to *insist* on teaching it as a regular and significant part of
their load, to *insist* on hiring well-qualified PhD-holding faculty to
teach it, and to *insist* that only graduate students with a primary
interest in rhet/comp be allowed to do their TA apprenticework in it.
 
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: www.gvsu.edu/~gillesr
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It is best to ask your references for permission to include their names
on the traditional resume.  It is recommended to exclude this kind of
information on an electronic resume (Bovee and Thill, Business
Communication Today 5th ed. Prentice-Hall, 1998.)
 
 
Truly,
 
Gail Corso
 
 
Dr. Gail S. Corso
Associate Professor of Communication Arts
Neumann College
Aston, PA 19014-1298
 
O: gcorso@smtpgate.neumann.edu
 
H: gcor@jersey.net
 
--------------FA1A2CE056E19C3A40F0D6BB
Content-Type: text/html; charset=x-user-defined
Content-Transfer-Encoding: 7bit
 
<HTML>
It is best to ask your references for permission to include their names
on the traditional resume.&nbsp; It is recommended to exclude this kind
of information on an electronic resume (Bovee and Thill, <I>Business Communication
Today </I>5th ed. Prentice-Hall, 1998.)
<BR>&nbsp;
 
<P>Truly,
 
<P>Gail Corso
<BR>&nbsp;
 
<P>Dr. Gail S. Corso
<BR>Associate Professor of Communication Arts
<BR>Neumann College
<BR>Aston, PA 19014-1298
 
<P>O: gcorso@smtpgate.neumann.edu
 
<P>H: gcor@jersey.net</HTML>
 
--------------FA1A2CE056E19C3A40F0D6BB--
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What a brilliant, passionate, and most importantly, accurate statement on
this thread.
 
Thank you for saying what needed to be said David. I think many of us know
we can count on you for doing what you just did.
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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I'm with Roger.  When are we going to get the idea that WE are
perpetuating a pecking order with US at the bottom?  And, when are we
going to admit, as Dave has pointed out, that WE feel better because there
are all those "other" people down there teaching comp in the hinterlands
(read JCs CCs and 4-year schools)?
 
I'll say it again:  WPA--set your standards for employment in fyc with
good salaries, bennies, and security year to year, and DEMAND that schools
push toward meeting those standards, and do that push publicly.
 
Then, if it ever happens, the Ph.D.s who want to put more energy into
teaching (like me) will storm your gates down.  In the meantime, if you
don't like being ridiculed, then don't disparage people with M.A.s who
want to avoid the paper chase and politics of the Ph.D. track most places.
 
If you want to BE a "community," then you've got to live and practice like
a community, and help others in the same way you help each other here,
where "community" is not just lip service or empty rhetoric.
 
I've cut most of Roger's post, but saved the last paragraph.  I think it
should be carved in  gold (or maybe our hindsides).
 
Reading for prelims, being sick as a dog, and having nightmares makes me
grumpy to.
 
However, if I didn't love you, each and every one, I couldn't lose my
temper in front of you--then I wouldn't be authentic, and I couldn't be
me.  Thanks for giving us all that space.
 
Bill
 
> I'm oversimplifying in a cranky fall-day way, I know. But I wish we could
> view the PhD in rhet/comp as preparation for a career as a
> teacher/researcher whose main focus is, by virtue of its dominant place in
> our academic culture, the required writing class--at whatever level. This is
> a class that has suffered through a shaky history, but that has the
> potential to be one of the most liberating and intellectually interesting
> courses offered at the university, with far-ranging impact on the lives of
> its students. We need to reclaim that class as the center of our
> professional lives, and the way to begin is for everyone in tenure-track
> positions to *insist* on teaching it as a regular and significant part of
> their load, to *insist* on hiring well-qualified PhD-holding faculty to
> teach it, and to *insist* that only graduate students with a primary
> interest in rhet/comp be allowed to do their TA apprenticework in it.
>
> Roger Gilles
> 2337 Mackinac Hall
> Grand Valley State University
> Allendale, MI  49401
>
> e-mail: gillesr@river.it.gvsu.edu
> web: www.gvsu.edu/~gillesr
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Yes, David Schwalm's post was moving, biting, and right on
target.  I'm with him.  But yet, there is another side to the
scenario. In many systems (my own university and college
included), remediation, ESL, and ultimately, I'm sure, writing
courses are under attack.  Students are being moved out to
"immersion institutes" to be immersed (or drowned) in basic
skills, and colleges are restructuring.  One of the colleges in
the CUNY system is proposing to separate ESL from English (maybe a
move to get rid of tenure) and to move many students into
institutes.  So faculty who teach writing courses may become
vulnerable even if they have tenure.  If they are identified as
"writing people" they could be the ones chosen (I feel as if I
should put all these words in quotation marks, but I always advise
my students not to!) to move if English departments split. (And
that by the way worries me about the postings on this list about
separate depts of Rhetoric and Comp.  It's dangerous! A system
will wipe out departments like that very easily, but it's not so
easy to abolish an English Dept.) In my own college, faculty hired
and assigned to courses on the strength of their credentials and
abilities with teaching writing--and wonderful teachers of
writing--are now opting to begin to teach literature courses.  Who
knows how much of this is a political rather than an intellectual
decision.
 
Anyway, I guess what I'm getting at here is that maybe David's
view of the perception of a "layer of lecturers" and of adjuncts
*is* a bit crude when the contexts are threatening for students,
programs, and faculty.
 
What do others think?
 
--
Ann Raimes
Professor, Department of English
Hunter College, City University of New York
695 Park Avenue
New York NY 10021
TEL: (212) 772-5074
 
email:    araimes@shiva.hunter.cuny.edu
       OR Ar7hunter@aol.com
fax at home: (718) 625-2031
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William A Pedersen wrote:
 
> I'll say it again:  WPA--set your standards for employment in fyc with
> good salaries, bennies, and security year to year, and DEMAND that schools
> push toward meeting those standards, and do that push publicly.
>
> Then, if it ever happens, the Ph.D.s who want to put more energy into
> teaching (like me) will storm your gates down.  In the meantime, if you
> don't like being ridiculed, then don't disparage people with M.A.s who
> want to avoid the paper chase and politics of the Ph.D. track most places.
>
> If you want to BE a "community," then you've got to live and practice like
> a community, and help others in the same way you help each other here,
> where "community" is not just lip service or empty rhetoric.
 
I absolutely agree with what you've said here, Bill.  I have been
fighting for years for the legitimacy of our lecturers with MAs as
permament members of our community -- though a significant number of our
graduates have gone on to doctoral programs, a much larger number have
not, and a good number of them, thank god, have decided to stay with us
and enrich our program, despite the fact that the university, it seems,
will never allow them permanent status.
 
We have a wonderful community in our program, where the tenured,
tenure-track, and part-time faculty alike teach composition classes, and
we have workshops and symposia to share our classroom work with each
other; lecturers in our program (despite the fact that they have "only"
MA's) have presented at national conferences, had their work published
in national journals, and conduct research that contributes greatly to
our work.  Lecturers in our program supervise graduate students who are
in training in their classrooms, they do invited presentations in our
graduate level classes, sit on committees essential to the running of
our program -- are, in fact, a completely indispensible part of what we
do.  My argument is that it's a crime that they are not accorded the
status and salary and permanence that they should have, because WASC
says we'll lose our accreditation if we give permanent positions to
folks who don't have more Ph.D.'s!  That is where the elitism lies.
 
Ph.D.'s should be free to do what they want -- to contribute in any way
they wish, whether teaching one graduate course while doing research or
teaching 4 sections of composition, if that's what you really choose to
do.  But it sounds like no one has come up against the problem in the
retention and tenure process of having one's classroom work seen as
somehow less valuable to the university than those who are publishing
book length works or discovering new planets (a real sore point on our
campus--).  Are we the only ones who are embattled in this way?
 
Elise Earthman
SF State
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David,
   The attitude you describe of many faculty who wish to put "a layer of
lecturers and the whole system of community colleges between [them] and
the bottom" by avoiding the teaching of FY comp. is, alas, very present
from what I've seen.  I believe you have gone to the heart of the issue
(as usual), but I also am struggling with some contraries that I would
appreciate others addressing on the list.
   Our FY comp. finds its home in the English dept., with one faculty,
me, as the sole director of the program.  About 90% of our FY courses
are taught by over 40 PT faculty.  I am constantly struggling with the
competing goals of (1) encouraging the English dept. to show good faith
in the program by teaching in it, while simultaneously, (2) wanting to
protect students from some of our faculty who distain FY comp., who
teach the way they were taught 30 years ago, and who make make demeaning
jokes about the students.
   A second struggle I have is nurturing the growing interest and
investment in student writing by faculty college-wide, while defending
composition studies as a serious, valid discipline itself.  This
attitude often surfaces in well meaning, but reductive concepts, such as
proposals to institute an rising junior exit exam that would measure
writing proficiency in reductive ways.
   Both these issues I believe are relate the question, "Who should
teach freshman composition?"  I would appreciating hearing from others
on the list about how they have negotiated these competing and often
conflicting goals.
 
Mary Segall
Director of Freshman English
Quinnipiac College
Hamden, CT 06518
David E. Schwalm wrote:
>
> This discussion really goes right to the heart of faculty culture and values.
> It is better to be at ASU than Mesa Community College, and it is better to be
> at Stanford than ASU. But you can deal with the disappointment of being at ASU
> if you can teach graduate students as much as possible, undergraduate majors
> in a pinch, and lower division students as seldom as possible. It is even
> better if you have a cadre of adjunct faculty and non-tenure line lecturers
> whose "job" it is to teach those lower division students at ASU so that you
> can enjoy your tenured status without guilt and with some satisfaction in
> knowing that, even if you are not at the top (i.e. Stanford--or Harvard east
> of the Mississippi), you have a layer of lecturers and the whole system of
> community colleges between you and the bottom. Is that crude enough? This
> particular shoe obviously does not fit everyone, but it fits all too many. And
> it is making it very difficult to address the educational tasks that we are
> all facing. Teaching FYC epitomizes the task of providing effective higher
> education for a much broader range of students with a much broader range of
> abilities than the students we fantasize about. As long as faculty continue to
> measure their personal worth by the status of their school and the number of
> grad students they teach, we will go the way of buggy whips. Every person on
> this list knows that our finest and most sophisticated thinkers can find a
> satisfying lifetime or two of teaching and scholarship in the FYC classroom.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 28 Oct 1998 21:05:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dan Royer <royerd@RIVER.IT.GVSU.EDU>
Organization: GVSU
Subject:      Re: who should teach freshman comp?
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Mary:
 
Roger and I have had many discussions about this here at GVSU. One solution is to
hire "comp fellows," non tt visitors that work as post-docs in our writing program.
But this is not a real solution, just a staffing solution. Our "real" solution has
been to propose a separate department of writing studies that will house both
creative and professional writing. We propose that each new hire would teach half
the teaching load in composition and the other half in upper-division writing
courses. This way the administration gets three writing courses out of each new hire
instead of the current average which is less than one course per year per hire in
English. Guess where administration plans to hire if we succeed in seceding? More
importantly, this is a way of, well as Roger put it so well . . .
 
reclaim[ing] that class as the center of our
professional lives, and the way to begin is for everyone in tenure-track
positions to *insist* on teaching it as a regular and significant part of
their load, to *insist* on hiring well-qualified PhD-holding faculty to
teach it
 
In other words, we did not pressure literature faculty to teach a course they didn't
want to teach, but we did say, "if that's where you are at, then let us set up our
own shop and run a comp/rhetoric/creative writing/professinal writing program with
our own catalog copy, majors, funding, and departmental status." We'll see if we can
pull it off . . . .
 
Dan Royer
 
Mary Segall wrote:
 
> David,
>    The attitude you describe of many faculty who wish to put "a layer of
> lecturers and the whole system of community colleges between [them] and
> the bottom" by avoiding the teaching of FY comp. is, alas, very present
> from what I've seen.  I believe you have gone to the heart of the issue
> (as usual), but I also am struggling with some contraries that I would
> appreciate others addressing on the list.
>    Our FY comp. finds its home in the English dept., with one faculty,
> me, as the sole director of the program.  About 90% of our FY courses
> are taught by over 40 PT faculty.  I am constantly struggling with the
> competing goals of (1) encouraging the English dept. to show good faith
> in the program by teaching in it, while simultaneously, (2) wanting to
> protect students from some of our faculty who distain FY comp., who
> teach the way they were taught 30 years ago, and who make make demeaning
> jokes about the students.
>    A second struggle I have is nurturing the growing interest and
> investment in student writing by faculty college-wide, while defending
> composition studies as a serious, valid discipline itself.  This
> attitude often surfaces in well meaning, but reductive concepts, such as
> proposals to institute an rising junior exit exam that would measure
> writing proficiency in reductive ways.
>    Both these issues I believe are relate the question, "Who should
> teach freshman composition?"  I would appreciating hearing from others
> on the list about how they have negotiated these competing and often
> conflicting goals.
>
> Mary Segall
> Director of Freshman English
> Quinnipiac College
> Hamden, CT 06518
> David E. Schwalm wrote:
> >
> > This discussion really goes right to the heart of faculty culture and values.
> > It is better to be at ASU than Mesa Community College, and it is better to be
> > at Stanford than ASU. But you can deal with the disappointment of being at ASU
> > if you can teach graduate students as much as possible, undergraduate majors
> > in a pinch, and lower division students as seldom as possible. It is even
> > better if you have a cadre of adjunct faculty and non-tenure line lecturers
> > whose "job" it is to teach those lower division students at ASU so that you
> > can enjoy your tenured status without guilt and with some satisfaction in
> > knowing that, even if you are not at the top (i.e. Stanford--or Harvard east
> > of the Mississippi), you have a layer of lecturers and the whole system of
> > community colleges between you and the bottom. Is that crude enough? This
> > particular shoe obviously does not fit everyone, but it fits all too many. And
> > it is making it very difficult to address the educational tasks that we are
> > all facing. Teaching FYC epitomizes the task of providing effective higher
> > education for a much broader range of students with a much broader range of
> > abilities than the students we fantasize about. As long as faculty continue to
> > measure their personal worth by the status of their school and the number of
> > grad students they teach, we will go the way of buggy whips. Every person on
> > this list knows that our finest and most sophisticated thinkers can find a
> > satisfying lifetime or two of teaching and scholarship in the FYC classroom.
> >
> > -- David E. Schwalm, Vice Provost and Dean of East College
> > ___ASU East--A New University for a New Century
> > ___6001 South Power Road
> > ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
 
--
Dan Royer
Assistant Professor of English
and Director of Composition
 
2343 Mackinac Hall
Grand Valley State University
Allendale, MI 49401
616-895-3488 w
 
1437 Kenan Ave. NW
Grand Rapids, MI 49504
616-364-8263 h
 
http://www.gvsu.edu/royerd (my homepage)
http://www.gvsu.edu/royerd/pp  (Process Papers)
http://www.gvsu.edu/english  (GVSU English Department)
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It seems to me that some of our best and most experienced teachers need to
work closely with freshmen. For a few years I ran a summer Bridge program
that helped incoming freshmen prepare for University life.  These students
needed to come in contact with a professor who cared about them and their
success.  Also, their parents needed to know that the University was
building an important intellectual and social bridge for their children.  It
seems to me that the first year of instruction is the time when we have the
opportunity to make our mark on the life of a person.  The individual who
assumes this important responsibility should value its importance.
 
Today, though, many freshmen are not the young kids we were.  There is a
different community out there.  I don't feel it matters much, though.  The
first contact with an educational institution is an extremely important one.
We need to hire faculty who understand that because  eventually they will
grow into the kind of senior faculty we need.
 
-----Original Message-----
From: David E. Schwalm [mailto:DAVID.SCHWALM@asu.edu]
Sent: Wednesday, October 28, 1998 2:27 PM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: who should teach freshman comp?
 
 
This discussion really goes right to the heart of faculty culture and
values.
It is better to be at ASU than Mesa Community College, and it is better to
be
at Stanford than ASU. But you can deal with the disappointment of being at
ASU
if you can teach graduate students as much as possible, undergraduate majors
in a pinch, and lower division students as seldom as possible. It is even
better if you have a cadre of adjunct faculty and non-tenure line lecturers
whose "job" it is to teach those lower division students at ASU so that you
can enjoy your tenured status without guilt and with some satisfaction in
knowing that, even if you are not at the top (i.e. Stanford--or Harvard east
of the Mississippi), you have a layer of lecturers and the whole system of
community colleges between you and the bottom. Is that crude enough? This
particular shoe obviously does not fit everyone, but it fits all too many.
And
it is making it very difficult to address the educational tasks that we are
all facing. Teaching FYC epitomizes the task of providing effective higher
education for a much broader range of students with a much broader range of
abilities than the students we fantasize about. As long as faculty continue
to
measure their personal worth by the status of their school and the number of
grad students they teach, we will go the way of buggy whips. Every person on
this list knows that our finest and most sophisticated thinkers can find a
satisfying lifetime or two of teaching and scholarship in the FYC classroom.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Wayne Earthman wrote:
>
> William A Pedersen wrote:
>
> > I'll say it again:  WPA--set your standards for employment in fyc with
> > good salaries, bennies, and security year to year, and DEMAND that schools
> > push toward meeting those standards, and do that push publicly.
> >
> > Then, if it ever happens, the Ph.D.s who want to put more energy into
> > teaching (like me) will storm your gates down.  In the meantime, if you
> > don't like being ridiculed, then don't disparage people with M.A.s who
> > want to avoid the paper chase and politics of the Ph.D. track most places.
> >
> > If you want to BE a "community," then you've got to live and practice like
> > a community, and help others in the same way you help each other here,
> > where "community" is not just lip service or empty rhetoric.
>
> I absolutely agree with what you've said here, Bill.  I have been
> fighting for years for the legitimacy of our lecturers with MAs as
> permament members of our community -- though a significant number of our
> graduates have gone on to doctoral programs, a much larger number have
> not, and a good number of them, thank god, have decided to stay with us
> and enrich our program, despite the fact that the university, it seems,
> will never allow them permanent status.
>
> We have a wonderful community in our program, where the tenured,
> tenure-track, and part-time faculty alike teach composition classes, and
> we have workshops and symposia to share our classroom work with each
> other; lecturers in our program (despite the fact that they have "only"
> MA's) have presented at national conferences, had their work published
> in national journals, and conduct research that contributes greatly to
> our work.  Lecturers in our program supervise graduate students who are
> in training in their classrooms, they do invited presentations in our
> graduate level classes, sit on committees essential to the running of
> our program -- are, in fact, a completely indispensible part of what we
> do.  My argument is that it's a crime that they are not accorded the
> status and salary and permanence that they should have, because WASC
> says we'll lose our accreditation if we give permanent positions to
> folks who don't have more Ph.D.'s!  That is where the elitism lies.
>
> Ph.D.'s should be free to do what they want -- to contribute in any way
> they wish, whether teaching one graduate course while doing research or
> teaching 4 sections of composition, if that's what you really choose to
> do.  But it sounds like no one has come up against the problem in the
> retention and tenure process of having one's classroom work seen as
> somehow less valuable to the university than those who are publishing
> book length works or discovering new planets (a real sore point on our
> campus--).  Are we the only ones who are embattled in this way?
>
> Elise Earthman
> SF State
 
This idea of a community sound really excellent to me as well.  I
am a graduate student in the CSU system and from what I hear, see
and experience the politics etc., the struggle is the same, Elise.
I didn't know it had to do with accreditation as to the assigning
of permanent positions.  It is unfair to those of us who don't
want to continue into a PH.D. program but are great teachers and
writers in our own right.  But I've heard PH.D.s complain about
having to publish, publish, publish.  What's the solution?
 
C. Nims
CSUH
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October 29, 1998
 
Keith,
 
In my files I found a study "Whose Judgments? A Survey of Faculty
Responses to Common and Highly Irritating Writing Errors" by Margaret
Kantz and Robert Yates?  A paper presented at the Fifth Annual
Conference of the NCTE Assembly for the Teaching of English Grammar,
August 12 & 13, 1994 at Illinois State University, Normal, Illinois.
 
Is this the study that you are referring to?
 
Truly,
 
Gail
 
 
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
 
Dr. Gail S. Corso
Associate Professor of Communication Arts
Neumann College
Aston, PA 19014-1298
 
O: gcorso@smtpgate.neumann.edu
610-558-5515
 
H: gcor@jersey.net
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If I might be permitted to reframe Keith's point a bit -  what might be
needed is not a Ph. D., but a professional school degree - like an MD or
JD or Psy.D. - for those who will be writing and  those who will be
teaching the writing.  There is a difference between playing with ideas
and doing deep analysis of rhetoric on the one hand and applying that
learning in practice and in teaching on the other.
 
I do not teach my classes the same way I approach a scholarly endeavor
like researching and writing an article.   I leave out many nuances and
use what are often more colloquial and humorous metaphors and examples
and I draw (very badly - but nonetheless effectively - or so say the
students) illustrations of whatever I am talking about in class.
 
Teaching and the preparation for teaching overlaps with the academic,
scholarly pursuit associated with a Ph. D. - but in the main they are
quite different animals.
 
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
United States of America
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
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Steven,
 
Would a program in which most term (and interim) assignments required the
student to fit a course's theory into the practice of an actual writing
class fit into your concept of a professional school?  I am here thinking
about the way in which my own training was heavily weighted toward
rhetoric, linguistics, and composition-theory courses in which we were
expected to demonstrate ways that we had applied what we learned to our
actual classes (college or secondary).  Our term papers often included
detailed explanations of classroom based research projects with analyses
of the outcomes.  We were asked to posit reasons for failure (based on our
research) and ways to improve the application for the future--again based
on our research.  Not every class we took included this, but for the R&C
majors, most did, and I do not know of any courses in the program--even
the traditional literature courses--in which this type of
classroom-based research writing was disallowed.  Well, there was
one--ironically it was the entry-level research-methods course in which we
learned how to write very traditional library and field research articles.
But that too proved helpful in the long term.  I graduated from the same
program that graduated Wanda Martin, Kate Ronald, and Hephzibah Roskelly.
 
On Thu, 29 Oct 1998, Prof. Steven D. Jamar wrote:
 
> If I might be permitted to reframe Keith's point a bit -  what might be
> needed is not a Ph. D., but a professional school degree - like an MD or
> JD or Psy.D. - for those who will be writing and  those who will be
> teaching the writing.
 
--
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
Dr. Robert D. Royar  Morehead State University  r.royar@morehead-st.edu
                      Writing Center Director
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
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Another way to look at the privileges that some PhDs have when they DON'T
have any (or very little) composition work to do is to recognize that they
are out of the loop of preparing students for the very upper division
classes that many PhDs teach. I personally have asked to teach one
composition 101 class and one 102 class per year so that I can let students
know exactly what upper-division teachers expect and to prepare them for
various formats, audiences, and research requirements. If you have ever
lamented the skills of some junior- and/or senior-level writers but you are
not taking on the task of preparing them in FYC at least now and then, you
miss one subtle point of English Departments: whatever your training, you
CAN ask to do some composition teaching yourself. It coud do you and your
students a world of good.
 
Dr. Chris Brooks
Wichita State University
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As someone who was interviewed as part of the Chronicle article that
started this thread, let me add two more cents of my own:
 
I think there's another way to answer the question: who should teach FY
comp? and that's by not by specifying the *attribute*s a candidate would
bring to the job (e.g., a PhD in this or that, a love of or curiousity abt
this or that) but rather by specifying the *support* that an institution
would need to offer an individual in order to teach writing well.
 
In the article I was quoted as saying that I didn't care whether TAs came
from Entglish or not, so long as they were "well-trained and
well-supervised."  I stand by that, but I wish I had also added "reasonably
well-paid" and "with "reasonably secure terms of employment."
 
We don't want to fall into the trap of upping the criteria for jobs that
are poorly paid and poorly valued.  Who should teach FY comp?  Someone who
is given the economic and intellectual support from his or her institution
to do so well.
 
Joe Harris
Pitt
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Ann Raimes wrote:
>
> Yes, David Schwalm's post was moving, biting, and right on
> target.  I'm with him.  But yet, there is another side to the
> scenario. In many systems (my own university and college
> included), remediation, ESL, and ultimately, I'm sure, writing
> courses are under attack.  Students are being moved out to
> "immersion institutes" to be immersed (or drowned) in basic
> skills, and colleges are restructuring.  One of the colleges in
> the CUNY system is proposing to separate ESL from English (maybe a
> move to get rid of tenure) and to move many students into
> institutes.  So faculty who teach writing courses may become
> vulnerable even if they have tenure.  If they are identified as
> "writing people" they could be the ones chosen (I feel as if I
> should put all these words in quotation marks, but I always advise
> my students not to!) to move if English departments split.
 
Ann, thank you for saying this.  We are so strongly resisting this --
both comp and ESL on our campus.  Our administration would dearly love
to see us as an "upper division" school, one that never has to deal with
a freshman again.  They are trying to push our basic writers into the
community colleges or, failing that, into extended education, which we
have absolutely refused to do (to offer our basic writing courses there
-- math is already doing it big time).  The fact is that, whether we
like it or not, we *are* looked down on, in the university and even,
sometimes, in our own departments (one of our lit faculty, who does not
represent the norm, thank god, challenged us to give him a comp class
with 200 people and he bet that by lecturing only he would teach 200
people better than we do 25.  He said, "Why don't we quit pretending
that we know how to teach anyone to write?")
 
Our admin would love to separate us from the English department, to cut
us off from the herd, as it were, and then move in for the kill.  In the
English department we have enormous strength; without it, I don't know.
 
Elise Earthman
SF State
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Elise has a valuable point that I would like to see discussed.  How many
comp sections (25 students each) can a teacher concurrently teach before
the work conditions undermine the performance?
 
I've often said that it is unprofessional to make anybody teach more
than two compositions classes at once--that is, work with more than 50
writing students.  But even that seems too many.  Ideally, a person
should teach only one writing course at a time (I'm not talking about
history of rhetoric, etc.)
 
But a very common attitude from administration and other faculty,
especially at schools such as Elise's that have a 4/4 load, runs
something like this.  The history faculty (or econ, philosophy,
literature, etc.) teach four history courses (econ courses, philosophy
courses, literature courses, etc.).  Why can't somebody in composition
teach four composition courses?
 
What's a convincing response to this attitude?
 
Rich Haswell
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> Our administration would dearly love > to see us as an "upper division"
school, one that never has to deal with > a freshman again.  They are trying
to push our basic writers into the > community colleges or, failing that,
into extended education, which we >> >
 
 > > Elise Earthman > SF State
 
 
In 1987, about the time I came to New Mexico from the Basic Writing program
at Louisville, the New Mexico Commission on Higher Education decreed that
"remedial" courses would henceforth be the province of the community colleges
and that the university should strive to become an upper-division and
graduate institution.  The university embraced this message enthusiastically
under the then-prevailing rhetoric of "excellence."  The UNM basic writing,
reading, and math programs were duly sub-contracted to the local community
college, which even today offers a number of sections of each course on the
UNM campus.  The ramifcations of that relationship are the stuff of
another conversation.
 
In 1994-96, a particularly small cohort of high school graduates resulted in
a significant decline in undergraduate enrollments over a period of three
years, creating a budget problem the university is still sruggling with.
Miraculously, the administration, from the dean's office on up, discovered
that our problem was that we were not appealing to the broad population of
undergraduate students. To put it bluntly, they figured out that, once
you tell students that they are not good enough to come to the
university until they have sufficiently improved themselves at
community college, they usually go to community college, and then they
go get a job at Intel or Albertson's, and we don't see them, or their
sisters or their cousins or their aunts, at the university.
 
Consequently, we have recently been under intense pressure to make UNM's
undergraduate experience more satisfying to first and second-year students,
more like that available in a liberal arts college, and more clearly distinct
from that of the community college.  This year, partly fueled by a
recent lottery-based scholarship program, we have the largest freshman
class in UNM history.
 
Does everybody remember Mike Rose's 1985 article, "The Language of
Exclusion," part of which discusses the rise-and-decline cycles of basic
education in US colleges?  I predict that by the end of the century, UNM
will, in one way or another, have reclaimed its basic writing program, and
that by 2010 it will again be riding the rhetoric of "seeking excellence"
toward upper-division/graduate only status. And then, of course. . . .
 
Anybody betting?
 
Wanda Martin
Associate Professor
Freshman English Director
University of New Mexico, Albuquerque
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Joes and others,
 
Exactly right, Joe.  As I said in an earlier (much earlier) post
on this thread, the key is support, class size, and ongoing faculty
development.  For some schools like St. Lawrence the premise that
only PhD's in rhet/comp should teach fy writing is meaningless.
Of our 160 faculty, two of us have such training.  Yikes!!
In fact, we don't offer "traditional" composition.  Instead, we
have a team-taught interdisciplinary program-- a series of fy
thematic semianrs where both writing and speaking get taught by
faculty from across the campus.  Again, the key is resources--
support, class-size, ongoing training.  When those conditions
exist our faculty do very well, despite not having a PhD in
rhet/comp.
 
Is this what it means to say that rhet/comp is a "discipline"?
Identifying a propble, creating a a specialization, creating
a "course" to solve the proble, imagining that only those with
specialized training can participate?  having our own departments,
where courses called "writing" are taught in isolation from the
rest of the intelelctual community?  Hmmmmmm.......
 
Richard Jenseth
Director of University Writing Program
St. Lawrence University
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I work in what seems to me a very enlightend department.  We teach about
200 sections of FYE per year, about half of them covered by graduate TAs
and half by non-TA faculty, mostly full time.  We implemented a policy a
while ago, by a near unanimous vote, requiring that "all faculty . . .
ordinarily teach at least one section of FYE annually."  With very few
exceptions, this policy is honored.  Even those faculty most involved in
research and writing, regardless of degree, teach FYE.  The benefits for
collegiality and faculty morale are substantial.
--
 
Michael Hennessy
English Department
Southwest Texas State University
San Marcos, TX  78666
(512) 245-3782
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Richard, Joe, and the whole string: As Richard noted in his earlier post,
there are a number of topics packed in here. For the moment, I want to
pick up Richard's gauntlet and say that, yeah, I might well argue for a
department (the relation of dept to discipline is another conversation)
that both studies and teaches . . . call it "Writing" if you want, or
"Textual Rhetorics and Poetics", or whatever. Like other departments, it
has majors, with the general aim of this one being to prepare
undergraduates who are adept (insofar as 4 years of schooling make one
adept) at making texts. (If they should expand into Web pages or other
media, fine.)
 
Will this dept claim sole control of whatever it is we mean by fy comp?
That might be a separate question, since it isn't clear what exactly the
15 weeks of that course are imagined to do. As you suggest, St. Lawrence
is not looking in its fy course for whatever it was the Harbrace Handbook,
say, imagines, but a first-year experience of reading, writing, talking
and so on. Sounds fine to me: a kind of welcome-to-our-reading-and-writing
(and maybe calculating)-centered-culture course.
 
Other commentators have been much more passionate about a different kind
of universal first-year enterprise, and we seem in part to be hung up on
the universal part of that formulation (esp. as it runs into resource
issues). So part of my question might be, "To whom should whoever it is
that teaches writing teach writing, and why?"
 
Steve North
SUNYA
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About the statement that all of rhet/comp folk ought to be teaching FYC--I
don't think anyone would disagree.  I certainly don't.  Yet I seldom "get
to teach" (and that's honestly the way I put it) a first-year course.  What
happens to us?  Fifteen years ago, I taught first-year comp every semester.
 When I came to the University of Arizona, I was to help build a graduate
program in rhetoric and composition, supervise 150 TAs, edit Rhetoric
Review, be associate director of comp--all of you know the story because
most of you, I believe--us old timers anyway--have similar stories about
our evolving/escalating careers in rhet/comp.  That first semester "they"
wanted me to teach a graduate seminar because the graduate students WANTED
to take a grad course from the new faculty member, I was told.  And I was
to be course director for our 101.  I argued that I couldn't direct a
first-year writing course when I'd never even taught that first-year
course.  So I "got to" teach 101 in fall 1987.  I never "got to" again,
although I've "gotten to" teach basic writing a couple of times and two
upper-division writing courses since.
 
So what do I do?  With each passing year, my responsibilities in the
graduate program increase; I direct the graduate program now but have had
regular responsibilities in the Comp Program (except for the last year).  I
sit in meetings all day (maybe a slight exaggeration--but not much,
right?).  I mentor, advise. I don't need to go on because this is a
familiar story.  I always tell our graduate students, "You can't possibly
imagine that you'll be busier than you are as graduate students--but you
will be busier when you become faculty members in a writing program."  They
are appalled--but, later--when they do become faculty members--tell me that
I told them rightly.
 
The point is that we start out teaching FYC and cannot imagine not teaching
it.  As we get heavier into writing programs and writing program
administration,  being responsible for teaching core graduate courses in
rhetoric and composition, serving on many qualifying, preliminary, and
dissertation committees, the terrain and responsibilities shift.
And--perhaps like me, fifteen years later--we find that we don't teach FYC
any more.
 
I love to teach first-year composition.  I miss it.  Can I go back to those
days?  I doubt it.
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Amen, David.  As usual, you're very much on the mark re: your most recent
post on this topic.
 
lEd Kearns
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I suggest consulting the NCTE site <http://www.ncte.org> for suggestions for comp. class size.  The researchers make a
good case for WHY composition instructors should not teach courses with
numbers of students like other disciplines.  I would assume that the logic
behind their argument applies to teaching too many composition courses
(thereby, too many students) as well.
 
Will
 
 
On Thu, 29 Oct 1998, Richard Haswell wrote:
 
> Elise has a valuable point that I would like to see discussed.  How many
> comp sections (25 students each) can a teacher concurrently teach before
> the work conditions undermine the performance?
>
> I've often said that it is unprofessional to make anybody teach more
> than two compositions classes at once--that is, work with more than 50
> writing students.  But even that seems too many.  Ideally, a person
> should teach only one writing course at a time (I'm not talking about
> history of rhetoric, etc.)
>
> But a very common attitude from administration and other faculty,
> especially at schools such as Elise's that have a 4/4 load, runs
> something like this.  The history faculty (or econ, philosophy,
> literature, etc.) teach four history courses (econ courses, philosophy
> courses, literature courses, etc.).  Why can't somebody in composition
> teach four composition courses?
>
> What's a convincing response to this attitude?
>
> Rich Haswell
>
 
~~~~~~~~~~~~~~~~~~~~
William P. Banks
Assistant Director, University Writing Center
Department of Writing and Linguistics
Georgia Southern University
P O Box 8048
Statesboro, GA 30460-8048
 
(912)871-1865
 
http://www2.gasou.edu/facstaff/wbanks
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I have to wonder if the root of this problem is wider than the cultures of
English Depts. It seems to me that the wider culture does not value what we
value (or, at least, value it as much) and this plays out in funding.
 
Imagine this for a Public College:
 
%A school has entering class of 2,000 students, all of whom are required to take
TWO Rhetoric/Writing/Speech classes.
 
%If the sections are capped at 20 students, this means that the school will need
to offer 200 sections per year.
 
%If 25 FT faculty are hired to teach these sections on 4/4 load at a
salary/benefits base package at $45,000 per/year, the budget for salary/benefits
alone is nearly $1,125,000 per/year.
 
%If these 2,000 students each pay $7,000 per year in tuition and fees, they
contribute $1,400,000 to the budget. This barely covers the salary/benefits cost
of the Rhetoric/Writing/Speech classes, let alone the rest of the curriculum.
 
 
Students DO NOT pay the real cost education, even at the Privates. Education is
massively subsidized by either by donors or by tax payers. If money is an issue
in all this:
 
1. Does our culture value the liberatory possibilites of education in general
and literacy education in particular enough to raise taxes and/or redirect
current tax dollars to colleges/universities?
 
2. Does our culture value the liberatory possibilites of education in general
and literacy education in particular enough so that donors will direct more of
their private dollars to colleges/universities in order to fund foundational
education in the liberal arts?
 
3. If not, what do we need to say to the wider culture?
 
4. If not, what do we do need to say to ourselves?
 
 
 
Perhaps David S. or more experienced folk could speak to these larger issues.
I've only begun to consider them in any concrete way.
 
 
Brad Stull
 
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
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On Thu, 29 Oct 1998, William P. Banks wrote:
 
->I suggest consulting the NCTE site <http://www.ncte.org> for suggestions
->for comp. class size.
 
Thanks for mentioning NCTE's position statement,
 
      Lost in the Crowd:
      A Statement on Class Size
      and Teacher Workload
 
It can be found at
 
 http://www.ncte.org/positions/class-size.html
 
(just wanted to save folks from having to search around.)
 
--Eric Crump
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I can support Teresa's post, but with a key proviso: I will NOT apologize
for the work I do in any given term that I'm not teaching a lower-division
writing course, any more than I'd apologize for not teaching a grad
course, or tutoring in the Writing Center, or whatever. As I said in an
earlier post, I teach writing, and that's something that can be done in
all sorts of settings, with all sorts of people, and it is--so far as I am
concerned--always important work. Hell, it's important work--crucial work
(and see Duane Roen's essay on this stuff)--when I slog through the
bureaucracy creating the institutional spaces in which people can teaach
and learn writing, too. Why would anyone want to apologize for that?
Making one certain site for writing instruction--e.g.,the fy comp
class--the only "authentic" site, the badge of honor, the real
sweatshop--makes no sense. All work is honorable.
 
Steve North
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To weave this thread in just a slightly different (but still very much
related) direction,
 
Bob Connors wrote in his 1986 CCC article "Textbooks and the Evolution of
the Discipline" that "for the first time in this century, more textbook
adoption decisions are being made by rhetorically-trained persons than by
rhetorically ignorant persons" (1986, 192).
 
Bob (or others), would you still say this today -- twelve years later --
given what you see on this list, at the conventions, in the reviews you
receive from your publisher, and on this specific WPA strand?  Or was/is
this just wishful thinking?
 
This is a genuine question: I really don't have an answer.
 
Libby
 
````````````````````````````````````````
 
Libby Miles
College Writing Program
University of Rhode Island
 
lmiles@uriacc.uri.edu
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I am fascinated (and torn) by two seemingly incompatible visions
implicit in many of these messages of the future role of the rhet/comp
specialist:
 
1) Rhet/comp is a specialized discipline with teaching at its center.
Those with extensive graduate training in rhet/comp are best qualified
to teach academic writing in all its guises, from developmental writing
to required FYC to writing in the disciplines/professions.
Scholar/teachers in rhet/comp should share their expertise with
others--including novice teachers and WAC faculty--but the continuing
goal of the profession will be to offer theoretically-informed
instruction directly to college students at all levels. The profession
has the potential to be a dominant force in 21st-century higher
education, with large departments of full-time faculty devoted both to
the teaching of writing and to scholarship about teaching and writing.
 
2) Rhet/comp is a specialized discipline with teacher-education at its
center. Those with extensive graduate training in rhet/comp are best
qualified to pursue research, administer programs, and lead WAC
workshops and TA/adjunct training. Rhet/comp scholars should teach
writing on a fairly regular basis, but their main goal will be to
prepare others to do the bulk of the teaching of writing. While the role
of such rhet/comp specialists will be an important one, schools in the
21st century will need relatively few of them, since one or two
specialists can influence the teaching of dozens or even hundreds of
non-specialist faculty.
 
I lean toward the first as a general guiding vision for the profession,
but I see the appeal of the second. I suppose some kind of mix is
possible, or likely, but as a guiding vision, which way do you all lean?
 
--
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: http://www.gvsu.edu/~gillesr
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On Thu, 29 Oct 1998, Richard Haswell wrote:
(snip)
> But a very common attitude from administration and other faculty,
> especially at schools such as Elise's that have a 4/4 load, runs
> something like this.  The history faculty (or econ, philosophy,
> literature, etc.) teach four history courses (econ courses, philosophy
> courses, literature courses, etc.).  Why can't somebody in composition
> teach four composition courses?
>
> What's a convincing response to this attitude?
 
Rich, I have figured out my response this semester, as I struggle to keep
up effective teaching for five composition classes.  It is:
 
In many (most, probably) college classes the pedagogical techniques are,
or resemble, Freire's banking concept:  the instructor disseminates
knowledge which students absorb and demonstrate on tests.  Even in lit
classes, while the knowledge might be socially constructed by the
discussion community of the class, the papers (tests) are a way of
floating out a demonstration of a student's new knowledge, gleaned through
classroom discussion (or a demonstration of application of new knowledge).
But in my writing classes, while the in-class work--including
individual writing, small- and large-group discussions, work with
partners, and teacher-focused lectures--while these can help students
refine what they want to say and how they might say it (write it), the
work that I find helps them the most is teacher-guided revision (at
least, initially). I don't see their papers as tests of how well they have
learned our material, I see their papers as how they develop their
knowledge of writing, rhetorical awareness, style, etc.  Accordingly, I
can't quickly read a paper, mark down a grade and a "good job" at the end,
and feel I've done my job.  I deeply engage with my students' papers,
and that is why my class is different from an econ class.  If I could
see my students' essays as tests--if I taught writing as a
content-based class, rather than a process-based class, and the purpose of
my students' papers was simply to demonstrate knowledge rather than to
develop it--heck, I could teach six classes.  As it is, I'll either cave
in my knowledge of what's best (some would say my idealism) in order to
survive, or I will move on.  Yes, depressing choice--and, a heck of a good
reason to offer composition scholars/teachers the chance to take a break
with a lit class from time to time  ;-)  After all, I can read. . . .
 
 
Kurt Bouman
=========================================================================
Date:         Thu, 29 Oct 1998 10:13:23 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kurt Bouman <boum9534@UIDAHO.EDU>
Subject:      Re: Re[2]: who should teach freshman comp?
In-Reply-To:  <29OCT98.11956477.0039.MUSIC@MUSIC.STLAWU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
My understanding (could be wrong) is that in Canada there's not such a
universal, entrenched FYC requirement as there is down here in the south.
I wonder if any of our Canadian colleagues would comment on how FYC is
taught up in their neck o'the woods.  Might make us understand this
discussion in a new light.
 
Kurt Bouman
=========================================================================
Date:         Thu, 29 Oct 1998 11:18:47 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: who should teach freshman comp?
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 10/29/98 10:21
 
Brad raises some interesting issues. At ASU, the "cost of education" (our
total budget divided by the total FTE students) is about $8000 a year (very
low for a research 1 university). In-state students (75% of our enrollment)
pay a little over $2000 a year, and we break even on out of state students.
So, our operation is heavily subsidized by the taxpayers (endowment for
privates). Within these general numbers, there are HUGE differences in the
cost of education between programs. While the nursing major and the English
major pay the same tuition, the cost of educating the nursing student is five
times the cost of the English major. In most cases, graduate instruction per
unit (FTE, credit hour, whatever) is higher than undergraduate instruction
(although undergrad instruction in Nursing is still more costly per unit than
graduate instruction in English). Some courses cost more than others. It's
tempting to say that administrators arbitrarily figure out how to get the job
done with the money we've got. But it doesn't work that way. The university is
not that rationally run ("rationally" being descriptive rather than
evaluative). The university is more like a huge, amorphous, organic decision
making culture (both of the anthropological and petri dish sort) that works
this stuff out. Most administrators, forced to cut here to add there, ride on
the institutional culture. Thus, unless they have some personal philosophical
commitment to developmental courses, they may try to get rid of such courses,
mainly because such course have so few friends among the faculty, and those
are usually friends kept in low places by faculty culture rather than
administrative fiat. Administrators did not necessarily choose to offer basic
science in large lecture classes. Many scientific disciplines went that way
voluntarily because a a lack of investment in basic science and a sense that
basic courses served primarily as a way of filtering out potential majors
(this is changing, by the way, because of the NSF's sudden interest in science
education). And so it goes. I would maintain that most administrative
decisions are usually extensions of faculty culture and that unpopular
administrative decisions are either run counter to culture or push cultural
tendencies further than faculty would push them. I'm not trying to exonerate
administrators here, but I am trying to suggest something about the complexity
of resource allocation where the magnitudeof the task always exceeds the
resources available. Resources, basaically, are like water.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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But Steve, aren't we trying to *carve out* an honorable space for
teaching FYC and other so-called "service" courses, which surely make up
80% or more of the teaching that is done in our field? The problem now
is not that faculty like you are not honored for doing what you do, but
that FYC faculty are not honored for doing what they do. Everything you
and Theresa do is important--but I think the general value of FYC would
rise if you insisted on placing it on par with your other commitments
and responsibilities.
 
--
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: http://www.gvsu.edu/~gillesr
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Roger,
 
Bravo! I've been lurking during this interchange, and it's quite easy to see
the elitist argument being promoted here. Your observation is a good one.
 
Gerri McNenny
California State University, Fullerton
 
> -----Original Message-----
> From: Roger Gilles [SMTP:gillesr@RIVER.IT.GVSU.EDU]
> Sent: Thursday, October 29, 1998 10:20 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: who should teach freshman comp?
>
> But Steve, aren't we trying to *carve out* an honorable space for
> teaching FYC and other so-called "service" courses, which surely make up
> 80% or more of the teaching that is done in our field? The problem now
> is not that faculty like you are not honored for doing what you do, but
> that FYC faculty are not honored for doing what they do. Everything you
> and Theresa do is important--but I think the general value of FYC would
> rise if you insisted on placing it on par with your other commitments
> and responsibilities.
>
> --
> Roger Gilles
> 2337 Mackinac Hall
> Grand Valley State University
> Allendale, MI  49401
>
> e-mail: gillesr@river.it.gvsu.edu
> web: http://www.gvsu.edu/~gillesr
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Talk about being put on the spot!  Plato was right--writing is stupid, in
the sense that it goes on saying the same thing over and over forever and
can't respond to questions or change its attitude.  That said, though,
although that 1986 statement was made in the flush of my more exuberant
youth, I still think it's defensible.  The field and the doctorate do put
controls on what happens in many comp programs, and as a result I would
expect that more textbook adoption decisions are made now by rhetorically
trained people--often by the people on this list and their peers, than
whom there are fewer more judicious rhetorical minds.  Contrast this to
the situation in, say, 1970.  Most comp directors are lit people dragooned
into it, talented amateurs or enthusiasts at best, bitter literary
failures at worst.  They order books by names they know, or books they
have heard of from reps, or books that get lots of advertising.  At their
most impressive, these folks will become leaders in the developing field
of comp studies, but many of them, in spite of good intentions, don't have
any real idea about the teaching of writing that goes beyond, say,
McCrimmon or Rorabacher or Brooks & Warren or the Harbrace.
 
We may not have reached the Happy Valley today (I was about the say the
millennium), but it's better.  The books are better, the critical acumen
applied to choosing them is sharper and better informed, the people
assigned to teach them usually have more preparation.  In any historical
context, we are, despite our manifold problems and cruxes, working from a
more informed base and thus, I would argue, doing a better job.  I'm not
known for being a Pollyanna, but we should give ourselves credit when we
deserve it.
 
Bob Connors
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Rich's point turns me towhat I have said here to our Engliish Graduate
Union:
 
        The number of student per term is more important to workload than
the number of sections, providing only one type of preparation.  If I had
50 students, I'd rather put them in 3 sections with 16-17 each, than have
two.  You MUST have contact hours to do a good job.
 
On Thu, 29 Oct 1998, Richard Haswell wrote:
 
> Elise has a valuable point that I would like to see discussed.  How many
> comp sections (25 students each) can a teacher concurrently teach before
> the work conditions undermine the performance?
>
> I've often said that it is unprofessional to make anybody teach more
> than two compositions classes at once--that is, work with more than 50
> writing students.  But even that seems too many.  Ideally, a person
> should teach only one writing course at a time (I'm not talking about
> history of rhetoric, etc.)
>
> But a very common attitude from administration and other faculty,
> especially at schools such as Elise's that have a 4/4 load, runs
> something like this.  The history faculty (or econ, philosophy,
> literature, etc.) teach four history courses (econ courses, philosophy
> courses, literature courses, etc.).  Why can't somebody in composition
> teach four composition courses?
>
> What's a convincing response to this attitude?
>
> Rich Haswell
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Elise,
 
Thanks for the following post.  I forwarded it on to our Dean-- who is
very supportive, as well as to our Department Chair and the Director of
Undergraduate Studies.  Our former MAs match the description of yours,
and yet do not have even the benefit of occupying lectureships.  Last
year the English faculty tabled all discussion of considering
lectureships because such positions "threatened academic freedom."  At
present, many of our "part-timers" are teaching 4 courses/semester-- not
only developmental reading, comp, and FYC, but also many lower and upper
division courses-- something like 170 of the 240 course offerings the
department lists. And they're doing as fine a job as they've been
trained to do.  I thoroughly welcome Bill Pederson's remarks, but am
continually vexed/perplexed by how we can deal with this other
big-institution dilemma.  Any thoughts, anyone?  Or have we already
pushed this issue beyond the point of exhaustion in earlier discussion?
 
--Brad Peters, Cal State Northridge
 
 
Wayne Earthman wrote:
>
> I absolutely agree with what you've said here, Bill.  I have been> fighting for years for the legitimacy of our lecturers with MAs as
> permament members of our community -- though a significant number of our
> graduates have gone on to doctoral programs, a much larger number have
> not, and a good number of them, thank god, have decided to stay with us
> and enrich our program, despite the fact that the university, it seems,
> will never allow them permanent status.
>
> We have a wonderful community in our program, where the tenured,
> tenure-track, and part-time faculty alike teach composition classes, and
> we have workshops and symposia to share our classroom work with each
> other; lecturers in our program (despite the fact that they have "only"
> MA's) have presented at national conferences, had their work published
> in national journals, and conduct research that contributes greatly to
> our work.  Lecturers in our program supervise graduate students who are
> in training in their classrooms, they do invited presentations in our
> graduate level classes, sit on committees essential to the running of
> our program -- are, in fact, a completely indispensible part of what we
> do.  My argument is that it's a crime that they are not accorded the
> status and salary and permanence that they should have, because WASC
> says we'll lose our accreditation if we give permanent positions to
> folks who don't have more Ph.D.'s!  That is where the elitism lies.
>
> Ph.D.'s should be free to do what they want -- to contribute in any way
> they wish, whether teaching one graduate course while doing research or
> teaching 4 sections of composition, if that's what you really choose to
> do.  But it sounds like no one has come up against the problem in the
> retention and tenure process of having one's classroom work seen as
> somehow less valuable to the university than those who are publishing
> book length works or discovering new planets (a real sore point on our
> campus--).  Are we the only ones who are embattled in this way?
>
> Elise Earthman
> SF State
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Elise Earthman, writing about graduates of the MA in Comp program at SFSU,
brings up a problem that is plaguing my department. We have an increasing
number of the "permanent 'temporary' faculty" Elise describes, though a
third of our adjuncts, ten out of a total of thirty, hold PhDs or MFAs. We
expect these comp teachers (and many teach GE courses in literature, as
well) to do a lot, and we give them very little in return. Part-time
employment used to be a rite of passage for these faculty, but because of
the shrinking job market,that is no longer the case.
 
My question is, what have various English and Writing Departments done to
improve the conditions of nonpermanent faculty and make their work more
valued financially and professionally? How many of you have converted
part-time positions into full-time nontenured positions in your
departments? What is the nature of these positions? What are the workloads?
And how are the instructors compenstated? Do any receive pro rata
compensations rather than per-course hour rates?
 
>Our graduates are beautifully prepared
>to teach composition either at community colleges or in the lower
>division of 4-year colleges, but are not allowed to be permanent on our
>faculty, because they don't have doctorates.  We have, at SFSU,
>"temporary" faculty who have been with us for 20 years, that we are
>unable to offer permanent positions to -- and at 4 classes, they are still
>considered part-time (our TT faculty teach 4 classes + 1 for committee
>work etc.).  Despite the fact that all of our MA level lecturers participate
>in our training program by taking observers and apprentice teachers in
>their classrooms, they are not considered full members of the university,
>and this is a shame.
 
 
>
 
Mary Lynch Kennedy
Professor and Director of Writing Program
English Department
114D Old Main
State University of New York College at Cortland
Cortland, NY 13045
(607)753-2086
kennedym@snycorva.cortland.edu
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I'm trying to imagine an institution without hierarchies, and I'm trying
to imagine hierarchies without some form of self-interested use of power.
Whether the hierarchy is based on seniority or doctoral licensure or even
raw charisma, it will be there.  Someone will always finally decide what
someone else will teach, and someone will decide what they themselves will
teach.
 
Within our WPA world, the question is inescapable: is a teaching load for
a "comp specialist" that includes little or no composition elitist?  How
much time in the "trenches" is needed to give a comp specialist
authenticity?  I see this in myself this semester, when I'm teaching two
writing courses and running the Writing Center in addition to the usual
grad student mentoring, departmental work, etc.  I tell practically anyone
who'll listen how hard I'm working, what a job 35 conferences a week is,
how I go home exhausted every night.  And yet I'm all too aware that this
is a mask, that I'm playing Workingclass Hero, that I have *not*
volunteered--as I could, as most of us could, if we wanted--to teach most
of my load in FYcomp, semester in, semester out.
 
Yes, yes, I teach grad courses and upperlevel courses and a few lit
courses and do admin work.  But the truth is that I've voted with my feet
against teaching mostly Fycomp.  And when I look carefully at why, it's
not so much elitism as simple self-preservation.  The more you know about
teaching composition, the harder it is to withhold yourself from students,
and the less self you have left.  If we weren't expected to do so many
other things (and I don't even mention "real life"--spouses & kids) that
needed vital energy, putting out the huge amounts of personal energy that
comp takes might be easier.  But I choose to teach only one or two writing
courses a year out of my knowledge of my own limits.  Not everyone has
that ability to choose, I know.  But it's more than any simple kind of
elitism that leads those of us who have some choice about teaching loads
not to choose an all-comp load.  When I was less knowledgeable about
writing, I could teach my three hours, go home and grade my papers, and
sleep the sleep of the justified.  Not any more.  I think that's why so
many of us try to strike a balance that may look from the outside like
"boss compositionists" giving themselves a break.  It's not always that.
 
Bob Connors
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Kurt,
     I can only speak for one province.  In Prince Edward, FYC
certainly is taught.   But as with 'year 13' requirements, FYC
requirements may vary from jurisdiction to jurisdiction.
 
 Chet Pryor / Montgomery College-Germantown / Germantown, MD 20876
 ----------------------------------------------------------------------
From: Kurt Bouman
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: Re[2]: who should teach freshman comp?
Date: Thursday, October 29, 1998 1:13PM
 
My understanding (could be wrong) is that in Canada there's not such a
universal, entrenched FYC requirement as there is down here in the south.
I wonder if any of our Canadian colleagues would comment on how FYC is
taught up in their neck o'the woods.  Might make us understand this
discussion in a new light.
 
Kurt Bouman
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Roger: I did place on a par with those other activities--did, do, will.
This term, e.g., I am teaching a grad course, directing the writing
center, and--as 6 of the 10 hours granted me for that latter
post--tutoring all comers. Last year, when I wasn't directing the center,
I taught two sections of our lower-division writing course.
 
I will grant you that the institution/profession is decidedly not inclined
to value these activities equally. I suspect if they really knew I was
tutoring, somebody might object. But I guess I think that it is precisely
by maintaining this varied portfolio that I best serve our agreed-upon end
of "carving out" that honorable space.
 
Steve North
 
On Thu, 29 Oct 1998, Roger Gilles wrote:
 
> But Steve, aren't we trying to *carve out* an honorable space for
> teaching FYC and other so-called "service" courses, which surely make up
> 80% or more of the teaching that is done in our field? The problem now
> is not that faculty like you are not honored for doing what you do, but
> that FYC faculty are not honored for doing what they do. Everything you
> and Theresa do is important--but I think the general value of FYC would
> rise if you insisted on placing it on par with your other commitments
> and responsibilities.
>
> --
> Roger Gilles
> 2337 Mackinac Hall
> Grand Valley State University
> Allendale, MI  49401
>
> e-mail: gillesr@river.it.gvsu.edu
> web: http://www.gvsu.edu/~gillesr
>
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Theresa Enos articulates an[other] all-too-common story, but since we
seldom eschew a discussion simply because we've talked about it before,
please allow me one more idealism.
 
As rhetcompies (similar to groupies, only poorer), we have found ourselves
in the years after doctoral school in the non-fycomp tracks Theresa
describes.  At least part of the logic which (apparently) dictates this
inexorable shift from a career-plan which *began* with wanting to teach
fycomp forever and which soon became teaching fycomp never is rooted in a
sort of blind faith in our efficacy in solving every rhetcompese problem in
our departments/programs.  So far so good, eh?  As Steve Krause says on the
ACW listserv (which, ironically enough, is exploring the same thread), it's
good that we're in demand as rhetcomp "experts."
 
Here's my question, though.  If *we're* (so-called rhetcomp specialists)
the ones most obviously and thoroughly trained to teach writing of all
kinds/levels, including fycomp, and we don't teach it, are we then doing
other things for which we're better trained?  Ahhhh.... 'Tain't necessarily
so.  How many of us, prior to "hiring in" somewhere as the latest "fast
gun" to solve a department's problems rhetorical, actually had
organizational training, supervisory training, fiscal training, and so
forth?  So if I've got this more or less straight, rhetcompers take how
many years of seminar training so that they can _not_ teach fycomp and can
devote (a lot of) the rest of their careers to doing other things for which
they weren't visibly trained, including hiring lit. specialists without
jobs to teach the fycomp classes.  I guess that makes sense.
 
                                                                J. Clark
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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Roger Gilles wrote. . .
 
>While the role of such rhet/comp specialists will be an important one,
>schools in the
>21st century will need relatively few of them, since one or two
>specialists can influence
>the teaching of dozens or even hundreds of non-specialist faculty.
 
and asks toward which vision of 21st-century rhetcompism we lean.
 
Roger, depending upon your interpretation of "influence," I can't lean
toward the second vision, part of which I've excerpted above, because I am
one of two rhetcomp professionals administering a writing program with 100
teachers.  Yes, we influence the teaching of those non-specialist faculty,
but not to anything like the degree we believe we should.  Moreover, our
other, incidental duties (increasing committee duties across campus, our
own teaching loads, increasing record-keeping with an eye toward
accountability, responsibilities for ever-more central initiatives--need I
go on?) decrease our actual class contact with every passing year.  The
Aristotelian model of pedagogical infusion I infer in your second scenario
(though you may not have meant or think of it as such) is appealing, I'll
grant, but unrealistic.  Students evolve, writing teachers (or could-be
writing teachers) evolve, pedagogical environments evolve, and we must stay
in contact with "the action" to have a hope of continuing to meet the
challenge (of successfully training successful teachers/professionals).
End of sermonette.
 
                                                                J. Clark
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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I'm glad Bob et al brought up the career path issue. We must be careful not to
see our careers as static, as 30-40 repetitions of the 1st year. We do
different things at different times--that is, we do if we have a "career"
rather than a series of annual appointments to do the same thing next year as
we did last year. And that may, in fact, be the essential difference between
tenure track and non-tenure track faculty. AS a tenured faculty member, I am
expected to grow in my job and to do different things at different times in my
career, to pick up departmental and institutional responsibilities of various
kinds, to function as a citizen of the campus and the discipline. So, we do a
stint as WPA, as Chair, as advisor. We go work in the faculty development
office. We focus for a while on mentoring grad students. And so on. Although I
have colleagues for whom the last year of their career closely resembled the
first, there are not many of them, and I myself would have gone crazy long ago
(no cracks, now) if I had not had some interesting changes in what I do. And I
like to think that I can do more for writing now than I could teaching 3 or 4
sections a semester (but I am quite aware of how easy it is to make peace with
one's self, too). But the kind of professional development, change, and
variety we enjoy is not open to our year-by-year, semester-by-semester
non-tenure line folks--whom we expect to replay the same year again and again
as a slave rather than a citizen of Athens.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Hi Elise,
 
At a small four-year liberal arts college, the Ph.D. with a specialty in
rhet comp needs to teach up and down the curriculum, to work closely
with colleagues on curriculum development and special projects, and to
collaborate with educators and professionals beyond the walls of the
college.  It's a wonderful life.
 
What is the life expectancy of rhet comp professionals?
 
Truly,
 
Gail
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
 
Dr. Gail S. Corso
Associate Professor of Communication Arts
Neumann College
Aston, PA 19014-1298
 
H:gcor@jersey.net
 
O: gcorso@smtpgate.neumann.edu
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I'm still trying to recover from the charge of elitism. In fact, I had to
have one of my secretaries bring the golf cart around and drive me out to
the parking lot, then take me for a spin in the Mazerati just to clear my
head.
 
Seriously, though. While I'm perfectly willing to acknowledge the
privileged nature of the life I am able to lead (in general, really), I
still can't quite go along with Bob or Teresa on this career path
business. I work for the state of New York. People get assigned to me--or
me to them, whichever--who are working in various ways and in various
contexts at learning to write. I work with them. Sometimes it's a class of
20 (or 40 or 60 or 140, actually), and sometimes it's just one (but he/she
works with me--to invoke the longest regular contact I've had with a
dissertation writer--for four years). If somebody else wants to insist
that my teaching certain of those people in certain of those contexts is
inherently -- what?-- easier? simpler? more interesting? than my teaching
in the others, I guess I can't convince you otherwise. But they seem
equally engaging to me.
 
David S's point about the variety of work available to tenured faculty
sort of holds true, but it seems pretty easy to exaggerate the extremes,
too. And to negate entirely the value of other parts of these various
institutional roles.
 
Truth be told, I'm beginning to feel like this is one of those
conversations I've been having with my own family and in-laws for the last
25 years: "We've noticed that you don't really do anything at all for that
job of yours. Must be nice." Yeah, okay. It is.
 
Steve North
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If you think I'm out of line to send this petition to the list, please just
zap it. I think this is an important issue for folks who deal with
composing, rhetoric, writing, and language every day. Beth
 
 >X-Time: <199810281758.MAA17599>
>
>Subject: Fw: Hate crimes petition
>Date: Wed, 28 Oct 1998 11:58:26 -0600
>MIME-Version: 1.0
>X-Priority: 3
>X-MSMail-Priority: Normal
>X-MimeOLE: Produced By Microsoft MimeOLE V4.72.3155.0
>
>
>Please read this below and do what you feel is right for you.
>_______
>The "Stop The Hate" Petition
>
>Opening Statement:
>"As a religious voice, we state strongly that violence on the basis of
>sexual orientation, race or gender is wrong, is evil, is reprehensible."
>-John Buehren, President of The Unitarian Universalist Association,
>speaks for Unitarian Universalists but his words are reflected in the
>hearts of people everywhere who believe we must speak out, take action
>against, and condemn hate crimes in all their ugly forms.
>
>A resolution follows:
>
>WHEREAS: We affirm and promote the inherent worth and dignity of every
>person; and
>
>WHEREAS: We commend the efforts of those individuals who dedicate their
>lives to causes of social justice and human rights; and
>
>WHEREAS: We support actions that protect the individual's rights of
>life, liberty and pursuit of happiness.
>
>THEREFORE BE IT RESOLVED, That we hereby urge the passage of The Hate
>Crimes Prevention Act (HCPA), H.R.3081 and S.1529
>
>(The Hate Crimes Prevention Act (HCPA), H.R.3081 and S.1529, would amend
>current federal law (which permits federal prosecution of a hate crime
>only if the crime was motivated by bias based on religion, national
>origin, or color ) to include real or perceived sexual orientation,
>gender, and disability so the FBI would be able to investigate and
>prosecute violent hate crimes against gays, lesbians, and bisexuals.
>Under this bill, hate crimes that cause death or bodily injury because
>of prejudice can be investigated federally, regardless of whether the
>victim was exercising a federally protected right.
>
>The only way that our representatives can be aware of the base of
>support for this change to the current law is by making our voices
>heard.
>
>Please add your name to this petition and forward it to friends who
>believe in what it stands for. The petition will then be forwarded to
>the President of The United States; the Vice President of the United
>States; and our United States Senators and House Members.
>
>Petition Management:
>1. This petition is being passed around the Internet. Please add your
>name to it so that we can have tougher laws against all hate crimes.
>Please keep the petition rolling. Do not reply to me. Please sign and
>forward to others to sign. This is being forwarded to several people at
>once to add their names. It will not matter if many people receive the
>same list as the names are being managed.
>
>2. If you print out this petition for signing please email the listing
>of names with locations to the email address:  AllRunique@aol.com (an
>email address created to receive this petition) Include a note to
>indicate you have a hand-signed petition and include the number of names
>listed.
>
>3. If you happen to be the 100th, 150th, 200th, 250th, etc. signer of
>this petition, please forward a copy to the email address:
>AllRunique@aol.com
>
>4. If you sign, please pass it on to others. If not, please do not kill
>it: send it on to the email address:  AllRunique@aol.com
>
>Thank You
>Leslie Palmer
>
>... I can not stay silent, my outrage and compassion will not allow.
>--------------------------------------------
>Note: It is preferable that you Select the entirety of this letter and
>then COPY it into a new outgoing message, add your name to the bottom of
>the list, then send it on. Or if option is available, do a SEND AGAIN
>--------------------------------------------------
>Sign Here:
>1) Leslie Palmer, Jacksonville, FL
>2) Stephen Silverman, South Burlington, VT
>3)Wayne Arnason
>4)Theo Diamond, Charlottesville, Va
>5) Sasha Kopf, Northampton, MA / Princeton, NJ
>6) Geoffrey B. Metz, Tufts Univ., Medford, MA
>7) Arjuna Greist, Pitzer College, Claremont CA
>8) Noella Natalino, Smith College, Norhampton MA
>9) Susana M. Rodriguez-Castaner, Atlanta, GA
>10) Shirley Rivadeneira, Atlanta, GA
>11) Cristina Alonso, Atlanta GA
>12) Danielle Sered, Emory University, Atlanta, GA
>13) George Kouros, Emory University, Atlanta, GA
>14) Blake Eno, Emory University, Atlanta, GA
>15) Dale E. Moore, Moore Works, San Antonio, Texas, USA
>16) Jennifer Rich, San Antonio, TX, USA
>17) Wendy Chan, North Richland Hills, TX, USA
>18) Alice Batt, Austin, TX
>19) Stella Beatriz Kerl, Austin, TX
>20) Cynthia de las Fuentes, Austin, TX
>21) John Campbell, Pleasanton, TX
>22) Sarah Currie, Pleasanton, TX
23) Beth Daniell, Clemson, SC
>
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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 Bob Connors wrote:
 
The more you know about
>teaching composition, the harder it is to withhold yourself from students,
>and the less self you have left.  If we weren't expected to do so many
>other things (and I don't even mention "real life"--spouses & kids) that
>needed vital energy, putting out the huge amounts of personal energy that
>comp takes might be easier.  But I choose to teach only one or two writing
>courses a year out of my knowledge of my own limits.
 
I truly understand this is in my bones in a way I never would have before.
I am teaching one section of 101 with 15 kids, all of whom made less than
430 on the SAT verbal. Half of them are athletes. The athletic dept pays
for a grad student to be in class with me and to tutor outside.  We meet 5
days per week. I have never worked so hard in my life. I would argue that
no one should teach these kids except someone who knows what I know about
writing, writing processes, language, rhetoric, cultural differences, etc.
Once teaching 15 students who haven't been real successful would have been
easy.
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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Thanks for that clever comeback. You've demonstrated that this is truly an
open forum in which positions can be exchanged without rancor or censure.
 
As a composition and rhetoric specialist, I see my practice enhanced by the
fact that I still teach basic writing, even though I have administrative
duties that place me in a decision-making role as well. I empathize more
easily with people I work with, and I am reminded daily of their
professional dedication from the time I myself spend grading papers for
hours on end. I subscribe to a balance that places me in both positions, in
much the same way that Joseph Harris, in previous posts, has defended his
own position. But here I must invoke a previous editor of CCC. Same old same
old.
 
Gerri McNenny
 
> -----Original Message-----
> From: Steve North, SUNY Albany [SMTP:sn282@CNSVAX.ALBANY.EDU]
> Sent: Thursday, October 29, 1998 2:01 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: who should teach
>
> I'm still trying to recover from the charge of elitism. In fact, I had to
> have one of my secretaries bring the golf cart around and drive me out to
> the parking lot, then take me for a spin in the Mazerati just to clear my
> head.
>
> Seriously, though. While I'm perfectly willing to acknowledge the
> privileged nature of the life I am able to lead (in general, really), I
> still can't quite go along with Bob or Teresa on this career path
> business. I work for the state of New York. People get assigned to me--or
> me to them, whichever--who are working in various ways and in various
> contexts at learning to write. I work with them. Sometimes it's a class of
> 20 (or 40 or 60 or 140, actually), and sometimes it's just one (but he/she
> works with me--to invoke the longest regular contact I've had with a
> dissertation writer--for four years). If somebody else wants to insist
> that my teaching certain of those people in certain of those contexts is
> inherently -- what?-- easier? simpler? more interesting? than my teaching
> in the others, I guess I can't convince you otherwise. But they seem
> equally engaging to me.
>
> David S's point about the variety of work available to tenured faculty
> sort of holds true, but it seems pretty easy to exaggerate the extremes,
> too. And to negate entirely the value of other parts of these various
> institutional roles.
>
> Truth be told, I'm beginning to feel like this is one of those
> conversations I've been having with my own family and in-laws for the last
> 25 years: "We've noticed that you don't really do anything at all for that
> job of yours. Must be nice." Yeah, okay. It is.
>
> Steve North
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I think we can take Steve at face value.  A true elitist would know how to =
spell "Maserati".
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I don't think anyone is accusing Ph.D faculty of not having anything to do.
Actually, the thread seems to describing that professors have so much to do
and no time to accomplish everything.  The problem arises when we try to
force any faculty member to concentrate if they don't want to, or moderate
if they concentrate.  I honestly cannot comprehend the amount of work
involved in teaching 4 sections of anything, history, science, or
literature.  Neither can I discern the amount of work involved in running a
writing program or directing a composition program.  I think the question at
issue here is how can faculty best serve the university and the community
at-large?  Obviously, each faculty member will answer that question a little
differently.  Most likely, each faculty member would answer that question
differently now than they would have three or five or ten years ago.
Personally, I believe the university exists to educate and it's my job to
leap headfirst into the "trenches" and educate.  Perhaps that's the idealism
of youth, untainted by knowledge of my own limitations in the classroom,
perhaps it's just fear of publishing and research, but, either way, I would
still be much more comfortable if I knew more about teaching and writing.
On the other hand, there are those that feel that they can best serve by
researching and publishing.  If so, great.  I like the suggestion that
institutions should re-examine professorial priorities and stop forcing
professors to teach or research.
 
In response to the question about explaining to a history teacher the
difficulties of composition teaching:  Have the history or science or math
teacher give all their tests in an essay format for a couple of semesters
and see how they deal with the additional workload.  I wish just once I
could give a multiple choice test and run it through the Scantron machine.
Oh, computer grading, where are you?
 
Matthew Dyer
University of Wyoming
-----Original Message-----
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Subject: Re: who should teach
 
 
>I'm still trying to recover from the charge of elitism. In fact, I had to
>have one of my secretaries bring the golf cart around and drive me out to
>the parking lot, then take me for a spin in the Mazerati just to clear my
>head.
>
>Seriously, though. While I'm perfectly willing to acknowledge the
>privileged nature of the life I am able to lead (in general, really), I
>still can't quite go along with Bob or Teresa on this career path
>business. I work for the state of New York. People get assigned to me--or
>me to them, whichever--who are working in various ways and in various
>contexts at learning to write. I work with them. Sometimes it's a class of
>20 (or 40 or 60 or 140, actually), and sometimes it's just one (but he/she
>works with me--to invoke the longest regular contact I've had with a
>dissertation writer--for four years). If somebody else wants to insist
>that my teaching certain of those people in certain of those contexts is
>inherently -- what?-- easier? simpler? more interesting? than my teaching
>in the others, I guess I can't convince you otherwise. But they seem
>equally engaging to me.
>
>David S's point about the variety of work available to tenured faculty
>sort of holds true, but it seems pretty easy to exaggerate the extremes,
>too. And to negate entirely the value of other parts of these various
>institutional roles.
>
>Truth be told, I'm beginning to feel like this is one of those
>conversations I've been having with my own family and in-laws for the last
>25 years: "We've noticed that you don't really do anything at all for that
>job of yours. Must be nice." Yeah, okay. It is.
>
>Steve North
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Rich,
My sense is that those who need convincing are not other faculty, but
those who control the purse.  Artistic proofs seem to have little effect
on budgeteers in these parts.  If it could be shown that it's more
expensive or illegal for folks to teach 4 comps, then . . .
 
Laurence
 
 
 
 
Laurence E. Musgrove
Director of Composition
University of Southern Indiana
lemusgro.ucs@smtp.usi.edu
http://www.usi.edu/libarts/english/musgrove.htm
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This is an important thread, but are we are talking to ourselves.  The
issues about writing and the teaching of writing as intellectual, scholarly
activities, about economics and elitism, about career tracks are clear.
Our universities' turn to hierarchical business models is equally
clear--and conflicts.  The introduction of mid-level comp positions such as
those at Minnesota ease these conflicts at some levels, but they, too, are
fundamentally flawed.  How can we bring the activist positions we celebrate
in our classrooms--freshman comp or grad theory--to our professfional
lives?  What would Jim Berlin be urging us to do other than shrug our
shoulders and dither on the WPA listserv?
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Joe:
 
Did you see the Response section on the Chronicle On-line?  Seems like it
would be a good place to add such concerns.  A wider audience could no
doubt benefit from these remarks.
 
Cathy
At 09:10 AM 10/29/98 -0500, you wrote:
>As someone who was interviewed as part of the Chronicle article that
>started this thread, let me add two more cents of my own:
>
>I think there's another way to answer the question: who should teach FY
>comp? and that's by not by specifying the *attribute*s a candidate would
>bring to the job (e.g., a PhD in this or that, a love of or curiousity abt
>this or that) but rather by specifying the *support* that an institution
>would need to offer an individual in order to teach writing well.
>
>In the article I was quoted as saying that I didn't care whether TAs came
>from Entglish or not, so long as they were "well-trained and
>well-supervised."  I stand by that, but I wish I had also added "reasonably
>well-paid" and "with "reasonably secure terms of employment."
>
>We don't want to fall into the trap of upping the criteria for jobs that
>are poorly paid and poorly valued.  Who should teach FY comp?  Someone who
>is given the economic and intellectual support from his or her institution
>to do so well.
>
>Joe Harris
>Pitt
>
>
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Dear Colleagues,
 
My department is in a quandary about how to proceed developing our
upcoming M.A in Writing and an undergraduate coordinate major in Writing
Arts without alienating our...College of Education. To date, our friends
in C of E have been most supportive of our working with them to create
the coordinate major and for singular graduate classes in Comp/Rhet.
that is, until recently.
 
Unlike many of you, our writing department is housed in our College of
Communication. We don't have to worry much about English department
politics. Our situation on this campus is most other faculty don't
really think we do anything...the old "anyone can teach writing" theory
that seems so prevalent now and is reinforced so well by the recent
Chronicle article.
 
 The rumblings passed along the campus grapevine to friends within other
College of Communication departments (and so to us) is that the
Education folks think we're trying to take away all their graduate
students (and potential grad students) by starting our M.A.
[Realistically, our department can probably accommodate 35-50 grad
students at one time. The C of  E probably has about 150 grad students.
We have 12 full-timers and are hiring 2 more this year who probably
won't be ready to teach at the grad level for a year or two.]  We
understand some of their misgivings. For years, the College of Education
was the focus of the institution. Then, we received a very large private
donation to fund a College of Engineering and some money to put toward
the C of Comm. Education has been demoted in a sense. Additionally, the
State of NJ is instituting new teacher training guidelines that call for
more content courses. Students -- especially grad students -- are
starting to turn away from Education as a choice and opting for more
things like Comp/Rhet and other content courses. So, those folks are
smarting.
 
anyway, to make a long story short, to get complete approval of our M.A.
from the Faculty Senate, we need letters of support from everyone on
campus who could remotely be connected to it -- that's why we are so
concerned about the recent College of Education's hesitancy. I know
there are so many of you on this list who have had far more experience
with these "turf" issues than I. If anyone could offer me some advice --
off-line, of course, as the recent conversations have been excellent and
I wouldn't want to disrupt the flow -- I sure would appreciate it.
 
Thanks. Most days you're all making my job a whole lot easier just by
lurking and reading your thoughts.
 
Diane Penrod
Director, Research Center of the Communication Institute
College Writing Department
Rowan University
Glassboro, NJ 08028
609-256-4330
penrod@rowan.edu
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Carol Haviland wrote:
 
>  How can we bring the activist positions we celebrate in our
> classrooms--freshman comp or grad theory--to our professfional lives?
 
  I think Kristine Hansen has offered us one admirable model for ethical WPA
behavior in her chapter "Face to Face with Part-Time Faculty" in the collection
she and Joe Janangelo edited, _Resituating Writing_.  Kristine narrates
particular steps she took at her own particular institution to increase other
administrators' awareness of the part-time writing faculty's material
conditions; she also writes about steps she took to value the expertise of the
writing teacher she worked with as a WPA.  Following her example would be a
place to start.
 
Shirley Rose
Associate Professor of English
Purdue University
roses@purdue.edu
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Definitely a good idea--start somewhere.
 
For one thing, elevate the pay and status of those who are doing the job
now--if 1/2 time is two sections of 16 students each for a Ph.D. then it
should be for grad students or adjuncts, too.  If pay for a new prof is
XXXX, then pay for those who teach writing (fyc) ought to be close to it,
with bennies and some stability in job continuation. Intense courses that
demand more effort should count more, too.
 
Raising the status of those below par will certainly shore up your status.
 
On Thu, 29 Oct 1998, shirley rose wrote:
 
> Carol Haviland wrote:
>
> >  How can we bring the activist positions we celebrate in our
> > classrooms--freshman comp or grad theory--to our professfional lives?
>
>   I think Kristine Hansen has offered us one admirable model for ethical WPA
> behavior in her chapter "Face to Face with Part-Time Faculty" in the collection
> she and Joe Janangelo edited, _Resituating Writing_.  Kristine narrates
> particular steps she took at her own particular institution to increase other
> administrators' awareness of the part-time writing faculty's material
> conditions; she also writes about steps she took to value the expertise of the
> writing teacher she worked with as a WPA.  Following her example would be a
> place to start.
>
> Shirley Rose
> Associate Professor of English
> Purdue University
> roses@purdue.edu
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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interesting subject w/ the charge of elitism
 
actually, the charge seems off the mark (and oddly on at the same time).
there is a kind of movement away from fyc for rhet comp people as they
assume other administrative duties and work to develop fuller writing
programs, partially for selfish reasons, I am sure, but also in response to
demands for these writing programs--at least that is what has happened to me
here.
 
for those of us who are in schools where rhet comp programs are  just
developing, it's sort of like having people offer you too much ice cream and
it's hard to say no.  And fyc comp, well, it gets left behind a bit.  When
we teach a fyc, then no one is around to teach these new courses that are
simply so damn much fun to develop.  It is a trajectory.  I could wish it on
all of you who are in your first years.
 
all full time faculty here are required to teach one writing course a
year--and many take the fyc, and most of them with grace--this helps, but
the major problem of wanting to buy a Porsche but being willing to pay for
only a bug still remains.  This clearly won't disappear until we unhook
ourselves from that strange idea that we have to remediate the majority of
firstyear students (after we have accepted them into the program).
 
irv
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Let me support Bob's argument by contrasting my first comp text, published
in 1970, with the one I published a couple of years ago. All I needed in
1970 was an interesting governing idea and a bunch of related readings.
But twenty years later the world had changed.  The editors I worked with
recently were as well informed about the field as most of my colleagues.
Women and people of color were expected to be included. The texts were
expected to be theoretically informed and actually teach writing.  As Bob
might have said, we have come a long way . . .   --Ed White
 
On Thu, 29 Oct 1998, Robert J Connors wrote:
 
> Talk about being put on the spot!  Plato was right--writing is stupid, in
> the sense that it goes on saying the same thing over and over forever and
> can't respond to questions or change its attitude.  That said, though,
> although that 1986 statement was made in the flush of my more exuberant
> youth, I still think it's defensible.  The field and the doctorate do put
> controls on what happens in many comp programs, and as a result I would
> expect that more textbook adoption decisions are made now by rhetorically
> trained people--often by the people on this list and their peers, than
> whom there are fewer more judicious rhetorical minds.  Contrast this to
> the situation in, say, 1970.  Most comp directors are lit people dragooned
> into it, talented amateurs or enthusiasts at best, bitter literary
> failures at worst.  They order books by names they know, or books they
> have heard of from reps, or books that get lots of advertising.  At their
> most impressive, these folks will become leaders in the developing field
> of comp studies, but many of them, in spite of good intentions, don't have
> any real idea about the teaching of writing that goes beyond, say,
> McCrimmon or Rorabacher or Brooks & Warren or the Harbrace.
>
> We may not have reached the Happy Valley today (I was about the say the
> millennium), but it's better.  The books are better, the critical acumen
> applied to choosing them is sharper and better informed, the people
> assigned to teach them usually have more preparation.  In any historical
> context, we are, despite our manifold problems and cruxes, working from a
> more informed base and thus, I would argue, doing a better job.  I'm not
> known for being a Pollyanna, but we should give ourselves credit when we
> deserve it.
>
> Bob Connors
>
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One of the things (besides the good will of Provost Glick) that created the
conditions that allowed ASU to move to full time positions (altho not tenure
track) was raising the per-course compensation high enough that the financial
advantages of hiring people on a per course basis were reduced sufficiently
that we could move to full time jobs at minimal cost. And those who do work
part-time are reasonably compensated. Other working condition problems remain.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 30 Oct 1998 09:58:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Libby Miles <lmiles@URIACC.URI.EDU>
Subject:      Re: Who should teach comp
In-Reply-To:  <3.0.5.32.19981029160648.007e57f0@mail.csusb.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At 04:06 PM 10/29/98 -0800, Carol Haviland wrote:
> What would Jim Berlin be urging us to do other than shrug our
>shoulders and dither on the WPA listserv?
 
Great question, Carol!  And it strikes at the heart of the question I posed
to Bob, to which he was good enough to respond -- albeit under duress
(sorry Bob!).
 
Several folks within this thread have discussed the importance of changing
the material conditions within which we are expecting/demanding people to
teach comp.  Okay: I'm confident Berlin would go along with that.  So what,
then, are some of the economies involved in FY teaching?  Many have been
addressed ably by others (teaching loads, job insecurity, class size, "cash
cow" courses, pt-ers as surplus labor -- a necessary component of
profitability under capitalism -- and so on).
 
One important outreach tool at our disposal, however, has not surfaced.
Perhaps the most powerful distribution mechanism we have is in textbooks.
That's why I pulled poor Bob into the conversation.  As Ed White has said,
we *have* come a long way.  One way to improve the conditions within which
our instructors teach is to support them with theoretically-grounded
pedagogies. Commercial publishers read this list (as we know), listen to
what we say, watch for trends, and dream of ways to translate that into a
successful textbook project.  I think we can, and should, harness that
impulse to commodify our reflexive practice.  Yes, as Ed points out, many
textbook editors have become comp-savvy, and the bar has been raised in
terms of gender inclusion and multi-cultural coverage.  That's a very
positive step, and it marks incredible growth since I got involved in the
comp industry in 1986.  However, we still have more to do.
 
As authors, as reviewers, as consultants, as adoption committee members, we
have some power to do even better books than we are.  It may not help those
of us who have the time to create our own materials, but it sure could
offer valuable and appropriate support to our staffs.  Why, then, are so
many of the available textbooks so reader-centered?  Can't we collectively
support more cutting-edge alternatives?  There's plenty of scholarship
describing the experience of authors who felt "forced" to shift their
pedagogies in response to overly conservative reviewers.  How does that
help improve material conditions?
 
So, that leads me back to Carol's provocative question: what actions might
Jim promote beyond the scope of this list?   I suspect he'd support quite a
few.  Unionization of graduate students, adjuncts, and faculty.  The
cooptation of commercial distribution mechanisms (like textbooks).
Intellectual rigor that keeps us critiquing our own actions and complicity
(as I think we do quite often).  Teacher-training and outreach with
critical pedagogies that don't merely grow as compromises from what
teachers are already comfortable doing (like reader-centered
consumption-based pedagogies).  Public outreach in forums like the
Chronicle.  And so on.  Or so I like to imagine.
 
Thanks for the question, Carol.  It's fun to dream sometimes.
 
Libby
 
````````````````````````````````````````
 
Libby Miles
College Writing Program
University of Rhode Island
 
lmiles@uriacc.uri.edu
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FYI
--Eric
 
-----------------------------
Please forward as appropriate
-----------------------------
 
1999 CCCC Winter Workshop
January 6-9
 
Sheraton Sand Key Resort
Clearwater Beach, Florida
 
Integrating Technology in the Teaching of Writing
 
Electronic technology -- How  is it changing the way students learn and
teachers teach?
 
The CCCC Winter Workshop provides an informal setting for in-depth
conversation about these issues.  The workshop will feature intensive,
formal sessions each morning and small-group discussions and problem
solving sessions each afternoon. The following sessions will be held
during the three-day workshop:
 
*Linking Learners through Networks
*Collaborating via the Internet
*Collaborating via Interactive Television
*Diverse Contexts for Writing
*Bringing Writing Instruction and Disciplinary Study Together in
Learning Communities
*Communicating about the Technical and Scientific World
*Portfolios, Reflection, ad Assessment
*Using Portfolios for Enhancing Writing *Evaluating Electronic Textx
 
The registration fee of $310 includes tuition, workshop materials, coffee
service, a welcoming social hour and banquet, and three luncheons.
Enrollment is limited. Hotel rates are $87 single and $93 double.
 
If you have any additional questions, please call 1-800-369-6283 ext. 276.
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1.  Class size.  The Grand Wise Ones of the legal writing profession
agree that the appropriate number per full time teacher per semester is
around 30.  However, taking into account law school economics and
culture, the published number is "40 to 45" students per teacher per
semester.  This tends to be the ratio in the better programs around the
country.  (Howard Law has 40 to 50 students per teacher - but only 25 to
33 first year students per teacher - the instructors also teach one
upper-level course with 15 to 20 students per section.)
 
We all know that 12 is a better number, but that 25 is manageable, and
that with appropriate design and a willingness to accept certain
inadequacies 40-50 works ok.  Those programs with 70 or 80 or even 100
or more are a joke - they are better than nothing, sometimes, but are
truly anemic.
 
I would expect similar numbers would make sense for FY comp.
 
2.  Theory and scholarship v. teaching.  I hire teachers.  I hope some
will also become scholars.  Scholarship is important - it can help us
understand what we do and help us  to convey that to others
effectively.  It also is a (for better or worse) hallmark of a mature,
"legitimate" profession.  For the first time in legal academia there are
enough long-term LRW faculty around to see the signs of reflective
scholarship to move our discipline forward.  We now have things to cite
and can have an academic-journal discussion about various aspects of
what we do and why and how and how it fits into law school.  Earlier LRW
scholarship tended to be "here's how I do it" and political advice and
the like.  Now it is much richer and is focusing on what we ought to be
doing and what it means to be lawyer - what are the skills they need to
have?
 
3.  To teach or not to teach 1Ls, that is one of the questions.  Some of
us have moved away from the demands of teaching the first year course -
not necessarily because of burn-out or dislike or anything of the sort -
but because, in the words of Governor Wilder, "the higher you climb, the
more people you can touch."  As a director I can use my knowledge and
skills to design a program and teach others to teach it.  I can mentor
new directors around the country.  I can do all sorts of useful things -
including trying to educate my colleagues about LRW today.
 
I cannot do all things all the time.  I cannot publish and write and
lobby and mentor and design and coach and teach and everything every
year.
 
I miss first year teaching.  It is a wonderful experience.  But the
dean, with my ambivalent concurrence, thinks that I am more valuable as
director and teaching other things and being available for committee
work and being part of the face or voice of howard law to the legal
education establishment.
 
This year one of my instructors is on leave for the fall and I am
covering her section for the fall.  I love it - lots of work on top of
everything else, but I love it.  I missed it.  But it means less time,
and even more importantly, less energy for the other tasks of my job -
which are also important.
 
Someone asked me how did I do it all?  And how could they do it all?  My
answer was  and is not satisfying - you cannot do it all.  You must
accept that doing one thing will mean you cannot do something else.  And
that doing both things means that neither will be quite what you would
want - you can't live up to your own standards.
 
In my pre-tenure years, I had to let my teaching slip a bit - student
evals didn't drop, the courses were still well taught, but I could tell
the difference.  But I had to publish or I would not be able to do this
in the long term.  Those are the rules.  Something had to be let lose a
bit - and so I made the choice to be sure to get tenure.  You can't do
it all all the time.
 
Where to in the future?  Who knows.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
United States of America
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
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Irv's post, combined with Jeanne Gunner's, reminds me that I should have
said I went for a spin in the Roles Roice, the Korvet, or the Limburghini
(panned by Motor Sport magazine as a cheesy upscale knockoff). Sorry.
 
Again more seriously, though, I'm with Shirley Rose in responding to Carol
Haviland's concern: work tends to be daily and local. This listserv, its
curious rhetorical intimacies nothwithstanding, is neither. It may be
dithering, but it seems to
be a kind of dithering that supports various versions of the "good fight"
in the places where we actually (and not virtually) live those
professional lives.
 
Steve North
 
On Thu, 29 Oct 1998, Irvin Peckham wrote:
 
> interesting subject w/ the charge of elitism
>
> actually, the charge seems off the mark (and oddly on at the same time).
> there is a kind of movement away from fyc for rhet comp people as they
> assume other administrative duties and work to develop fuller writing
> programs, partially for selfish reasons, I am sure, but also in response to
> demands for these writing programs--at least that is what has happened to me
> here.
>
> for those of us who are in schools where rhet comp programs are  just
> developing, it's sort of like having people offer you too much ice cream and
> it's hard to say no.  And fyc comp, well, it gets left behind a bit.  When
> we teach a fyc, then no one is around to teach these new courses that are
> simply so damn much fun to develop.  It is a trajectory.  I could wish it on
> all of you who are in your first years.
>
> all full time faculty here are required to teach one writing course a
> year--and many take the fyc, and most of them with grace--this helps, but
> the major problem of wanting to buy a Porsche but being willing to pay for
> only a bug still remains.  This clearly won't disappear until we unhook
> ourselves from that strange idea that we have to remediate the majority of
> firstyear students (after we have accepted them into the program).
>
> irv
>
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Bill's post about raising pay, etc. (see below) takes me back a few posts to one
by Brad Stull, who did some calculations of revenue and expenses at a fictitious
college.  I had worked the numbers from the other direction, figuring that if a
full-time tenured professor teaches Brad's projected 4 sections of 20 students
each per semester (admittedly a heavy load) and if we assume $1000 of tuition
revenue for each course from each student (that's only one-seventh of Brad's
$7,000 tuition figure), the professor generates $160,000 of revenue at a
"direct" cost to the institution, to use Brad's figure, of only $45,000 per year
in salary and benefits. I had a feeling something was wrong with the nearly
break-even numbers Brad gave--I think there's a zero missing from the revenue
figure.  That is, the revenue would be $14 million for the 2000 students, and
the costs for 25 tenured faculty would be a tenth of that.  Double their
salaries, or reduce their course loads by 50%, and the faculty still pay for
themselves.
 
Here's the issue: FYC on many campuses is a huge money maker.  When I directed
the program here, I managed the budget for our entire, then-independent writing
program.  Year after year we were actually earning something like $1.3 million
for our college AFTER all our expenses.  Admittedly, there are all sorts of
indirect costs at any university (infrastructure, staff, non-revenue-producing
advising and student services, and other expenses). But I kept returning to the
question of where all that profit went.  It wasn't coming back into our program
in big pay raises for our TAs (we had no part-time or non-tenure-track faculty
at that time, a situation that has since changed dramatically since the English
Dept. took over Composition in the fall of 1996). But every year, certain
high-profile departments were getting all sorts of new faculty hires, high-end
equipment, and so on. Meanwhile our teachers kept churning 9,000 students
through comp. classes at a cost of couple of thousand bucks a section. (Same
with the foreign languages--another required course.)
 
Minnesota, like some other large univerties, has been moving toward a new system
called Incentives for Managed Growth. It's complicated--but at base, it involves
a closer relationship between tuition revenues generated by a unit and the
unit's subsequent funding.  In other words, you draw in lots of revenue, you get
more to use as you wish. (The plan used to be called "Responsibility Center
Management--each department is a "responsibility center," more directly deciding
what to do with the money it earns.) The system is dangerous and problematic (it
encourages large classes taught on the cheap, it discourages
interdisciplinarity, etc.)  But had this system been in place under what some of
us affectionately call "OldComp" here, I am certain we'd have pumped the
revenue-generated funds into better working conditions and salaries for our
teachers, not guest lectures by famous authors, expensive receptions, rented
paintings for our office, tripled travel allotments for tenured faculty, or
whatever else one might do with a sudden influx of new funds. I think if,
nationally, we were to look at the financial contributions of FYC to all our
institutions, we'd find a lot of cases where funding is imbalanced.  Put simply,
we need to achieve a better state of equilibrium between what we do and what
we're given to do it.  That would go a long way to solving the serious
inequities in employment in many comp. programs.
 
I'd be curious to know how many WPAs' programs generate income for their
institutions, and if so, where that income goes.  David Schwalm is absolutely
right when he describes the complexities of budgets and financies in higher ed.;
but I remain convinced that Composition is a cash cow on many campuses, where
little of it accrues to the benefits of the people who teach comp., many of whom
are underpaid and undersupported.
 
 
Responding to the message of
<Pine.HPX.4.02.9810292010100.28192-100000@pavo.U.Arizona.EDU>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> Definitely a good idea--start somewhere.
>
> For one thing, elevate the pay and status of those who are doing the job
> now--if 1/2 time is two sections of 16 students each for a Ph.D. then it
> should be for grad students or adjuncts, too.  If pay for a new prof is
> XXXX, then pay for those who teach writing (fyc) ought to be close to it,
> with bennies and some stability in job continuation. Intense courses that
> demand more effort should count more, too.
>
> Raising the status of those below par will certainly shore up your status.
>
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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Beth's account rings true for me.  For a variety of reasons, I teach 2-3 1st
year comp courses each year, and teaching becomes more complex and
challenging each time--and more time-consuming.  But I keep teaching the
course because I think it important for senior faculty to be working
alongside TAs.
 
Bob Schwegler
RSchweg@uriacc.uri.edu
 
At 05:06 PM 10/29/98 -0500, Beth Daniell wrote:
>
>I truly understand this is in my bones in a way I never would have before.
>I am teaching one section of 101 with 15 kids, all of whom made less than
>430 on the SAT verbal. Half of them are athletes. The athletic dept pays
>for a grad student to be in class with me and to tutor outside.  We meet 5
>days per week. I have never worked so hard in my life. I would argue that
>no one should teach these kids except someone who knows what I know about
>writing, writing processes, language, rhetoric, cultural differences, etc.
>Once teaching 15 students who haven't been real successful would have been
>easy.
>
>Beth Daniell
>Associate Professor                             864-656-5390
>English                                         dbeth@clemson.edu
>Clemson Univ                                    FAX 864-656-1345
>Box 341503
>Clemson, SC 29634-1503
>
>"The lyf so short, the craft so long to learne."
>                                                        --Chaucer
>
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Edward A Kearns wrote:
 
>It seems to me that soft-selling, let alone denigrating, "surface"
>elements of language leads to the notion that most anyone can teach
>writing.  Further, the ease with which some folks so quickly apply their
>labels is troubling.
 
Ed, I'd argue the opposite.  The idea that writing education is only about
correcting error, a supposedly simple, almost clerical task, contributes
more to the low status of composition.  Still, imagine what a difference it
might make if the public were asked to understand that we do want to work
on error, but that doing so is amazingly difficult, high-level work that
rests on a thorough preparation in all the rest.  Rather than describe
rhetorical aspects of writing as "deeper," perhaps we'd be better off
describing them as more "basic", preparatory for advanced work on things
like style.  Then finally some students get to the most advanced subject of
all: generating highly controlled prose that still has power, grace, and
import.
 
        **********************************************
        * Keith Rhodes, Coordinator of Composition   *
        * 2693 Colden, Department of English         *
        * Northwest Missouri State University        *
        * 660-562-1860 | krhodes@mail.nwmissouri.edu *
        * http://www.nwmissouri.edu/~krhodes         *
        **********************************************
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Roger Gilles wrote:
 
[snip, but say, "amen"]
 
>I'm oversimplifying in a cranky fall-day way, I know. But I wish we could
>view the PhD in rhet/comp as preparation for a career as a
>teacher/researcher whose main focus is, by virtue of its dominant place in
>our academic culture, the required writing class--at whatever level.
 
[snip, but say, "amen"]
 
Roger,
        I still wonder if we should not be interrogating, instead, the universal
requirement of the course, something largely driven by the view of it as a
clerical error-correction/filtration machine.  Imagine if the course were a
gen ed elective, an option among other humanities choices, perhaps, with
upper-division courses leading to a major and minor and available as
electives or as required portions of other programs.  We would have a
profession where the available courses for teaching would be more like
those in other disciplines, distributed along the lines Elise was
suggesting as the best path toward full disciplinary health (remember,
folks, she's relatively new to our "culture" here on WPA-L; read _with_ her
just a bit, too).  There is a strange arrogance in our assertion that
absolutely everyone must take our course, even if we are not
fulfilling--and cannot fulfill (and should not try to fulfill)--the false
dreams of error elimination that called forth the requirement in the first
place.  The contrast between that exalted insistence of absolute value and
the humbling way in which we too often staff the course drives a good deal
of the contempt in which many hold our "professional" aspirations.  And,
yes, it's "we."  All of our complaints about budgets and demands cannot
cover the fact that our profession implements this system.  People notice
that.
 
 
        **********************************************
        * Keith Rhodes, Coordinator of Composition   *
        * 2693 Colden, Department of English         *
        * Northwest Missouri State University        *
        * 660-562-1860 | krhodes@mail.nwmissouri.edu *
        * http://www.nwmissouri.edu/~krhodes         *
        **********************************************
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I think it's easy to elevate dead people to sainthood. I loved Jim Berlin.
He hired me as an adjunct at the University of Cincinnati in 1982, and he
was the best boss I've ever had in my life (with the exception of an
incident described below), but the working conditions for adjuncts there
were deplorable then and have not improved much in the intervening years. I
was hired to teach composition on the quarter system for $850 a class. I
was assigned three courses the fall term, two the winter term, and one for
spring term. This was considered a very good situation at the time, because
many people did not receive even one course assignment for spring.
 
A few years later, the pay was raised to $1,000 a class, and I'm not sure
it's much higher now (I completed doctoral studies there in 1991, and that
was still the pay for at least a few years after that). Adjuncts could
supplement our meager wages by doing holistic assessment of entrance exams
and working at the Writing Center. I was an adjunct there for four years. I
think my top pay was about $8,000, and that was a year in which I taught
one or two summer classes on branch campuses in addition to two or three
classes a term during the regular academic year, tutoring 10 hours a week
in the Writing Center, etc. I don't remember all the details. The benefits
we received were tuition remission (meaning we could take a free class if
we taught one or two classes and two free classes if we taught three
classes) and a discount at the bookstore. We also were allowed to check
library books out for as long as a year (probably because they knew we
couldn't afford to _buy_ books).
 
The full-time faculty there worked under unionized conditions, and their
normal course load was two courses a term. A few adjuncts in later years
got a special "contract" which more or less guaranteed them three sections
a term and perhaps some benefits. I do not know the details because I had
become a full-time graduate student by then. I do know that their
guarantees left some people without course assignments.
 
I also know that the working conditions were instrumental in my decision to
pursue the doctorate. In about 1984, a few adjuncts decided that there
should be a union to negotiate for better working conditions --or better
yet, that we should be allowed to join the AAUP, which represented the
full-time faculty. The immediate response from the dept. was to call a
meeting of all the adjuncts with Jim Berlin and the dept. head at that
time. The meeting consisted of Jim getting red in the face and yelling at
us, telling us that if we wanted to keep our jobs, we should just accept
things as they were, because if the working environment would improve, the
dept. would do a national search, and none of us would be hired into those
"newly created" positions. I loved teaching, and I knew that I did not want
to feel like the permanent underclass, so I plunged into graduate study,
and I have never regretted that. However, I do not feel that Jim rose to
the occasion that day.
 
I know that when he went to Purdue in 1987, he told us he was hired as a
full Prof. at a salary of $50,000. When most of the adjuncts were making
perhaps 10% of that amount, you can imagine we congratulated him with mixed
feelings.
 
Jim Berlin was the most influential person in my career both intellectually
and vocationally, and in every other case during the five years I worked
with him, he was wonderful as a supervisor, but I think it is too generous
to say that he would have advocated unionization of graduate students,
etc., etc.
 
May he rest in peace.
 
Sorry this post is so long, but sometimes history needs to be reviewed.
 
Elizabeth H. Campbell, Ph.D.
Dept. of Business & Industrial Management
Kettering University
1700 W. Third Ave.
Flint, MI 48504
(810)762-7988
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William A Pedersen wrote:
>
> Definitely a good idea--start somewhere.
>
> For one thing, elevate the pay and status of those who are doing the job
> now--if 1/2 time is two sections of 16 students each for a Ph.D. then it
> should be for grad students or adjuncts, too.  If pay for a new prof is
> XXXX, then pay for those who teach writing (fyc) ought to be close to it,
> with bennies and some stability in job continuation. Intense courses that
> demand more effort should count more, too.
 
Amen to that.
 
We've tried to do that with the part-time faculty in our department with
some success.
 
PT faculty are hired on the same salary scale as TT faculty (we do not
pay by the contact hour).  PT faculty with Ph.D.'s may apply to be
moved  up a rank and are judged by many of the same standards as FT
faculty.  Most important, as far as I'm concerned, is the attempt we
make in the department to hire all of our PT faculty at 50% or more
unless they request less and to honor that commitment from year to year.
 
I realize that I may sound like a plantation owner asserting that he
treats the involuntary employees "real good."  But when I see how PT
teachers are treated at the local CC's, I do feel that we've
accomplished something here.
 
David Kann
Writing Director
Assistant Chair
English
Cal Poly, San Luis Obispo
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I have argued similarly to Beth: but one thing nags me--what about high
school English teachers who don't really have our luxury to dither (to use
steve's word) around with different research projects, in journals, on
listservs?  And they are generally teaching about 150 of these kids per
_day_.
irv
 
>
>At 05:06 PM 10/29/98 -0500, Beth Daniell wrote:
>>
>>I truly understand this is in my bones in a way I never would have before.
>>I am teaching one section of 101 with 15 kids, all of whom made less than
>>430 on the SAT verbal. Half of them are athletes. The athletic dept pays
>>for a grad student to be in class with me and to tutor outside.  We meet 5
>>days per week. I have never worked so hard in my life. I would argue that
>>no one should teach these kids except someone who knows what I know about
>>writing, writing processes, language, rhetoric, cultural differences, etc.
>>Once teaching 15 students who haven't been real successful would have been
>>easy.
>>
>>Beth Daniell
>>Associate Professor                             864-656-5390
>>English                                         dbeth@clemson.edu
>>Clemson Univ                                    FAX 864-656-1345
>>Box 341503
>>Clemson, SC 29634-1503
>>
>>"The lyf so short, the craft so long to learne."
>>                                                        --Chaucer
>>
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The English Department at the University of Alabama at Birmingham is
currently developing its MA program into one that is a bit more extensive,
but we've encountered a problem.  The department has an extensive and
almost purely literature-based MA exam that, if students choose to focus on
Rhet/Comp coursework, ends up being very difficult for them to pass.
 
My question, then, is directed to those in English departments with MA
programs in Rhet/Comp:  What is the nature of the MA exam that Rhet/Comp
grad students take?  Is it all lit based?  All R/C based?  Or some
combination thereof?  Is there an exam at all or some alternative?
 
Please respond off list, and I'll summarize the results for everyone later.
 
Thanks,
 
Bruce McComiskey
mccomisk@uab.edu
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Bruce,
 
We have a 2-year MA with a 9 credit hour concentration in Rhetoric and
Composition.  Students also have a reading list that they must take a 4 hour
written examination over.  25% of this examination is over a 15 item list of
books and articles in R&C.  We are very unhappy with this so far and will
change it next fall.
 
I would advise you to advocate that if there is any type of examination that
it reflect what the students studied, if they took a concentration in R& C
that needs to be reflected in some way in their comprehensive examination.
 
BTW, I have been following your articles with interest ever since you won
the Kinneavy Award.  I'd love to chat with you at CCC sometime.  We have a
lot of strange ideas in common.  :)  Best of luck with your M.A. program.
 
Irene Ward
Director of Expository Writing
Associate Professor of English
iward@ksu.edu
785.532.2171
 
-----Original Message-----
From: Bruce McComiskey <mccomisk@UAB.EDU>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Friday, October 30, 1998 10:57 AM
Subject: MA Exams
 
 
>The English Department at the University of Alabama at Birmingham is
>currently developing its MA program into one that is a bit more extensive,
>but we've encountered a problem.  The department has an extensive and
>almost purely literature-based MA exam that, if students choose to focus on
>Rhet/Comp coursework, ends up being very difficult for them to pass.
>
>My question, then, is directed to those in English departments with MA
>programs in Rhet/Comp:  What is the nature of the MA exam that Rhet/Comp
>grad students take?  Is it all lit based?  All R/C based?  Or some
>combination thereof?  Is there an exam at all or some alternative?
>
>Please respond off list, and I'll summarize the results for everyone later.
>
>Thanks,
>
>Bruce McComiskey
>mccomisk@uab.edu
>
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Keith wrote:
 
"I still wonder if we should not be interrogating, instead, the universal
requirement of the course, something largely driven by the view of it as a
clerical error-correction/filtration machine.  Imagine if the course were a
gen ed elective, an option among other humanities choices, perhaps, with
upper-division courses leading to a major and minor and available as
electives or as required portions of other programs.  We would have a
profession where the available courses for teaching would be more like
those in other disciplines."
 
My experience is that while many people see FYC as essentially about error
elimination, many others--faculty around campus, administrators,
legislators, and columnists--see it as essential preparation in logical
thinking, critical reading, and articulate expression. I think FYC responds
well to Robert Reich's call for a nation of "symbolic analysts" capable of
using language and information purposefully and effectively. That it's been
made a universal requirement at most schools is entirely to the benefit of
our profession and (I'll say dramatically) our nation. I don't see why we
should seek to decrease the universal importance of our own field by trying
to become more like other disciplines--a gen-ed elective or whatever.
Rhetorical sophistication *should* be a more central, or foundational, aim
of a college education than sophistication in other, more narrowly focused
fields.
 
Keith also wrote:
 
"The contrast between that exalted insistence of absolute value and
the humbling way in which we too often staff the course drives a good deal
of the contempt in which many hold our "professional" aspirations.  And,
yes, it's "we."  All of our complaints about budgets and demands cannot
cover the fact that our profession implements this system.  People notice
that."
 
I think you're absolutely right, Keith. We need to stop agreeing to staff
these important courses in such a humble way. As David and Chris have
pointed out, FYC is a cash cow *and* (I will add) it's valued highly by
people outside of English departments, who want college students and college
graduates to be fluid, articulate users of language. We should make it clear
that we *can* do the job well--if we are given the kinds of support many
people have outlined in the past few days. I say start high--by demanding
tenure lines for this important work, by demanding reasonable workloads (no
more than 12 credits or 60 writing students per term, sez the NCTE), and by
demanding scholarly activity from those in tenure line jobs. Our reasons for
demanding these things should not be whiny or socialistic, though: they
should be based on our firm belief that we can get the job done. In short,
we should demonstrate to both the academic and the larger community that we
know what we are doing--and that we can achieve our goals when we are given
a fighting chance.
 
PS (as if anyone's still reading): I don't mean to limit the universal
requirement to first-year courses only. There are good reasons to consider
waiting until the second year, or adding a third-year requirement, etc. We
should do whatever we need to do to achieve the goals we've begun to set for
ourselves in the WPA outcomes statement.
 
PPS (now I've *really* gone too far): I am not anti-socialist; I just think
the general perception of educators is that we want more pay for less work,
that we protect the tenure system so we can sit around playing on the
Internet, and that we want small classes so we don't have to strain
ourselves to memorize our students' names. We need to combat these
perceptions by setting and achieving educational goals.
 
Pressing "send" with trepidation,
 
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: www.gvsu.edu/~gillesr
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Chris's figures about what comp earns strike me as just about right.  Deans
sometimes think that comp loses money because they have to hire instructors
out of a limited budget. But they don't count the income the course
generates unless the accounting system at the school permits such
calculations.  Often the income goes to another college within a university,
and the dean thinks comp is draining her budget when, in fact, it is
fattening someone else's.
 
Bob Schwegler
RSCHWEG@URIACC.URI.EDU
 
 
At 11:49 PM 10/29/98 -0600, Chris M. Anson wrote:
>Bill's post about raising pay, etc. (see below) takes me back a few posts
to one
>by Brad Stull, who did some calculations of revenue and expenses at a
fictitious
>college.  I had worked the numbers from the other direction, figuring that if a
>full-time tenured professor teaches Brad's projected 4 sections of 20 students
>each per semester (admittedly a heavy load) and if we assume $1000 of tuition
>revenue for each course from each student (that's only one-seventh of Brad's
>$7,000 tuition figure), the professor generates $160,000 of revenue at a
>"direct" cost to the institution, to use Brad's figure, of only $45,000 per
year
>in salary and benefits. I had a feeling something was wrong with the nearly
>break-even numbers Brad gave--I think there's a zero missing from the revenue
>figure.  That is, the revenue would be $14 million for the 2000 students, and
>the costs for 25 tenured faculty would be a tenth of that.  Double their
>salaries, or reduce their course loads by 50%, and the faculty still pay for
>themselves.
>
>Here's the issue: FYC on many campuses is a huge money maker.  When I directed
>the program here, I managed the budget for our entire, then-independent writing
>program.  Year after year we were actually earning something like $1.3 million
>for our college AFTER all our expenses.  Admittedly, there are all sorts of
>indirect costs at any university (infrastructure, staff, non-revenue-producing
>advising and student services, and other expenses). But I kept returning to the
>question of where all that profit went.  It wasn't coming back into our program
>in big pay raises for our TAs (we had no part-time or non-tenure-track faculty
>at that time, a situation that has since changed dramatically since the English
>Dept. took over Composition in the fall of 1996). But every year, certain
>high-profile departments were getting all sorts of new faculty hires, high-end
>equipment, and so on. Meanwhile our teachers kept churning 9,000 students
>through comp. classes at a cost of couple of thousand bucks a section. (Same
>with the foreign languages--another required course.)
>
>Minnesota, like some other large univerties, has been moving toward a new
system
>called Incentives for Managed Growth. It's complicated--but at base, it
involves
>a closer relationship between tuition revenues generated by a unit and the
>unit's subsequent funding.  In other words, you draw in lots of revenue,
you get
>more to use as you wish. (The plan used to be called "Responsibility Center
>Management--each department is a "responsibility center," more directly
deciding
>what to do with the money it earns.) The system is dangerous and
problematic (it
>encourages large classes taught on the cheap, it discourages
>interdisciplinarity, etc.)  But had this system been in place under what
some of
>us affectionately call "OldComp" here, I am certain we'd have pumped the
>revenue-generated funds into better working conditions and salaries for our
>teachers, not guest lectures by famous authors, expensive receptions, rented
>paintings for our office, tripled travel allotments for tenured faculty, or
>whatever else one might do with a sudden influx of new funds. I think if,
>nationally, we were to look at the financial contributions of FYC to all our
>institutions, we'd find a lot of cases where funding is imbalanced.  Put
simply,
>we need to achieve a better state of equilibrium between what we do and what
>we're given to do it.  That would go a long way to solving the serious
>inequities in employment in many comp. programs.
>
>I'd be curious to know how many WPAs' programs generate income for their
>institutions, and if so, where that income goes.  David Schwalm is absolutely
>right when he describes the complexities of budgets and financies in higher
ed.;
>but I remain convinced that Composition is a cash cow on many campuses, where
>little of it accrues to the benefits of the people who teach comp., many of
whom
>are underpaid and undersupported.
>
>
>Responding to the message of
><Pine.HPX.4.02.9810292010100.28192-100000@pavo.U.Arizona.EDU>
>from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>>
>> Definitely a good idea--start somewhere.
>>
>> For one thing, elevate the pay and status of those who are doing the job
>> now--if 1/2 time is two sections of 16 students each for a Ph.D. then it
>> should be for grad students or adjuncts, too.  If pay for a new prof is
>> XXXX, then pay for those who teach writing (fyc) ought to be close to it,
>> with bennies and some stability in job continuation. Intense courses that
>> demand more effort should count more, too.
>>
>> Raising the status of those below par will certainly shore up your status.
>>
>
>
>Chris M. Anson
>Professor of English
>Morse-Alumni Distinguished Teaching Professor
>University of Minnesota
>207 Lind Hall
>207 Church St. S.E.
>Minneapolis, MN  55455
>(612) 625-4846  Fax: (612) 626-2294
>
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At 10:57 AM 10/30/98 -0500, Elizabeth Campbell wrote:
> I think it is too generous
>to say that he would have advocated unionization of graduate students,
>etc., etc.
>
>May he rest in peace.
>
>Sorry this post is so long, but sometimes history needs to be reviewed.
 
Elizabeth --
 
I'm glad you responded.  It seems we have several layers of histories,
which indicates to me that Jim *learned* something between the time you
worked with him at Cincinnati and the time I knew him.  I felt emboldened
to say that I thought he might advocate the unionization of TAs because I
heard those words once come out of his mouth.  Seriously!  Granted, it was
years after the altercation you describe, but it sounds to me like he'd
changed his mind -- possibly in the wake of the meeting you had with him
years earlier.  Or possibly because Indiana is a "right to work" state,
which means it is decidedly anti-union, and he perhaps felt it was
important to take a pro-union stance (despite, or maybe even because of,
overwhelming odds that it would ever happen).  Maybe he listened and
changed.  Maybe not.  What was it that Bob just chastized me about with
Plato?  Fixed texts (even in memories) don't appear with their revisions,
their shifts, the altered perspectives of the writer/speaker/rhetor years
later.
 
Don't get me wrong:  I'm not elevating the man to sainthood.  He and I
fought -- vigorously -- a lot.  And I was angry with some of his practices
on a weekly basis. I still am, actually.  What I missed most about him,
though, was that after his death there was no more of the back-and-forth
fighting.  No more red faces and blustering blow-ups. In its place was
politeness and a veneer of civility that never quite rang true.  I think,
despite his red-faced reactions, Jim did listen.  And sometimes he changed
his practices and attitudes.  I think he did that more than those who
appear to politely consider an opposing position, but never actually engage
with it.
 
I may appear to be rewriting history, but I only put things in my list that
I actually heard Jim say.  That's not me being too generous: that's my
particular history, at a different moment and in a different place.
 
I'm always glad to have other histories surface -- thanks for your
response, Elizabeth.
 
Libby
 
 
````````````````````````````````````````
 
Libby Miles
College Writing Program
University of Rhode Island
 
lmiles@uriacc.uri.edu
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Irene--We have a two year MA with two track, one lit and one writing and
rhetoric.  Up until this year, our MA exams for both tracks reflected what
the students taking the exam had taken, but some lit faculty felt it was
just a rehash of the courses they'd taking rather than a bringing together
of their learning and theinking and reflection on their two years of study.
 SO--the lit faculty began pushing for a list and W&R fought against one
because we think the trick of getting students to (as we put it in my day)
"tear their individual course packs apart and synthesize their learning is
in how we ask the questions.  The lit faculty won, so tp speak, in that
their entire exam is based on a reading list.  We, however, compromised and
have one question based on ten readings from a far more extensive list.
All exam takers respond to this one questions, and then the afternoon
portion of the exam reflects the courses they've taken.  One advantage I've
found in all this is that the small list does give a sort of core to a
group of students who go a variety of directions in their interests, and
for some who decide to take a year off before pursuing a Ph.D., the full
list gives them a wonderful place to expand from.
 
Elizabeth Hodges
 
 
At 11:15 AM 10/30/98 -0600, you wrote:
>Bruce,
>
>We have a 2-year MA with a 9 credit hour concentration in Rhetoric and
>Composition.  Students also have a reading list that they must take a 4 hour
>written examination over.  25% of this examination is over a 15 item list of
>books and articles in R&C.  We are very unhappy with this so far and will
>change it next fall.
>
>I would advise you to advocate that if there is any type of examination that
>it reflect what the students studied, if they took a concentration in R& C
>that needs to be reflected in some way in their comprehensive examination.
>
>BTW, I have been following your articles with interest ever since you won
>the Kinneavy Award.  I'd love to chat with you at CCC sometime.  We have a
>lot of strange ideas in common.  :)  Best of luck with your M.A. program.
>
>Irene Ward
>Director of Expository Writing
>Associate Professor of English
>iward@ksu.edu
>785.532.2171
>
>-----Original Message-----
>From: Bruce McComiskey <mccomisk@UAB.EDU>
>To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
>Date: Friday, October 30, 1998 10:57 AM
>Subject: MA Exams
>
>
>>The English Department at the University of Alabama at Birmingham is
>>currently developing its MA program into one that is a bit more extensive,
>>but we've encountered a problem.  The department has an extensive and
>>almost purely literature-based MA exam that, if students choose to focus on
>>Rhet/Comp coursework, ends up being very difficult for them to pass.
>>
>>My question, then, is directed to those in English departments with MA
>>programs in Rhet/Comp:  What is the nature of the MA exam that Rhet/Comp
>>grad students take?  Is it all lit based?  All R/C based?  Or some
>>combination thereof?  Is there an exam at all or some alternative?
>>
>>Please respond off list, and I'll summarize the results for everyone later.
>>
>>Thanks,
>>
>>Bruce McComiskey
>>mccomisk@uab.edu
>>
>
>
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>At 04:06 PM 10/29/98 -0800, Carol Haviland wrote:
>> What would Jim Berlin be urging us to do other than shrug our
>>shoulders and dither on the WPA listserv?
 
Libby Miles made some good points, and I'd like to add one.
 
Another strategy is to go around our obstacles (typically, a "small-tent"
English Dept and/or a traditionally academic Dean).  Writing assessment,
WAC and writing centers, for instance are university-wide programs, so they
can advance their agendas outside the jurisdiction of a single dept chair
or dean.  And if these programs are allied with fycomp, well, a rising tide
lifts all boats.  Go up the food chain high enough, and you'll find someone
who can understand the publicity value, if nothing else, of a good writing
program.  The public, the legislature, our students' parents, all these
audiences understand the value of writing, and they all want universities
to turn out good writers.  These are the audiences that Presidents and
Provosts have to address and satisfy.
 
What I'm suggesting here is that writing programs find some solid
institutional agendas to serve.  In doing so, the writing program increases
its importance and its visibility--and even, thereby, its desirability "at
home" in the College and the Department.  And, once the light is shining on
writing programs, the institution finds it much harder to treat them as
uneasy stepchildren.  Can't have anyone lifting the curtain and finding the
"wizard."  So, over time, it's possible to build the kinds of programs we'd
like, with increasing support from the top and increasing respect from our
colleagues, even if our programs are located in small-tent departments.
 
Just my $.02 worth,
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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Bruce,
WSU's MA in Rhetoric features an MA Portfolio, compiled and revised with
advice from the candidate's committee.  Contents are one publishable paper,
a second paper that does not have to be publishable in quality, and an
annotated bibliography that serves at least one of several functions for
the candidate (most frequently, it delineates an area of study that has
been or is expected to be valuable to the candidate).
 
The portfolio is put together during the second (final) year, and the
process culminates with an oral, which is usually a chance for a very
solid, supportive,two-hour conversation about the portfolio.
Bill
 
>My question, then, is directed to those in English departments with MA
>programs in Rhet/Comp:  What is the nature of the MA exam that Rhet/Comp
>grad students take?  Is it all lit based?  All R/C based?  Or some
>combination thereof?  Is there an exam at all or some alternative?
>
>Please respond off list, and I'll summarize the results for everyone later.
>
>Thanks,
>
>Bruce McComiskey
>mccomisk@uab.edu
 
Bill Condon
Director, WSU Writing Programs
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Chris: a gentle way of flunking me in arithmetic. Tonight I will retreat to
reading poetry (and my mother wonders why I am not in computers).
 
Before I shift to iambs:
 
Writing Programs, whether free-standing or not, are part of a larger system,
obviously. Question:
 
1. A school values highly programs like Nursing, which David S. says are
money-intensive.
 
2. The school doesn't have the money to fund all programs equally (i.e.
highly-qualified people hired FT, paid a living wage, and treated with respect)
 
3. Should it fund some programs through underfunding others? E.G.: should
schools use writing programs to fund others?
 
If so, what does that mean for us?
 
If not, how do we make the case for a re-allocation of resources?
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
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Richard Haswell wrote:
>
> Elise has a valuable point that I would like to see discussed.  How many
> comp sections (25 students each) can a teacher concurrently teach before
> the work conditions undermine the performance?
 
Great question, Rich.  I can tell you that when our comp teachers move
from 3 to 4 sections, their work suffers, no matter how experienced,
skilled, and well-intentioned they are.  Their student evaluations go
down, students start to complain that they're not getting papers back in
a timely manner, they start to fall ill more often than they should, and
so on.  I've had two people go on disability with emotionally related
problems in the past two semesters.
 
And yet . . . in many places, San Francisco in particular, teaching 3
comp courses is barely a living wage, and people have to live.  The
union tells me that if work is available, I must give it to those who
want it and who are qualified, my heart tells me that someone -- a
single parent living in the city, for instance -- really needs the
money, so what do we do?  Of course, I'm talking about lecturers in this
case -- TT people, in addition to the courses, have all their other
burdens . . . it's a dilemma.
 
Elise Earthman
SF State
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Theresa Enos wrote:
>
> About the statement that all of rhet/comp folk ought to be teaching FYC--I
> don't think anyone would disagree.  I certainly don't.  Yet I seldom "get
> to teach" (and that's honestly the way I put it) a first-year course.  What
> happens to us?
 
Here's what happens to us -- in our program, 7 of us TT folks administer
a program that offers 160 UG sections of comp, a full MA program of grad
level courses, and several of us teach courses for secondary credential
students and even a couple of lit courses we've proposed and get to
teach now and then. We have to hire and regularly evaluate all the
people that teach those 300 or so sections a year. Besides this, we run
the Junior level proficiency test that everyone has to take, the
graduate level essay test for many departments across the university,
the tutoring center, the reading program (which has its own
certificate), the basic writing program, advise MA candidates and
secondary credential candidates, chair the University Literacy
Committee, and the Computer Literacy Committee, and one person is the
Faculty Computer consultant for the college of Humanities, *and* we sit
on all these #$%^% committees on assessment and outreach to the high
schools and "remediation task force" etc etc etc.  I, too, am grateful
when I get into a comp classroom -- it's a relief, if you ask me, to be
able to close the door and do something I know how to do well and can
actually see results from -- as opposed to all those task forces and
commissions and whatnot.
 
I think some of our differences of opinion must come from the vast
differences in situation -- my situation is very different from the
person the other day who is the only comp person in that particular
school.  What I wish is that somewhere in my preparation I'd learned to
be a better administrator than I am -- talk about learning as you go!  I
never imagined that my long and winding road would end up here.
 
Elise Earthman
SF State
=========================================================================
Date:         Fri, 30 Oct 1998 13:34:27 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Wayne Earthman <supermutt@EARTHLINK.NET>
Subject:      Re: who should teach
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Matthew Dyer wrote:
 
> In response to the question about explaining to a history teacher the
> difficulties of composition teaching:  Have the history or science or math
> teacher give all their tests in an essay format for a couple of semesters
> and see how they deal with the additional workload.
 
Out of class essays, please.  8 of them a semester.  =-)
 
Elise
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Bill's post (as well as my respect for his leadership) sparked this in
me...
I wonder if our field has overlooked the "solid institutional agendas" of
creativity and art.  I know many of us serve the needs of academic
discourse as do I, but I think sometimes we are a field who ties our
creativity/art behind us to fight too often with only one arm...
 
We teach an art as well as skills and maybe those who don't sense
writing's creativity have more difficulty reaching students and
colleagues?
 
will hochman
 
On Fri, 30 Oct 1998, Bill Condon wrote:
 
>
> What I'm suggesting here is that writing programs find some solid
> institutional agendas to serve.  In doing so, the writing program increases
> its importance and its visibility--and even, thereby, its desirability "at
> home" in the College and the Department.  And, once the light is shining on
> writing programs, the institution finds it much harder to treat them as
> uneasy stepchildren.  Can't have anyone lifting the curtain and finding the
> "wizard."  So, over time, it's possible to build the kinds of programs we'd
> like, with increasing support from the top and increasing respect from our
> colleagues, even if our programs are located in small-tent departments.
>
> Just my $.02 worth,
> Bill
>
> Bill Condon, Director                   English Department, Avery 202
> WSU Writing Programs               Washington State University
> Phone: (509) 335-2268           Pullman, WA 99164-5046
> FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
>                 http://www.wsu.edu/~bcondon/
>
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>> In response to the question about explaining to a history teacher the
>> difficulties of composition teaching:  Have the history or science or math
>> teacher give all their tests in an essay format for a couple of semesters
>> and see how they deal with the additional workload.
>
>Out of class essays, please.  8 of them a semester.  =-)
>
Many essay tests are objective tests in disguise.  If the teacher gives an
objective test in essay form, s/he won't find the burden a whole lot
different.  If, however, the teacher gives an essay tests that asks
students to integrate things they've learned, come up with new analysis of
that material, or apply the learned material in some new way, that teacher
might then experience what it's like to read essays from a composition class.
 
Patty
 
Patricia Ericsson
Michigan Technological University
ericsson@portup.com or plericss@mtu.edu
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At the very least. :)
-----Original Message-----
From: Wayne Earthman <supermutt@EARTHLINK.NET>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Friday, October 30, 1998 2:43 PM
Subject: Re: who should teach
 
 
>Matthew Dyer wrote:
>
>> In response to the question about explaining to a history teacher the
>> difficulties of composition teaching:  Have the history or science or
math
>> teacher give all their tests in an essay format for a couple of semesters
>> and see how they deal with the additional workload.
>
>Out of class essays, please.  8 of them a semester.  =-)
>
>Elise
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See additions below...
 
Seth Kahn-Egan
Syracuse University
PhD Student in Composition and Cultural Rhetoric
slkahneg@mailbox.syr.edu
315-423-8042 (home, NY)
804-315-0176 (home, VA)
____________________________________________________________________
"I'm as schizophrenic as a wet cat that's been beaten."--Kurt Cobain
"You are not what you own."--Fugazi
"You know, for the kids."--Tim Robbins, "The Hudsucker Proxy"
"Dave, I don't think that's a very good idea . . . Dave?"--HAL 9000
 
On Fri, 30 Oct 1998, Patricia Ericsson wrote:
 
> >> In response to the question about explaining to a history teacher the
> >> difficulties of composition teaching:  Have the history or science or math
> >> teacher give all their tests in an essay format for a couple of semesters
> >> and see how they deal with the additional workload.
> >
> >Out of class essays, please.  8 of them a semester.  =-)
> >
> Many essay tests are objective tests in disguise.  If the teacher gives an
> objective test in essay form, s/he won't find the burden a whole lot
> different.  If, however, the teacher gives an essay tests that asks
> students to integrate things they've learned, come up with new analysis of
> that material, or apply the learned material in some new way, that teacher
> might then experience what it's like to read essays from a composition class.
>
> Patty
>
> Patricia Ericsson
> Michigan Technological University
> ericsson@portup.com or plericss@mtu.edu
>
 
Even a teacher who reads essay exams that ask for integration, synthesis,
etc. doesn't have the same burden--doing the disco that we have to do as
we try to help students revise and rethink their ideas through drafts or
other sequences of assignments.  Students don't usually revise exam
responses.  And, for the record, I don't mean to suggest that grading
essay exams doesn't present its own set of challenges.  But those
challenges, at least for me, are contrary to my goals for
teaching--quantifying the value of writing, etc.
 
Seth Kahn-Egan, Syracuse U.
=========================================================================
Date:         Fri, 30 Oct 1998 15:55:30 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jeanne Gunner <JGunner@SCU.EDU>
Subject:      Re: Who should teach comp
Mime-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: quoted-printable
 
The use of the term "skill" in some of the posts on this thread and its =
use in the original Chronicle article is troubling.  Many of the TAs in =
the article cited their ability (=3Dskill) as writers as their qualificatio=
n.  But to move from a skill to the acts of teaching without recognizing =
the need for an articulated theory of how one gets there  (and what =
"there" consists of) is a form of naive instrumentalism, a positivist =
approach, or, in Will's post, an expressivist one.  I find the article and =
discussion very upsetting on one level (and hence my frustration-releasing =
post on the Maserati--sorry, Steve, for a stupid comment).  The article =
repeats the conception of composition as grammar and punctuation, for one =
thing, and accepts the composition-literature bifurcation as the norm.  I =
hope some of this electronic conversation appears in the Chronicle's =
letters section.  And is anyone writing/has anyone written on the =
problematic construction of the "skills" of the writing teacher?
 
Jeanne
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Jeanne,
I've heard Chris Anson refer to the expertise needed to be a composition
teacher, and I like the term: it is neither simple experience nor skill, but
professional knowledge.  I've looked at the kinds of knowledge necessary to
read student papers with critical/pedagogical understanding, and I am struck
by the depth and breadth of knowledge/perception that effective, trained
compostion teachers display, in contrast to new TAs.  I'm not sure either of
us has written on this (Chris can answer for himself), but I'm mentioning
these "starts" to suggest that there is a lot to be done and the field is
promising.  I think there are plenty of opportunities for good work.
 
Bob Schwegler
RSchweg@uriacc.uri.edu
 
 
 
 
At 03:55 PM 10/30/98 -0800, Jeanne Gunner wrote:
>The use of the term "skill" in some of the posts on this thread and its use
in the original Chronicle article is troubling.  Many of the TAs in the
article cited their ability (=skill) as writers as their qualification.  But
to move from a skill to the acts of teaching without recognizing the need
for an articulated theory of how one gets there  (and what "there" consists
of) is a form of naive instrumentalism, a positivist approach, or, in Will's
post, an expressivist one.  I find the article and discussion very upsetting
on one level (and hence my frustration-releasing post on the
Maserati--sorry, Steve, for a stupid comment).  The article repeats the
conception of composition as grammar and punctuation, for one thing, and
accepts the composition-literature bifurcation as the norm.  I hope some of
this electronic conversation appears in the Chronicle's letters section.
And is anyone writing/has anyone written on the problematic construction of
the "skills" of the writing teacher?
>
>Jeanne
>
=========================================================================
Date:         Sat, 31 Oct 1998 11:51:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <sjamar@LAW.HOWARD.EDU>
Subject:      quoting prior posts
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii; x-mac-type="54455854";
              x-mac-creator="4D4F5353"
Content-Transfer-Encoding: 7bit
 
Though I have a very fast internet connection and a really
fast Mac at home and pretty fast of both at work, the
endless, lenghthy repetition of prior texts makes the wpa
digest two or more times longer than it needs to be.  I
can't imagine how long it takes people with slower computers
or who are just using phone modems.  Please trim those
quotes.
--
Steven D. Jamar
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Elise Earthman, writing about graduates of the MA in Comp program at SFSU,
brings up a problem that is plaguing my department. We have an increasing
number of the "permanent 'temporary' faculty" Elise describes; moreover, a
third of our adjuncts, ten out of a total of thirty, hold PhDs or MFAs. We
expect these comp teachers (and many teach GE courses in literature, as
well) to do a lot, and we give them very little in return. Part-time
employment used to be a rite of passage for these faculty, but because of
the shrinking job market,that is no longer the case.
 
My question is, what have various English and Writing Departments done to
improve the conditions of nonpermanent faculty and make their work more
valued financially and professionally? How many of you have converted
part-time positions into full-time nontenured positions in your
departments? What is the nature of these positions? What are the workloads?
And how are the instructors compenstated? Do any receive pro rata
compensations rather than per-course hour rates?
 
>Our graduates are beautifully prepared
>to teach composition either at community colleges or in the lower
>division of 4-year colleges, but are not allowed to be permanent on our
>faculty, because they don't have doctorates.  We have, at SFSU,
>"temporary" faculty who have been with us for 20 years, that we are
>unable to offer permanent positions to -- and at 4 classes, they are still
>considered part-time (our TT faculty teach 4 classes + 1 for committee
>work etc.).  Despite the fact that all of our MA level lecturers participate
>in our training program by taking observers and apprentice teachers in
>their classrooms, they are not considered full members of the university,
>and this is a shame.
 
 
>
 
Mary Lynch Kennedy
Professor and Director of Writing Program
English Department
114D Old Main
State University of New York College at Cortland
Cortland, NY 13045
(607)753-2086
kennedym@snycorva.cortland.edu
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Mary asked:
>
>My question is, what have various English and Writing Departments done to
>improve the conditions of nonpermanent faculty and make their work more
>valued financially and professionally? How many of you have converted
>part-time positions into full-time nontenured positions in your
>departments? What is the nature of these positions? What are the workloads?
>And how are the instructors compenstated? Do any receive pro rata
>compensations rather than per-course hour rates?
 
At WSU we are trying to follow the MLA/ADE guidelines for employment of
temporary faculty which were just recently distributed by MLA.  We have two
groups of these faculty, the first of which is not really temporary but
placebound here in Pullman, WA (and the university is really the only show
in town except for the Univ. of Idaho 7 miles away).  So I am in the
process of converting as many of these positions as I can to three-year
renewable contracts rather than semester to semester.  We hire all our
non-tenure-track faculty at at least .50 so that they can get benefits.
Workloads for the non-tenured faculty are indexed to the workloads of the
full-time faculty--one course more per semester.  So right now our tenured
faculty teach a five course load per year, and the temporary full-time load
is seven courses per year. All have offices, telephones, computer access,
everything they need to be a good faculty member. What the still don't
have, in spite of my efforts, is a decent salary.  Full time is still
running about $24,000;  I have gotten a few of these up to $28,000, but
during a period when the tenure track faculty are not getting raises, it's
been difficult.
 
The second group of temporary faculty are our own Ph.D. or MA students whom
we keep on for no more than three years while they look for a tenure-track
job.  Our placement rate for the latter is running about 80% after the
three-year period (very few of our PhD's even look for a job the first year
they finish--they are busy building their resumes by publishing and adding
to their teaching experience).  We are also trying to do our part to cut
down on the over-production of Ph.Ds in English, which--let's face it--is
part of the problem.  We cut two TA lines in the last budget cut.
 
 
The discussion of who teaches Freshman Comp has been a fascinating one.  I
think we need to look at another aspect of this issue, however, and that is
the role of research institutions in the overproduction of Ph.Ds in many
areas, not just English.  Research institutions need to take some
responsibility for the present job situaion in higher education.  David
Laurence of the ADE has a very sensible suggestion--if we would just take a
couple of TA lines and convert them into a line for a tenure-track faculty
member, we would cut down on the number of PhD's produced and at the same
time make the job market better.  Unfortunately, this move for us would
translate into added costs (it would take two full TA lines to make one
tenure-track line, which translates into fewer courses taught for the $$,
less bang for the buck).  In an era of shrinking budgets, no dean in her
right mind would allow it.
 
Sue McLeod
>
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Bruce,
 
As SIUC we presently require MAs concentrating in Rhet-Comp to write a
thesis.  Although they used to have a choice of taking exams or writing the
thesis, we opted to go with the thesis for two reasons:
 
 1) the exams were literature exams
 2) we felt that people concentrating in Rhet-Comp ought to be able to write a
thesis and that having done so would increase their job prospects and/or
entrance to a PhD program.
 
Generally, this has been a successful requirement.  However, we have a couple
of people recently who struggled with writing the thesis.  All in all though I think
we're happy with the decision.
 
Lisa
Dr. Lisa J. McClure
Associate Professor & Area Head, Rhetoric & Composition
Department of English
Southern Illinois University-Carbondale
Carbondale, IL 62901-4503
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The over production issue is, indeed, a thorny one. College enrollments are
growing nation-wide, yet the demand for full-time faculty is not growing
accordingly, and this is not generally because of underemployment of the
current cohort of faculty. It is, instead, a reflection of a lot of TALK about
the increasing costs of higher education, increasing competition for tax
dollars to support higher education, and a general tax-cutting trend driven by
a not especially admirable reluctance on the part of many to devote private
resources to public uses. Thus the growth in demand in education is being
addressed by increased reliance on "contingency workers," that is, highly
qualified and poorly paid contract workers. This is a strategy used in the
business world to maintain flexibility that allows corporations to adjust to
various kinds of expansions and contractions. In our "business," however, the
growth and demand are relentless and inexorable, and it is almost impossible
to demonstrate any need for flexibility in instructional staffing in most
places. This how we come by the "permanently temporary" instructors that we
all experience. If we want to avoid turning our profession into a profession
consisting largely of contingency workers (and this model will NOT allows us
to do what we need to do), then we are going to have to redesign our
professional life around ourt social responsibilities rather than to our
personal preferences. OR, we must start preparing our students to be
contingency workers in such a way that they will have a stronger voice in the
negotiations for their services. I frankly doubt that we will do either of
these things, much to the delight and advantage of the University of Phoenix.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Bruce,
 
Our MA's in comp do a two semester "culminating experience" sequence.
In the first semester, they learn research methods, formulate research
questions, and do lit reviews/annotated bibliographies in three areas of
interest to them (all comp related, though one may involve literary
pedagogy, reading theory/pedagogy, etc.).  Then, the second semester,
they carry out, under supervision, their research project *or* begin to
write a publishable theoretical article (this constitutes the thesis).
At the same time, they prepare for the exam portion of their culminating
experience, which includes 1) a written exam (based on the three areas
they studied during the first semester -- but the questions are written
for each individual by the TT faculty), and 2) an oral exam based on the
written portion.  Following this, they finish their thesis, which may
not get done until the following semester.
 
The written exam used to be a two-hour supervised exam, that could be
written in the computer lab (ever so much easier for us to read!), but
in the last year we've changed over to a one-week "take-home," and their
product needs to be a paper of around 20 pp. or so.  This is actually
working out quite well.
 
Since our MA in Comp and MA in Lit are completely separate programs,
with mostly separate faculty (we comp folks do participate in lit thesis
supervision, but the reverse doesn't happen), our comp folks don't do
anything lit-related, unless they've chosen to think about the pedagogy
of lit.
 
Elise Earthman
SF State
=========================================================================
Date:         Sat, 31 Oct 1998 13:32:10 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Trish Roberts-Miller <redball@MINDSPRING.COM>
Subject:      Re: who should teach freshman comp?
In-Reply-To:  <v01540b00b260e6e51fcb@[137.123.6.66]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At 12:11 PM 10/31/98 -0400, you wrote:
>My question is, what have various English and Writing Departments done to
>improve the conditions of nonpermanent faculty and make their work more
>valued financially and professionally? How many of you have converted
>part-time positions into full-time nontenured positions in your
>departments? What is the nature of these positions? What are the workloads?
>And how are the instructors compenstated? Do any receive pro rata
>compensations rather than per-course hour rates?
 
At the University of Missouri-Columbia, we kept having the situation where a
whole bunch of people get hired part-time. By the time the hiring is all
done,
they were teaching full-time, but on a semester by semester basis (so they
only
got benefits for the last two months they were teaching).  And, they were
teaching
entirely comp (four sections per semester).
 
Our administrators (at both the college and department level) are genuinely
concerned about the quality of instruction in our fyc program, so, when we
connected
this situation to quality of instruction, we got help putting together
year-long
contracts (with benefits) and ethical teaching schedules.
 
The biggest battle we had to do this was not in regard to the contracts and
benefits,
but in regard to ethical teaching schedules.  And it was not from the
administration,
but from a small number of graduate students.  Those students resented that
adjuncts
were "getting to teach literature."  (We don't have any instructor teach
more than
sixty writing students [as per CCC] so their fourth class was a lit class.)
 
It was very odd, and I never did entirely figure it out.  These were
students who hoped
to remain in the area and teach here, so someday *they* will be adjuncts.
Yet, they
were (and are) completely unmoved by the argument that we should treat
adjuncts ethically!
The arguments they made relied on the language of "plums"--that the "plums"
(i.e., lit
courses) should go to certain sorts of people and not others.
 
It was, as I said, a small number, so it no longer amounts to much more
than some grumbling
when the schedule comes out.
 
I think, btw, the reason that things worked out is that the Department was
so clearly
committed to the goal.
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
 "So from peak to peak/ I run - my life, a palindrome,
But each lap unique."  (C. Lewis)  http://www.missouri.edu/~engpat
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Mary Kennedy wrote:
>
>
> My question is, what have various English and Writing Departments done to
> improve the conditions of nonpermanent faculty and make their work more
> valued financially and professionally? How many of you have converted
> part-time positions into full-time nontenured positions in your
> departments? What is the nature of these positions? What are the workloads?
> And how are the instructors compenstated? Do any receive pro rata
> compensations rather than per-course hour rates?
 
Elise and I are both in the CSU system, though Elise's grad program is
much more developed than ours. We have a TESOL M.A. (run by director
Keiko Tanaka, not by me) and a lit M.A. in which grad students, if they
take a rhet and comp theory class, can teach remedial students. When I
arrived (2 yrs. ago) there was one full-time lecturer (in the TESOL
program). We have 60 part-time lecturers, some of whom are grad
students, some of whom are recently graduated lecturers, and some of
whom have been here, as Elise notes of hers, 20 years. Just this year we
managed to obtain two more full-time lectureships (we have bloody knees
but it was worth it). These two lecturers teach three writing
courses--all levels--each *quarter* (nine a year) and have 3 units
release time to perform a number of duties, including assisting me with
scheduling, observing new T.A.s, presenting at conferences (for which
they do get funding), running workshops, and more other duties than I
care to think about. They are also "expected" to be on campus five days a
week (a sticking point during interviews!) We are, frankly, very glad we
succeeded in getting these two full-time positions, and I hope we will
get more as time goes by, but the administration made it clear to me that
this is not their preferred mode. At least they have been able to give up
their freeway flying status, are clearly deeply invested in our program,
and have more money (they make a set salary that is a little more than
they'd make per course) and job stability than they did before. Why it is
so difficult to grant such minimal assurances to writing faculty is
beyond me. I know it makes a difference not only in their attitude, but
also in mine, since I feel I can ask for their help without intruding on
their responsibilities to their "other" insitutions.
 
Alison
 
--
Alison Warriner
Coordinator of Composition
California State University, Hayward
Hayward, California 94542
 
Phone: 510-885-3217
Home: 510-338-0331
Fax: 510-885-4797
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The number of sections someone can or should teach depends on lots of things.
Teaching is a classic example of one of Parkinson's Laws: The work expands to
fill the time you have for doing it (echoes Bob Connors' comment on the
difficult of withholding ourselves from our students). Then we get into issues
of marginal utility. We know that many writing teachers engage in enormously
time-consuming strategies for responding to student writing that are not very
effective or, perhaps, do not contribute enough more to student learning to
justify the time spent. I can design assignments that make more or less work
for me, but it is not clear that the ones that make more work for me benefit
the student more than those that make less work for me. There is a "martyrdom
factor" in the course designs of many writing teachers who often seem to
design things into a course because they make work for the teacher, not
because they promote student learning (this is sort of unique to writing
teachers and other bottom of the pecking order workers). I don't think we have
any idea of how many assignments promote optimal learning gains for our
students, but we tend to think that more is better. Maybe it isn't. Sometimes
we neglect "economies of scale" too. That is, teachers with 4-5 course
teaching loads often choose to teach several different courses (although
sometimes they don't choose, too) rather than to teach 4-5 sections of the same
class--something that can be done well with extraordinary efficiency--from the
learner's point of view. And so on. With this by way of background, however, I
prefer the "desk audit" as a way of demonstrating what a reasonable teaching
load should be. It's simply a matter of demonstrating how much time it takes
to offer a reasonable writing course (knock out the martyrdom factor) to X
number of students. Do the numbers: 4 course load, 2 different preparations,
25-30 students in a course, 6-7 final draft papers from each, review of
drafts, office hours, instructional time, paper response time (@20
minutes/paper--a reasonable estimate), and so on. It's amazing how the hours
tote up to where a reasonable minimum requirement exceeds a 40 hour (or 60
hour) week. It's simply a matter of the number of hours in a week.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Good point here.  I remember an art professor telling me that his "essay"
test gave exactly the same result as his m/c test.  When I asked for an
example, he gave me one: "Write an essay in which you list the ten most
important modern painters."  He gave the essay a maximum of ten points on
his exam, one point for each artist named.  Sigh.  --Ed White
 
On Fri, 30 Oct 1998, Patricia Ericsson wrote:
 
> >> In response to the question about explaining to a history teacher the
> >> difficulties of composition teaching:  Have the history or science or math
> >> teacher give all their tests in an essay format for a couple of semesters
> >> and see how they deal with the additional workload.
> >
> >Out of class essays, please.  8 of them a semester.  =-)
> >
> Many essay tests are objective tests in disguise.  If the teacher gives an
> objective test in essay form, s/he won't find the burden a whole lot
> different.  If, however, the teacher gives an essay tests that asks
> students to integrate things they've learned, come up with new analysis of
> that material, or apply the learned material in some new way, that teacher
> might then experience what it's like to read essays from a composition class.
>
> Patty
>
> Patricia Ericsson
> Michigan Technological University
> ericsson@portup.com or plericss@mtu.edu
>
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I just saw on the news that the federal government was bringing suit
against Time-Warner for having used temporary employees as de facto
permanent employees so that T-W would not have to provide the same
benefits package as they did to the "real" permanent employees.  Sounds
familiar. . . .
 
I wonder whether such anti-trust claims (I think that's
how it was phrased--unfair labor practices, anyway) could be used at some
point against colleges and universities that consistently hire temps to
instruct regularly-offered classes (as opposed to overloads).  Steve J. or
others?
 
Feeling litigious tonight,
 
Kurt Bouman
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in the high school where my wife is a librarian, the english teachers teach
6 classes a day--minimum of 25 students.
irv
 
-----Original Message-----
From: Wayne Earthman <supermutt@EARTHLINK.NET>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Friday, October 30, 1998 3:44 PM
Subject: Re: who should teach freshman comp?
 
 
>Richard Haswell wrote:
>>
>> Elise has a valuable point that I would like to see discussed.  How many
>> comp sections (25 students each) can a teacher concurrently teach before
>> the work conditions undermine the performance?
>
>Great question, Rich.  I can tell you that when our comp teachers move
>from 3 to 4 sections, their work suffers, no matter how experienced,
>skilled, and well-intentioned they are.  Their student evaluations go
>down, students start to complain that they're not getting papers back in
>a timely manner, they start to fall ill more often than they should, and
>so on.  I've had two people go on disability with emotionally related
>problems in the past two semesters.
>
>And yet . . . in many places, San Francisco in particular, teaching 3
>comp courses is barely a living wage, and people have to live.  The
>union tells me that if work is available, I must give it to those who
>want it and who are qualified, my heart tells me that someone -- a
>single parent living in the city, for instance -- really needs the
>money, so what do we do?  Of course, I'm talking about lecturers in this
>case -- TT people, in addition to the courses, have all their other
>burdens . . . it's a dilemma.
>
>Elise Earthman
>SF State
